
























































































































































































































































































































































































































The first introductory question provided evidence in this regard. I began my exploration 

of students' understanding of the nature of nations by asking them about their 

nationality. As I was conducting my fieldwork in areas which may be described as border 

regions. (Slovakia-Czech Republic. Slovakia-Hungary and Slovakia-Ukraine). I usually 

justified my question by pointing towards the possibility of the mixed composition of the 

population or parentage and simply asked them whether anyone was not Slovakian. 

None of students conveyed the impression of misunderstanding the meaning of this 

question. All participants provided responses effortlessly in this context. 

With only five exceptions. students declared that they were of Slovak nationality. In one 

case. a girl in the Trencin district in the mid-west of Slovakia described herself as having 

a Czechoslovak nationality. She explained that her mother came from the Czech 

Republic and then proceeded to articulate in a logical manner that she held 

Czechoslovak nationality. although this no longer exists in political or cultural terms. At 

the same time. she was implicitly portraying it as an inborn. biologically determined 

attribute of her individual self. Another student replied to my question by saying that he 

has Czech nationality because he was born in the Czech Republic. In the Kosice district 

in eastern Slovakia. two boys claimed to be of Magyar descent and one girl of 

Vietnamese nationality. Consequently. all the students seemed to display a national 

consciousness and sense of belonging to a certain national group. 

While the first interview question was clearly understood by students across all age 

groups. the subsequent question. 'What is a nationality?' appeared less obvious. A 

number of students were unable to answer this question and admitted this quite openly. 

Others provided varied answers. As already discussed in the analysis of contemporary 

history textbooks. the terms of nation and nationality are often applied interchangeably 

and inconsistently. History textbooks sometimes refer to nationality in the sense of a 

group of people with a set of specific aspects (nation) or as a term describing 

membership of a nation. 

Students' responses were also articulated along these lines. A number of them across 

all age groups interpreted nationality as a synonym of nation. Consequently, they were 

linking nationality with a group of people speaking one language (Slovak). sharing the 

same traditions, culture and living within a territory or simply in the state of Slovakia. At 

the same time, nationality was also implicitly associated with the notion of a bond which 

connects individuals into a separate, unique and solidary association. 
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Question: Please could you tell me what does nationality actually mean? 

LGI-20, age 12 
Martin: This is actually that our nation, that all Slovaks, that it is a group of people 
who speak the same language, have the same culture and traditions. 

SGI-4, age 15 
Eva: It means that it is a group of people who simply live within one territory and 
have [differ by] a language. For example we are Slovaks, we will held together or 
somehow so. 

Territoriality or space as a factor shaping the development of identities 0Narf & Arias 

2009) also clearly transpired in students' conceptualisation of nationality. There were 

participants among the students who articulated their ideas about nationality in a spatial 

sense. On these occasions, although maintaining the description of a bond, nationality 

was linked to a place of their actual physical existence, their country of origin. In 

addition, some interviewees were inclined to phrase their notions in a more abstract 

sense of belonging and rootedness. 

LGI-17, age 13 
Pavol: Country of origin. 
Milan: A place where we were born. 

LGI-16. age 15 
Adam, Ivanka: Where I am from. 

SGI-4, age 15 
Rachel: That we belong somewhere. 

While a number of students did not appear to experience any difficulty in describing 

nationality, others first provided answers to the slightly different question 'How can we 

acquire a nationality?' This appeared to be less problematic as students seemed 

inclined to respond with greater ease on this occasion. In this context the majority 

referred to birth as the means of nationality acquisition. In addition, references to a place 

or location of their existence (,where we live') were also frequent associations in this 

case. 

Occasionally, students seemed to link or confuse nationality with the concept of state 

citizenship which is normally understood in Slovakia as a legal status of state 

membership.156 In these instances, a few students argued that a nationality is acquired 

after reaching a 'specific age' or by being born within a territory of a 'state'. With 

references to age as a way of obtaining nationality, students implicitly pointed towards 

the acquisition of a personal identity card. This is obligatory in Slovakia and must be 

156 Please see also Annex 5, p.258. 
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acquired at the age of fifteen and serves as proof of personal identity and Slovakia's 

state membership. 

Students' reactions to the questions of nationality and its acquisition seem to confirm the 

observations of Lasticova (2009) who examined national and European identification 

among young adults (age 18-24) in Slovakia. Nationality as a place of birth or a country 

of origin was a frequent association among the participants of her study. As she argued, 

this may be linked to the semantics of the Slovak language. Unlike English, the Slovak 

terms (substantives) of 'nationality' (narodnost') and 'nation' (narod) have the same 

linguistic roots as the verb of 'to be born' (narodif sa). Consequently, students' answers 

linking nationality acquisition with birth and regarding it in the sense of a given personal 

or collective quality could be interpreted in this context as logically adequate 

conclusions. 

The non-verbal and occasionally verbal reactions of students to this particular question 

(How can we acquire nationality?) appeared to indicate that national affiliation is taken 

for granted by them. It seemed to be understood as something obvious and known to 

everybody. In this respect, it does not require questioning which appeared to be seen as 

unnecessary and rather bizarre. Hence, the students' reactions showed a degree of 

surprise as they tended to begin their answers rather hesitantly. Sporadically, they 

responded by putting forward a question as well. 

Question: How can we acquire a nationality? 

SGI-4, age 15 
Jozef: I am Slovak, I was born here, this is important and, I do not know, when 
parents are Slovak I am as well. When a person lives somewhere .... How else is it 
possible to acquire it? 

Considering the aspects of the analytical framework applied in this dissertation, 

students' interpretation of nationality could be linked to primordia list logic. This was 

displayed in the context of all three initial interview questions addressing nationality. All 

the students, including those who admitted not knowing, or were apparently unable to 

describe, what nationality is, presented their collective awareness of belonging to a 

particular large group of people, mostly to the Slovak nation, automatically and 

confidently as a self-evident fact. Following the latter explanations, nationality was 

conceived of by them as an attribute related to their individual and collective identity. It 

was described as a bond which is shared by a culturally and geographically delineated 

group of people. In this way nationality came across as a device of intra-group inclusion 

and inter-group exclusion. In terms of their views related to the question of nationality 
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acquisition, the majority of students interpreted this as a given and inbom quality or 

linked it to the territory of their physical existence (Slovakia). 

A socio-psychological function of nationality, in the words of Edward Shils 'integrative' 

capacity (Shils 1957: 131), could also be derived from students' opinions ('we held 

together', 'we belong'). Moreover, their descriptions of nationality as a group of people 

with common features clearly mirrored Herder's concept of a nation. Language, culture, 

traditions and a territory were seen by students as the basis which determines their 

collective belonging and uniqueness. At the same time this implicitly differentiates them 

from other groups of people or nations. 

Nation 

Primordialist logic appeared to transpire in students' answers to my next question which 

focused on the nation. As a number of students described nationality in the sense of a 

group of people, the question What is a nation?' was rather confusing for them. On the 

other hand, their bewilderment might also be interpreted as evidence of the true extent 

to which the nation is taken for granted and its meaning perceived as common 

knowledge which does not require questioning or further thoughts. For this very reason 

their reaction revealed anew that issues related to national consciousness are not topics 

which preoccupy them intensely. Nevertheless, it seemed that for many students it was 

easier to provide a description of a nation than nationality. The most reoccurring 

responses corresponded unambiguously to Herder's conceptualisation of a nation. 

Question: Please could you tell me now what is a nation? 

LGI-18, age 12 
Matej: I know! [a loud call). Nation is a kind of a country. 
Ivan: No, people in any country like Czechs or Slovaks. 

LGI-20, age 12 
Vladko: People with a language, they have common language, religion and script. 

SGI-4, age 14 
Mirka: A group of people inhabiting a particular state, they speak with their own 
language, have their own norms of behaviour and rules. 

SGI-4, age 14 and 15 
t:.ubka and Janka: A group of people, they have the same history, traditions, the 
same roots. 

As with the question of nationality, some students appeared to confuse state and nation 

which, as previously highlighted, are normally understood in Slovakia as two different 

concepts. Although students occasionally referred to the state and also state symbols 
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(flag, anthem or President) in their accounts of a nation, the majority interpreted this as a 

group of people sharing unique features. Language, culture, traditions and a shared 

territory or even a typical behaviour constituted the most frequent themes in students' 

replies. Sporadically, they also referred to physical features such as skin colour as a 

typical national attribute. 

National Character 

In Herder's writings, as already emphasised in earlier chapters (2.2.1, 3.1.1, 3.2.1), 

language is the most crucial element in his understanding of a nation. Herder 

understood language as a mirror of thoughts and at the same time as a critical marker of 

the collective character of a given nation. As languages differ from each other so do 

national communities. This leads Herder to conclude that each community has its own 

way of thinking, its own history and customs and, consequently, its particular and unique 

national character. Accordingly, I was interested to explore students' views in relation to 

national character. First, I was curious to learn what they think of the actual existence of 

a national character. Secondly, I explored their views in relation to the typical character 

traits of the Slovak nation. 

In order to make this section of my discussion comprehensible for students, I introduced 

it by way of a brief explanation of the concept of a personal character. I argued that each 

person might be described by a diverse set of specific personal traits, like being 

talkative, shy, serious or funny. Then I asked them whether it is possible to describe a 

group of people and their typical national character in a similar way. This question 

appeared rather complex, particularly for students in the youngest age group (12 years), 

and they seemed unable to answer this question directly. Older groups of students 

(years 13-15) were inclined to provide monosyllabic responses. On such occasions, they 

tended to respond with 'Yes'. A few also provided arguments to support their views and 

referred to mediated opinions or their own experiences. 

Question: What do you think, can we say that a nation, like a person, has its own 
character? 

SGI-4, age 15 
Eva: Well, all [nations] have their own temperament and they also have a different 
history and perhaps also character. For example it is said about Germans that 
they have a kind of harder temperament, so this is said about them. 

Occasionally, some students expressed their doubts about the existence of a collective, 

national character and argued 'I do not think so'. One of my interviewees provided a 

more explanatory argument and refused to accept any broad generalisation in relation to 
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the idea of a collective character. He emphasised that the concept of a personal 

character cannot be ascribed in a collective sense to a large group of people or nations. 

SGI-4, age 15 
Matus: I do not think that, it rather depends on what kind of a person it is but not 
for a bigger group. I do not think, for example, a part of Slovakia or Ukraine could 
be linked to a whole group of people, rather it depends on how a person is. 

As doubts on collective characteristics were presented infrequently and the affirmation 

of their existence was normally brief ('Yes'), I also requested examples from students in 

order to clarify their understanding of the question. Hence, I asked for their thoughts on 

the typical national traits of Slovaks and also comparisons between other nations. With 

reference to the students' own experiences from travels or holidays with parents, I 

encouraged them to describe these. In this context, I utilised the factor of border regions 

and asked them whether they had visited the respective neighbouring states of the 

Czech Republic, Hungary, Austria, Ukraine, Poland or any other. Following these 

questions, students easily referred to their experiences and shared their observations 

and thoughts in relation to national characteristics. A variety of aspects related to 

Slovakia and other nations were highlighted on these occasions. Students held that 

differences in mentality, temperament. behaviour or economic, environmental or broad 

material features were aspects of typical national characters. 

The most striking element of students' description of the Slovak national character was 

their inclination towards depicting negative traits. While the youngest group of my 

interviewees (age 12) was more likely to highlight positive aspects (traditional costumes, 

nature, cultural traditions or typical beverages), students in the age groups of 13-15 

portrayed a rather negative picture of the Slovak national character. This tendency was 

most apparent in my discussions with large groups of students. Although even within 

these groups (seven in total) students mentioned positive characteristics 

(charitableness, traditional culture or nature), adverse accounts remained prevalent. 

They referred to a variety of problematic social phenomena such as alcoholism, drugs or 

corruption, as typical aspects of the Slovak nation. Slovaks were characterised as thugs, 

alcoholics, swindlers or thieves. 

Question: How would you then describe the Slovak national character, what are 
typical Slovak traits? 

LGI-14, age 14 
Simona: Slovaks are easily corruptible. 
Ivanka: They like to spend money. 

LGI-16, age 15 
Jaroslav: A nation of swindlers and thieves. 
Question: How about positive traits? 
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LGI-14, age 14 
Lenka: Positives do not exist. 

LGI-16, age 15 
Ivan: We have given all the options. 

Although the above answers were frequent they do require a critical evaluation. These 

replies could be seen to some extent as pretence - potentially a reflection of typical 

teenage attitudes. In this context a number of factors could be taken into consideration. 

The inclination to reject authority and dismiss ethical norms or values could be 

highlighted alongside an oversimplified world perspective. Peer pressure and group 

dynamics might also be seen to be relevant in this context. All these aspects became 

most visible in my meetings with large groups of students. An initial, negative opinion 

expressed by one student invariably stimulated additional and related reactions among 

the whole class. 

On the other hand, influences beyond the educational system, particularly the media, 

appeared to be rather significant. Students' responses were consistent with teachers' 

accounts of the profound impact of media attention to negative phenomena and events 

on the formation of their views (chapter 3.2.1). While the multiple references to negative 

traits in Slovak national character could be interpreted to some degree as the theatrical 

pose of a specific age group or a reflection of negative media impact, students 

nevertheless disclosed their genuine opinions, critical observation skills and awareness 

of serious social issues. The authenticity of their judgements could be inferred from their 

mutual disagreements and the contestation of views articulated by their peers. 

Question: How would you then describe Slovak national character, what are the 
typical Slovak traits? 

LGI-17, age 13 
Oliver: [Slovaks are] racists. 
Question: Where did you come across racist attitudes of Slovaks? 
Oliver: We hear what is happening to others. 

LGI-14, age 14 
Gabika: That Slovaks quite protect their nature. 
Andrej: In comparison with Croatia it is completely different. We have here black 
[illegal] dumping grounds around each corner. We do not protect nature that 
much. 

While describing differences between nations, frequent references were made, 

particularly in the Trencin district in the mid-west of Slovakia, to Czechs. Students found 

it easy to draw a comparison as the majority of them reported on their trips to Czech 

Republic. They usually argued that notable contrasts exist between Czech and Slovaks. 

Differences in language, mentality, size of country or the religious and environmental 
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attitudes of the respective populations were highlighted. As one of my interviewees 

maintained, Czechs are atheists while Slovakia is a Christian country.157 Others argued 

that Czechs have a higher sensibility towards nature. Particularly in discussions with 

whole classes, statements emphasising positive attributes of other nations (for instance, 

the positive environmental attitudes of Czechs) stimulated controversy among the 

students. In this way, disagreements simultaneously contradicted and ultimately 

corrected their negative self-portrayal of Slovaks. The ascription of positive 

characteristics to other nations resulted in a straightforward accreditation of identical 

traits to the Slovak nation. Occasionally, negative views related to national characters 

were a forthright reflection of students' personal experiences. 

One girl, aged 14, strongly argued that there is an eternal rivalry and hatred between 

Czechs and Slovaks. In this particular instance, her conviction was clearly shaped by 

her own experience, which she mentioned during our focus group discussion. She 

talked spontaneously about her exposure to bullying because of her origin, of mixed, 

Czech-Slovak parentage. In spite of speaking flawless Slovak, the girl was victimised in 

school. I had already been made aware of her case in my discussions with her teachers. 

As they argued, this case was the most serious and puzzling they had ever experienced 

within the school, although teachers did mention other occurrences of anti-Czech 

attitudes among students. In teachers' opinions, students' attitudes were significantly 

shaped by their parents and other influences outside of school. In this context, they 

highlighted the relative strength of the Slovak National Party within the particular location 

of this school. Yet, at the same time, teachers tended to see it as a paradox due to the 

school's location in such close proximity to the Czech Republic in an area with mixed 

family and friendship networks. 

Although the case above was a clear example of national intolerance, this does not 

appear to be reflective of a general tendency across Slovakia. Studies examining the 

relationship between Czechs and Slovaks conducted over the last two decades 

following the dissolution of Czechoslovakia in 1993 tend to show fairly positive results in 

this respect. In spite of a degree of political friction in the immediate aftermath of 1993, 

the political parties of both states continue to declare their interest in maintaining an 

exceptional quality in their mutual relationship. Equally, the Slovak and Czech 

populations tend to ascribe the status of most liked foreigners to each other's respective 

nationals (Sedlar 2003; Novinky Cz. 2008; Meseznikov 2009; Pravda 2012b). Moreover, 

151 According to a recent survey by Winn-Gallup International, which involved 57 countries, in addition to 
Japan and China, the highest ratio of atheists was recorded in the Czech Republic (aktuality.sk 2012b). 
Following the latest census (2011), nearly 72% of Slovakia's citizens declared their religious affiliation: 
Roman Catholic Church (62%); Protestant Church (a.c.:5.9%); Greek Catholic (3.8%). The absence of 
confessional or religious affiliation was recorded by 13.4%. In addition, 10.6% did not respond to this census 
question (SODB 2012). 
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in regard to the above mentioned case, teachers also mentioned two siblings of this 

particular girl who were not confronted with any comparable experiences of bullying 

within the same school. 

On the other hand, stereotyping was also present in students' views in regard to other 

nations including national minorities within Slovakia. Again, this became most visible 

during my discussion with whole classes in the Trencin district in the mid-west of 

Slovakia. Some students displayed negative views, particularly towards Roma and also 

towards Magyars, in spite of the improbability of any direct, personal, negative 

experiences. Following the census results of 2011, there are 14 national minorities 

within Slovakia.158 Roma (105738: 2%)159 and Magyars (458647: 8.5%) represent the 

biggest national minorities. However, Trencin region recorded the lowest levels (0.1 %) 

in regard to both groups of population (SODB 2012). 

Nevertheless, the views of a number of students within this particular region revealed 

deep-seated stereotypes which were also articulated in the form of racist arguments. At 

the same time, these equally exposed the primordialist logic of collective essentialism. 

Interviewees drew a very clear dividing line between Roma and Slovaks. Roma were 

presented very negatively, as distinctively 'other'. Students' views also clearly 

demonstrated an additional, contemporary. socio-economic dimension of the highly 

complex character of the Slovak-Roma relationship. Several problems such as low 

educational attainment, high unemployment rates, intergenerational dependency on 

social benefits and antisocial behaviour among a part of Roma community are recurring 

themes in the public debate in Slovakia (Meseznikov and Gayarfasova 2008; Polgariova 

and Liptakova 2012). 

It was particularly the media focus on the whole array of correlated socio-economic 

aspects which contributes to the social exclusion of Roma in Slovakia that was so 

evident in students' responses. In an oversimplified manner, Roma were overwhelmingly 

portrayed by students as lazy, unwilling to work and abusing the social system of 

Slovakia. 

158 The following nationalities were recorded: Slovak (5 397 036: 80.7%), Magyar (458 467: 8.5%), Roma 
(105738: 2%), Ruthenian (33 482: 0.6%). Ukrainian (7 430: 0.1%), Czech (30 367: 0.6%), German (4 690: 
0.1%). Polish (3084: 0.1%). Croati~n (1022: 0%), Serbian (698: 0%), Russian (1 997: 0%). Jewish (631: 
0%). Moravian (3286: 0.1%). Bulgarian (1051: 0%). In addition, census results also refer to the category of 
'other' (9 825: 0.2%) and 'unknown' (382 493: 7%) (SODB 2012). 
159 This figure is based on self-identification. The estimates refer to a higher figure ranging between 6-10% 
(LajMkova 2012). 
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Question: How would you then describe Slovak national character, what are the 
typical Slovak traits? 

LGI-14, age 14 
Martinka: There is a lot of theft here. 
Jakub: Theft is everywhere [also in other countries]. 
Martin: There are many homeless people and Gypsies here. 
Monika: And problems with those Gypsies are not addressed. In some countries 
they have started to deal with it [the problem] but not yet here [in Slovakia). 
Andrej: And why should we deal with it? 
Monika: Because everybody is bothered by that. 
Matej: They are unemployed and lazy. 
Question: And how should the issue be addressed then? 
Petra: Evict them. 
Matej: It is impossible to convince them. 
Monika: Well, Gypsies are a good work force. They could be used in many 
factories because they can really work when they want. 
Question: Why do you think they behave in this way? 
Monika: Well, perhaps because many people are unjust to them, perhaps not all 
Gypsies are like that. 
Question: So is it probably a fault of us, the majority? 
Danka: But they exploit it [behaviour of the majority, Slovaks] and complain about 
being discriminated against. 
Simon: They were given a block of flats and within one year it was damaged and 
now they demand a new one. 
Simona: A white [non-Roma, Slovak] will not get it [a flat]. 

A similar debate also evolved spontaneously within the same school in the final class 

(age 15). A number of students presented comparable views and argued that Roma 

should be evicted because they are unable to adopt the behaviour of the majority 

(Slovaks) and they abuse the social system of Slovakia. Other areas I visited during my 

fieldwork, Presov and Kosice districts in eastem Slovakia, have the highest ratio of 

Roma population within Slovakia with 5.3% and 4.6% respectively. In the Trnava district, 

in the south west of Slovakia, this is 0.5% (SODB 2012). However, unlike the debates 

with two large groups of students in the Trencin district, the Roma issue did not emerge 

as a controversial topic during my empirical research in these regions. 

The relationship between Roma and the majority of Slovak society is complex and a 

frequently discussed issue in the mass media in Slovakia. Students' views do not seem 

to differ considerably from the wider public mind-set. Following the socio-political 

changes of 1989, the relationship between Roma and Slovakia's population became a 

significant matter of public debate and academic attention. Research conducted after 

1989 continues to confirm its problematic character and the existence of high social 

distance between Roma and Slovakia's public. At the same time, the relevant research 

is inclined to interpret the Roma-Slovak relationship as a complex social problem and 

not as an essentially nationally motivated conflict (Meseznikov and Gayarfasova 2008; 

Vasecka 2011). 
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While the Slovak-Roma situation is evaluated as an intricate social issue in a number of 

studies, the relationship between the Magyar minority and Slovak majority populations 

clearly reveals an historically shaped, one-dimensional, national character. In the 

academic debate, this is interpreted as a result of political populism. Although varied in 

accentuation and modes of expression, it seems to permeate the whole political 

spectrum in Slovakia, including mainstream parties (Meseznikov and Gyarfasova 2008; 

Petocz 2009). The populist arguments also resonated unambiguously during my 

interviews with students. In addition, these also revealed that history education, in 

particular, continues to provide opportunities which may stimulate anti-Magyar attitudes. 

As in the above case of Roma, anti-Magyar stereotypes became visible during my 

fieldwork in the Trencin district. Students' prejudiced views had already emerged as a 

topic during my meetings with teachers. Based on teachers' arguments, particularly in 

the context of history education and the theme of Magyarisation politics (grade eight), 

some students are inclined to present strong attitudes. 

As already indicated in this dissertation in the context of textbooks analysis, this topic is 

portrayed predominantly through the lens of Slovak national history as socio-political 

injustice and oppression. It was precisely this interpretation which transpired in my 

discussions with students. Shaped through the discourse of past socio-political 

unfairness experienced by Slovaks, Magyars were negatively portrayed as odd, having 

an ugly language, treating the Slovak nation in a discriminatory manner and being 

unwilling to speak Slovak. Although the history of Magyarisation is a topic in history 

education in grade eight (age 14), a few students presented a negative image of 

Magyars and described them as oppressors of the Slovak nation, even among the 

youngest group (aged 12). The relative strength of prejudiced attitudes became obvious 

through spontaneous responses of students to interview questions which were not 

directly related to the history of the Slovak-Magyar relationship. 

Question: How would you then describe the national character of Slovaks? 

LGI-18, age 12 
Ivan: We are oppressed, Magyars oppressed us. 
Patrik: Magyars are odd, they do not know what they do. 

LGI-17, age 13 
Question: Tomas, you mentioned that you visited Hungary with your football team, 
could you then compare Slovaks with Magyars? 
Tomas: They have an odd language, an ugly language, it is impossible to 
understand them, their hostels are ugly. 
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Question: If you were representing Slovakia in the European Parliament, what 
would you strive to change in regard to EU and Slovakia? 

LGI-16, age 15 
Samuel: The Magyar issue because there are many of them here and I do not 
understand why Magyar is spoken within the territory of Slovakia. There is a 
Magyar party in Slovakia and in Hungary, is there a Slovak party? And I do not 
like them. 
Question: Why do you not like them? 
Samuel: Because there are many of them here. And we are Slovaks here so 
Slovak should be spoken here. 

The above findings related to the Slovak-Magyar relationship are consistent to some 

degree with the conclusion of a quantitative study published in 2009 in Slovakia 

(Galova-Kriglerova and Kadlecikova 2009). According to the authors, the attitudes 

towards cultural diversity among students of lower secondary education in Slovakia (age 

14-15) are shaped by their experiences. In relation to the perception of Magyars as a 

national minority, the authors argued, this also tends to be more positive in nationally 

mixed regions (Galova-Kriglerova and Kadlecikova 2009: 36-37). 

Some regional discrepancies also seemed to occur during my debates with students in 

the context of comparison between nations. While the negative portrayal of the Slovak 

nation appeared to be a cross-regional tendency, the national stereotyping presented by 

students indicated a more regionally specific character in regard to anti-Magyar 

opinions. Considering the regional differences in terms of size of the samples, precise 

and valid conclusions about possible regional discrepancies cannot be drawn. Therefore 

only an indicative comparison may be presented here. 

Within the districts I visited during my interviews, the Trnava district in the south of 

Slovakia has the second highest percentage of the Magyar population (21.8%).160 In the 

Kosice and Presov districts in eastern Slovakia, this stands at 9.4% and 0.1 % 

respectively (SODS 2012). Consequently, students in the Tmava and Kosice districts 

are more likely to be exposed to contact with the Magyar minority either in school or 

through their daily routine outside of educational settings. While some students in the 

Trencin region were inclined to identify differences between Slovaks and Magyars and 

expressed their dislike towards them, three boys of Slovak nationality from a nationally 

mixed school161 in the Trnava district (age 13 and 14) did not disclose comparable 

opinions during interviews. They did not even mention language when asked to draw a 

comparison between these two nations. 

160 The highest ratio of Magyar minority of 24.6% is in Nitra district (SODS 2012). 
161 Although this particular school had students of both Slovak and Magyar nationalities, the language of 
instruction is Slovak. 
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Equally, a nationally mixed group of twenty six participating students in the Kosice 

district (age 14) and four students in Presov (age 15) presented views on differences 

between Magyars and Slovaks completely free of stereotypes. On all these occasions 

they referred in their comparisons to economic or infrastructure differences. The 

adoption of the Euro in Slovakia and divergences in the quality of roads and shopping 

centres were highlighted in this context. In addition, differences in culture in terms of 

language or traditional cuisine also occurred in their arguments without any negative, 

evaluative attributes. 

In spite of some indications of a broader, cross-regional tendency towards an adverse 

portrayal of Slovaks and regionally specific inclinations towards national stereotypes, 

students were able to acknowledge positive traits in other nations. Based on their 

personal experiences, they emphasised positive environmental attitudes among Czechs 

or Austrians, and friendliness and good manners in Swedes, Austrians or Croats. As I 

was conducting my first cycle of empirical research in May 2011, when Slovakia was 

hosting the World Championship in Ice Hockey, students referred positively to the 

capabilities of other national teams, for example Germany or Canada. In addition, 

although rarely, a few argued that there are minimal or no differences among nations. At 

the same time, they also displayed critical thinking by not presenting their personal 

views on the basis of the mediated experience of peers. 

Question: If you compare for example Slovaks, Czechs or Croats, where would 
you see a difference between them? 

001, age 14 
Jakub: Except for language, there is not really one. 

SGI-4 age 14 and 15 
L:ubka: If I take us and Croats, they are somehow less willing to work. They simply 
have their four hours of siesta. 
Question: Janka, would you agree with L:ubka? 
Janka: I do not know. I have not been to Croatia. 

SGI-3, age 14 
Question: Alexander, I know that you regularly spend part of your summer holiday 
in Croatia. Where would you see the differences between Slovaks and Croats? 
Alexander: There is not one. 

Although the above views demonstrated critical thinking and observational skills in a 

number of students, they represent a small minority. The majority clearly showed an 

inclination to believe in the existence of a fixed collective, national character. Although 

their replies were frequently contradictory and they mixed personal characteristics with 

broader social or economic phenomena in their accounts, national character was seen 

by many of them as a fact. Limited direct experiences, and in some cases, their 
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complete absence, vigorously demonstrated the strength of transmitted views or media 

impact in shaping the arguments of a significant section of participating students. 

Antiquity of the Slovak nation 

The question of When is a nation?', as formulated by Walker Connor (1990), succinctly 

captures a substantial part of the academic discussion on nationalism. As already 

highlighted in two earlier chapters of this dissertation (2.2.1 and 3.2.1), this remains a 

controversial aspect and lies at the centre of discussions among proponents of the two 

dominant schools of thought of constructivism and ethno-symbolism. For this reason, I 

also included the issue of the antiquity of nations into my discussions with students. 

In a similar vein to the discussions on nationality, the question of the antiquity of the 

Slovak nation proved to be more challenging for students. Although the transmission of 

historical knowledge related to Slovak national history is incorporated to some extent 

into the curriculum at the primary level of education (ages 6_10)162, the formation of the 

Slovak nation is not explicitly addressed before history education in grade seven (age 

13). Nevertheless, some students, even within the youngest age group, displayed 

familiarity with relevant historical knowledge and were able to provide an answer to my 

question exploring the issue of the antiquity of the Slovak nation. On the other hand, as 

this particular question seemed to be rather unusual or too difficult, once a view was 

presented, students tended to express their agreement in line with their peers. 

A number of them occasionally seemed to link the origins of the Slovak nation back to 

the establishment of the Slovak Republic in 1993 or provided approximate numbers of 

years (12 or 18 years). Nevertheless, others confidently pre-dated the establishment of 

the Slovak nation long before the French Revolution. 

Question: What would you say, how old is the Slovak nation? 

LGI-18, age 12 
Maros: Slovaks lived in Czechoslovakia. 
Question: And how about the time before Czechoslovakia? 
Martin: They lived in the Hungarian Kingdom. 

SGI-3, age 13 
Ferko: We will deal with it [in history] first next year. 

001, age 14 
Jakub: I honestly do not know. 

162 This is within a school subject which might be literally translated as Home land study (Vlastiveda) and 
includes insights related to Slovak geography and history. 
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LGI-17, age 15 
Pavol: It is young, eighteen years. 
Question: Are you saying that before the creation of the Slovak Republic in 1993 
Slovaks did not exist? 
Pavol: No, they also lived in Czechoslovakia. 
Question: And how about the time before Czechoslovakia was established in 
1918? 
Pavol: They were in Samo's realm and Great Moravia. 

According to the students' arguments, Slovaks, in spite of being involved in diverse 

political formations, already existed in the period of Samo's realm, the first historically 

known political organisation of Slavs in Central and Eastern Europe (seventh century). 

Others linked the existence of the Slovak nation with the realm of Great Moravia (ninth 

century). Both Sa mo's realm and Great Moravia are presented in school history as 

political formations of Slavs or the tribe of Sloveni, who are identified as the actual 

predecessors of Slovaks. Hence, the relevant textbook suggests and actually describes 

the development of the Slovak nation, albeit in an essentialist fashion, as a non­

recurring, result of an historical process. Contrary to that, students tended to associate 

Sa mo's realm and Great Moravia with a fully formed and culturally homogenous Slovak 

nation. Opinions expressed during one focus group discussion appeared to be 

motivated by the victimisation of Slavs, and also the historical period of nineteenth 

century and Magyarisation polices. 

SGI-4, age 15 

Question: What would you say, how old is the Slovak nation? 
David: More than one thousand years, there was Samo's realm, Slovaks lived 
there, we were actually not unified. We were always allocated to others. 
Eva: And it is actually a miracle that we survived, first Magyars wanted us, then 
Czechs and now, we are on our own. 

As already discussed in the analysis of history textbooks, the interpretation of the 

antiquity of the Slovak nation in school history might be equally aligned to a Herderian 

interpretation of nation formation (primordialism) and also to ethno-symbolism, as a 

precise analytical division cannot be drawn between the two approaches in this respect. 

On the other hand, students' responses to the above question conveyed that they were 

conceptualising Slovaks as politically disadvantaged or lacking an independent state, 

but nevertheless as a culturally homogeneous group already in possession of a 

collective awareness in the period of early Middle Ages. In other words, students 

portrayed the Slovak nation as a fixed and everlasting entity. Herder's idealised 

description of Slavs could also be easily traced in the views of some students' in the 

context of the issue of the antiquity of the Slovak nation. Therefore their understanding 

of this particular question could be linked to the concept of primordialism. 
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The occasional responses of students presenting it as a recent phenomenon (twelve or 

eighteen years), most likely associated with the establishment of Slovakia (1993), can 

hardly be seen as an indication of their constructivist understanding of nation formation. 

These instances are better described as evidence of the limited preoccupation of 

students with issues related to national identity. At the same time, they could be seen as 

a reflection of their specific age and corresponding cognitive abilities. On the other hand, 

this could also be linked to an inadequate presentation of the specific topic of nation 

formations in history lessons, alongside the recent reduction in teaching hours dedicated 

to history after 2008. Equally, pedagogic strategies adopted by teachers and, perhaps, a 

lack of attention or interest by students in history education could be considered in this 

context. 

Summary 

The issues of national identity do not seem to be a priority in the lives of the interviewed 

students. This could be derived from their responses, which were frequently brief and 

did not convey the impression of being the result of profound reflection. The 

inconsistencies and conceptual confusion conveyed in their views suggest that lower 

secondary students are unlikely to be considerably preoccupied with related questions. 

It is also understood that their views are neither fully formed nor fixed. Nevertheless, 

their replies demonstrated a deeply rooted awareness of national identity. Questions 

concerning the meaning of nationality and the antiquity of the Slovak nation appeared to 

be fairly challenging for a number of them in view of their years and corresponding 

cognitive abilities. Despite this, all students disclosed a clear sense of national 

consciousness and belonging. This was demonstrated through the confident 

acknowledgement of their nationality and their answers to the subsequent questions 

exploring their understanding of the concepts of nation and national character. 

Nationality was portrayed by students as an inborn quality or a special bond to a 

distinctive group of people within a particular territory or a country. Nations were 

presented in comparable fashion as distinctive groups of people defined by a set of 

specific aspects. The notion of a collective, national character was seldom questioned. 

Although students presented a variety of contradictory characteristics of the Slovak 

nation and included broader social or economic aspects in their responses they seemed 

to regard the existence of national character as a self-evident fact. This became 

particularly clear in relation to the strong views articulated by some students in relation 

to Roma and the national minority of Magyars in Slovakia. In spite of occasional 

evidence of independent critical thinking, the majority of student responses reflected the 

influence of primordialist ideas. 
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Herder's notion of the nation as a group of people linked through a common origin, 

language, character, history and shared territory was easily traceable in their responses. 

A significant majority of participating students drew a very clear dividing line between 

diverse nations. Their existence, including that of the Slovak nation, alongside specific 

national characteristics, were seen by students as objective facts and appeared to be 

taken for granted. As with textbooks and teachers, Herder's portrayal of the victimised 

and oppressed Slavs could also be detected in students' opinions. The impact of a 

primordialist conceptualisation of the nature of the Slovak nation was particularly evident 

in relation to the last aspect examined in this chapter. 

Although this specific question seemed to be rather difficult for them to answer, the 

replies provide a further indication of the exposure of students to a tendentiously 

primordialist understanding of the nature of nations in the sense of an historically given 

and fixed socio-cultural' entity. The given responses related to the antiquity of the Slovak 

nation traced its existence through centuries. However, unlike teachers, students tended 

to associate the first political formations of Slavs during the period of the Middle Ages, 

Samo's realm and Great Moravia, with a fully fledged and culturally homogenous Slovak 

nation. Considering the reduced allocation of lessons within the subject block of 'People 

and Society', lower secondary education can hardly be seen as the primary influence in 

this context. The significance and pervasiveness of 'banal nationalism' appears to be a 

more plausible explanation. 

Having identified and analysed the conceptual lines along which students form their 

understanding of the nature of nations, I will now proceed to the second aspect 

examined in this thesis. Accordingly, the nature of European integration in students' 

opinions will be investigated in the next chapter. 
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3.3.2 Students' conceptualisation of El 

Introduction 

This chapter seeks to establish the tendencies in relation to the understanding of 

European integration among students in the lower secondary education level in 

Slovakia. In order to determine whether their views indicate a supranationalist position 

or remain rooted in a nation-state perspective and consequently in an instrumentalist 

approach towards El, three aspects will be discussed below. 

• Students' affiliation with Europe 

• Students' evaluation of El and Slovakia's EU membership 

• Students' support of, or resistance to, a supranational transformation of Europe 

As with the examination of teachers' views, I was not exploring students' factual 

knowledge on issues of European integration or European Union. Nevertheless, it was 

apparent that students of all ages included in my research have awareness and opinions 

of current affairs. Many were able to provide clearly articulated arguments during our 

discussion and readily expressed their views. A number of the youngest group (age 12) 

displayed familiarity with the process of El. 

While some students actively participated in discussions and voiced their opinions 

freely, others were less articulate. Across all age groups, some students appeared to 

have difficulties in expressing their views on socio-political issues such as El. Taking 

part in research with an unknown person for the first time may go some way to help 

explain this. On the other hand, a number of students demonstrated a distinct lack of 

either experience or interest in discussions on socio-political matters. 

As of national identity, the students' reactions demonstrated that socio-political issues 

are, understandably, not matters which overly preoccupy them. While these occurrences 

might not be particularly surprising given their age, some students admitted their 

ambivalence and indifference quite frankly towards current affairs. As some of these 

students argued: 

Question: And now, I would like to discuss with you issues conceming European 
integration and the European Union. I assume you already heard about it perhaps 
in school or in the media? 

LGI-14, age 14 
Pavol: EU? I do not know, I do not care, I am not interested. 
Zuzana: Politics is very boring, I am not interested. I do not want to leam about it. 
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Such indifference was generally met with approval by some peers within the large 

groups I interviewed. Students expressed their agreement through affirmative gestures, 

supportive smiles or grins. Equally, positive evaluations of European integration were 

also occasionally met with laughter, or even loud disagreement. Both the positive and 

negative attitudes towards socio-political issues that I could observe might be aligned to 

a wider, cross-national piece of research on the political and civic engagement of the 

younger generation. As some studies highlighted, there is a significant, cross-country 

trend indicating a declining interest among young adults in issues of political 

participation and civic engagement (Machacek 2002; Spannring et al. 2004; Zapotocna 

and Luksik 2010). 

On the other hand, other scholars have arrived at the opposite conclusion. Pointing 

towards membership in youth organisations or the engagement of young people in 

volunteering and diverse local campaigns, they portray a more positive picture in this 

context (Spannring et al. 2004). As demonstrated below, the attitudes students 

conveyed in our conversations during my empirical research defy a clear-cut, one­

dimensional evaluation in this context. 

The findings are introduced thematically in this chapter. I begin with a discussion of 

students' affiliation with Europe, their evaluation of European integration and Slovakia's 

EU membership. As with the previous description of teachers' views (chapter 3.2.2), the 

first question served as a bridge between the previous topic of students' 

conceptualisation of nations. Together with the second issue on the advantages and 

disadvantages of El, it provided a broader context for the central topic explored in this 

thesis. Consequently, the last part of this chapter focuses on the question of students' 

opinions in regard to a potential transformation of Europe beyond the nation-state 

structure. The chapter concludes with the identification of their prevalent inclinations 

towards El. 

Students' affiliation with Europe 

PubliC acceptance of a given political system or form (state) is seen in political science 

and related areas as the fundamental element upon which its very existence and 

legitimacy is built. (Risse 2004: 270). Therefore, it is not surprising that questions about 

European identity have attracted considerable academic attention that has extended into 

investigations of children's and young peoples' perception in this area. As has been 

argued, childhood and adolescence are critical periods in which European identity is 

formed (Agirdag et al. 2012). Children as young as 11 years of age seem perfectly 

capable of demonstrating European consciousness (Ross 1999). 
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The young students I met during my empirical research were born in the period of 1996-

2001. The process of formal schooling and socialisation for the oldest group 

commenced at the age of six, in 2002. As this was only two years before Slovakia's EU 

entry, all students I interviewed are very unlikely to have a substantial recollection of the 

pre-accession period in Slovakia. Therefore, it is the parallel mode of socio-political, and 

also cultural, belonging to Slovakia and the EU which frames their formative 

experiences, views and sense of belonging to a particular form of political organisation. 

As with teachers, the examination of students' attitudes towards European integration 

followed the debate on their understanding of nations. The relevant chapter (3.3.1) of 

this dissertation revealed that they seemed to have a clear sense of national affiliation 

and the majority displayed an awareness of belonging to a particular and distinctive 

group of people, the Slovak nation. In this way, many drew an implicit and also explicit 

dividing line between national minorities within Slovakia and also between nations in 

Europe. Hence, some indications in relation to European integration and the issues I 

attempted to explore could be derived from their views on national identity. The 

comparisons made by the majority of students between European nations were 

instructive in relation to their conceptualisation of Europe. This was indirectly conceived 

of as a geographical or cultural space composed of diverse and distinctive nations and 

nation-states. 

Schuman's Declaration of 9 May 1950 referred to the 'coming together of the nations of 

Europe' (Schuman 1950) through the process of integration. The 'ever closer union 

among the peoples of Europe,' as defined its actual purpose, was later highlighted in the 

preamble of The Treaty of Rome signed in March 1957.163 Therefore, I was also 

interested to explore how students in Slovakia conceptualise this process of 

rapprochement between the nations of Europe. With the aid of the first question which 

explored students' European identity, I tried to establish the basis on which they would 

be able to identify with Europe and its wider population beyond the borders of Slovakia. 

With references to our previous discussions on national consciousness, I encouraged 

students to reflect on their European identity. By reminding them of their 

acknowledgement of holding a particular, mostly Slovak nationality, I asked them 

whether they would also describe themselves as Europeans and why. 

Like teachers, the affiliation of students with Europe varied across all age groups with 

the strength of their European consciousness ranging from totally non-existent to 

complete affirmation. Students justified their sense of European belonging by referring to 

163 This reference appeared in the Treaty Establishing European Economic Community. See also the 
footnote No.2 on p.13 in this dissertation. 

[2241 



an array of characteristics which they identified as commonly shared by the wider 

population of Europe. 

Question: Would you say that you also feel European and why? 

LGI-20, age 12 
Martinka: We have a common currency now, we have Euro. 

LGI-17, age 13 
Patrick: Yes, we have the Euro now. 

LGI-14, age 14 
Dominika: As a matter of fact we adopted the Euro and therefore yes. 

SIG-4, age 15 
Eva: Yes, I think Europe is more advanced in economics as compared to Africa. 

As the above quotation showed, economic aspects were utilised by students to illustrate 

their sense of European identity. In particular, the common currency as a signifier of 

European identity predominated in their answers to my question. Different levels of 

economic progress on a global scale were also used in students' comparisons with other 

continents or countries which are not currently in the EU as the explanation for their 

understanding of European identity. 

As the analysis of the most recent curriculum (2008) and textbooks (published 2009-

2012) revealed, the economic dimension appears to shape the interpretation of El to a 

greater extent, despite further arguments which aim to foster the development of 

European identity, particularly in civics and geography. On the other hand, it is 

questionable whether the actual number of relevant lessons or textbook chapters 

dedicated specifically to El issues is, in reality, able to impact profoundly on students' 

opinions.164 There are, of course, other information sources that students potentially 

drew upon in relation to their sense of European belonging and views on the actual 

process of El. 

A recent study examining attitudes towards active citizenship conducted in Slova kia 

revealed that students aged 14 evaluate the formative influence of formal schooling as 

barely relevant. Following the findings of a simultaneously completed examination which 

involved respondents in the age group 15-79, the media ranked in third place as a 

potential influence, with family and friends in first and second place respectively. In 

contrast, the oldest group of respondents (age group 60-79), ascribed a crucial 

significance to elementary school (ages 6-15) in relation to the development of attitudes 

164 As already highlighted in the chapter 3.1.1, the precise number of lessons dedicated at the lower 
secondary level in Slovakia to the specific topic of El process cannot be set. Nevertheless, based on 
textbook analysis, the process of El is explicitly addressed in three chapters in history (grade nine) and 
civics (grade six) and in two chapters in geography (grade eight). 
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towards active citizenship (Zapotocna and Luksik 2010). The importance of mass media 

as a source of information on European integration has been also confirmed by 

participants of the ICCS study (2009) which examined the relevant perceptions of 14-

year-old teenagers (Machacek 2012). Therefore, the regular references made by 

students to the common currency as the marker of their European identity could 

potentially be linked to the rather recent adoption of the Euro in Slovakia in January 

2009. It seems that this event, as a recurring theme of public debate, was not an 

unfamiliar subject matter to students. On the other hand, as Lasticova and Bianchi 

highlighted, a decade ago, media discourse on European integration in Slovakia was 

dominated by economic instrumentalism. A value-based line of debate is hardly 

perceptible (Lasticova and Bianchi 2003). 

A spatial association, which was a fairly frequent occurrence in relation to students' 

views on nationality in the sense of a bond to a geographical location, was applied less 

regularly in the context of European identity. Statements of 'we live in Europe' as an 

explanation of European identity were presented to a moderate extent. Physical 

features, 'white race' or 'skin colour', were also occasionally mentioned as distinctive 

characteristics of Europeans. Moreover, students appeared to employ culture and 

history less often as a marker of their European identity. However, although cultural and 

historical identification with Europe were not entirely absent in students' answers, they 

were very likely to refer to economic aspects (common currency) first and foremost. The 

cultural characteristics of European identity (history or religion) usually appeared in 

responses to the slightly different interview question of 'Is there something else 

Europeans have in common?' 

SGI-4, age 15 
Rachel: History, Europe had a rather stormy history, maybe the most stormy in the 
whole world. 
David, Eva: Religion. 

In addition to references to history, students also highlighted elements of contemporary 

popular culture which they considered common for Europeans. While encouraged to 

search for commonalities between European nations, they also referred to football or ice 

hockey as signifiers of European identity. In addition, current political processes were 

also mentioned as relevant markers of their affiliation with Europe and other nationals 

beyond the borders of Slovakia. Membership of the European Union and Slovakia's 

inclusion in the Schengen area (2007), together with aspects related to the economy of 

Slovakia and affinity in the judicial and educational systems, were also provided as 

examples. Accordingly, on the basis of mutual trade within Europe and similar laws, 

students justified their notion of belonging to Europe. 
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Given the relatively high number of students interviewed, a lack of or ambivalence 

towards European identity was clearly pronounced in their answers. In this context, 

space was implicitly stated as a factor shaping their perception of an absence of 

affiliation with Europe. Geographical distance between countries in Europe or references 

to Slovakia as their place of origin could be inferred from their views to explain the 

absence of a bond with Europe. Equally, students' understanding of Slovak nationality 

as a self-evident quality also emerged in their arguments as an obstacle to European 

identity. 

Question: Would you say that you also feel European and why? 

LGI-18, age 12 
Stanko, Dominik, Peter, Majka, Katka: No, I am Slovak only. 

LGI-17, age 13 
Danka: No, not really, it is too far [Europe). 

LGI-26, age 14 
Nina: No, not at all. I do not know, perhaps I am not used to it. 

SGI-4, age 15 
Janka: I don't know. I have rather the feeling that I am Slovak, I don't know. 
Perhaps because since I was little, that I was born here before we joined [the EU), 
therefore I do not have such a feeling, since I was little I feel more like Slovak. 

Taking into account the analytical framework applied in this dissertation in relation to 

European integration (intergovemmentalism and supranationalism), it might be argued 

that a number of students displayed a mixed understanding of Europe and their socio­

cultural and political belonging. Through the earlier discussion on students' 

conceptualisation of nations, it was established that they see Europe as a geographical 

location shared between distinct nations and nation-states. Although this line of 

argument could be also detected during the discussion on their European identity, many 

students could establish links to Europe and other Europeans in addition to their Slovak 

national identity. The most frequent explanation was associated with the economic 

dimension of El, principally the adoption of the common currency in Slovakia (2009). 

In addition to students who seemed to demonstrate a European consciousness on the 

basis of commonly shared attributes, a notable section of participants acknowledged the 

complete absence of such a self-perception. By making references to Slovakia as their 

place of birth and actual physical existence, they emphasised the primacy of their 

national affiliation. Slovakia, although located in Europe, remained the singular 

determinant of their sense of belonging. 
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Evaluation of El and S/ovakia's EU membership 

The appraisal of European integration and Slovakia's EU membership was the second 

question I examined during my empirical research with students. I asked them to 

evaluate the process of European integration by considering its advantages and 

disadvantages. Positive opinions on European integration were articulated by them in 

humanist and pragmatic terms and students referred to a wide array of benefits. Peace 

maintenance and the enhancement of creativity and innovative thinking were highlighted 

by students. Free travel, or liberal values such as freedom of thought also featured in 

their opinions. 

In addition, students frequently argued from an instrumentalist or a utilitarian perspective 

while talking about advantages of European integration. This was seen as a means of 

gaining benefits on a personal and also a national, state level. Opportunities for studying 

or working within European Union and EU funding, were also mentioned by students as 

benefits of integration. One girl also highlighted the positive impact of European 

integration and institutions in relation to corruption in Slovakia. 

Question: What do you think of European integration? What is good about it? 

LGI-20, age 12 
Danka: The common currency, Euro. 
Question: And why is that good? 
Danka: If we go to another country we do not need to exchange money. 

LGI-17, age 13 
Pavol: We do not have wars between us. 

LGI-26, age 14 
Boris: I see it as good that we are Euro-Citizens. It is good that cultures get mixed. 
Perhaps new ideas develop in this way. 

SGI-4, age 15 
Peter: There are advantages, common currency, states cooperate. There is one 
place where they [states] come together. We have an easier access to other 
states. 

LGI-16, age 15 
Igor: EU funding. That is all. I do not see anything else in it. 

In discussing the advantages of European integration, stUdents approached the 

evaluation of El through a variety of perspectives. They argued from an instrumentalist 

position and combined benefits at the nation-state level as well as personal gains from 

integration. The issues of EU funding or explicitly mentioned state co-operation and 

peace maintenance could be classified as an intergovemmentalist understanding of El. 

By highlighting these aspects, students implicitly presented the process of El as a tool of 
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economic and security co-operation applied by nation-states. Moreover, due to some 

frank utilitarian references to EU funding, Slovakia's membership was conceived of as a 

convenient route to increased financial resources. On the other hand, students also 

conceptualised El in a practical sense as an instrument with the potential to enhance 

quality of life. This could be derived from their emphasis on easier travel due to a 

common currency, free movement in the Schengen area, and also opportunities to study 

and wor~ in different European regions (states) of their choice. 

On some occasions students also moved away from the consideration of the nation­

state and personal benefits and argued implicitly from a European perspective in the 

context of advantages of El. As well as Pavol and Soris (cited above), 12-year-old 

Dominik argued from a fairly supranationalist viewpOint. In his opinion El leads to the 

transformation of national cultures which he evaluated positively as a precondition to the 

enhancement and simplification of understanding and communication between different 

nations. 

Question: What do you think of European integration? What is good about it? 

LGI-20, age 12 
Dominik: Cultures will mix, nations get mixed. 
Qeustion: And do you think it is good that nations get mixed? 
Dominik: Yes, they will, eh, communicate better. 

In addition to the benefits which students associated with the process of El, they also 

highlighted its drawbacks. The most recurrent theme in this context was the current 

economic situation within the EU. The situation in debt-plagued Greece was a frequent 

topic which emerged during my empirical research with students during both research 

cycles. Across all age groups, obligations of mutual financial aid within the EU were 

seen as a significantly negative aspect of integration. A number of students expressed 

strong views in this context and displayed a low degree of solidarity with Greece. 

Ordinary Greeks were sweepingly described as lazy and held responsible for their 

troubled economy. The decision taken by the Slovak government in August 2010 not to 

contribute to the loan for Greece (chapter 2.1) was met with a positive appraisal. 

Question: Do you think that it is good that Slovakia joined the EU? 

LGI-18, age 12 
Martin: No, we must constantly send money. 

Question: Where would you see disadvantages in European integration? 

LGI-14, age 14 
Peter: Greeks. 
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LGI-14, age 14 
Ivanka: States that are close to bankruptcy must be helped and the money will 
never get returned. For example Greece, it is pointless to help them. Luckily, we 
did not do it. 

Question: Do you think it is good that Slovakia joined the EU? 

SGI-4, age 15 and 14 
Janka: In my opinion it is not good [that Slovakia is an EU member]. Every state 
should manage its own country. Actually, in the EU it is as if the states help each 
other but some are exploiting it like Greece now. All are giving them [financial 
support] but will never get it back because in my opinion this is about mentality, 
they have such a mentality that they will keep it. 
Silvia: I like it that all are helping each other but as Janka said, some are exploiting 
it. I think this should not happen and it [loans] should also be paid back. There 
should be help but [the loans, debts should also be] paid back. And the Euro, I do 
not want it here. 
t.:ubka: And also the European Parliament, they [members of EP] are dealing there 
with issues of these countries [EU member states] and decide for them. The 
countries could solve it [problems] better than them [EU institutions, EP]. They 
[EP] do it for us. 

Question: Which other states would you accept as future EU members? 

LGI-26, age 14 
Marek: I would be in favour of such member states like for example Switzerland, 
more rich countries so they could pay for the debts. A small state like us, who has 
much weaker financial means ... For example Greece, because they have 
thousand euro pensions there, and we, we have here three hundreds euro 
[pensions]. Why should we contribute to them? Actually, this is not logical. 

On the other hand, a few students critically considered the likelihood of Slovakia finding 

itself in a similar situation. In this context, they displayed trust towards the EU which was 

implicitly portrayed as a community based on solidarity and a safeguard against a 

potential economic crisis or financial problems in the future. 

Question: What do you think of European integration? What is good about it? 

SGI-3, age 14 
Filip: When we get into a crisis like Greece, the EU will support us. 

SGI-4, age 15 
Monika: Countries hold together and if we were in situation like Greece, they will 
help us. 

These opinions clearly showed the significance of influences beyond educational 

settings on students' views. While a few displayed positive attitudes towards solidarity 

within the EU, the negative impact of the contemporary economic developments on their 

positioning was evident overall. Even the initial negotiations of a Greek loan within the 

EU (2010) caused considerable political controversy in Slovakia (Pravda 2010a, Pravda 

201 Ob). Moreover, the protracted financial crisis in the eurozone also contributed to an 

early Slovakian election resulting in a change of government in March 2012 (Pravda 
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2011). Consequently, it has become a recurring and significant matter of public debate 

in Slovakia. The relevant discussion in the mass media, including references to high 

pensions in Greece, evidently resonated in students' views. 

Although the consequences of contemporary economic and financial problems and the 

obligation of mutual financial assistance within the EU were identified by students as the 

major disadvantage of integration, they also pointed towards some additional aspects. 

One girl (LGI-14, age 14) highlighted 'cultural uniformity' as a negative consequence of 

El, which in her view, leads to the reduction in differences in national traditions within EU 

member states. Another boy from the same group saw the harmonisation of laws within 

the EU as a disadvantage. While arguing from a fairly supranationalist perspective, a 

fifteen-year-old girl described the cultural and linguistic diversity within Europe as the 

quintessential hurdle to the eventual completion of integration. 

Question: What do you think of European integration? What is good or bad about 
it? 

SGI-4, age 15 
Rachel: People have bigger chances to look for a job and get a better career and 
qualifications. They have opportunities to study abroad but then [there are also] 
the negatives. Europe will never really unite because of the big differences here in 
culture and also in languages. [Therefore] it [completion of integration] will 
probably never be accomplished. 

Economic developments have been identified in the scholarship examining public 

support for El as a correlation variable. Following this utilitarian thesis, declining 

economic performance reduces public endorsement of El (Gabel 1998: 336-338). The 

above discussion of students' opinion related to the topic of advantages and 

disadvantages of El seem to validate such considerations. A number of them clearly 

demonstrated their dissatisfaction with the integration process in this context. Drawing 

on the analytical approach applied in this dissertation, students obviously argued from 

an intergovemmentalist position in relation to the financial support package agreed for 

Greece. Based on their arguments, mutual financial obligations were predominantly 

seen as a significant inconvenience for Slovakia. 

On the other hand, although arguing frequently from a nation-state perspective, students 

also presented their positive associations with El. Embedded in the values of peace 

maintenance and solidarity, El was approved by students as a tool of interstate co­

operation in the areas of socio-economic and defence policies. Although the institutions 

of the EU were sporadically portrayed as a supranational political authority overriding 

the function of nation-states, their activities were not viewed by some interviewees as 

the optimal approach or as a guarantee of protecting the national interests of member 
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states. Some additional, fairly supranationalist patterns of argument could also be 

derived on other occasions from students' arguments. In these instances, their replies 

conveyed the impression of El being a vehicle of cultural and political changeover in 

Europe. 

Support or resistance to a supra national organisation of Europe 

As highlighted in earlier chapters (1.2, 1.3 and 2.2.2), the concept of genuine political 

union remains a recurring theme in academic and, increasingly, in public discussion 

within Europe. Moreover, it continues to motivate political actions. Therefore, the last 

topic I discussed with students in relation to El was the issue of a potential 

reconfiguration of political organisation within Europe beyond nation-state sovereignty. 

As with teachers, I asked students whether they could imagine the establishment of one 

European government or a single European state. As mentioned in chapter 2.3, this 

question was explored during the second cycle of my empirical research which was 

conducted in the Trencin district of mid-west Slovakia in the period of May 2012-0ctober 

2012. The data presented on this particular aspect is derived from a total number of 40 

research participants. As in the classroom interviews during the first period of my 

empirical investigation, not all students within the two large groups (35 students in total) 

engaged in an equally active manner in discussions. On the other hand, the combination 

of research methods (one-to-one interview, small and large group interviewing) proved 

to be fruitful in gaining more accurate insights into students' opinions through the 

multiple and varied data I was able to collect in this way. 

In order to make this particular point more comprehensible to student, I referred to the 

current 27 states (at the time of empirical research), including Slovakia, as the members 

of the EU. Then I asked students whether they could imagine that, one day, these states 

would cease to exist and there would be only one European Republic instead of 

Slovakia and the other states. It seemed that students across a" age groups (12,14,15) 

were able to understand the task and articulate opinions in this context. The most 

striking feature of students' replies, as compared to the more diversified views of 

teachers, was their absolute rejection of the future creation of a European state. 

Students across all age groups who responded disagreed categorically with this 

potential option for the future of El. 
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Question: Could you imagine that one day there would be only one, European 
Republic? Would you like that? 

LGI-18, age 12 
Matej: Never! [a loud call] No! 

001, age 14 
Jakub: No. 

SGI-4, age 15 
Janka: Not at all, certainly not. 

As the answers provided to this particular question were monosyllabic or very brief, I 

had to probe more deeply into students' opinions to understand the reasoning behind 

their position. While the initial reactions did not differ as all the students resisted this 

idea, the arguments that they employed disclosed a broader variety of explanations. 

Students identified multiple issues which they applied as justifications for their 

opposition. A few emotional arguments clearly displayed the significance some students 

attached to their national identity and the existence of Slovakia as an independent state. 

One girl highlighted the linguistic diversity within Europe and argued that the creation of 

a genuine European state would impose on Slovaks the obligation of learning foreign 

languages which she considered to be an inconvenience. 

Question: And why don't you like this idea? 

LGI-18, age 12 
Matej: Slovakia is Slovakia! 
Samko: How would we then support our Ice Hockey team? 
Katka: We are such a small, independent state and it is better so. 
Question: And where do you see the advantages, Katka? 
Katka: We are all speaking in our language and then, if there was one state 
[European], we would have to learn other languages. 

As in the conversations on national identity, awareness of historical conflicts also 

influenced students' views in relation to European integration. The past injustice of 

Magyarisation politics emerged again in their arguments in the context of our 

discussions on support or resistance towards the potential establishment of a European 

state. One boy within the youngest group (age 12) regarded the continuous existence of 

the Slovak Republic as the safeguard for Slovaks against the elimination plans of 

Magyars. Another student in the ninth grade (age 15) saw the Slovak-Magyar historical 

experiences as a source of potential conflicts within one, European state. 
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Question: Could you imagine that one day there would be only one, European 
Republic? Would you like that? 

LGI-17, age 15 
Monika: No, because some nations like with Magyars, we do not like each other 
much, so if we were linked, it would probably not end well if we had one territory 
[state]. 

In addition to the emotional reasons, personal dislikes and historical consciousness that 

seemed to influence students' opinions, rational and objectively relevant arguments 

featured in responses even within the youngest group of participants. Practical concems 

related to the linguistic diversity within EU, alongside broader concems relating to a loss 

of national sovereignty were highlighted by students across all age groups. Another 

interviewee, a 15-year-old boy, also referred to linguistiC diversity within the 

contemporary EU as the obstacle to the creation of a genuine European government. 

On this occasion, however, this was not linked to his personal unwillingness to learn 

foreign languages. Drawing on his own, year-long experience of living in the United 

States, he argued rationally and from an overwhelmingly practical perspective. As he 

emphasised, unlike Europe, a single official language of communication is in use in the 

US. 

LGI-17, age 15 
Question: Juraj, you mentioned that you spent one year in the US, what do you 
think about the possibility of Europe becoming something similar, the United 
States of Europe? 
Juraj: I think it would not be good because Americans speak one language and we 
[in Europe], each nation has a specific language. I do not know, perhaps we will 
not be able to agree but, I do not know. 

A number of students related their opposition to this potential future scenario for El to 

contemporary times and highlighted the socio-economic discrepancies between the 

current member states of the EU. They argued that, particularly for the populations of 

the economically more advanced countries, the potential transformation of the current 

EU would be viewed disadvantageous. The variety of cultural or political traditions within 

member states was also taken into consideration by students. Although students 

reflected briefly on potential benefits, such as improvements in corruption at the political 

level in Slovakia or in relation to environmental pOlicies, they generally remained 

opposed to the ultimate establishment of a genuine European government. 

Question: Could you imagine that one day there would be only one, European 
Republic? Would you like that? 

SGI-4, age 15 and 14 
Janka: Not at all, certainly not. Everything is differently organised within each 
state, everyone is used to how things are in their own state, their own government. 
Well, I cannot imagine that it [Europe or the European State] would be managed 
by one government. Everybody [national govemments, administration] is already 
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used to managing it differently and suddenly, they should do it together? Even 
here [in Slovakia], there are many of them there [politicians, members of Slovak 
parliament] and they are unable to agree. Well, on the other hand, perhaps 
because there would be fewer members of parliament they would not take [be 
paid/earn] so much money. 
L:ubka: No, I cannot imagine that. It would be so chaotic because of the 
differences between salaries, we would be pleased but for example Austrians, 
their salaries would decline and not to mention pensions, that would be chaotic. 
Nina: Perhaps on one hand it would be good, for example the protection of nature, 
but things like financial issues, I think that no. 

In addition to the socio-economic disparities, the differences in environmental policies 

and the attitudes of citizens within the EU were also emphasised in this context. One of 

my interviewees also considered a potential danger of political domination emanating 

from inequalities in terms of population size within European states. Although shaped by 

the impact of nationalism, concerns for political freedom, accountability and democracy 

could be also derived from his views. 

Question: Could you imagine that one day there would be only one, European 
Republic? Would you like that? 

001, age 14 
Jakub: No. 
IQ: Where do you see the negatives? 
Jakub: Because some states are better off than us and so their people would 
probably not like that. We [with parents frequently] visit Austria. They [Austrians] 
appreciate more their country and products. They protect their nature. They do not 
have nuclear power stations and have wind turbines everywhere. It [the European 
Republic] would be a very big state. 
Question: What are, in your view, the disadvantages of a big state? 
Jakub: Because there could be either too many politicians or too few from every 
nationality and that would not be democracy any longer but a dictatorship. 

Summary 

This chapter discussed students' opinions related to their understanding and attitudes 

towards European integration. Three questions were examined along the conceptual 

lines explained earlier in order to establish their preferences in relation to the nature of 

the integration process. The El dimension of the double-structured analytical model 

applied for the empirical examination was useful in identifying a number of elements in 

students' conceptualisation of El. However, as in the textbooks and teacher's views, 

students' answers also contained components which seemed to defy a straightforward 

categorisation along the lines of supranationalism and intergovemmentalism. 

As reflected in the previous chapter on students' conceptualisation of the nature of 

nations, they appear to have a clear sense of their national belonging and identify 

themselves, for the most part, as Slovaks. This impression was maintained during the 
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investigation into their European affiliation. Students were able to establish links to 

Europe and its wider population within the current membership on the basis of a broad 

array of characteristics that they perceived as commonly shared. The central role in this 

regard was assigned to the common currency and supplemented by additional aspects: 

contemporary political reality (Slovakia's EU membership and participation in the 

Schengen area), cultural elements (history, religion, sport, education systems) or 

geographical location. 

The actual process of European integration invariably seemed to be conceptualised by 

students from an intergovemmentalist perspective. This could be inferred to some extent 

by their views on European identity and, to a greater degree, from their responses to 

evaluation of El and Slovakia's EU membership. An instrumentalist or even utilitarian 

notion was evident in students' views. The process of El appeared in their opinions as 

an instrument of interstate co-operation in the areas of socio-economic and security and 

defence policies. At the same time, the El assessment and Slovakia's EU membership 

was not only approached from the basis of purely rationalist calculations of personal and 

national gains for Slovakia. 

Some interviewees also argued from the stance of values-based pragmatism. This could 

be derived from student references to the benefits of peace maintenance, solidarity, or 

socio-cultural and economic progress on the grounds of innovative thinking. In addition, 

this perspective could be also linked to the emphasis students placed on aspects 

enhancing quality of life resulting from wider choices related to personal and 

professional development. With regard to their understanding of the EU, this appeared 

to be conceived of by students mostly as an association of nation-states or a platform of 

interstate co-operation. 

Supranationalist patterns allowing for an evaluation of El as an instrument for the post­

national transformation of Europe appeared less frequently in students' understanding. 

While on a few occasions El was seen positively, the actual role of the EU as a 

supranational political authority was not evaluated in an affirmative manner. Moreover, 

potential creation of a genuine European government was not endorsed by the students. 

The impulsive and fairly emotional replies to the last question conveyed the impression 

that students are rooted in their national and state belonging. On the other hand, their 

explanations disclosed a broader range of reasons through which they attempted to 

rationalise their initial reactions. 

As some of the conversations cited show, students argued at times from a national 

perspective. Equally, they also acted very rationally and highlighted a number of 
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concrete obstacles which, in their opinion, would hinder the creation of a genuine 

European state. In this context they pOinted towards a number of issues which, in their 

eyes, would require viable resolution before this concept could gain public endorsement 

for its practical implementation. Although implicitly linked to broader political and cultural 

nation-state traditions (e.g. diverse methods of public administration or the 

environmental policies and attitudes of Austrians), these positions were not articulated 

solely along the lines of nationalism. However, regardless of a limited number of 

potential advantages of such a development (environmental issues and improvements in 

corruption levels in Slovakia), students were clearly inclined to display strong resistance 

to such a future development of El. 

Studies examining views of young Slovaks towards European integration conducted 

before or at the verge of the most recent economic and financial crisis tended to confirm 

their fairly positive views in this respect. Contrary to this, the findings of the above 

empirical research seem to indicate a more diversified range of attitudes. On the other 

hand, the opinions of students interviewed during my fieldwork on a potential 

transformation of the contemporary European Union into a European Republic seem to 

display consistency with the ICCS 2009 study. Based on its findings, there is minimal 

support for a genuine political union among the younger generation of member states of 

the contemporary European Union including 14-year-old teenagers in Slovakia. The 

majority of Slovak participants, 90.6%, believe that nation-states should decide solely on 

internal affairs. The idea of the potential abolition of national governments was opposed 

by 72.1 % while 33.6% agreed with the replacement of national parliaments. Similarly, 

only 30% of participants approved the idea of an eventual replacement of heads of 

national governments with a single, European one. The loss of national identity (as a 

country) following the establishment of political union was feared by 69.4% (Machacek 

2012: 127-128). 

Although national identification appeared to be the underlying cause of the absence of 

European identity among a section of students I met during my empirical research, for 

many, this did not seem to impede their affiliation with Europe and other nations within 

its boundaries. Equally, national consciousness did not create the impression of being 

particularly relevant as a factor preventing the endorsement of the El process. On the 

other hand, the impact and salience of belonging to a nation-state which, in turn, is 

based on the primordia list notion of given and distinct nations, was evident in students' 

views, particularly in the context of the drawbacks of El. Although not the only factor, 

primordialism also appeared to shape students' scepticism and resistance towards an 

eventual post-national transformation of Europe. 

[237) 



The above chapter on students' conceptualisation of El concludes the empirical analysis 

presented in this thesis. So far, I have attempted to identify and analyse the 

understanding of both the nature of nations and European integration in the curricula 

and textbooks for history education, geography and civics as well as in teachers' and 

students' opinions. This was guided and achieved with the help of a double-structured 

analytical instrument which predefined a number of central aspects in relation to both 

phenomena. Having established the respective conceptual lines, I will now turn to the 

last part of my thesis and answer the defined research questions: To what extent the 

lower secondary education in Slovakia promotes the idea of a post-national Europe or 

does it, by contrast, reinforce a nationalist approach and therefore takes an instrumental 

outlook on European integration? In addition, I will also discuss potential avenues for 

further research and implications for educational policies and practices within and 

beyond the borders of Slovakia. 
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PART IV: CONCLUSIONS 

Introduction 

The final section of my dissertation is divided into two chapters. The first (4.1) starts by 

restating the research objectives and the approach adopted. This is then followed by a 

summary of the main findings and an evaluation of these with respect to the research 

questions. The second chapter (4.2) begins by emphasising the original contribution of 

this investigation. It then proceeds to discuss the implications of the findings for further 

research, educational policy and practice within the Slovakian context and beyond. 

4.1 Research questions and research findings 

This thesis sought to explore to what extent lower secondary education in Slovakia 

promotes the idea of a post-national Europe or whether, by contrast, it reinforces a 

nationalist approach and therefore takes an instrumental outlook on the European 

integration. The examination was conceptually shaped by Grillparzer's view on the 

destructive potential of education rooted in ethnocentrism and Renan's emphasis on the 

transient nature of nations, from which he derived the legitimacy of a post-national 

political organisation within Europe. The background to the research questions 

emanated then from the coming together of two discussions of the multidisciplinary field 

of European studies: national identity as a source of public resistance towards an 

increasing deepening of El and the role of education or, more precisely, the European 

dimension in education, in the integration process. 

While many of the issues are contentious, they are of pronounced importance given past 

and contemporary academic, political and public debates on El and its eventual 

outcome. In relation to Slovakia, the European dimension in education raises an 

intriguing and specific set of questions. As with a number of other former communist 

countries in Central and East Europe, Slovakia, which became a member of the EU 

recently (2004) shortly after the partition of the former Czechoslovakia in January 1993, 

is a young nation-state with a rather complex national history. Moreover, in its case, the 

route towards EU membership was far from straightforward and the attitudes of the 

Slovak public towards the process of El remain somewhat problematic. 

In order to achieve its objectives, this thesis was designed as an explorative case study. 

It therefore relied on qualitative research methodology for its flexible and open-ended 

approach. Through an empirical examination, it strove to identify and analyse 
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conceptual tendencies within the lower secondary education levels in Slovakia in 

relation to the interpretation of the nature of nations and European integration. As both 

topics are discussed most extensively within the school subjects of history, geography 

and civics, relevant curricula and textbooks were selected as primary sources for the 

analysis. In addition, the examination also focused on the views of teachers of the 

respective subjects and students (age 12-15), for both groups constitute the most critical 

and indispensable components of education. 

Anchored in the conceptual influences of Grillparzer and Renan, a double-structured 

analytical model was developed to guide the empirical exploration. This combined 

insights from the scholarship of nationalism, as summarised under the umbrella terms of 

primordialism, ethno-symbolism and constructivism. In relation to the El dimension, the 

contribution of academic, and to some extent also political, debates were captured in 

this context under the concepts of supranationalism and intergovernmentalism. Although 

the research was exploratory, it relied on certain preliminary assumptions related to the 

potential impact of education on the interaction between a particular understanding of 

national identity and attitudes towards the El process. 

Hence, in the context of the nature of nations, the empirical analysiS sought to establish 

whether this is seen as given, unique and immutable (primordialism), socially 

constructed and fairly modern (constructivism), or instrumentalist and continuous (ethno­

symbolism). The second dimension of this exploration focused on the understanding of 

El. It was asked whether, in Slovakia's lower secondary education, this is conceived of 

as an instrument of the post-national transformation of Europe (supranationalism) or, 

instead, as a vehicle of interstate co-operation (intergovernmentalism). This leads to the 

ultimate question: what concluding observations might be derived from the research 

findings with regard to the conceptual patterns of NI and El discernible in curricula, 

textbooks and teachers' and student's views? 

There is one straightforward observation which can be formulated in respect of national 

identity as interpreted within the lower level of secondary education in Slovakia. This 

concerns the clarity of its theoretical foundation. The picture which emerged from the 

findings defies a straightforward categorisation and it cannot be associated with 

conceptual purity. Instead, the understanding of the nature of nations might best be 

evaluated as conceptually unsettled, with prevalent primordialist inclinations. Further 

characteristics, which permeate the presentation of national identity and its 

development, can be seen in the notable inconsistencies and contradictions. In addition, 

a degree of variation between the primary sources examined here is also visible. 
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With the exception of views expressed by students, which generally appeared to reflect 

a primordialist, one-dimensional impact, a double perspective of fluctuating intensity 

runs through each of the remaining three primary sources. Hence, a frame of reference 

relying on a combination of primordialist and ethno-symbolist patterns may be traced in 

curricula, textbooks and teachers' opinions. A primordialist disposition may be derived 

from the presentation of nations in a self-evident fashion as unique and immutable 

subgroups of humanity. This tendency is most notable within the curriculum of civics and 

is also evident, to a lesser extent, in the case of geography. The history curriculum can 

be said to reflect a twofold perspective to a greater extent at times. 

A greater degree of binary conceptualisation of the nature of nations is also maintained 

in history textbooks. As with the curriculum, this oscillates between the approaches of 

primordialism and ethno-symbolism and is most visible within the volumes for grades six 

and seven (ages 12 and 13 respectively). The combined perspective is less evident 

within civics and geography, albeit not entirely absent. A primordialist line might be 

associated with the strong emphasis on the historical distinctiveness and cultural 

homogeneity of the Slovak nation and is consistent with Herder's concept of the nation. 

This is illustrated unambiguously by the recurring accentuation of language, the 

authenticity of Slovak traditions traced back to an indeterminate past, and territorial 

rootedness, as the central components which define the distinctiveness of the Slovak 

nation. 

Moreover, Herder's idealisation and victimisation of Slavs as peace-loving, oppressed 

people is easily traceable in history textbooks as is his emphasis on the link between 

language and national character in geography (grade eight). All the textbooks examined 

seem to follow a comparable mode of interpretation. In spite of being described as a 

result of an historical process stretching over centuries, once eventually formed (it is not 

clear when, but well before 1789), the Slovak nation is presented as an immutable, self­

evident fact and its preservation outlined as an imperative. 

While a clear-cut analytical line is difficult to establish between primordialism and ethno­

symbolism in relation to the antiquity of nations, ethno-symbolist patterns in the 

interpretation of their nature could be associated with the process of nation formation 

and may be found across all textbooks in all subjects examined in this thesis. Although 

addressed in a very succinct fashion in the textbook for civics (grade seven), ethnic 

groups are explicitly presented on one occasion as the actual precursors of nations. A 

similar approach is visible in the history textbooks (grade six and seven) and in 

geography (grade seven). Unlike civics, however, ethnic groups are applied 
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interchangeably as synonyms for nations or nationality (in history) and references to 

Slavic tribes are also used in this context. 

On the other hand, a fairly constructivist conceptualisation of nations emerged briefly on 

two occasions in the history textbooks (grades eight and nine). However, these cases 

did not convey the impression of being conceived of as a deliberate counter-argument to 

primordialism. Instead, the constructivist evidence was diluted amid the traditional 

narrative of national historiography. A critical, conceptual elaboration of the nature of 

nations or the process of their formation is entirely absent within all the textbooks 

analysed. The presentation of these issues appears to be largely insulated from the 

advances in recent decades of relevant and sUbstantial discussions within academia. 

Ideas of constructivism, the main conceptual foundation of contemporary scholarship, 

are not articulated explicitly and remain barely visible in the lower level of secondary 

education in Slovakia. This statement might be applied to a" dimensions of its structure: 

curricula, textbooks and also teachers' and students' views. 

There was one occasion when a teacher presented her views on the nature of nations in 

a constructivist fashion without being aware of the relevant academic discussion. In 

another case, a history teacher seemed to articulate his understanding in accordance 

with ethno-symbolism. As the discussions with teachers about their pre-service and in­

service training revealed, a critical, conceptual discussion on nationalism does not 

appear to constitute an integral part of their education. Therefore, the rare occurrences 

of constructivist and ethno-symbolist perceptions of nations among teachers cannot be 

seen as profoundly or systematically significant. Instead, primordialism seems to 

dominate the interpretative line around which teachers constituted their understanding of 

national identity. With one exception, the existence of nations and their characteristics 

were taken for granted by the participants. Similar to curricula (history) and textbooks, 

an ethno-symbolist understanding was discernible in teachers' views with regard to the 

antiquity of the Slovak nation, which was dated long before the French Revolution 

(1789). 

The empirical research involving students revealed almost identical patterns. In spite of 

occasional evidence of critical thinking in relation to the existence of national character 

and its aspects, students' views also displayed a notable impact of the primordia list 

ideas to which they are exposed both inside and outside of their educational settings. 

Some of them also demonstrated strong and prejudiced opinions towards national 

minorities in Slovakia. Moreover, unlike the case of teachers, students appeared to be 

inclined to associate the Slavic pre-history of contemporary Slovakia with the existence 

of a fully formed and self-aware Slovak nation. 
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Hence, how does the tendentiously primordialist narrative of education impact on the 

understanding of the process of El? Is it conceived of as an instrument of interstate co­

operation within clearly defined policies areas (intergovernmentalism)? Or is it seen as a 

tool of post-national transformation of Europe (supranationalism)? How is the curricular 

demand for the preservation of the distinct Slovak nation reconciled with the ongoing 

integration process? 

Despite the visible primordialist patterns within the educational structure of the lower 

level of secondary education, this simultaneously displays the seemingly effortless 

accommodation of multiple concepts of EU educational policies. This may be easily 

illustrated through the analysis of curricula for all three subjects examined here. 

Moreover, in addition to the traditional focus of Slovakia's education on a broader, 

European context within history or geography, the actual process of El is notably 

present and addressed explicitly within both curricula and textbooks. 

As in the case of the understanding of national identity, an unequivocal observation 

might be drawn in relation to the clarity of the theoretical foundation of El interpretation. 

This resists a forthright, one-dimensional identification with a particular approach of 

supranationalism or intergovemmentalism as outlined in this thesis. Besides elements 

which might be classified along the lines of the analytical model developed here, a 

further perspective was also evident across all the analysed sources. The additional 

concept was described as values-based pragmatism. Embedded in a three-dimensional 

rationale (historical, contemporary-geopolitical, and universal values), El was portrayed 

as a given and open-ended process without any specific indication of future objectives. It 

is this particular approach which also appears to eventually reconcile the seemingly 

contradictory demands of lower secondary education in relation to the preservation of 

Slovak nation and its national interests within the integration process. 

Consequently, the understanding of El is marked by conceptual variety and a shifting 

prevalence among its constitutive parts. While the curricula display a tendency towards 

intergovemmentalism, values-based pragmatism seems to underlie the presentation of 

El in textbooks. This perspective also shapes, to a considerable extent, particularly 

teachers' views. At the same time, indicators remain which might be associated 

simultaneously with all lines of interpretation and are found across the whole set of 

primary sources examined here. 

In curricula and textbooks, Europe is presented as a cultural and geographical unity 

melded together predominantly by shared historical experiences. Simultaneously, it is 

also depicted as a geopolitical and cultural area of distinctive nations and nation-states. 
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European identity is also described in an intertwined fashion. It evokes a primordialist 

understanding of nations as it emphatically emphasises its complementary character 

and stresses the need for the safeguarding of the unique national cultures within 

Europe, implicitly portrayed as given and fixed. A mixed conceptualisation also occurs in 

the context of the interpretation of the actual process of El. 

The account of the origins and rationale for El is marked by an incoherent approach in 

the textbooks. The history textbook (grade nine) overtly stresses the humanistic concept 

of El and interprets it as a vehicle of national reconciliation and peace maintenance in 

Europe. Pronounced attention to the economic dimension is manifest in the textbooks 

for civics (grade six) and geography (grade eight). However, this is also combined (both 

subjects) with geopolitical consideration, contemporary socio-economic challenges and 

universal values. Therefore, in spite of differences in emphasis, all three textbooks could 

be linked in this context to the perspective of values-based pragmatism. Simultaneously, 

although to a lesser degree, El also occurs as a tool for the potential transformation of 

the political structure within Europe. The relevant indications emerge in the form of 

implicit assumptions across all subjects. While in the case of history and civics, this 

process appears to be subordinated to the authority of national govemments, a degree 

of control is attributed to the (Slovak) public in the case of geography (grade nine). 

Despite some illustrations of a supranationalist conceptualisation of El, the relationship 

between nation-state sovereignty and ongoing integration is not addressed explicitly or 

substantially within the textbooks. With the exception of one exercise question in 

geography (grade eight) and history (grade nine), the issue of El finality is not openly 

raised. Instead, integration is presented from an intertwined perspective of values-based 

pragmatism and intergovemmentalism. In other words, it is portrayed as an open-ended 

process and simultaneously as a tool of economic and political co-operation without an 

overt and clear discussion about its ultimate objective and potential form. Equally, the 

presentation of the EU allows for a double classification in the sense of 

intergovemmentalism and values-based pragmatism as this is expressly described as 

an association of cooperating nation-states which currently consists of 27 members.165 

On the other hand, the description of the EU institutional structure in geography could be 

linked to both values-based pragmatism and supranationalism. 

Teachers' views displayed some resemblance to the curriculum and textbooks. Equally, 

their attitudes to El were overwhelmingly positive. Instrumentalist attitudes appeared to 

be less significant. Furthermore, a supranationalist perspective overlapped with values­

based pragmatism. However, this particular combination shifted on the issue of El 

165 All textbooks were published before Croatia joined the EU in July 2013. 
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finality. An equal proportion of teachers argued from the positions of supranationalism 

and intergovernmentalism in favour of an eventual transformation of nation-state 

sovereignty within Europe as well as demonstrating opposition in this respect. In the first 

case, however, participants displayed a high degree of scepticism in terms of the 

practical implementation of such a scenario. Nevertheless, this did not appear to 

demonstrate any links to teachers' primordialist conceptualisation of nations. Instead, 

concerns for democratic control and the resistance of powerful nation-states or 

economic interest groups were identified as the principal obstacles to a post-national 

transformation of Europe. On the other hand, teachers' resistance towards this particular 

option as an eventual outcome of El appeared to illustrate the significance of 

primordialism in the sense of the self-evident and immutable uniqueness of the Slovak 

nation. 

In spite of some similarities with the views expressed by teacher, students' views on El 

were marked by a stronger polarisation, which was notably shaped by contemporary 

economic developments within the EU. The issue of financial support for Greece 

convincingly illustrated this and simultaneously exposed their intergovernmentalist 

predispositions. Although students demonstrated positive attitudes, their arguments in 

interviews clearly revealed the shortcomings of an overemphasis on economic 

instrumentalism as the rationale for El in the public domain. An additional, obvious 

difference emerged in students' opinions. 

While the transcendence of the nation-state structure within Europe did find support 

among some teachers, none of the students were likely to welcome such a scenario as 

the ultimate goal of integration. Despite some evidence derived from their views suggest 

a primordialist understanding of nations and an intergovernmentalist approach towards 

El, students' attempts to rationalise their initial, frequently impulsive reactions, also 

pointed towards an array of relevant and objective hurdles. In this way, students, like 

their teachers, identified a number of issues which would require acceptable resolutions 

in order to enhance public support for an eventual reconfiguration of the nation-state 

structure of Europe. 

Accordingly, what are the findings, implications and significance in relation to the 

research questions? Drawing on the separate analyses of all the primary sources, to 

what extent does lower secondary education in Slovakia promote a post-national 

Europe? Or does it rather encourage a traditional national narrative which shapes an 

instrumental perspective on El? 
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The evidence suggests that the conceptual foundation of the lower secondary education 

differs markedly from Renan's position. Contrary to his view on the transience of 

nations, from which he derived the legitimacy of a post-national political organisation 

within Europe, the understanding of national identity in the primary sources analysed is 

notably shaped by the opposite, and academically most controversial, assumptions of its 

given, essentialist and fixed character. And it is this notion which underlies the 

multifaceted foundation upon which the interpretation of El is based in the lower 

secondary education in Slovakia. 

While the traditional, national narrative predetermines, almost inevitably, an 

intergovemmentalist perspective on El, it does not completely exclude the other 

dimensions of its nature. As has been shown, in addition to instrumentalist components, 

the conceptualisation of El also incorporates humanistic and universal ideas within the 

framework of values-based pragmatism. Moreover, it also accommodates, to some 

degree, the possibility (written in textbooks) and partial endorsement (views expressed 

by teachers during empirical research) for a gradual transformation of the contemporary 

political structure of Europe. However, there are some inherent limits to such a 

combined approach. 

The first critical weakness lies in its theoretical shortcomings as it relies significantly on 

primordialism, the academically most disputed perspective of national identity. In 

addition, this is intertwined with ethno-symbolism which, according to its critics, contains 

notable theoretical and empirical deficiencies. While a constructivist approach is not 

accepted unanimously by scholars, it offers insights that even ethno-symbolists do not 

dismiss entirely. The second main drawback of the mixed conceptual account of El 

applies to its potential consequences within the political domain. Building on the premise 

of nations as given, essentially distinctive and immutable, the legitimacy of nation-state 

sovereignty remains unquestioned. 

Hence, the lower secondary education in Slovakia implicitly portrays the nation-state as 

the optimal form of political organisation. In this way it encourages unrealistic 

assumptions by not elaborating adequately on the political reality of the twenty-first 

century which is transforming the role and functions of states. Consequently, it promotes 

the cultivation of national attitudes which may easily be exploited, particularly in times of 

socio-economic constraints. This has been illustrated convinCingly by the contemporary 

and protracted economic problems within the EU which also clearly stimulated negative 

attitudes towards the El among a vocal number of students. 
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While an overwhelmingly factual and dispassionate presentation of issues related to 

national identity prevails, the lower secondary education of Slovakia remains firmly 

rooted in a national narrative notably shaped by primordialism. As has been shown, this 

does not lead inevitably to an instrumentalist outlook on El. Nor does it necessarily 

impose an obstacle to the endorsement and formation of positive attitudes towards El. 

However, the evidence suggests that primordialism remains relevant as a source of 

resistance towards an eventual transformation of the nation-state structure. Therefore, it 

is questionable whether the traditional understanding of the nature of nations provides a 

solid and reliable foundation for enhancing the continuous support for El. 

In conclusion, I would argue that the conceptual foundation of national identity and 

European integration identified in this thesis cannot be associated with the promotion of 

a post-national agenda. Genuine support for post-national organisation in Europe, in my 

opinion, needs to be anchored in the rejection of the nature of nations as self-evident, 

essentially distinctive and immutable. It can be seen that such an understanding is 

entirely missing in the lower secondary education in Slovakia. Instead, it endorses a 

peaceful mode of international coexistence and co-operation between nations and 

nation-states within Europe. To paraphrase Grillparzer's and Renan's views, some 

distance remains to be covered on the path back to humanity which could provide the 

optimal legitimacy for a post-national future within or beyond the boundaries of Europe. 

It would appear that Slovakia's lower secondary education still has not reached its final 

destination. 

4.2 Implications 

Drawing on the innovative application of the insights of scholarship of nationalism and 

European integration, this thesis constitutes an original contribution to knowledge in the 

area of academic discussion on the European dimension in education. The research 

findings provide insights into the contemporary conceptualisation of the nature of 

national identity and the process of European integration in the lower secondary 

education in Slovakia. On the basis of a country-specific focus and attention to two 

closely interrelated themes, the thesis broadens understanding of the current 

implementation of the European dimension in education within the EU. 

While answers to the research questions were obtained in the course of the empirical 

examination, a number of additional, complementary issues emerged in the process. 

These point towards further potential research directions and also indicate the practical 

value of the conclusions for education policy. I will begin by considering these in the 
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Slovakian context and then turn to broader implications beyond the country-specific 

limits. 

The nature of this empirical examination was exploratory in its attempt to identify 

contemporary tendencies in relation to the understanding of national identity and 

European integration. Therefore, it relied on a qualitative research methodology which 

was applied to a case study of a country and a particular level of education. As 

previously highlighted there are advantages associated with this research design 

However, there are also some inherent limitations in such an approach (discussed in 

chapters 1.3, 1.4 and 2.3). Given the imminent constraints of doctoral research, these 

could not been addressed meaningfully in the course of the present investigation. 

Nevertheless, they might be counterbalanced by subsequent studies. Hence, the 

findings could benefit from a wider research focus. The inclusion of the pre-primary, 

primary and upper level of secondary education would provide an holistic picture of pre­

tertiary schooling in Slovakia in relation to the questions explored in this dissertation. 

The research conclusions could be substantiated further with the help of a quantitative 

research methodology. In this way the significance of views, particularly in relation to 

teachers and students, could be assessed more precisely. The representativeness of 

the findings derived from both groups could also be further enhanced through the 

addition of a greater number of research participants from national minorities which 

constitute, according to the officially recorded statistics, about 12 % of Slovakia's 

citizens in total (SODS 2012). 

Furthermore, as the findings indicate, a considerable discrepancy exists between the 

academic discussion of nationalism and its presentation within the levels below tertiary 

education in Slovakia. Hence, they draw attention to a number of potential research 

avenues and areas for their practical application. One of them is teachers' pre-service 

and in-service training. The data on this particular aspect suggest that there are notable 

shortcomings in the education of teachers. At the same time, the evidence also helps to 

identify areas for improvements in this respect. To enhance their effectiveness, gaining 

more accurate insights into the scope, interdisciplinary reach and utilisation of the 

advances in the academic discussion of nationalism in Slovakia might be beneficial. 

Consequently, a more substantial investigation of academic positions within Slovakia's 

historiography and other related disciplines of social sciences on the topic of the nature 

and formation of the Slovak nation could provide some indications in this regard. This 

could also extend to the analysis of training programmes for teachers provided by the 

relevant institutions. 
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The second interrelated research theme which emerged during meetings with teachers 

was the question of optimal pedagogic strategies and practices in relation to the 

treatment of contested issues such as nationalism. The interviews showed that teachers 

are inclined to adopt a wider variety of approaches for numerous reasons. While a 

number of them wanted to avoid challenging discussions with students, others do not 

evade problematic topics. However, it also became clear that the selection of particular 

strategies might be affected by insufficient attention to such themes in teachers' pre­

service or in-service training. 

Although the salience of such issues was already highlighted in discussions and 

interviews with teachers, their country and nationally specific dimension were 

unambiguously revealed during the empirical research with students. Some opinions 

demonstrated the continuous significance and conflict potential of experiences and 

events from the past. Views reflecting the historically anchored, precarious relationship 

between Slovaks and national minorities in Slovakia, in particular Magyars and Roma, 

demonstrated a clear need to develop adequate pedagogic strategies and teaching 

materials in this respect. Therefore, a further research agenda could focus specifically 

on didactics for the transmission of critical conceptual discussions on nationalism in pre­

university education in Slovakia. 

Some closely interrelated and intriguing research options could be also derived from the 

backdrop of the primordialist inclinations of lower secondary education and the 

politicised relationship between the majoritarian Slovaks and Slovakia's national 

minorities. One project might examine how the Magyar minority is affected by the 

definitions of nationality through the Slovak education system on the one hand and from 

across the border in Hungary on the other. Equally, a deeper investigation of the impact 

of political populism disseminated through the media on the formation of, and 

differences in, the quality of the mutual relationships would have a particular 

significance. For example, this could compare the more politicized Slovak-Magyar and 

Slovak-Roma relationships with those between the majority and Ruthenians or 

Ukrainians. An additional and relevant question in this context would also be the way in 

which the minority populations view the distinction between nationality and citizenship. 

Further research suggestions might be made in relation to the topic of El. While 

teachers graduating after 2000 in the SUbjects of civics and geography acknowledged 

the availability of relevant courses during their university studies, history graduates 

emphasised the absence of a specific El focus within their field of specialisation. 

Moreover, research participants thought that the quality and availability of relevant in-
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service training programmes was inadequate and limited to the immediate pre­

accession period of Slovakia before 2004. 

One factor that may have affected the results was that, the research was undertaken 

during a challenging phase of European integration. Unlike the period before 2008, this 

led to a higher degree of politicisation within Slovakia, as in other countries (discussed in 

chapters 1.3 and 2.1). The impact of this was clearly illustrated particularly by the 

negative evaluation of Slovakia's EU membership by student interviewees and their 

strong resistance toward the deepening of El. Hence, these findings do not fully support 

some rather optimistic conclusions in certain studies examining students' El attitudes 

which were completed in Slovakia before the outbreak of the economic and financial 

crisis in 2008 (discussed in chapter 2.1). It would therefore be worthwhile for a future 

research project to carry out an equivalent exploration focusing on students' views in a 

less turbulent time if there is a stabilisation of the situation within the EU and eurozone. 

In this way the evidence base for comparative research on the development of public 

views and attitudes towards the EU in Slovakia could be extended. 

As already argued in this chapter, the research findings also have a bearing on 

education policy. In relation to the implementation of European dimension in education, 

particularly in textbooks, there are areas which could benefit from future improvements. 

In spite of constituting a single educational area, this research revealed topical overlaps 

and inconsistencies across the subjects of history, geography and civics. This applies 

primarily to the conceptualisation of the rationale for El, European identity and aspects 

related to the functioning of the EU (institutional structure). Therefore, closer 

coordination between the designers of respective curricula and textbook authors could 

prove beneficial for the impact of the EDE on students' views. 

A further related theme worthy of the attention of curricula designers and educational 

policy makers is the effectiveness of education in the context of the profound and 

negative impact of the media on students' views. Despite constituting an ideal ground for 

the enhancement of their critical thinking, the latest curricular changes, resulting in a 

significant reduction of lessons, impose stringent limitations on the potential of all three 

subjects examined here. This was clearly confirmed by teachers' evaluations and the 

strongly prejudiced opinions of a notable section of the students who were interviewed. 

As these suggest, it is debatable whether the predefined objectives of the educational 

area of 'People and Society' (for example respect of cultural and national diversity or 

understanding and support for El) are realistically attainable. It seems more likely that, 

under such conditions, these goals risk remaining merely normative prescriptions with 

no substantial practical impact. 
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The conclusions of this case study investigation remain limited and are not suitable for 

wider generalisation. Nevertheless, they pOint towards a significance which transcends 

its country specific focus. Given the politicisation of El and public resistance to its 

deepening within the EU as a whole, the set of questions raised in the Slovakian context 

has broader implications for the European dimension in education. Consequently, the 

issues examined in this dissertation could usefully be applied beyond Slovakia's 

frontiers. The double-structured analytical model which employed, in an innovative 

fashion, insights of academic discussion on nationalism and European integration, is 

well suited for cross-national research studies. This could also be extended by the 

values-based pragmatism component, which was identified as an additional explanatory 

framework of El in Slovakia's lower secondary education. 

The approach and findings presented here also point towards further, conceptual 

considerations related to European dimension in education which are not limited to the 

scholarship and education policy of one member state within the EU. Above all, they 

draw attention to the thematic focus of EDE in relation to the fundamental aspects of 

European integration: rationale, nature, legitimacy and the future. These are obviously 

complex questions which might result in various country-specific answers. Nevertheless, 

I would argue that Grillparzer's and Renan's views provide a suitable departure point for 

this discussion and a road map which might be of use beyond the borders of a single 

country. 
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ANNEXES 

Annex 1 

EU Member States 166 

EU·15 

Founding Members (1957) 

Belgium BE 

France FR 

Germany DE 

Italy IT 

Luxembourg LU 

The Netherlands NL 

First Enlargement (1973) 

Denmark OK 

Ireland lE 

The United Kingdom UK 

Second Enlargement (1981) 

Greece EL 

Third Enlargement (1986) 

portugal PT 

Spain ES 

Fourth Enlargement (1995) 

Austria AT 

Finland FI 

Sweden SE 

166 As the thesis does not refer to Croatia Goined in July 2013) in any tables or graphs. it is not included in 
the list below. 
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NMS-10 

Fifth Enlargement (2004) 

Cyprus 

Czech Republic 

Estonia 

Hungary 

Latvia 

Lithuania 

Malta 

Poland 

Slovakia 

Slovenia 

NMS-12 

NMS-10 

Sixth Enlargement (2007) 

Bulgaria 

Romania 

EU-2S 

EU-15 

NMS-10 

Eurozone Countries 

Austria 

Belgium 

Cyprus 

CY 

CZ 

EE 

HU 

LV 

LT 

MT 

PL 

SK 

SI 

BG 

RO 

EU-27 

EU-15 

NMS-12 

AT 

BE 

CY 
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Estonia EE 

Finland FI 

France FR 

Germany DE 

Greece EL 

Ireland lE 

Italy IT 

Luxembourg LU 

Malta MT 

Portugal PT 

Slovakia SK 

Slovenia SI 

Spain ES 

The Netherlands NL 

Source: EU-History 
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Annex 2 

Table 16' Educational Structure and Institutions in Slovakia 
Educational Level 'v, Educational Institutions '00 Age Group 

ISCED 0: Pre-primary Education Kindergartens 2/3- 6 years 

ISCED 1: Primary Education 
Elementary Schools 'o~ 

Grades 1-4 6 - 10 years 

Elementary Schools 

ISCED 2: Lower Secondary Grades 5-9 11 -15 years 

Education Eight Grades Gymnasia 170 

Grades 1-4 12-15 years 

Five Grades Gymnasia 

Grades 0-4 14 - 19 years 

Eight Grades Gymnasia 

ISCED 3: Upper Secondary Grades 5-8 15-19 years 

Education Four Grades Gymnasia 

Grades 1-4 15-19 years 

Conservatoires 171 15-23 years 

Secondary Professional Schools 172 15-19 years 

ISCED 4: Post-secondary, non-
Secondary Professional Schools diverse173 

tertiary education 

ISCED 5: First Stage of Tertiary Universities 18/19-23/24 

Education Academies 18/19-23/24 

ISCED 6: Second Stage of Universities 
24/25-28/29 

Tertiary Education Academies 

Source: Based on Eurydlce 2009/2010 and SSSZ 201212013 

167 Following the latest education reform of 2008, the International Standard Classification of Education 
(ISCED) adopted by UNESCO in 1975 was introduced in Slovakia. 
~68 In addition to the categories listed in the table, the educational systems also includes further (3) types of 
educational institutions. At the level of ISCED O-ISCED 3, there are schools for children with special needs 
(mental or physica~ impairments) . . Parallel .to the ' ~Iementary SChO?I' , the~e. is also the 'Elementary art 
school' which prOVides art education (mUSIC, creative art) as free time activity at the ISCED 1-ISCED 2 
levels. The last category of educational institution included in the educational system in Slovakia is the 
'Language school' which provides courses in foreign languages for both children and adults which might be 
completed by proficiency certificates at different levels (SSSZ 201212013). 
169 Elementary school in Slovakia refers to a school which provides both primary and lower secondary 
education. It is subdivided into two levels. The first covers four grades (1-4) and corresponds with primary 
education. The second level of primary schools covers the grades 5-9 and corresponds to lower secondary 
education. 
170 Currently, there are three categories of gymnasia in Slovakia which are designed to provide general 
education at the level of lower and upper secondary education for children with strong academic 
capabilities. The eight grade gymnasia are entered on the basis of an entry exam after completion of the 
fifth grade of elementary school. Five grade gymnasia are bilingual upper secondary schools which are 
commenced after the completion of eight grades of elementary school. The first grade focuses on an 
intense linguistic preparation of students as a part of their education is given in a foreign language of their 
choice (as a rule English, German, French or Spanish). The last category, four grade gymnasium, is entered 
after the completion of grade nine of elementary school (SSSZ 201212013). 
171 Conservatoires prepare graduates for an artistic professional career or a pedagogic career in art. The 
education length is six (music and drama) and eight years (dance) (SSSZ 201212013). 
172 Secondary Professional (vocational) Schools provide for a professional qualification for diverse 
segments of the labour market (chemistry, technology, health care). They differ by length of study, between 
2-5 years, and level of quali~cation aChi.eved (SSSZ 2012/2013). 
173 post-secondary education, not being compulsory, may be entered at different age and life stage. 
However, as a rule, it is entered at a younger age. 
174 As in the case of post-secondary education, tertiary education ISCED 5 and ISCED 6 might be also 
entered at different ages. 
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Annex 3 

Topic Guide-Teachers -National Identity and European Integration 

I. National Identity 

Nationality and nation 

1. Please could you tell me what your nationality is? 

2. Please could you explain what nationality is? 

3. Please could you explain what is it, 'a nation'? 

4. Do you think that a national (collective I typical) character exists? What are the 

typical traits of the Slovak nation? 

5. How old is the Slovak nation? 

Teachers' Familiarity with the scholarship of nationalism 

1. Please could you tell me whether you came across the following concepts and names during 

your pre-service, in-service training, your own readings: 

• primordialism, ethno-symbolism, constructivism (modernism) 

• Ernest Gellner, Eric Hobsbawm, Benedict Anderson, Anthony Smith, Miroslav Hroch 

2. How was the topic of nationalism addressed during your pre-service training, do you recall any 

specific courses offered by providers of in-service training? 

11. European Integration 

1. Would you say that in addition to your national identity you also feel as a European, and why? 

2. How do you see the process of El, what are the advantages and disadvantages? 

3. Do you see El as a threat to the sovereignty of Slovakia and Slovak national identity? 

4. What do you think of a possible creation of a single European Government, pan-European 

political parties and a replacement of national parliaments by a single European one? 

5. Do you recall any specific programmes addressing the issues of El and EU during your pre­

service and in-service training? 
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Annex 4 

Topic Guide-National Identity and European Integration-Students 

I. National Identity 

1. Please could you tell me what your nationality is? 

2. Please could you explain what nationality is? 

3. Please could you explain what is it, 'a nation'? 

4. Do you think that a national (collective I typical) character exists? : What are the typical traits of 

the Slovak nation? 

5. How old is the Slovak nation? 

11. European Integration 

1. Would you say that you also feel European and why? 

2. What do you think of European integration. what is good or bad about it? 

3. Could you imagine that one day there would be only one, European Republic? Would you like 

that? 
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Annex 5 

Terminological Clarification 

In order to avoid linguistic misunderstanding, the list below provides the meanings associated in 

the Slovak language with the fundamental concepts discussed in this thesis. The explanations 

are based on common understanding in Slovakia and not on precise quotations from any specific 

academic literature. Nevertheless, I compared the vocabulary introduced below with two lexica, 

one published in Slovakia in 1993 and one recently in 2008 (Seliana 1993; DFW 2008). 

Nation (narod) 

Nation is understood in Slovakia in the sense of a community of people sharing common 

attributes: a common origin, language, history, traditions, character, territory. 

Nationality (narodnost) 

Nationality is associated with multiple meanings in Slovakia. As defined in the last census (2011), 

it refers to membership to a nation or an ethnic group (SODS 2012: 6). In addition, it is also 

understood as a term referring to a national minority for example the Magyars within Slovakia. It 

is also frequently used as synonym for ethnic group. 

Ethnic, ethnic group (etnicky, etn/cka skup/na / etnlkum) 

These terms have been traditionally understood in Slovakia as synonyms for national, nations 

and nationality. 

State (stat) 

State in Slovakia is associated with the meaning of the legal organisation of a given society 

within a particular territory. 

Citizenship and citizen (obe/anstvo, obean) 

In its very basic form, citizenship in Slovakia refers to a legal relationship between a person and 

state (rights and duties). In other words, it denotes state membership and is clearly distinguished 

from the concept of nation and nationality. Consequently, a citizen might be described succinctly 

as a member of a state. A citizen of the Slovak Republic is not automatically a member of the 

Slovak nation. As an example, a Magyar (ethnic Hungarian) born and living in Slovakia has 

Magyar nationality (narodnost') and at the same time state citizenship ($tatne oMianstvo) of the 

Slovak Republic. Personal identity cards (ID) and passports issued in Slovakia use the Slovak 

term 'state citizenship' (statne obCianstvo) as the administrative reference. This is translated into 

the English language (on both documents) with the term of 'nationality'. While both personal ID 

cards and passports do not refer to 'nation membership' (nationality), school certificates issued 

in Slovakia contain, for example, two separate administrative categories for recording the 

relevant information: nationality (narodnost') and state citizenship ($tatne obCianstvo). 
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Annex 6 

Table 17: People and Society- Broad Thematic Areas by Grade 
Grade History Geography Citizenship Education 

5'" grade (age 11) Introduction to Introduction to the Insights of social 

historiography planet Earth sciences 

Objectives and Earth in the planet Family life and values 
instruments system School life 

People's role in Insights of cartography Lifelong learning 

historical processes Maps and globe European education 

Historical transformation Natural landmarks on system 

of people's environment Earth 

and activities Activities of natural forces 

People and GlaCiers, volcanos, rain 

Communication forests 

Means of communication Cultural landmarks on 

World Religions Earth 

Wars Human settlements 

UNESCO heritage sites 

61n grade (age 12) Prehistory (c. 3 mil-3 Insights of physical Insights of social 

500 BC) geography sciences 

Anthropogenesis Mountains, volcanos, Local community, region , 

Antique (c.3 500 BC-476 types of landscape Slovak Republic, El and 
AD) Continental EU 

Civilisation of Antique presentation Insights of psychology 
(Near and Far East, Australia, Oceania, and sociology 

Greece, Rome) Antarctic, America Human psychology 

Early Middle Ages (c. 5- Social relations and 

10th et.) communication 

Disintegration of Roman 

Empire 

Social, political and 

cultural life 

710 grade (age 13) Middle Ages (476-1492) Insights of human Insights of social 
Origins of Slovak national geography sciences and 

history Human settlements humanities 

Developments within the Demography Development of human 

Hungarian Kingdom Continental and states' societies 

Modern History presentation Social communication 
(1492-1789) Africa, Asia Multiculturalism 

Humanism Social and political 
Renaissance conflicts 

Enlightenment Development and 

Development of the function of states 
Habsburg Monarchy Civic culture and values 

Active citizenship 
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8'" grade (age 14) Era of nationalism Introduction to Europe Insights of social 

(19th ct.) Physical and human sciences 

French Revolution (1789) geography Functions of state 
European and Slovak El Rule of law 

national movement (5) Regional and state Human Rights 

Art and Science in the presentation 

19th century Central Europe 

First World War (1914) Western Europe 

Northern Europe 

Southern Europe 

South-eastern Europe 

Eastern Europe 

9'" grade (age 15) 20'" century-present Slovakia Insights of economics 

First World War (1914- Geographical location Basic concepts of 

1918) Nature economy 

Interwar Europe (1918- Human geography Insights into 

1939) Regions of Slovakia entrepreneurship forms 

Czechoslovakia (1918- Financial insights 

1939) Consumer rights 
Second World War 

(1939-1945) 

Division of Europe (1945-

1989) 

Socialism in 

Czechoslovakia (1948-

1989) 

Europe and Slovakia 

after 1989 
, Source: Based on cumcula and textbooks for the educational area People and SOCiety , 

[260] 



Annex 7.1 

History Textbooks-Contents-Grade Five 

I. From the Near to the Remote 

Space and time 

1. Why are we learning history? 

2. What is events' sequence? 

3. What do we need to know for a walk through time? 

4. Festive and commemorative days 

Traces of the past around us 

5. We are learning about material artefacts 

6. What are image artefacts? 

7. Written historical sources 

8. Try to find out how a historian is working 

9. What else do we take with us for a stroll through time? 

10. Who takes care of historical artefacts? 

Revision 

11. People In Transformations of Time and Space 

People of the past and people In the present time 

1. How was it to live at the dawn of history? 

2. Where did we live in the past and where do we live today? 

3. How people established a family 

The contemplative and Inventive people 

1. How people were getting know the forces of nature 

2. How people were making the world smaller 

3. People on the move 

4. Work-a punishment or a joy? 

5. Child labour 

Revision 

Ill. People and Communication 

The memory of humanity 

1. A written thought was preserved 

2. The first books 

3. Media 

The spiritual life of people 

4. What is religion? 

When communication falls 

5. What are the causes of wars? 

Revision 
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Annex 7.2 

History Textbook-Grade Six- Contents 

I. History and Prehistory 

11. Pictures of Prehistoric Society 

Life in the Stone Age-hunters and gatherers 

The Stone Age-shepherds and farmers 

Ill. Pictures of Antique Society 

1. People are discovering copper and bronze 

2. People are utilising iron 

3. Civilisations of the ancient Orient 

Ancient Greece 

4. Greece of myths and tales 

5. Classical Greece 

6. Macedonia and the Hellenistic world 

Ancient Rome 

7. Royal period 

8. Roman Republic 

9. Roman Empire 

10. Christianity in Roman Empire 

What we learned 

IV. Pictures of the Medieval World 

1. Roots of the Middle Ages. The World and people behind the frontiers of Rome 

2. People on the move. Migration of nations and the results 

3. Three empires of the Early Middle Ages 

4. Feudalism. Who lived in a medieval state 

5. Christianity won over Europe 

6. How was it to live in the Middle Ages 

7. Rhythm of life 

8. Culture, science and art in the Middle Ages 

9. New powerful kingdoms of the Middle Ages 

What we learned 
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Annex 7.3 

History Textbook -Grade Seven- Contents 

I. The Ancestors of Slovaks In the Carpathlan Basin 

1. Life of our ancestors 

2. Principality of Nitra and Great Moravia 

3. Missionaries Constantine and Methodius 

4. Cultural contribution of Great Moravia 

11. Slovaks In the Hungarian Kingdom 

1. The Kingdom of Saint Stephan 

2. The Duchy of Nitra 

3. The accommodating monarch 

4. The Invasion of Tatars 

5. The Lord of Vah and Tatras 

6. The golden mine of the Hungarian Kingdom 

7. First emperor on the throne of the Hungarian Kingdom 

8. King with the raven on his coat of arms 

What we learned 

Ill. Modern European Society Is Born 

1. Italian city states 

2. Europe of humanists -philosophers and scholars 

3. Europe conquers the World 

4. The Discoverers and the discovered 

5. Reformation and the Catholic Reform 

6. Global economy and the new organisation of states 

7. The age of reason-Enlightenment 

IV. Habsburg Monarchy In the Modern Era 

1. The catastrophe of Mohacs 

2. On the frontiers with the Ottoman Empire 

3. The diffusion of the Reformation in the Kingdom of Hungary 

4. Bratislava-the capital of the Kingdom of Hungary 

5. The enlightened Empress 

6. The reformist on the throne 

7. The epoch of enlightened scholars 

What we learned 
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Annex 7.4 

History Textbook- Grade Eight-Contents 

I. On the Route Towards Modern Nations 

1. French Revolution (1789-1799) 

2. Napoleon Bonaparte and Napoleonic wars 

3. Tsarist Russia 

4. In the swirl of revolutions and nationalism (1830-1848/49) 

5. The establishment of nation-states-Unification of Italy and Germany 

6. The land of promise-America 

7. Industrial Revolution and modernisation 

8. Culture and Art 

11. Modern Slovak Nation 

1. Slovak national movement 

2. Anton Bernolak 

3. Slavic reciprocity 

4. SlUr's generation 

5. Slovaks and the revolutionary year 1848/49 

6. From Memorandum towards Slovak Matica 

What we learned 

Ill. Austria-Hungary 

1. Austria-Hungary Compromise and Slovaks 

2. The defence activities of Slovaks 

3. Slovak emigration 

IV. First World War 

1. On the eve of world war 

2. Life during First World War 

3. Slovak soldiers on the fronts 

4. Resistance movement of Slovaks and Czechs 

5. Milan Rastislav Stefanik and TomM Garrigue Masaryk 

6. On the route towards the common state of Slovaks and Czechs 

What we learned 
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Annex 7.5 

History Textbook-Grade Nine-Contents 

t. The First World War 

1. The fatal shots of Sarajevo 

2. The World stricken by war 

3. The Great War and Slovaks 

4. Slovak and Czech emigration and resistance 

5. Milan Rastislav Stefimik (1880-1919) 

6. Liberated Slovakia 

7. How peace was born 

Method: How to analyse a caricature 

A glance back I 

11. Inter-war Europe 

1. New states 

2. Slovakia enters the Czecho-Slovak state 

3. Bratislava-the capital city of Slovakia 

4. How Lenin gained power 

Method: How to analyse a photograph 

5. Mussolini and his Blackshirts 

6. Hitler's dictatorship in Germany 

7. Slovakia in search of its own path 

8. Struggle for everyday bread 

9. The unknown freedom 

10. School-the foundation for life 

11. Co-citizens or opponents? 

12. Landmarks of science and technology 

13. The golden nineteenth twenties? 

14. New paths of arts and architecture 

15. Cultural flourishing of Slovakia 

16. Clouds over Czechoslovakia 

17. Smashing of Czecho-Slovak Republic 

A glance back 11 

Ill. Second World War 

1. Europe - the victim of dictators 

2. Life in occupied Europe 

3. Foundation of new state 

4. New state on the map of Europe 

5. Life in the Slovak state 

6. How was the Slovak State? 
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7. Great Powers against Hitler 

8. Slovak National Uprising 

9. The defeat of Germany and its allies 

A glance back '" 

IV. The World after the Second World War 

1. Division of Europe 

2. Return of Slovakia into renewed Czechoslovakia 

3. In Stalin's shadow 

4. In the west of the "iron curtain" 

5. In the east of the "iron curtain" 

6. Sovietisation of Czechoslovakia 

7. The end of colonialism 

8. Balance of anxiety 

9. Two faces of Communist totality in Slovakia 

10. The unsuccessful reform attempt 

11. The tranquilised society 

12. The lights and shadows of civilisation 

13. The art of salons and streets 

14. Slovak culture in conditions of totalitarianism 

15. The end of inertia 

A glance back IV 

V. Contemporary History 

1. The epochal year of 1989 

2. On the path towards European Union 

3. On the path towards democracy and independence 

4. Accession of Slovakia to EU and NATO 

A glance back V 
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Annex 8.1 

Geography Textbook-Grade Five-Contents 

I. Exploration of our Planet 

The shape of Earth, our planet in space 

1. The shape of Earth 

2. Our place in space 

3. Moon-the natural satellite of Earth 

4. The motions of Earth-why day and night is changing 

5. The motions of Earth- why seasons are changing 

The exploration of Earth and space 

1. The outer surface of Earth 

2. The voyages of discoverers into diverse parts of Earth 

3. The exploration of space and the utilisation of astronautics 

11. Map and the Globe 

1. What can we see on the globe? 

2. What can we see on a map? 

3. Measuring on maps 

4. Why are there different times on Earth? 

5. A walk into the surroundings 

Ill. We Are Travelling and Learning about our Earth 

The most beautiful places on Earth created by nature 

1. Voyage into the depths of Earth 

2. Volcanos-windows into the depths of Earth 

3. Fire places on Earth and earthquakes 

4. Activities of water-the life of a river 

5. Activities of a glacier 

6. Activities of wind 

7. The atmosphere - the airy mantel of Earth 

8. How is the weather going to be? 

9. Diverse landscapes of Earth 

10. Rain forests 

11. Arctic lands 

12. The life in high mountains 

The most beautiful places on Earth created by people 

14. Cities and villages 

15. UNESCO heritage 

Project 

Test yourself! 
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Annex 8.2 

Geography Textbook-Grade Six-Contents 

I. Planet Earth 

1. The development of chains of mountains, volcanos' activities, earthquakes 

2. The climate and climate zones 

3. The types of landscapes on Earth-steppes and woods of temperate zones 

4. The life of people in high mountains 

11. Australia and Oceanla -Pacific Ocean -Arctic Areas of Earth 

Australia-location on Earth, exploration of the continent and basic Information about It 

1. Location and surface 

2. Climate 

3. Waters 

4. Flora and fauna 

5. Australia-continent of immigrants 

6. Economy of Australia 

7. The problems of the inhabitants of Australia 

8. The Pacific Ocean-Oceania 

9. The arctic areas of Earth 

Ill. America 

Amerlca- location on Earth, exploration of the continent and basic Information about It 

1. The nature of America-surface, rivers, lakes 

2. The nature of America -climate and types of landscapes 

3. Attractions of the nature of America 

4. The population of America, its diversity and variety of life 

5. The settlements of America-Problems of people's life in big cities 

6. What distinguishes America from the perspective of economic activities of people? 

7. What is special about Canada? 

8. What is special about the USA? 

9. What is special about Mexico and other states of Middle America and in the area of the 

Caribbean sea? 

10. What is special about Brazil? 

11. What is special about Argentina and the states of the Platine region? 

12. What is special about the Andes states? 

13. The central problems of America 

We are traveling to America-project 
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Annex 8.3 

Geography Textbook-Grade Seven-Contents 

I. World 

Settlements 

Population 

11. Africa 

1. Location and coast 

2. Surface 

3. Climate 

4. Waters 

5. Flora and fauna 

6. Population and settlements 

7. Economy 

8. Northern Africa 

9. Middle Africa 

10. Southern Africa 

An overview table 

Revision 

Ill. Asia 

1. Location and coast 

2. Surface 

3. Climate 

4. Waters 

5. Flora and fauna 

6. Population and settlements 

7. Economy 

8. Southwest Asia 

9. Southern Asia 

10. Southeast Asia 

11. Eastern Asia 

12. Northern Asia 

An overview table 

Revision 
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Annex 8.4 

Geography Textbook-Grade Eight-Contents 

I. Basic Information about Europe 

1. Introduction 

2. Location and extent of Europe 

11. Nature and Manmade Distinctiveness of Europe 

1. Surface of Europe-Iowfands and mountains 

2. Climate of Europe 

3. Waters of Europe 

4. Types of landscape 

5. The impact of people on landscape 

6. Roots of European civilisation and culture 

7. Population and settlements of Europe 

8. Economy of Europe 

9. Agriculture and industry 

10. Transport 

11. Tourist trade 

12. Integration of Europe-European Union 

13. Problems of Europe 

Ill. Central Europe 

1. Slovakia 

2. Czech Republic 

3. Poland 

4. Hungary 

5. Austria, Switzerland 

6. Lichtenstein 

7. Germany 

IV. Western Europe 

1. France 

2. Monaco, Belgium 

3. Luxembourg, Holland 

4. United Kingdom 

5. Ireland 
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V. Northern Europe 

1. Denmark 

2. Iceland 

3. Norway 

4. Sweden 

5. Finland 

6. Lithuania, Latvia, Estonia 

VI. Southern Europe 

1. Spain 

2. Portugal 

3. Andorra 

4. Italy 

5. Vatican 

6. San Marino, Malta, Greece 

VII. South-Eastern Europe 

1. Slovenia 

2. Croatia 

3. Serbia, Montenegro 

4. Bosnia and Herzegovina 

5. Macedonia 

6. Albania 

7. Romania 

8. Bulgaria 

VIII. Eastern Europe 

1. Ukraine 

2. Belarus, Moldova 

3. Russia 

Overview of states of Europe 
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Annex 8.5 

Geography Textbook-Grade Nine-Contents 

I. Location of Slovakla 
1. Location and extent 
2. Work with map. Geographic co-ordinates, parallels, meridians 
3. Project Slovakia and the local landscape 

11. Nature of Slovakla 
1. Surface-lowlands, basins, mountains 

2. Climate 
3. Waters 
4. Flora, fauna and soils 
5. The protection of nature. Calamities and natural threats 

Ill. History, Population, Settlements and Economy 
1. Historical events in Slovakia, the foundation of Slovakia 
2. Historical territory and traditions 
3. Population 
4. Settlements 
5. Economy and pollution of nature 
6. Tourist trade and beauties of Slovakia 

IV. Regions of Slovakla and the Possibilities of their Development 
1. Bratislava District 
2. Trnava District 
3. Nitra District 
4. Trencin District 
5. tilina District 
6. Banska Bystrica District 
7. Kosice District 
8. Presov District 
10. The differences between the regions of Slovakia 
Review 
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Annex 9.1 

Civics Textbook-Grade Five-Contents 

I. My Family 

1. What family means for Jakub Slovak 

2. What did Jakub find out about functioning of families? 

3. The rules in the Slovak's family Slovak's. Jakub knows that in addition to rights he also has 

obligations 

4. Jakub explores his origins, studies the history of his family 

5. Jakub investigates why it is important in families to communicate together 

6. Jakub searches for the answer to the question: What are the most serious crisis in families and 

why do they evolve? 

7. The Slovak's family is learning how to deal with their problems, the evolving demanding 

situations 

8. How the Slovak's family lives 

9. What did Jakub find out about a healthy life style? 

10. Jakub explores what values are important for a family 

11. The Slovak's are meeting their relatives, neighbours and friends 

12. Jakub and Danielka love their grandparents 

13. Jakub studies documents about children's rights and the law 

Self-testing double page with tasks of the thematic unit My Family 

11. My School 

1. Jakub is in the fifth grade 

2. Jakub is getting know his class-mates 

3. We in class 5. A 

4. Jakub finds out that all in the class are equals but not alike 

5. How students communicate in 5.A 

6. Jakub became the chairman of the class self-governance board 

7. Jakub represents his class in the school self-governance board 

8. The Slovak's parents support their son in extra-curricular and free-time activities 

9. Jakub thinks about how members of the school parliament could awake students' interest in 

happenings in school and take a pride in it 

10. Jakub finds out that teachers are also different 

11. In class 5. A. they wrote an essay about: 'Who I would like to be" 

12. The self-governance board of the class organised an opinion poll on the topic 'Is education 

important?' 

13. People are learning throughout the whole life 

14. Jakub is exploring the school system in Slovakia 

15. Jakub is becoming acquainted with school systems in other European countries 

16. Jakub compares his school life with the life of Dan from Bobrovec and of Jean in France 

17. Jakub arrived in the future through the Time machine' 

Self-testing double page with tasks of the thematic unit My school 
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Annex 9.2 

Civics Textbook-Grade Six-Contents 

I. Local Community, Region, Country, European Union 

1. The Slovak's family lives in Bratislava, in Dubravka 

2. How people lived in Bratislava in the past and how they live today 

3. Jakub investigates the chronicle of Dubravka, he studies symbols 

4. In Jakub's school a gallery of distinguished personalities of the local community is prepared 

5. Jakub takes a pride in the monuments and the beauties of nature in Bratislava and its 

surroundings 

6. Slovak's family is actively taking part in the life oftheir community 

7. Jakub' s family is taking interest in who is managing public affairs in their community and how 

8. Inhabitants of Bratislava form its future together 

9. Jakub is getting acquainted with the regions of Slovakia 

10. Slovak's family takes pride in their country 

12. Jakub is getting know the state symbols of his country and learns to take pride in them 

13. The little EU citizen Jakub explores how Europe is integrating 

14. Jakub thinks about the integration of nations in Europe 

Self-testing double page 

11. The Internal and the External World of a Person 

1. Jakub is learning about the foundations of the human psychic 

2. Jakub is learning what significance feelings, perceptions, fantasies have for his life 

3. Jakub is finding out how his memory and mind functions 

4. Why is a person susceptible to mood swings and what feelings does he/she experience? 

5. Every human being is a unique person 

6. Jakub is becoming aware of people's diversity on the basis of their capabilities 

7. How do insights of psychology help the Slovak's family in their everyday life? 

8. Jakub is investigating how to become successful in learning 

9. Jakub compares and searches for effective learning styles 

10. Jakub lives in the class with class mates, during his trainings with friends 

11. Jakub is becoming aware that he cannot live alone 

12. Jakub is building his relationships in class, in training and in his free time club 

13. Jakub is studying the problematic of social pOSitions and roles in a group 

14. Jakub is learning about methods measuring social relationships within groups 

15. Jakub is learning how to communicate 

16. Jakub is learning how to co-operate 

17. Jakub is learning how to deal with conflicts 

Self-testing double page 
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Annex 9.3 

Civics Textbook-Grade Seven-Contents 

I. Social Relationships In Human Society 

1. Jakub is studying the origin and development of human society 

2. Jakub is exploring the structure of human society and the relationships within it 

3. Jakub learned about the existence of large social groups and the stratification of human 

society 

4. Jakub is searching for an answer to the question: Why is the organisation of human society 

changing? 

5. Jakub is becoming acquainted with the diversity of population on our planet 

6. Jakub is learning about the religious diversity of population on our planet 

7. Jakub is establishing that migrations of population did not only happen in the past 

8. Jakub is again coming across multiculturalism 

9. Jakub is finding out why wars exist in the world 

Self-testing tasks 

Views of students of the seventh grade from a certain primary school 

11. Civic Life as the Process of Democracy Formation 

1. The origins of a state 

2. The development and functions of a state 

3. State symbols and symbols of the Slovak Republic 

4. Forms of government and political regimes in a state 

5. State, state citizenship 

6. Historical perspective of citizenship and civic society 

7. Fundamental human rights and freedoms 

8. Further rights and liberties of citizens in democratic states 

9. Local government as a component of civic participation 

10. Participation in the life of school class, school self-governance 

11. Participation of students in school life, students' school self-governance 

12. The rules of life in class 

13. The school regulations 

14. Activity of local government 

15. Start participating in the life of your community with your parents 

16. Participation in a broader social enVironment-volunteering 

Self-testing tasks 
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Annex 9.4 

Civics Textbook-Grade Eight-Contents 

I. State and Law - Compulsory Content 

1. State and its fundamentals 

2. State functions 

3. Forms of government 

4. Organs of state administration 

5. Legislative Power 

Let us revise-What do we already know about state? 

6. Legal norms 

7. Relationship between state and law-legal conscience 

8. Legal order (system) of Slovak Republic 

9. Branches of law-public and private law 

10. Civic law 

11. Civic law-protection of consumer 

12. Family law 

13. Criminal law 

14. Legal institutions of Slovak Republic 

Let us revise-The legal minimum 

11. Human Rights and Liberties - Supplementary Content 

1. There are no rights without obligations and responsibility 

2. Fundamental documents of human rights 

3. Fundamental rights of children on the basis of Charter of children's rights 

4. Equal treatment of all children 

5. Right to opinion and information 

6. Right to life 

7. Right to health 

8. Right to education and play 

9. Rights of minorities-minorities and their protection 
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Annex 9.5 

Civics Textbook-Grade Nine-Contents 

I. Economic Life In a Society-Compulsory Content 

Basic concepts 

1. Demands and goods 

2. Production process 

3. Economics and economy 

4. Basic economic questions 

5. Types of economies 

6. Market mechanism 

Self-testing tasks 

Basic forms of business enterprises 

7. Business firm and business activities 

8. Management of business firm 

9. Legal forms of business enterprises 

10. How to become an entrepreneur 

11. Consumption and consumer 

Money and financial Institutions In a market economy 

12. Money and function of money 

13. Banks and saving banks 

14. Insurance companies 

Self-testing tasks 

11. Financial Proficiency-Supplementary Content 

1. Products and bank services 

2. Savings 

3. Types of savings 

4. Euro in Slovak Republic 

S. Personal finances 

6. Housekeeping in household 

7. State budget 

8. Taxes and tax system 

9. Consumer rights 

10. Impact of commercials on consumers 

11. Consumer rights in the European Union 

Test of financial proficiency 
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