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Abstract

Personal and professional development activities ar central component of
Counselling Psychology training due to regulat@guirements and the high value
Counselling Psychology places on the therapistslf*s Most research on the
facilitation of personal and professional developt®cuses on specific training
activities such as personal therapy and personedlai@ment groups. However, it is
widely acknowledged that personal and professideaklopment are also facilitated
by aspects of training and life that are not desifjfor their facilitation. This research
explores the relationship between trainee CounggelfRsychologists’ personal and
professional development and their client work. tedpretive Phenomenological
Analysis (IPA) was used to analyse semi-structungerviews with six final year
trainee Counselling Psychologists. Two main figdinwere identified: firstly,
participants were unable to discuss their persandl professional development in
relation to client work specifically; personal apdofessional development were
facilitated by the relevance of specific experiend® individuals’ needs and
preferences rather than activities having a dirfadilitative effect themselves.
Secondly, participants did not engage in activesqeall development work, and this
was not explicitly discussed or structured in tragn These findings imply that
trainees may not develop optimally: as personal pradessional development are
highly individualised and complex processes, reteand training that focuses on
specific training activities may fail to interrogathe complexity of why and how
personal and professional development are fa@titatRegulatory and ethical
implications are discussed alongside existingditeme to suggest the beginnings of a
personal development curriculum for Counsellingdhsyogy training.
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Reflexive Statement

It is widely suggested (e.g. Finlay & Gough; 2088nith, 2007; Willig, 2008) that it

is impossible for the researcher to position thdihnsetside of or objective to the
subject matter of their researcihis reflexive statement therefore aims to fad#ita
the reader’s awareness of my subjectivity on glleats of the research. | have
chosen to begin this thesis with reflexivity sottkiae reader will be aware of my
relationship to the research throughout its procmsd will be able to gain an
impression of how this relationship has changed d¢wee. Firstly, | will focus on

how my values, experiences and beliefs have shdgedesearch. Secondly, | will
discuss how the research has affected or changdatheys about this research area.

| first became interested in the relationship betweersonal and professional
development and client work due to my previous mement in volunteering with
The Listener Scheme | noticed that Listeners experienced positivanges as a
result of providing emotional support for othettswas initially interested in listening
as a form of rehabilitation but as | was beginnmg training as a Counselling
Psychologist, | was also interested to see if | ldioexperience similar positive
changes to the Listeners as a result of workingageutically with clients. When |
became aware that research had suggested thenegistea relationship between the
development of the self and positive therapeuticame, | became enthusiastic about
conducting research in this area and learning nati@ut the development of the
therapist and client.

My initial beliefs about personal and professiodavelopment were idealistic; while
| expected to experience academic challenges imiriga | did not anticipate that the
process of personal and professional developmeatdime as personally challenging
as | later experienced it to be. The differencewben my idealistic beliefs and
challenging experiences made me increasingly istedein this research topic: were
my experiences “normal”? Was | suited to this karidraining? My first impression

1 The Listener Scheme is a peer support schemeonersare trained and supported by
Samaritans, using their same guidelines, to listaomplete confidence to their fellow prisoners
(Samaritans, 2013).
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of the literature did little to allay my anxietidsyanted clear answers but the research
area was broad and complex. When conducting awewie the facilitation of
personal development in the first year of trainihgyas distinctly aware of my own
training experiences and tendency to search faaioty. My strong feelings towards
this topic highlighted the importance of researchieflexivity: as a trainee
Counselling Psychologist investigating trainee Galimg Psychologists’ experience
of a process that | was also experiencing, persail@xivity was essential. There
was potential that my personal experiences andige&hip to the topic could
unwittingly bias my research in countless ways:dgample, my need for certainty in
early training could have biased me towards seagchnd critiquing literature and
interpreting data in a way that would provide teetainty | wanted at the time, and/or
for focusing on specific types of literature, e and interpretation to answer or
prove specific questions or theories that | haduabmy own personal and
professional development.

In order to manage my biases from affecting difiéretages of the research, |
engaged in several practical reflexive practices$. the literature review and
discussion stage, | entered multiple search wosg® (Method 1.3) into library
catalogues and databases and read the relevalabdediterature. This allowed me to
read a number of different opinions on the subjeetter of the research. | also
reflected on my interpretations of literature aadearch on personal and professional
development in light of my own presumptions abtettbpic in order to minimise the
effects of my own biases on my interpretations.teriew questions aimed to
facilitate discussion on participants’ experienée¢he relationship between personal
and professional development and client work amthdouraged each participant to
answer questions and discuss the research topievay that was meaningful to them
in line with the phenomenological focus of IPA. efAbus researchers on the
facilitation of personal and professional developmbave suggested that trainees
might be averse to disclosing negative experienddse therapeutic process, (e.g.
McLeod 1990) therefore much care was taken in d@wed an interview schedule
that gave space to explore negative experiencéghefanalysis stage, | reflected on
my interpretations and my own researcher voicehabrhy interpretations stayed true
to the intersubjective meaning-making process efémployed method. Reflections
were written in a reflexive diary so that interptgins could be interrogated in
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reference to my own experiences. Smith’s (201liJledmes for maintaining and
evidencing the quality of the analysis (see Methn@.7) also helped me to
distinguish between intersubjectivity and researdligs; while IPA theory posits that
meaning is constructed intersubjectively thus itingpossible for researchers to
present an “objective” account of participants’ enence, the researcher mesitsure
that there is sufficient evidence across partidipdor each interpretation and theme
to moderate the position of the researcher.

As explored in the Analysis and Discussion chapigagticipants tended to respond to
the questions either very anxiously or very defeglgi Participants also rejected the
idea that client work could be discussed separditeiy other activities or events that
facilitated their personal and professional devedept, and were able to speak freely
about negative and positive aspects of their mginAlthough on reflection | also
experience difficulty disentangling the contributiaof specific activities in the
facilitation of my own development, my involvememith the academic investigation
of personal and professional development, whereeldpmental activities are
investigated separately, meant that my own expegierf personal and professional
development was managed throughout the intervieggss. Participants’ ability to
respond to the interview questions and topic alltlesinference that my own beliefs

or presuppositions did not consciously bias theaesh.

Although | endeavored to monitor my biases throughbe research process, the
results could have been affected by unconsciousrdigs between the participants
and myself, as we were all trainee Counselling Rslpgists at the same stage of
training. The findings of this research suggeat the strong anxious and defensive
positions aroused in participants during the intwrelated to fundamental flaws in

the way in which personal development is curremdgearched and trained (see
Discussion), however there is a possibility thatmpex dynamics based on

similarities and differences between the participamd myself could also account for
the strong emotional reactions to the topic of tesearch. For example, many of the
participants said that they had chosen to partieipathis research because they had
not conducted the interviews for their own resegmehand they wanted to “see how
it was done”. Holly, for example, who presented pasticularly anxious in her

interview, was very concerned that she answeretalininterview questions
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“correctly”. When | asked her how she would defite concepts personal and
professional development, she asked me if her nsgpwas “all right”, and towards

the end of the interview she remarked, “this isa@ly complex topic but I'm sure you

know loads about it”. It is possible that Hollygsxious response related to her
positioning me as an “expert” and that her inapild discuss the topic related to her
being anxious about the process of the intervigherathan anxiety towards the topic
itself. Paradoxically, Lachlan was closer to thé ef his training than me and was
writing up his thesis at the time he participatedthis research. His defensive
position and confidence in his responses couldedtarelational dynamics where he

was the “expert” and | was the “novice” researcher.

As well as the potential for participants’ role stedents to impact on the data, it is
also possible that my own experiences and belibfsutathe topic could have
interacted with participants’ process and affedtezldata and my competence as an
interviewer in many ways. Continuing the aforenmmd examples of Holly and
Lachlan, it is possible that my need for certaiwgs unconsciously communicated to
Holly, exacerbating her anxiety, and that Lachlestgctively identified with my need
for certainty and thus responded defensively amdidently.

While it is possible that the above dynamics werplay during the interviews, and

that these could have biased the data, the noxmerfedynamics explored in relation
to interviewer/interviewee are similar to the dynesrbetween “expert” trainers and
“novice” trainees and as such can be seen as acosm of the dynamics at play
between trainers and trainees within the trainingree, as explored further in the
discussion chapter. However, the potential for mem process arising from

similarities between researchers and participasita potential issue that could be
explored further in research (see Limitations andher Research 4.6). Furthermore,
it is possible that the anxiety experienced by s@awticipants during the interview

could relate to the dissonance between using an riiéghod, which focuses on

subjective meaning, and the exploration of defmsi within an academic context,
where evidenced academic opinions are valued hitjlagr subjective meanings. This
and other reflections on the IPA method will bettier investigated in the Limitations

and Further Research sections.
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Although | engaged in reflexive practices througholie research process, my
relationship to the research was significantly gte by my engagement in it and the
process of my own personal and professional devadop. Some of the biases that |
experienced in early training, such as my prefezefor certainties, became less
prevalent throughout the research process and amjirtg in general, and | became
more able to appreciate the complexities of trahesd my own personal and
professional development, however it is possibkt some of this residual anxiety
may have been evoked through the process of tleevietvs. This evolution is

reflected in the following thesis, which suggedtattresearch on the facilitation of
personal and professional development also needsgadive to represent the complex

process of personal and professional development.
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Literature Review

1.1 Introduction

The “self” of the counsellor has become increagingiportant to the philosophy and
practice of counselling and psychotherapy in regears (Strawbridge & Woolfe,
2010). It has been suggested (Donati, 2003) #dssarch which found the quality of
the therapeutic relationship to be predictive adréipeutic success or failure (e.g.
Lambert, 1992) and that all therapeutic approactesas successful as each other,
(e.g. Cooper & McLeod, 2011; Loborsky, Singer & bugky, 1974; Wampold, 2001)
has led to the convergence of different therapeaigroaches in their views of the
counsellor’'s self into “common factors”™ the cliesdunsellor relationship and the
counsellor’s self (Clarkson, 1995). Moreover, tiige have suggested that personal
and professional aspects of the self are integeland mutually enhancing (e.g.
Skovholt & Ronnestad, 1996; Wilkins, 1997), thusigoning the development of the
self of the counsellor as influential in the deyeteent of technical as well as personal

therapeutic skills and knowledge.

“Professional development” and “personal developinkave been described as the
two main conceptual strands of counsellor develon{®kovholt & Ronnestad,
1996). While the professional skills and knowledgeolved in therapeutic work
have traditionally been the main focus of trainitige more recent acknowledgement
of the importance of the counsellor’s self in sstel therapeutic outcome is also
represented in training, with personal developméeicoming a compulsory
component of training for all Counselling Psychgldtainings and most counselling
courses (Rizg, 2010). Many rationales for the irtgoace of personal development
work have been suggested which highlight the ictera between the personal and
professional aspects of the counsellor's self. s€heclude the belief that the
counsellor must have an awareness and understaofiihgir own issues before they
can successfully and ethically help others (Do&ativatts, 2005), that therapeutic
skills such as the understanding of countertraesfs can be enhanced through
development and self-awareness, (Jacobs, 2003)hangersonal development also
helps to protect the counsellor from career burnasithe practice of counselling can

be demanding on the counsellor's own emotionaluess (Wilkins, 1997).
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This research seeks to gain a greater understandlingw personal and professional
development can be facilitated in Counselling Peladjy training. The facilitation of
personal development is the most discussed andtetklmrea of the personal
development literature. Most research focusesanmirgy a critical awareness of the
methods by which trainers aim to facilitate perdodavelopment in training,
therefore the majority of the current literaturedses on the facilitation of personal
development through specific training activitiestswas personal therapy, personal
development groups and reflective journals. Thdifation of personal development
in training through such activities is an area thas stimulated much debate (e.g.
Robson & Robson 2008; Williams, Coyle & Lyons, 19%% traditional activities
such as personal therapy (e.g. Greenburg & Stdl#88; Kumari, 2011; Williams et
al.,, 1999), personal development groups (e.g. drvéh Williams, 1995; Knight
Sperlinger & Maltby, 2010; Robson & Robson, 2008Hd gersonal development
journals (e.g. Wright, 2005) have not always be&pedenced positively by all

trainees.

Although there is a focus in the current facilbatiliterature on specific training

activities, some authors (e.g. Johns, 1996) havencadedged that personal
development is a complex process that can bettteil by activities or events that
are not designed specifically for its facilitationSome investigations into trainee
counsellor development have found that the pradfceounselling has the greatest
facilitative effect on the development of the callzs (e.g. Donati, 2003; Orlinsky,

Bottermans & Hunt, 2001).

This literature review aims to provide a theordtisad conceptual framework for
personal and professional development in the cora&éxCounselling Psychology
training before reviewing the state of the literaton the relationship between client
work and personal and professional development rderoto gain a greater
understanding of the importance of client work e tfacilitation of personal and
professional development. Firstly, a conceptuaiwork will be provided for the
literature review by presenting definitions of peral development, professional
development and the self. Secondly, a theoreftiaalework for the literature review

will be provided by reviewing theories that enhaonce understanding of the process
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of personal and professional development. Thirthg, review will investigate how
personal and professional development are fa@titah Counselling Psychology
training by reviewing how effective specific perabmlevelopment activities are in
facilitating personal and professional developmenEourthly, literature on the
relationship between client work and personal arudegsional development will be
reviewed, a rationale will be proposed for the imaoce of further research in this
area and the research question of this thesidbwifiresented.

1.2 Relevance to Counselling Psychology

Research on trainee personal development has bestioped as a Counselling
Psychology priority by authors such as Donati andttg/(1999), who suggest that
Counselling Psychology’s commitment to both “sagnpractitioner” and “reflective
practitioner” paradigms gives the discipline greaseientific rigour than other
psychotherapeutic disciplines that also positioe therapist’'s self as centrally
important to the success of therapy. Moreover, dloand Watts suggest that the
theoretical diversity of Counselling Psychologyoals for multiple and balanced
readings of personal development.

The importance of personal development to the glisel of Counselling Psychology,
and its relation to professional development, feceed in the HCPC Standards of
Proficiency (2010), which state that CounsellingydP®logists “must be able to
critically reflect on the use of self in the thesagpic process” (HCPC, 2010, p. 25).
This is not required for any other applied psych@bwho engages in clinical work,
most notably Clinical Psychologists. The Divisioh @ounselling Psychology has
specified that methods for facilitating personavelepment must be included in
Counselling Psychology training programmes, statihgt trainees should be
“actively and systematically engaged in personaketigment work so that a greater
understanding of personal issues is developedtigBrPsychological Society, (BPS),
2006).



The relationship between client work and persondl@ofessional development

1.3 Method

In order to obtain the literature relevant to thipic, | searched for journals on
specialised databases such as EBSCOhost and P€§ycINBElso carried out manual
searches for journals and books at London MetrtgpolUniversity Library, Senate
House and the British Library. 1 searched the rmge and the named library
catalogues using keywords such as “client work dedelopment”, “client work”,
“counsellor development”, “personal developmentprdfessional development”,
“reflective practitioner”, “the self’, “models ofgusonal development”, “models of
professional development”, “Counselling Psycholdmining”, “personal therapy”,
“personal development groups”, “Counselling Psyoggltrainees” and “the self in
counselling”. Searches on “personal developmenéldgd literature that was
relevant to the definition of personal developmastwell as personal therapy and
personal development groups. Journal searcheklient work” and “client work
and development” proved too general, and reseafrchfferent professions and on
different topics was found. Some journal artickesl books on the topic of personal
and professional development in counselling andclpstherapy referred to the
relationship between client work and personal andfegsional development. |
applied the research technique of “snowballing”d@®y, 2008) to the relevant
literature, whereby | read the reference listsetdévant literature in order to find more
literature that was relevant to this topic.

As there was a scarcity of literature on this togma due to the lack of a unified
definition of personal development and professial®lelopment among academics,
literature on the concepts personal developmenfegsional development, personal
growth, learning and change was included in theevevas authors’ definitions of

such concepts may converge or diverge with thentieins of personal and

professional development used in this review. Harevesearch that focused on
processes that did not correspond with the bro&digens of personal development
and professional development used in this review ex@luded. Similarly, due to the
scarcity of Counselling Psychology literature amgearch on the facilitation of

personal development through client work, and idewelevance to other therapeutic
disciplines, this critical literature review usd® tconcept “counselling” to describe
information relevant to the professions of coumsg)l Counselling Psychology and
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psychotherapy. Literature and research from tlag$erent areas is included in the
review, and the profession from which individuakges of work originates is
specified.

1.4 Conceptual Framework

This literature review begins by providing defiaits for the concepts “personal
development”, “professional development” and “tleéf’sn order to clarify the topic
of enquiry in this research.

1.4.1 Defining personal development and professiohdevelopment.

Despite the central position of personal develograed professional development in
Counselling Psychology training, academics (e.ghddio& Watts, 2005; Hall, Harris,

Hay, Biddulph & Duffy, 1999; Williams & Irving, 199 have highlighted that the
concepts “personal development” and “professionadetbpment” are nebulous,
implicit, “loose terms that everybody in the prafes uses but nobody can define”
(Rizq, 2010, p570).

Academics suggest that it is essential to cleadfind personal development and
professional development to ensure that the asse$swh personal and professional
development is scientifically rigorous as traineften view personal development as
the most significant aspect of counsellor trainfegy. Johns, 1996), regulators state
that personal and professional development mutditated in training (e.g. HCPC,
2010), and trainees are selected for their potefdiapersonal development and
assessed for personal development during traireng Oonati, 2003). Moreover,
Williams and Irving (1996) suggest that literat@ed training practices that fail to
define personal development may be flawed as thdtseand practices have implicit
meanings and aims which create confusion for resaded trainees in terms of the

specific processes that are being measured andreegm

Although researchers and academics suggest tlatiniportant to define personal
development and professional development, thergerision within personal and

professional development research and practiceessarchers and academics also



The relationship between client work and persondl@ofessional developmen?

acknowledge that there are methodological issués the presentation of fixed and
universal definitions and guidelines because petsand professional development
are individualised processes that are influencedra/dependent on multiple factors
such as theoretical orientation and personal cistantes (Donati and Watts, 2005).
In consideration of the suggestion that it is imtaot to define and set the parameters
for the specific developmental processes but acledying that the process and
meaning of personal and professional developmendigsyncratic, this literature
review defines personal development and profeskideaelopment broadly yet
precisely, so that the reader is simultaneouslyrawé the processes that are being
investigated while allowing research of differeritedretical perspectives to be

reviewed.

A number of academics have debated what persodgifessional development are
(Elton-Wilson, 1994;McLeod, 1996; Skovholt & Ronnestad, 1996; Wilkii®97;

Williams & Irving, 1999). Donati and Watts (2008imed to synthesise the
definitions of previous authors of personal develept and professional
development in order to provide a composite dedinifor personal and professional
development based on the findings of other reseeschWhile they do not conclude
their synthesis with fixed definitions for persordévelopment and professional
development, they highlight specific features anthgetencies that relate to both

processes.

Donati and Watts (2005) define professional devalept as a process that relates to
the development of therapeutic skills and knowledge personal development as a
broader process that encompasses the developmewtmything else that is involved
with working therapeutically with clients, such dke enhancement of self
understanding, personal qualities and attributesiwtan be used both to benefit the
client in the therapeutic encounter and safegulaedcbunsellor against professional
burnout. While the concepts are distinct, Donaidl &Vatts suggest that personal
development and professional development are ckelated mutually enhancing

processes.

This research is concerned with the investigatiénpersonal development and

professional development, as they are processésatbaboth theorised to improve
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therapeutic outcome (Johns, 1996; Williams & Irvid§99). This research does not
investigate “personal growth”, which is another @gpt investigated by researchers in
this area (e.g. Donati & Watts, 2005; Johns, 18bBljams & Irving, 1999). While
theorists have suggested that personal developmargurposeful activity that can be
planned and structured, and is entered into welptirpose of improving professional
practice, personal growth is defined as an orgprocess that cannot be planned and
is primarily of benefit to the practitioner (viewsynthesised by Donati & Watts,
2002). Although personal growth is theorised to &edy-product of personal
development and this research acknowledges thasopa&lr development and
professional development are related processes,rélsearch does not specifically
investigate personal growth as this research e&ested in how development can be

facilitated and personal growth is a process thahot be facilitated.

The synthesised definitions of Dontai and Watt08)0are utilised in this literature
review, as their definitions are sufficiently brofad different perspectives of personal
and professional development to be reviewed whguigng that the reader is aware
of the parameters of the processes that are bawestigated. Donati and Watts’'s
(2005) synthesis of definitions for personal andfgssional development can be
categorised as theoretically pluralistic as theydbalign with a particular theoretical
perspective (Cooper & MclLeod, 2011). Pluralistiefiditions of personal and
professional development are suitable for thisaedetopic as different theoretical
approaches to counselling have converged in theritapce that they place in the
development of the practitioner since researchcbasistently found that the success
of therapy is contingent on a positive therapeati@ance rather than the particular
therapeutic approach (e.g. Wampold, 2001). Thasckeng for literature on personal
and professional development according to Donati\Afatts’ (2005) definitions has

allowed literature of all different theoretical ppectives to emerge.

Adopting Donati and Watts’ (2005) definitions inethiterature review allowed a
wealth of material on different theoretical perdpes to be reviewed. The
subsequent sections of this thesis are conceptuglgn so that the meaning
participants ascribe to their personal and pradesdidevelopment can be represented
in accordance with a pluralistic theoretical pecsppe. A pluralistic position
transcends the problem of defining personal andfepsibnal development as
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considered by Donati in his PhD thesis: “There nhaylimitations regarding the

extent to which something as idiosyncratic and @uglas personal development can
be defined” (Donati, 2003, p.114). Allowing parpants to define and discuss their
personal and professional development in a wayishateaningful to them allows a

greater understanding of individual perspectivespersonal development and how
these relate to definitions proposed by previo@slamics.

1.4.2 Defining the self.

As found with the concepts personal and professideaelopment, Harré (1998)
suggests that the self is often undefined in broditkrature on selfhood due to its
complexity. This may explain why research on peasoand professional
development typically does not engage with debimgi of the self. The absence of a
definition of the self in research produces the esassues as the absence of a
definition of personal and professional developménis not possible to determine
what specific process or entity is being invesaglat It is essential that the self is
defined, as it is a concept that encompasses athyfi meanings and contexts that

influence the parameters of its enquiry and results

The concept of the self has intrigued and dividegigions, philosophers,
psychologists and writers throughout the agesividgals and academics of different
religious viewpoints have differing beliefs abohe texistence of a soul and whether
the self or soul ceases to be, is immortal or isceenated after death; philosophers
have debated the self in multiple ways, such afenrelationship between the mind
and body (e.g. Plato; Aristotle; Descartes), amdréfationship between the body and
the environment (e.g. Laing, 1961; Heidegger, 196#)d different therapeutic
schools in psychology differ in their characteimas of the self. For example,
McLeod (1993) characterises the psychodynamic imaigéhe person as like an
animal, driven by instinct and out of control; ti@manistic as botanical, and growing
in helpful or unhelpful conditions; and the cogretibehavioural as computer-like,
mechanistic and badly programmed.

This thesis is interested in the self in the patéic context of client work. The inquiry
of this thesis into the relationship between peatand professional development and
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client work holds implicit assumptions about thenoept of self; the interest in the
self in relation to development and specific atieg suggests the existence of a
malleable self that is separate to, but develop®dn,f interactions with the
environment. The investigation of Counselling P®jogists’ perspectives of their
changing self in relation to the environment follovexistential philosophers’
exploration of subjective phenomenology (Baldwifi12) and is consistent with the
initial existential philosophy of Mead (1934), whiewed the self as a process rather

than a structure that emerges from interaction thghenvironment.

While existential philosophers, developmental psyadists and theorists of different
psychological schools are broadly united in théewof the self as a process that is
influenced by the environment, theorists have ckifi¢ interests in the self. For
example, developmental psychologists such as Eriks863) were interested in how
the self develops, whereas philosophers such ase HA4©98) are interested in
defining the self). Furthermore, theorists havded&ént approaches to investigating
the self; for example, Husserl (1982 [1913]) bed@\that the environment must be
separated from perception in order to understardesence of personal meaning,
whereas Heidegger (1962 [1927]) suggested thaerbig fundamental meaning and
the two cannot be separated. In the context ofn€elling Psychology, different

theoretical models, and theorists within theoréticaodels, have different

conceptualisations of the self and the developmand amelioration of

psychopathology.

Aside from the implicit assumption that the selfcisangeable in relation to the
environment and the investigation of the self ia dontext of therapeutic work, this
research does not align with one particular conedisiation of self. Instead, it seeks
to understand trainee Counselling Psychologistsspgestives of their development,
which are inevitably influenced by trainees’ ownique conceptualisation of self,
according to their own religious, philosophicaly@sological, cultural and political
viewpoint. This research takes the position ofoth&cal pluralism so that
participant’s meanings of the development of tHeteeough the specific activity of

client work can be derived from the interview data.
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Please see Method 2.2.1 for a discussion on howemarcher’'s definition of self

relates to the method of analysis.

1.5 Theoretical Framework

Now that definitions have been provided to clarifile concepts personal
development, professional development and the adligoretical framework for the
process of personal and professional developmelhtbeiprovided by reviewing
existing models and theories of development andsbggesting psychological
theories that explain the underlying processeb@®iodels and theories.

1.5.1 Theories of personal development and professial development.

A number of theories of counsellor developmentngeaand identity have emerged
in recent years (e.g. Fitzpatrick, Kovalak & Weav201Q Gibson, Dollarhide &
Moss, 2010; Irving & Williams, 2001; Ronnestad &dvkolt, 2003;Sheikh, Milne &
MacGregor, 2007). This interest has been drivembitiple areas of enquiry from
career development to developmental psychologyusstions that have arisen from
“‘common effects” research (e.g. Wampold, 2001) abloel aspects of the counsellor
that are successful to therapeutic outcome, andritiee of importance placed in
evidence-based practice. Individual theories ofrspeal and professional
development have differing foci, such as understgndthe development of
theoretical orientation (e.g. Fitzpatrick, KovalagkWeaver, 2010) or developing a
model of personal development (e.g. Sheikh, MilM&acGregor, 2007). This short
review aims to condense and summarise the brodihdis of the literature before
discussing the intricacies of the particular thestthat are most present and therefore

most influential in this research area.

Theories of the process of personal and profesksamaelopment are broadly united
in their position that the process of developmemnt @entity formation involves the

experience of a shift in focus from gaining knovgedabout therapeutic techniques
and the self from the outside world (through sugm and understanding the self
according to the social world), to gaining undendiag about therapeutic techniques
and the self from the self (from previous clinieatperiences and acquired self-
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knowledge) (e.g. Auxier, Hughes & Kline, 2008rott & Myers, 1999;lrving &
Williams, 2001; Gibson, Bennet, Dollarhide & Mo€kovholt & Ronnestad, 1992,
2003). Thus in relation to models of self, theisrisf development suggest that the
environment plays a greater part in the early agmkent of the self and that the
environment becomes less influential as individysrceptions of self are
accommodated and stabilised.

The three most cited and quoted theorists on tbegss of personal and professional
development are Ronnestad and Skovholt (2003) ovi&it and Ronnestad (1992),
Schon (1983, 1984, 1987) and Kolb (1976, 1984, 1987

Skovholt & Ronnestad (1992) created an eight-stagéel of counsellor professional
development through the career-span from trainingetirement. Their theory was
derived from the results of interviews with 100 giitioners about their professional
development. Skovholt and Ronnestad’s (1992) theaggests that counsellors are
dependent on their supervisors in making clinicatisions at the beginning of
training, and that as the counsellor develops, thegome more self-directed and
individualised in their practice. Central to thélreory is the idea of “professional
individuation”, which suggests that the personal professional aspects of the self of
the counsellor diverge after initial training, whigainees begin to become aware of
the impact of their self and unresolved issues hair tpractice and have difficulty
integrating this with a large amount of new cliniskills and theories in practice. As
training progresses, this new self-knowledge awctirtieal knowledge is assimilated,

allowing the personal and professional aspecteeoelf to converge.

While stage theories of counsellor development Skalvholt and Ronnestad’s (1992)
work provide a picture of the developmental expergs that counsellors can expect
at different stages, other theories have focuseabanthis takes place more generally
in terms of learning. Kolb (1976, 1984, 1987) tedaa model of experiential
learning and a typology of learning styles to ekplaow people learn and can
enhance their learning, while Schon (1983) focusedhe specific role of reflection

in the enhancement of learning.
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Kolb’s (1976, 1984, 1987) model of experiential rteag integrates theories of
learning styles and learning process. The theoggassts that optimal learning occurs
by adopting four different styles of learning aufodifferent steps of the learning
process. Firstly, the individual has an experiefumncrete learning style), secondly,
the individual observes the experience (reflectlearning style), thirdly, the

individual understands and draws conclusions frbenéxperience (abstract learning
style), and fourthly, the individual experiments &gplying what has been learned

into practice (active learning style).

Schon’s (1983) conceptualisation of the “reflectpmactitioner” is one of the main
paradigms of Counselling Psychology identity andosbphy (Rizq, 2008). Schon
(1987) suggests that individuals must criticallflaet on and examine their practice
in order to improve their practice. While the ralé reflection is essential to his
theory, Schon (1987) describes reflective practisea dialectic process which is
linked with action: “A dialogue of thinking and dg through which | become more
skilful” (1987, p.31). While Schon (1983, 1987) dmapised the importance of
reflection and action, he posited that educatarserrisors and coaches are essential
to the learning process as they act as both clggtenand supporters through the

course of development.

Schon (1983, 1987) suggests that there are thpss tgf reflection: reflection-on-
action, in which the learner reflects on an acti@st and engages in retrospective
sensemaking; reflection-in-action in which reflectioccurs as an attempt to “stop
and think” in the midst of action, a time during ialn action can be modified; and
knowing-in-action, the most tacit of reflective pesses in which knowledge is
embedded in the action itself and is rarely conedet a conscious level. Schon
(1984) suggests that learning will remain tacitessl there is active engagement in
reflecting on and processing learning, thus refdectin action and on action is

fundamental to personal and professional developmen

Now that theories of personal and professional ldpveent have been presented, it
would be useful to provide a psychological ratienalr the link between personal and
professional development and client work in order further explain the

psychological process of personal and professidea¢lopment and to contextualise
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the theories of personal and professional developrme Counselling Psychology
theory. The theories of mentalisation and the wiedn healer illuminate our
understanding of how the therapist may achievetgraanderstanding of self and
others through working with clients, and how thmsreased understanding facilitates

the management of the therapeutic process.

1.5.2 The relationship between psychological theornand theories of

development.

1.5.2.1 Mentalisation.

Skovholt and Ronnestad’s (1992) theory of professiindividuation, Kolb’s (1976,
1984, 1987) model of experiential learning and ®&hd1983, 1987) theory of
reflective practice can be further conceptualisgdtiie psychological theory of
mentalisation. Mentalisation can be broadly defias the ability to understand that
one’s own mind is separate to the minds of otherd #hat each person’s mind
contains a different model of reality that affetheir behaviour (Fonagy, Gergely,
Jurist & Target, 2002 The ability to understand the mental modelsetffand others
allows the accurate perception and interpretatioone’s own and others’ behaviour
in terms of intentional mental states (such as siegésires, emotions, beliefs, goals,
purposes and reasonfBateman & Fonagy, 2006). Mentalisation is rooted i
multiple diverse psychological theories and oveslagvith many differing
psychological theoretical orientations. As suchleAl Fonagy & Bateman (2008)
suggest that mentalisation is the most fundamewrt@inmon factor among

psychotherapeutic treatments.

Although mentalisation based therapy was initidiyeloped to treat individuals who
had limited mentalisation capacity, such as peoyi® had been diagnosed with
borderline personality disorder, mentalisation tigesuggests that individuals may
experience difficulties in mentalising during time$ change and crisis (Fonagy,
Gergely, Jurist & Target, 2002) and psychologicaining in the psychotherapeutic
professions has also been found to be a challerigiegwhen one’s models of reality
are questioned and challenged (e.g. Rizq, 2006,vI8ko& Ronnestad, 2003).

Skovholt and Ronnestad’s (1992, 2003) theory ofgasional individuation can be
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conceptualised as representing the mentalisati@tegs; the divergence of the
personal and professional aspects of the self @amrgerstood as representing
difficulties in mentalising due to the examinatiohmental models of self and other.
The convergence of the personal and professiopakces of the self over time can be
a representation of an increased mentalisationcdgpavhere models of self and
other have been adapted and accommodated.

Mentalisation theory can further illuminate the @ess of development or learning as
theorised by Kolb (1976, 1984, 1987) and Schon 319884, 1987). Their models
for learning can be understood as instructionsrfentalisation as all theories suggest
that learning (and mentalisation) can be enhancwdl facilitated by constantly
exploring and appraising one’s own thoughts andtem®. Mentalisation theory
suggests that that individuals experience difficutbentalising as a result of an
insecure attachment style, and mentalisation-bassstment aims to improve the
client's mentalisation capacity by forming a secattachment relationship to a
therapist who provides a relational context in vahicis safe for the individual to
explore their own conscious and unconscious mirtlithe mind of another. While
trainee counsellors’ personal development challengay not be a consequence of
insecure attachment styles that developed in abkiidharguably trainees may become
insecurely attached to a number of objects at #wniming of training, when their
models of self and reality are questioned. Thmaitrg context provides opportunities
for models of self and others’ reality to be expthr for mentalisation to be
facilitated, for professional individuation to beheéeved and for the relational aspect
of Schon’s reflective practice (1983, 1987) to kantained through multiple training
activities, including client work. Furthermore, Sugan (1985kuggests that Kolb’s
(1976, 1984, 1987) model of experiential learnimgvimles a theoretical framework
for the counsellor’s role in the exploration ofitheients’ difficulties in counselling,
thus the counsellor’s ability to mentalise may litatie mentalisation in their clients.

1.5.2.2. The Wounded Healer

While mentalisation theory can provide a psychalabiheoretical framework for the

process of personal and professional developmadtpay begin to explain how the
counsellor’'s development may impact on their chethe archetype of the wounded
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healer provides greater insight into how client kvonight be a particularly important
facilitator of personal and professional developménr both the client and the
therapist in training and beyond.

Jung (1951) suggests that the therapeutic encoisnéedialectical process “in which
the doctor, as a person, participates just as msthe patient” (Jung, 1951, p.116).
Although personal development work in training lisaies the counsellor’s
awareness of their own “wounds”, Jung (1951) tlessrithat the counsellor’'s wounds
may be activated when their client’'s wounds arellamto their own, catalysing the
commencement of a collaborative unconscious thetepeelationship that develops
both counsellor and client. According to Jung @@M95the counsellor's own
unconscious conflict to their shared wound will doate the countertransference and
be examined by the counsellor. The counsellorigcaaent forces for woundedness
and healing are transferred to the client, allovtlmgclient to access their inner healer
and thus ameliorating the wound for both theragmst client.

While the theory of the wounded healer suggestshigetherapist’s own unresolved
issues help the therapeutic process, personala@wveht is essential as the therapist
is invited to consider their own wounds, whethemsmous or unconscious, in order

to position themselves in a way that allows thentlto dominate the transference.

1.6 Contextual Review

This section aims to review how the main personavetbpment activities in
Counselling Psychology training are theorised totmbute to personal and
professional development by briefly reviewing theerhture on the relationship
between personal therapy, personal developmentpgroreflective journals and

personal and professional development.
1.6.1 Personal therapy.

Counselling Psychology trainees must attend a mimnof 40 hours of personal
therapy as part of their training (BPS, 2006) as énhancement of the therapist’s

self-awareness is theorised to contribute to pesitinerapeutic outcome. The BPS
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theorises that attending personal therapy leats ¢weater understanding of personal
issues [...] through: An understanding of therapyrfrthe perspective of the client;
An understanding through therapy of their own kEfeperience; and an ability for
critical self-reflection on the use of self in ttheerapeutic process” (BPS, 2006). Six
rationales for the inclusion of personal therapgcoeir throughout the literature,
(Grimmer & Tribe, 2001 Macaskill, 1988;Norcross, Strausser-Kirtland & Missar,
1988) as follows: Firstly, attending personal tipgras theorised to improve the
emotional and mental functioning of the theramdigwing them to facilitate positive
change in their clients. Secondly, personal theigpiieorised to give the therapist a
greater insight into personal and interpersonalajeutic process, allowing them to
better distinguish between transference issues thaot own unresolved issues.
Thirdly, personal therapy is theorised to alleviatame of the personal stresses of
training and life, allowing therapists to avoid Wwoburnout. Fourthly, attending
therapy is theorised to be a socialisation procea$idating psychotherapy as a
legitimate career choicé-ifthly, attending personal therapy is theorisedadailitate
the therapist’s understanding of the interpersoealds of their own clients. Sixthly,
the experience of therapy is theorised to be anodppity for learning from
observing the therapist and participating in thetaje interventions.

Despite the existence of an espoused theoretickl Hetween therapists’ personal
therapy and a positive therapeutic outcome fomtdiethe inclusion of mandatory
personal therapy in Counselling Psychology andratfaening programmes is a topic
that has stimulated much debate and a large bodgs#arch exists that aims to
understand the relationship between personal thieaagd personal development and
assess potential ethical issues.

Surveys have consistently shown that the overwmgmiajority of psychotherapists,
(Orlinsky, Ambhul, Ronnestad, Davis, Gerin, Daw$illutzi, Bottermans, Dazord,
Cierpka, Aapro, Nuchheim, Bae, Davidson, Frus-Jmge, Joo, Kalmoykove,
Meyerberg, Northcut, Parkes, Scherb, Schroder,f@&hebtwine, Stuart, Tarragona,
Vasco, Wiseman, and the SPR Collaborative Resédethork, 1999) UK chartered
Counselling Psychologists (Williams, Coyle & Lyort999) and Irish Clinical and
Counselling Psychologists (Rothery, 1992) expegepersonal therapy positively.
However, other survey studies have found that ditgnpersonal therapy can be
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potentially harmful to some trainees, causing m@tehip problems and depression
(Makaskill, 1988).

Qualitative studies have also found mixed resulkghile some research has found
that personal therapy increases the therapist ability to understand and use
therapeutic process (Wiseman & Shelfer, 2001)ecéfbn the impact of the self on
the client and therapy (Rizq & Target, 2008) andréase the therapist s
effectiveness by teaching empathy, warmth, acceptand genuineness: factors
which are deemed to be important in therapeutiagbg Cooper & McLeod, 2011),
other research (e.g. Grimmer & Tribe, 2001) hasdbthat personal therapy is not
experienced as helpful by all trainees. Furtheemno research has evidenced a link
between the therapist having personal therapy asitiye therapeutic outcome for
their clients (Cooper & McLeod, 2011; Grimmer & Bei 2001).

Despite the finding that the majority of (traineeunsellors experience personal
therapy to be beneficial to their personal and gssibnal development, the finding
that some trainees experience personal therapy tmbnful, and the lack of a strong
evidence base for a relationship between persdesbpy and positive therapeutic
outcome raises questions concerning the efficadyediics of personal therapy as a

personal development activity.

1.6.2 Personal development groups.

Research has found that personal development grewesrun differently in
Counselling Psychology programmes (Moller, AlilodcMundra, 2008), with Rizq
(2008 p. 580) describing personal development gg@ag“a somewhat generic term
referring to a range of rather diverse theoretmad organisational approaches to
interpersonal learning, growth and development”. hilg/ personal development
groups are not “group therapy’” (Robson & RobsonQ&0 the three main
psychological approaches’ theories of group theayilluminate the psychological
rationale for the inclusion of personal developmgnatups in Counselling Psychology
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training®. Psychodynamic group theorists such as Foulke84(1suggest that being
in a group has particular therapeutic value as hpsygnamic therapy views
psychological problems as being interpersonal igimrand the group setting
facilitates unconscious processes such as transfrecountertransference and
defense mechanisms, which can be explored by tikdtor and group members
(Barnes, Ernst & Hyde, 1999). CBT theorists sugglest being in a group allows
individuals to practice and master interventionshsas thought challenging and
behaviour modification, which in turn improve psgtdgical wellbeing (Furlong &
Tian, 2002). From a Humanistic perspective, tistsr{e.g. Rowen, 1999) have
suggested that group work can help to facilitategcoence and allow group members
to move between the fourth and fifth stages of bl\a& hierarchy of needs (from

looking for self-esteem from others to experiendtrfgr ourselves).

In line with psychological theories’ perspectivek group therapy, researchers of
personal development groups (e.g. Lennie, 2007 s&ol& Robson, 2008) suggest
that the aims of group work are to enhance selframess and self-exploration and to
identify “blind spots”, or personal difficulties @ah are in need of personal
development. However, as found in research orrelaionship between personal
therapy and personal and professional developneantitative research (e.g. Irving
& Williams, 1995; Knight, Sperlinger & Maltby, 20),0qualitative research (e.g.
Moller & Rance, 2013; Robson & Robson, 2008) andeaech of mixed

methodologies (e.g. Lennie, 2007) has found thailewkome trainees or some
experiences of group work are perceived to be limakfo personal and professional
development, as groups facilitate psychotherapalilts and personal development,
other individuals and experiences are perceivedkgative. For example, Robson &
Robson (2008) conducted a thematic analysis omvietgs of student counsellors’

perceptions of participating in a personal develepimgroup over a three month
period and found that group members may fear tlegtoup setting is “unsafe” due
to power imbalances between the group members emab facilitator, a lack of

clarity in terms of confidentiality and a lack otkear rationale for their participation

in group work during training.

2 The main schools are presented here to highligimtp of difference. It is however
acknowledged that there are theoretical differeros#s/een schools so the categorisations used here
are somewhat simplistic.
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Academics have sought to reconcile potential grditficulties by identifying factors
that affect the success of groups. For exampléggh{nSpalinger and Maltby (2010)
developed a reflective practice group questionn@raterview 24 qualified Clinical
Psychologists on their experience of participatimg personal development group.
Their results suggested that group size, grouplititors and previous group
experience predicted participants’ levels of vakmd distress, with participants
experiencing more value from the group when grouwge smaller in size, when they
understood the psychological model that was besegl by the facilitator, and when
group members had previous experience of group wotkng and Williams (1995)
found that there was a strong positive correlabietween individuals’ perceptions of
group work and their preferred learning style, sggmg that some individuals are
more likely to experience group work as a worthe/fattivity than others. However,
Moller and Rance (2013) found that individual tes@s hold conflicting positive and
negative feelings about group work, suggesting geateptions of group work are
complex and influenced by a number of personal @amdronmental factors. Corey
(2000) theorises that underlying factors such asnlag styles, differences between
groups in different trainings and the amount obmifation given by trainers about the
aims, methods and outcomes of personal developgrenps must be reconciled to
improve the efficacy of personal development groapsa personal development
activity.

Other researchers and theorists suggest that dilventy context may prevent group
work from being experienced as a helpful activior trainees. Yalom (1995)

identified specific process factors that he consideto be essential to positive
therapeutic outcome in groups. He theorised tlaigs must be safe and supportive,
and there must be sufficient engagement and hoeestback to permit change

(Yalom, 1995). Moller and Rance (2013) theorisa thersonal development groups
have unique characteristics that may prevent tfee asad supportive environment in

which change can be facilitated. Firstly, the gromembers are in academic
competition with each other; secondly, the groupnimers are in contact with each
other outside of the group; thirdly, students maey ibdirectly assessed by their
contribution to the group; and fourthly, where cxrutrainers facilitate the group,

there is potential for dual roles.
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As found with personal therapy, there is a lackaa$trong theoretical rationale to
support the link between the attendance of perstenadlopment groups for trainees
and positive therapeutic outcome for clients (Gathr & Hart, 2007). Moreover,

Lennie (2007) found that there was no relation&igfsveen how comfortable trainees
felt in their personal development group and seifs@ness, highlighting that the
assumption of this literature area that enjoymequaees to development may be

unfounded.

While research has found mixed results for the ticelahip between personal
development and personal development groups, tden§ that personal development
groups can cause “long-term psychological distveéssh causes people to engage in
maladaptive and defensive behaviours” (Hall, Hdklrris, Hay, Biddulph & Duffy,
1999, p.139), and that “some may be damaged byiriking & Williams, 1999,
p.139) coupled with a lack of rationale for the whgt groups are run in Counselling
Psychology training (Moller, Alilovic & Mundra, 2@) has ethical implications as
trainees are required to participate in an actithiyt they may not want to participate
in without an evidence base for its personal andegsional benefit.

1.6.3 Reflective journals.

Moon (2006, p. 2) defines reflective journals as thccumulation of material that is
mainly based on the writer's processes of refl@tioBased on the work of Schon
(1987), reflective journals are theorised to enkatie trainee’s awareness of the
process of their changing impressions, feeling$ficdities and issues both in
personal and professional domains (Rizg, 2010).0M@&006) theorises that writing
reflective journals facilitates personal and preiesal development by providing
personal support, establishing personal and priofesls identities, developing
practice, exploring experience and widening awagnécilitating the organisation
of future areas of personal development, and stipgoaind facilitating reflection on
other elements of training. Despite the use déceife journals in many counselling
and Counselling Psychology training courses thera lack of literature relevant to
the relationship between reflective journals andrsgeal and professional
development within the therapeutic disciplines.
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Sutton, Townend and Wright (2007) produced qualtatesearch that explored the
use of reflective journals in a CBT training coursélhey found that trainees
experienced several benefits, including the impdoreflection and self-knowledge.
However, the study also found that, similar to finelings of research on personal
therapy and personal development groups, trainees unaware of the requirements
of the journals or the criteria by which they weassessed, which Sutton, Townend
and Wright (2007) related to feelings of anxietyl alepression expressed by some
trainees in response to writing their reflectivargi  Sutton, Townend and Wright
(2007) recommend that trainers are clear and ekmticheir rationale, guidelines,
expectations and assessment criteria of reflegoivenals in order to reduce trainee
distress.

1.6.4 Summary of Personal Development activities

Most research on the facilitation of personal depslent has perhaps naturally
focused on activities in training programmes susltparsonal development groups,
and compulsory activities outside of training sashpersonal therapy, especially as
research has not always found these methods ditdting personal development to
be beneficial for all (Greenburg & Staller, 1988jlli&ms, Coyle & Lyons, 1999).
Differences in learning styles, as identified bying & Williams (1995), have been
suggested as one of the reasons for trainees'riddgfeevaluations of personal
development groups (Robson & Robson, 2008), as a®la lack of an explicit
rationale for the inclusion of the activities artie tcriteria by which trainees are
assessed (e.g. Sutton, Townend & Wright, 2007).kWev less about other aspects
of training and practice which may facilitate perabdevelopment in trainees, despite
anecdotal evidence (e.g. Kottler & Carlson, 199&ndnaier, 2003) and survey
studies (e.g. Donati, 2003; Orlinsky, Bottermankidnt, 2001) which have suggested
that the practice of counselling is the most imgtrtaspect of training in facilitating

personal development.
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1.7 Client Work

While anecdotal accounts of therapists (e.g. Ko#leCarlson, 1995; Rogers, 1961;
Sandmaier, 2003) and survey studies (e.g. DordD3; Orlinsky, Bottermans &
Hunt, 2001) have suggested and found that clientkwe the most important
facilitator of personal and professional developmanecdotal accounts and survey
studies cannot empirically explain how and whyrli&ork might be experienced as
an important facilitator of personal developmemfiacran and Sharipo (1998) posit
that it is not possible to gain a straightforwaethtionship between specific activities
and personal and professional development duestadmplexity of this topic and as
such they suggest that that qualitative counséllesounts of how they feel their

client work has been influenced by their work mayduce more valid results.

1.7.1 Qualitative studies.

There are a handful of qualitative studies that @munderstand counsellors’

experience of client work in terms of learning, nfp@a and development. This section
will firstly give a broad summary of the researaidings and research methods of
existing research before presenting a more in-dapé#tysis of specific studies. The
studies will be critically evaluated in relationtteeir contribution to the research area,
in comparison to each other, and in relation toties of development and method.
Unanswered questions and gaps in the literatutéoevildentified.

Studies have found that experiences of providirggagy facilitate the learning of

therapeutic skills, as well as lessons about th@nance of the therapist’'s self and
the therapeutic relationship as a vehicle for ¢tlghange (Nielsen, 2008; Stahl et al.,
2009; Turner, Gibson, Bennets & Hunt, 2008). S&thal., (2009) and Turner et al.
(2008) found that the effects of learning from wl& increased counsellors’ self-
esteem and self-awareness, which had a positieetedin their personal as well as
professional lives. One particularly interestimnonality is that all studies found
that all experiences of providing therapy were \@dwpositively (i.e. useful for

personal and professional development); althougtesstudies found that counsellors
endure negative experiences while practising cdimgde.g. emotional challenges),

these experiences were found to lead to posititeomes through the learning and
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subsequent change and development that occurr@dessilt of them (Nielsen, 2008;
Stahl et al., 2009; Turner et al., 2008). Thideid to some findings of research on
the relationship between personal development dhdr draining activities, which
found that negative experiences in personal theaaplypersonal development groups
were not ultimately perceived as positive expemsnas they did not facilitate
personal and professional development. It is tbeeemportant to further investigate
this finding by reviewing individual studies to émtogate the possibility of
methodological issues that may have prevented ivegatxperiences from being
shared and to assess possible differences betweeliterature on client work and
other activities that may explain the positive eigreces of client work.

The majority of studies focused on gaining an usideding of counsellors’
retrospective experiences of what they learnedhadthey have changed as a result
of working with clients. One study chartered theqgass of learning and change
longitudinally through a learning journal (Turner a., 2008). Although studies
describe what participants learned from working hwelients, no studies have
interrogated why and how participants experienceelationship between their
personal and professional development and cliemkwé-ocusing on why and how
client work is influential to personal and professl development would produce
more detailed information about trainees’ expereatdevelopment in action, which

could provide an evidence base for personal dewsop curricula in training.

Some studies used data from semi-structured iet@s/to gain their results, (Nielsen,
2008; Stahl et al., 2009) but others used data fwaitien accounts of counsellor
experience of client work where specific researabstjions were answered (Myers;
2001; Stahl et al., 2009; Turner et al., 2008;)om8 studies asked counsellors to
report their learning according to their experiemgth one client (Myers, 2001), but
others asked participants to describe their expeeg with clients in general
(Neilson; Turner et al., 2008). While written agats of client work may facilitate
reflection on action (Schon, 1983, 1984, 1987)wangg specific questions may not
allow the intricacies of participant’'s unique expece to be provided. Further
investigation is needed regarding the types of tipres that participants are asked in
order to assess the efficacy of existing researahings. Focusing on participants’
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experience would produce more detailed and accwaeteunts of development in
terms of how and why personal and professionalldpweent are facilitated.

Studies also differed in their use of either honmages or heterogeneous samples of
participants, with some studies using heterogensaungples in terms of counsellor
experience (Myers, 2001; Neilsen, 2008; Turner let 2008) and/or theoretical
orientation (Farber; Myers; Turner et al., 2008)Research (e.g. Skovholt &
Ronnestad, 1992) has found that, although theneargbility, people at different
stages of training experience personal and prafeakidevelopment differently.
Research that includes participants at differeafjest of training is therefore limited
in its potential to provide useful information oavh and why development occurs at
different stages of training and what trainees’ edl@yment needs are. Likewise,
research that includes participants of differingattetical orientations fails to gain
information on the relationship between client warld the aspects of personal and
professional development that are especially ingmbrtfor particular theoretical
orientations. However, an investigation of Coulrsgl Psychology trainees’
development would also include participants ofedeit theoretical orientations due
to the discipline’s alignment with theoretical @iism and as such a lack of sampling
for theoretical orientation is a limitation of thetically pluralistic research.

While some similarities have been found betweenviddal pieces of qualitative
research, differences in research methods limittmelusions that can be made about
these comparisons. Each piece of research will rieatly evaluated below to
provide a more comprehensive overview of their #jgeacontributions and

limitations.

Neilson (2008) conducted a phenomenological armlysi the results of interviews
with seven qualified Norwegian Psychologists whad batween seven and 12 years
of clinical experience. Questions focused on wistchotherapists had “learned” as
a result of their therapeutic work. The resultggast that participants begin to
increasingly rely on their “felt sense” and depeahdkss on theoretical knowledge in
their therapeutic work as they become more expee@nThis finding may relate to
Schon’s (1983; 1987) idea that as individuals lettay become proficient in
“knowing-in-action”, the most tacit of reflectiverqresses in which knowledge is
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embedded in the action itself and is rarely considet a conscious level. Neilson’s
results were used to contribute to debates on whgibychotherapy is an art or a
science rather than the relationship between ch@nk and personal and professional
development. The word “learn” could be perceivedralating to only positive

experiences, or negative experiences that haveoléghrning and therefore positive
outcomes. Consequently Neilson’s study does non gan understanding of

participant “experience”, as phenomenological regeaims to do. Further research
is needed regarding experience so that more detaild accurate information can be
obtained on the relationship between personal andegsional development and

client work.

Myers (2001) asked six Canadian therapists wittee&pce ranging from five to 30
years to provide written narratives of how a thetdj relationship with one client
had facilitated personal “change”. Myers (2001)rfd that therapists gain enhanced
self-understanding, an appreciation of therapy partnership between therapist and
client, and a deeper understanding of therapy poeess. Myers’s (2001) findings
may correspond with theories of mentalisation (lggnaGergely, Jurist & Target,
2002) and the wounded healer (Jung, 1951). Whilerslg (2001) research provides
useful information on therapist experience, theifoon a significant experience with
one client means that this research cannot prowdermation on a general
relationship between client work and personal ammdegsional development, or why
and how development is facilitated. Furthermonégriviewing therapists about one
client may have prevented participants from repgriiegative experiences of client
work as participants may have been more likelyejomort positive experiences when

discussing one example.

Stahl et al. (2009) interviewed an almost homogersample of 11 USA Counselling
Psychology student and 1 USA Clinical Psychologygtdmte student in order to
understand what Counselling Psychologists learm fidients. Participants at the
same stage of training were included, in suppontestarch and theories that have
suggested and found that different stages of trgirgsorrespond with different
personal development stages (e.g. Irving & Willia@@01; Ronnerstad & Skovholt,
2003). Participants who had been training for gea were recruited for the study,
with the rationale that they would be “deeply ithe experience and thus likely to be
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good observers of what they had learned” (p. 3A/)practice interview was
conducted and found that participants respondet mibre detail when they were
first asked about learning from one client. Ashsygarticipants were asked about
their learning from one client in order to facitiéadiscussion on the topic, before they
were asked about their learning through client wiargeneral. Consensual research
methodology was used to analyse the data as tharod®rs stated that it would allow
for in-depth data concerning trainee experiencehe Btudy found that trainee
Counselling Psychologists learn lessons about plyesnd the self in relation to
therapy, such as skills and increasing self-awasgnand lessons about clients,
human nature and the therapeutic relationship. | &talal. (2009) suggested their
findings were consistent with the transition of tlaelvanced student phase” to the
“novice professional phase” of professional devalept suggested by Ronnestad &
Skovholt (2003). These findings may also be enbdry their possible relation to
the theory of mentalisation, which provides a psjyoyical explanation for the
development of the increased understanding of @edf others, as found in the
research (Fonagy, Gergely, Jurist & Target, 2002).

Although Stahl et al. (2009) provided rationalestfte use of a homogenous sample
and the choice of asking second year trainee Cdimgs®sychologists about their
experience of learning from one client in ordefaalitate a broader discussion about
the general relationship between their client wankl learning, they did not engage
participants in a discussion of why it was diffic@ibr trainees to talk about their
learning. Instead they provided two interviews; seeond interview was conducted
so that participants could inform the researchéengthing they had forgotten to say
in the first interview. The trainees’ need for ecend opportunity to discuss their
development poses a question about whether leah@dgaken place, or what form
their learning had taken. It is possible that ipgrants experienced difficulty talking
about their learning due to their stage of trainiBgovholt and Ronnestad’s (1992,
2003) theory of professional individuation positsitt the personal and professional
aspects of the self diverge at the start of therépéraining and do not converge until
later in training. As such, research on final yeeinees’ experience of the
relationship between personal and professional ldereent and client work would
allow more detailed information about how and whgrgonal development is
facilitated to be produced.
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Furthermore, the interview questions used by Sethdl. (2009) may have biased
participants’ responses: Interview questions wegveneended but focused on what
participants had learned from clients about theweselhuman nature, clients, and
how they had applied this learning to their praetio. 378). The focus on learning in
this research could also lead to the disclosureomy positive experiences as
discussed in the previous critique of Neilson’'sQ@0research. Consensual research
methods aim to understand experience rather tlaanitgy. Participants may not have
had the opportunity to discuss ongoing developnoemegative experiences due to

the focus on learning in interview questions.

Turner et al. (2008) investigated the occurringcpss of learning and change through
client work by analysing the learning journal esdriof two UK trainee counsellors
over a nine month period. The two participantsevevo of the researchers and
participants were required to reflect on their exee of client work by writing
“what we learnt, how and where the learning ar@sel how, if we were able to
articulate it, the learning had affected us” (Turm® al., 2008, p. 175) in their
reflective journals. Their data were analysed gidweuristic methodology, which
involved various research stages including immarsuth the research, incubation
from the research, and an illumination period, wherew insights occurred
spontaneously as a result of the unconscious mgesn the incubation phase.
Their composite experience was analysed accordintpdir diary entries and their
illuminations, which occurred two months after thed completed the collection of
their data.

Turner et al. (2008) found that counsellors gairsed improved awareness of
themselves as a result of working with clients ahdt this led to changes in
perspectives and increased self-confidence. Agagse findings can be enhanced by
their possible link to the theory of mentalisatidgtonagy, Gergely, Jurist & Target,
2002). Turner et al. (2008) suggest that theirtnmoportant findings relate to the
process of learning, in time (e.g. sudden, gradualjal), and in context (e.g. in
session, writing case notes, riding a bike) ang timk these findings to literature on
the process of therapist change over time, sucBkasholt & Ronnestad, (1992).
They suggest that writing about learning can belehging, but that learning is
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consolidated, clarified, and deepened by recordimg a journal. This finding may
be explained by Schon’s (1983, 1987) theory ofléatfon on action”.

Turner et al.’s (2008) study makes interesting kbuations regarding the process of
learning/development and the use of the reflectvay as a research tool to
consolidate and deepen the process of learningfgawent. This might provide
another suggestion as to why US Counselling Psggigib found it challenging to
recall the effects of personal development in ganduring Stahl et al.’s (2009)
study, leading them to ask about their experientd wne client, which might be
more memorable and therefore processed. Accordin§kbvholt and Ronnestad
(1999, 2003), participants’ difficulties in talkingbout their development may be a
consequence of their training stage. Accordingtbon’s (1983, 1987) theory of
reflection on action, their knowledge may not h#&een active and accommodated
due to a lack of engagement in reflective practi€erner et al.’s (2008) study
summarised some of the findings from Turner’'s (30@[.D. thesis, where she also
investigated whether learning experiences weremifft between therapists who had
reported a significant experience with a clienthwiilV, and those who had not.
Turner found no qualitative differences between tte, which led her to instead
focus on the process of change (2008) in orderamo gnore information about
counsellors’ experience of client work in generdhrner et al. (2008) conclude that
“the learning trainee counsellors and psychothstagxperience as a consequence of
their client work may disappear from their conssi@wareness if it is not recorded”
(p. 197), suggesting that the participants in Seahdl.’s (2009) study may not have
been actively engaged in the process of their patsand professional development,
as supported by Schon’s (1983, 1987) theory oécétin on action.

Despite Turner et al.’s (2008) contribution to aurderstanding of the process of
therapist change, the reliability of their studyd¢s questioned: In her Ph.D. thesis,
Turner (2007) provided more information and disetbshat her fellow participant

admitted that he was participating in order to hedp. Turner (2007) realised that her
data may be affected by the other participant’saaa for participating, therefore she
completed the study on her own. However, her tesale a composite of both

participant experiences. Furthermore, like Neil§@®08) and Stahl et al. (2009), the
relation of Turner et al.’s (2008) findings to Skolt & Ronnestad (1992, 2003) may
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be due to the questions around which their refteciournal entries were structured.
Again, their use of the word “learn” suggests hibidn end of a process and a positive
outcome, therefore it is possible that importafbrimation was not included in the
study, as previously explained. On the other hd&tber (1983), who investigated
the effects of psychotherapeutic practice on psyehapists through interviews and
rating scale measures, asked participants aboagehather than learning and found
that negative experiences facilitated personal Idpweent. Therefore further
research is needed on experience to provide meéadetband reliable information on

the facilitation of personal and professional depetent through client work.

1.8 Summary and Conclusions

Research on the relationship between personal @eweint, professional
development and client work has generally foundt tinainee and professional
counsellors experience client work as an importlactor in their personal and
professional development, with trainees and qealificounsellors experiencing
common affects such as increased self-esteem,aseleindividuality and improved
technical skills. However, there is a lack of mf@tion about what experiences
within therapy facilitate development and how ankywheir development occurs.
Researchers and theorists have consistently fonddsaggested that personal and
professional development are complex processegfined facilitate and assess and
these difficulties may be the cause of a lack cditaonale for personal development
activities in training courses (as found by Moll&djlovic & Mundra, 2008) and
confusion in trainees regarding the methods by wtheir personal development will
be assessed (e.g. Donati, 2002). This researclefoiheraims to gain a greater
understanding of how and why development occurs etthance trainers’
understanding of the diverse development needsawmifees in order to contribute to
an evidence base that would strengthen the ra@ienaif trainers’ personal
development curricula and clarify some of the csitfo in this research area.

As well as finding a lack of information on how awthy personal and professional
development are facilitated by client work, theerlitture review also found that
methodological issues may have influenced responsete existing qualitative

research, as interview questions focused on leguana may have led participants to
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answer positively. Furthermore, previous reseaschdid not discuss how they
managed the possibility that trainees may have bekrttant to discuss negative
experiences of counselling as they may feel inappropriate to discuss challenges
with clients in a research context (McLeod, 1994) &rainees may not want to admit
negative feelings towards a training that they hawimificantly invested in, both
emotionally and financially (Moller & Rance, 2013)This research aims to resolve
these issues by asking participants broad questibast their “experience” in order
to provide more balanced accounts of personal anfegsional development by
allowing participants to discuss the topic in a viagt is meaningful to them. This
research will explicitly invite participants to disss negative experiences of client
work in order to normalise negative experiences amcburage discussion on this.
Reflexivity on this subject is also presented (Rasdflexive Statement) so that the
reader is aware of the effect of potential proeesses on the data. Gaining a greater
understanding of trainees’ experience would stiterythe validity of the study and
again enhance trainers’ understanding of traindeselopment needs and personal

development training methods.

Alongside a lack of understanding of trainees’ eigee of client work and
methodological issues with the existing researtle, literature review found that
researchers did not sufficiently consider existimgpries of personal and professional
development when designing their studies and amglytheir results. For example,
Stahl et al.’s (2009) participants may have exmerd difficulties in discussing their
professional development because trainees at tarbeg of training are theorised
to be in the early stage of professional indivitwatSkovholt & Ronnestad, 1992)
when discussing the personal and professional espétheir professional identity is
theorised to be especially challenging. Theoriegrofessional development (e.g.
Skovholt & Ronnestad, 1993) suggest that, althotiglte is variability and that
personal and professional development is influermediverse factors, trainees who
are in the year before qualifying tend to be mdrke @0 discuss their development
than less experienced trainees, and they arelasmdst in need of support as it tends
to be the “most intense” period of training (p. 4&urthermore, existing research has
not provided definitions for personal and profesaiodevelopment and as such it is
difficult to ascertain what specific processes bheing investigated. This research

aims to provide quality data on the relationshipseen personal and professional
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development and client work by researching finaryteainees’ experience. Trainees
will be asked to define personal and professioreaketbpment so that results can be
interpreted within the lens of their experienceline with the pluralistic stance of this
research. Information on trainees’ definitions oérgonal and professional
development and their ability to discuss their dgwment will be discussed in
relation to existing theories after the analysidiicl will contribute to academic
knowledge on the wider topic and discussion of qesbs and professional

development.

1.9 Research Question
How do final year Counselling Psychology traineegegience the relationship

between working with clients and their personal prafessional development?
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Methodology

2.1 Methodology, Method and Rationale

The aim of this research is to understand trainegperience of the relationship
between their client work and their personal andfgssional development. The
findings of the Literature Review suggest that riees have diverse needs and
experiences of personal and professional develop(eem Galbraith & Hart, 2007);
therefore it was essential that these diverse nemub experiences could be
represented in the results. Qualitative methodetowere deemed more suitable in
answering the research question than quantitatethedologies as the former usually
focus on a small number of participants and addcesgplex questions of how and
why trainees experience their development in aiquéar way, whereas the latter
usually focus on a larger sample and are concemmngd assessing whether
development was experienced in a particular ways sAch, it is suggested that
guantitative methodologies cannot capture the cenfyl of personal and
professional development, and that qualitative owoblogies are best placed for
understanding the complexities of this researcla,age view which is shared by
authors of personal and professional developmesgareh (e.g. Marcan & Sharipo,
1998; Rizq, 2010).

As this research focuses on lived experiences akopal and professional
development and is concerned with the complexitysiafilarities and differences
between participants’ experience, Interpretativeermenological Analysis (IPA)
was selected as the method of analysis. Accorirfgmith and Osborn (2004), the
use of IPA is “particularly suitable where the tpinder investigation is novel or
under-researched, where the issues are complexmbrgaous and where one is
concerned to learn something about process andyehdp. 211). This corresponds
with this research, which is about the process efsgnal and professional

development as facilitated through the under-retear area of client work.

IPA was viewed as a more appropriate method fas thsearch than Grounded
Theory, which is described as the main alternatmethod to IPA (Smith, Flowers &
Larkin, 2009), as Grounded Theory is concerned wibmstructing theories and
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models from its results. This research was intetes representing the complexities
of individual similarities and differences of pensb and professional development,
rather than aiming to build a cohesive and gersmdlimodel of development that

could be applied to the whole sample and other lpdpas (Willig, 2001).

2.2 Overview of IPA and Philosophical and Epistemaolgical Underpinnings

IPA is a qualitative method of analysis that wastfdeveloped by Smith (1996) to
enable researchers to capture experience systafhat®mith et al. (2009) explain
that IPA has been developed and informed by theseakeas of the philosophy of
knowledge: phenomenology, ideography and hermergutPhenomenology is the
philosophical study of experience. Husserl wasfits¢ philosopher whose work in
phenomenology was influential in the developmentSafith’'s (1996) IPA. His
interests in phenomenology focused on the exaroimatidividuals’ perceptions of
their experiences. In response to Husserl's idd#ésidegger suggested that
individuals are immersed within a number of différecontexts that influence
experience, such as culture, language, relatioasaial politics. The evolution of
Husserl's idea that a person experiences the vawld is, to Heidegger’'s idea that a
person experiences a perception of the world thatfluenced by their immersion in
contexts, is the philosophical underpinning for terpretive element of IPA. The
phenomenological aim of IPA research is to pregeticipants’ experience of a
particular phenomenon, but given the idea thatviddals experience is influenced by
their context, the researcher must interpret theiggaant's world (Larkin et al.,
2006).

Heidegger's suggestion that meaning must be uraetsin context is the second
main philosophical underpinning of IPA: Hermenesitiavhich is the theory of

interpretation. Heidegger posited that phenomenok&guld involve a hermeneutic
process. Central to hermeneutic theory is the afethe hermeneutic circle, which
focuses on the dynamic and interconnected reldtipnsetween the part and the
whole on a number of levels. According to Hermeéiaetlneory, the researcher is part
of the context in which meaning is produced. Tfure IPA research involves a
“double hermeneutic”, whereby the researcher aimsnbke sense of how the
participant makes sense of their experience (Laetiral., 2006). The researcher’s
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orientation towards the research question is tbhesebpen and process oriented
(Shinebourne, 2011). This allows researchers tkencautious interpretations about
the meaning of the conversational, emotional angnitive phenomena found in

participants’ narratives (Larkin et al., 2006).

Ideography is the third main theoretical influermoe IPA theory. ldeography is the

study of the particular. The focus on the parcaperates on two dimensions within
IPA: firstly, IPA draws upon individual accounts afspecific phenomenon within

specific contexts and secondly, IPA is committec tihorough and deep analysis of
the data collected (Smith, 2004).

The role of the IPA researcher is close to my owamstemological belief that
experience is influenced by a number of contextsranst be understood through an
intersubjective meaning making process. The aiml?A also correspond to the
philosophical perspective of Counselling Psychojogiiich states that Counselling
Psychologists have a commitment to engage withestibity and intersubjectivity,
and to respect the validity of first-person acceyBPS, 2005).

IPA is concerned with achieving a detailed and wednanalysis of the lived
experience of a small number of participants. éa&hs caution is made when making
assumptions about the wider populations (Smith, 4200The subjective and
intersubjective elements of the double hermenquticess are discussed further in
the Reflexive Statement.

2.2.1 The relationship between IPA and the employeahodel of self.

Although the definition of the “self” provided ime literature review is theoretically
pluralistic rather than phenomenological, hermeineahd ideographic (see 1.4.2
Defining the self), the pluralistic position of shresearch is consistent with the
philosophical base of IPA as research that is ®teally pluralistic allows

participants to discuss the self in a way that éanmngful to them, according to their
context. However, phenomenological research is shedy of “lived” and

“intentional” experience (Husserl, 1982 [1913]) riéfere IPA cannot interpret



The relationship between client work and persondl@ofessional development

unconscious meanings, experiences and relationstpshe participant may hold in
relation to the self and their experience of cleotk.

2.3 Procedures

2.3.1 Research design.

Semi-structured interviews were conducted with articipants face-to-face, and
transcribed and analysed using Interpretive Phenological Analysis (IPA; Smith
2009).

2.3.2 Sampling and participants.

Smith and Eatough (2006) suggest that IPA sampés should be small so that each
participant’s account can contribute to the analysind the sample should be
homogenous so that the group’s perspective of bemgmenon investigated can be
understood by the researcher (Smith & Osborn, 20@4dhomogenous sample of six
to eight participants is suggested for doctoral iledearch Smith et al., (2009). Six
participants were recruited for this research.

To ensure sample homogeneity, members of the sammpist share common
characteristics. While IPA’s epistemological s&anis that results cannot be
generalised to the wider population, maximal homegy ensures the findings’
utility in providing useful insights for other grpsi and contexts similar to the one
examined (Johnson, 1997; Yardley, 2008). In ortdermeet the homogeneity
requirements of the method, inclusion and exclusiateria were applied. Final year
Counselling Psychology trainees who were enrolladHCPC accredited doctoral
programmes were included; and students from LorMetropolitan University were
excluded. Final year students on university dattprogrammes were selected as the
research sample and recruited as theories of pErdemelopment (e.g. Ronnestad &
Skovholt, 1993), suggest that although there isabdity, personal and professional
development are influenced by diverse factorsné@s who are in the year before
qualifying tend to be more able to discuss thewettgopment than less experienced
trainees, and they are also in most need of suggatttends to be the “most intense”
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(p. 42) period of training. A trainee sample wakeded in order to generate further
knowledge about trainees’ needs so that persondl professional development

training can be enhanced as research has founédheities that are mandatory on
all’'some Counselling Psychology programmes to ifatél personal and professional
development (e.g. personal therapy, personal denedot groups and reflective

journals) have not been received positively bytralinees. Students from non-HCPC
accredited courses were excluded as such courgebawa had significantly different

experiences of personal and professional developinetraining as they are not

required to follow practice guidelines. While astited Counselling Psychology
programmes differ in their training methods and basges, all accredited courses
must display their commitment to the same persdeatlopment training criteria.

Counselling Psychology programmes differ in lendtte to a full-time, part-time or
mixed training structure. Research has found (S&bv& Ronnestad, 1993) that
trainees generally experience similar challengesaifing at specific training stages,
regardless of length of training, therefore finahy trainees were selected rather than
a particular training year as homogeneity of tragnstage was assumed. The criteria
for final year trainees was defined as includirggreees ranging from those who had
passed their penultimate training year to those kadw completed their final year but
had not yet qualified.

Students from London Metropolitan University weseladed from the research as |
am a student at the university and there was anpakesthical risk that either/both
participant and researcher could feel uncomfortableout entering into a
researcher/participant relationship with a fellotudent, which in turn could inhibit

the process of the interview and analytic procedure

No further inclusion/exclusion criteria were apgligo the sample regarding
participant demographics as the aims of this rebeavere to gain an initial
understanding of a selection of trainees’ expereuicthe facilitation of personal and
professional development through client work rathen to focus on particular

demographics such as age and gender.
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2.3.3 Participant profile.

The research sample consisted of two men aged 3B8¥&&n age 36) and four women
aged 26-45 (mean age 31.25). Two participantstiftesh as White Irish, one as
White British, one as Jewish European, one as S¢atban and one as British Asian.
Four were in their third year of full-time trainiramd two in their fourth year of part-
time training. Participant pseudonyms were chdseaeflect the cultures/nationalities

of the individual participants.

Despite the decision not to recruit participantsdobon demographics such as gender,
age or ethnicity, descriptive demographic informatis provided to describe the
participant profile for those who wish to condudtiire research on the experiences of
participants in terms of demographic grouping. &xample, previous research (e.g.
Kumary & Baker, 2008) has found that there weréediinces in stress levels between
trainees based on their gender and age, with ferpatéicipants and younger

participants reporting higher stress ratings.

2.3.4 Materials and procedures.

For the first recruitment phase, emails (see AppeAd were sent to the course
leaders of London-based Counselling Psychologynarames, outlining the purpose
of the research and requesting that an invitatoparticipate (see Appendix B), brief
(see Appendix C) and consent form (see Appendixo®)circulated to final year
Counselling Psychology trainees. London-basedhdées were recruited in the first
phase to determine whether all participants co@ddzrruited from the same city,
which would have achieved greater sample homogened allowed participants to
be interviewed quickly, as | also live in Londom. the second recruitment phase,
emails were sent to all other Counselling Psychplogmgrammes in the UK. In the
third recruitment phase, a post was made on theui€aling Psychologists UK”
page on Facebook that outlined information aboatrdgsearch and asked potential
participants to email me if they would like to peigate.

This research followed the guidelines by Smithlez909) who recommend using an

interview schedule for semi-structured interviews arder to enable a priori
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reflections on the expected content of the topieaaand potential difficulties of
during the interview. Although an interview schiedwas created, the aim of an IPA
interview is “largely to facilitate an interactiavhich permits participants to tell their
own stories, in their own words” (Smith et al., 200 57), therefore the schedule was
used as a prompt rather than an agenda to be stusk that participants could

respond in a way that was meaningful to them.

When creating the interview schedule (see AppeRjijX followed the guidelines set
by Smith, Flowers & Larkin, (2009), who recommend t® ten open questions to
usually occupy 45-90 minutes of conversation. Tirherview schedule consisted of
eight questions with corresponding prompts. The questweare derived from gaps
and findings in the existing literatutend ordered according to the process of
“funneling” (Smith and Osborn, 2008), whereby begng questions were broad and
general and became increasingly particular andifip@s the interview progressed.
Smith et al. (2009) suggest that this process qemgisipants into the interview topic

so that they are relaxed by the time they comesituds more complex material.

A pilot study was conducted with one participantassess the effectiveness of the
interview schedule in stimulating a rich discussafrthe research topic and for the
researcher to practice conducting a research ieterv The aims of the Interview
Schedule were achieved but the data from this sty not incorporated into the
results as the pilot was conducted on a student frondon Metropolitan University
and therefore did not meet the inclusion/exclusioteria.

Participants were met at a location that was coewerio them. This decision was
made as Smith et al., (2009) suggest that a loc#tat is comfortable and familiar to
the participant is preferable, in order to put pagticipant at ease so they are more
likely to respond authentically. Furthermore, irder that no financial cost was
incurred by participants as a result of their pgytition, participants were asked to
select a suitable location for the interview. Fgarticipants chose to meet at their
Universities, where a room was booked for the inésv to take place. One

participant chose to conduct the interview at th@me and one participant chose to

3 Please see Appendix Where rationales for each interview question aowigded.
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participate at a quiet café. | agreed to meeptréicipants in these chosen locations

but gave information of my location to others inl@rto minimise risk.

At the start of the interview, participants werekexb to read the brief, and any
guestions about the interview procedure were areweParticipants were reminded
that there would be an opportunity to ask furtheestions about the research in the
debriefing session after the interview. Particigawere asked to read and sign the
consent form if they agreed to the terms of paéiton outlined. Participants were
then allocated an ID number and asked if they hay farther questions before
participating. The interview was then conductest{hg approximately 80 minutes)
and audio recorded. The participant was thankedtHeir participation and any
guestions they had about the study were answeRsadticipants were asked to read
and keep the debrief (see Appendix €& that they had my contact details if they
decided they would like to withdraw their data.déadline for withdrawal was set at
one month to allow participants a significant anmoahtime for their data to be
withdrawn before the commencement of the analyocedure.

2.3.5 Ethical considerations.

This research aimed to ensure the welfare and girmteof participants at each stage
of the research process. This research was gratkechl approval from London
Metropolitan University’'s research ethics reviewmela

The voluntary nature of the study was made expluwit informing participants
verbally and via the brief, consent form and ddhwietheir right to withdraw from
the study at any time without any consequence ejgice to them. Participants
were informed in the consent form that the intewwiata were strictly confidential
and that they would not be identifiable in any mepd the study. The consent form
however stipulated that confidentiality would beoken if participants expressed
significant and immediate risk to themselves oreath in line with BPS (2008)
practice guidelines and HCPC (2012) confidentiadiiydelines.

In order to ensure participant confidentiality @odfollow ethical procedures of data
handling, the data were stored, managed, archimdddasposed of in the following
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four ways. Firstly, each participant was allottedparsonal ID number at the
interview. The ID number was known only by theeagher, allowing no links to be
made between anonymised interview data and theanonymised consent form.
The record of the participant name and correspgndid number were stored
separately to the rest of the data in a safe tarensonfidentiality. Secondly, all
audio files were password protected, (in compliawitd the Data Protection Act,
1998) and given ID numbers. Thirdly, participantsre asked to email me if they
wished their data to be withdrawn. Although notiggrants asked for their data to be
withdrawn, the plan for data withdrawal was tha tecord of participant name and
corresponding ID number would be used to locate delgte the relevant file.
Finally, all audio files were password protected atored on my password protected
personal computer until the audio data had beersdrdbed. The transcriptions were
allotted their corresponding ID number and the adites were deleted after analysis.
The transcripts are kept in a safe and will berdgset after the completion of this
thesis and possible further publications, whes &nsured the data will not be needed
for further analysis (in compliance with Data Pobien Legislation that data should
not be kept longer than they are needed).

2.3.6 Analytic procedure.

The results for this research were analysed acurii the guidelines suggested by
Smith et al., (2009). All interviews were audi@oeded and transcribed. Smith and
Osborn (2008) suggest that all spoken words shoaltranscribed, as well as other
features of the participant’s talk, such as sigaifit pauses, laughs and false starts.
See Appendix H for evidence of this transcriptioatinod. Each transcript of audio
recording was analysed in turn. The first traqcwas listened to and read several
times during and after the transcription processsdbptive comments, such as key
events and experiences described by the partigpdinguistic comments which
focused on specific language used by the partiGipamd conceptual comments,
which focused on the researcher’'s own thoughts tabmi participant’s talk and
interrogated the data at a more conceptual levelewderived from the data and
written in the left hand margin. These initial @Wwere used to inform a greater level
of interpretation of the raw data and emergent gemere identified and written in
the right hand margin that aimed to simultaneouslgluce the data set while
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maintaining the complexity of the initial notes és&ppendix H). The raw data were
also used to ensure that interpretations repredetiie intersubjective process of
sense-making between participant and researchere @lh emergent themes were
identified, emergent themes were written chronalally so that connections between
the emergent themes could be made and emergeneshemuld be organised into

clusters. The clusters of emergent themes weumtisised against the text so that all
connections related to associations in the texterdgemt themes that were not
supported with textual evidence were dropped. t€flgswere given a preliminary

label, which was representative of the clusteriectve meaning. The emergent
themes were presented in a table. Once the amatysthe first transcript was

completed, the other transcripts were read setenak, coded, themed and clustered
in the same way as summarised above. Emergent sh&mae compared cross-

transcripts and subordinate themes were generabed the emergent themes and
organised into clusters. Superordinate themes theregenerated which represented
the meanings of clusters of subordinate themesdftxtween transcripts.

The analytic process presented above is linearghery IPA is an iterative process,
where the researcher moves back and forth througheudifferent analytic stages
during the analytic procedure (Smith et al., 2008Jthough common superordinate
themes were found between transcripts in this reegghemes were interconnected.
As a result, themes were rearranged and chang@&wydbe write-up phase to ensure
the data was organised in a way that represergaihplexity, rather than arranging

data in a way that was clearer but was not reptaes of participants’ experience.

The findings of the research are presented in ggulschapter. Existing theoretical
models and research are then used to explain,ibesaond discuss the participants’
experience in a way that goes beyond the partitshand the researcher’s own sense
making (Smith, et al., 2009) in the Discussion ¢bap
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2.3.7 Maintaining and evidencing the quality of theanalysis.

There has been much debate as to whether and reweliability and validity of
gualitative research can be assessed and ensuasdniétsley, 2007; Mays, 2000).
Questions have focused on whether it is possiblapgy a reliability and validity
criteria for all research or whether there showddaldifferent set of requirements for
qualitative and quantitative research; whetheabdlity and validity must be assessed
by an “expert” in the field; when in the researcbgess validity should be assessed;
and whether it is possible to create a criteriavbich the reliability and validity of a
piece of research can be assessed (e.g. Hamme2&y, Morrow, 2005; Rolfe,
2006). In response to these questions, Smith (2€ldgests that although whether a
piece of research passes a set of guidelines igective, guidelines that focus on
checking the reliability and validity of specifiegearch methods would allow a more
reliable and valid judgment of quality to be mads,assessment would support the
method’s epistemology.

The quality of this research was maintained byofeihg Smith’'s (2011) “quality
evaluation guide” for IPA. Throughout the proce$she research, | aimed to ensure
that the research was of an acceptable standarfdllbying Smith’s (2011) four
criteria as described and evidenced as followstlizjirSmith (2011) suggests that the
research must be phenomenological, hermeneuticideadjraphic, in line with the
method’s theoretical principles. The focus on theaning of trainee Counselling
Psychologists’ experience in this research, theomamce of context and the
researcher’s interpretations in the analysis, dediterest in representing trainees’
differing positions and experiences of personal gmwdfessional development
evidences the quality of the research. SecondtyithSsuggests that the method is
transparent so that the reader can see how theochetas undertaken. The analytic
procedure that was undertaken in this researchoiiged (see Method 2.3.6) and in
the Analysis chapter a clear distinction is mad&vben descriptive and interpretive
comments. Thirdly, Smith (2011) states that tlseaech must be coherent, plausible
and interesting. The content of the data was lddt@nd complex. Great care was
taken to ensure that the themes were organised waya that represented their
complexity (and value) while remaining easy todullifor the reader. Finally, Smith
(2011) states that for IPA research with six pg#ats, there should be extracts from
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at least three participants per theme in ordernsure sufficient evidence for the
theme across the sample. The themes in this odseamtain extracts from a
minimum of four participants, with four out of silkemes containing extracts from all

Six participants, demonstrating the validity an@ldy of the analysis.
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Analysis

3.1 Overview

Smith (2004) suggests that IPA consists of thredyéin levels: a phenomenological
level, which focuses on a description of particigatalk; an analytical level, where
the researcher presents their thoughts about patis’ talk; and a theoretical level,
which analyses the findings of the analysis intretato other literature. The first two
analytical levels are presented in this chaptehe Theoretical level will form the
content of the discussion chapter.

Table 1: Superordinate and Subordinate Themes

Overarching theme: Split v Overlap

Superordinate theme Theoretical Superordinate theme Zechnical
Theory v Meaning Difficulties in Early Training
Active v Unconscious Facilitation of Development

Personal Development and the Training
Course

The New Self

The analysis reflects participants’ experience lodirt personal and professional
development in Counselling Psychology training wo different dimensions, which
are presented as superordinate themes (see TaldeTheoretical dimension and a
Technical dimension.  Within each dimension are ostibate themes that
demonstrate the confusion and complexity that dterise how participants’
personal and professional development was exp&tenSuperordinate themes are
related by an overarching theme of Split v Overtap; superordinate and subordinate
themes reciprocally influence, yet are separate feach other, with both containing
strong emotional elements, as explored in the amalyThe analysis begins with the
Theoretical superordinate theme, which provides dtweceptual and psychological
framework by which the Technical superordinate tbemvhich analyses trainees’
experiences of the process of their developmeninderstood and experienced.
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3.2 Theoretical

This superordinate theme explores the relationstuptween participants’
understanding of personal and professional devedmpntheory and their lived
experience of development itself.

3.2.1 Theory v meaning.

Participants gave very similar definitions for peral development and professional
development. Personal development was broadiyeldfas relating to the therapist’s
personal qualities self and the overcoming of peakdifficulties, while professional
development was broadly defined as relating tothegapist’'s knowledge and the
learning of technical skills, as demonstrated bdiywHolly and Sameera:

H: Professional development is about knowledge..qwisdevelopment um...it's
about knowing yourself better...it's about who yowe as a person, how that

influences on you as a practitioner.

S: The struggles that | had before and how I've eédown and grown from them
perhaps um | think about that in terms of persaleaklopment and with professional
development | suppose in terms of my client grdwgt 1 work with and maybe the
complexity of clients um my knowledge and underdiag.

Although all participants gave similar definitiodier personal development and
professional development, all participants voicédt tpersonal development and
professional development were interrelated prosgsséh some reporting that that

the concepts overlapped and others experiencimg #sthe same process in practice:

Ch: Professional development and personal developrite me are sort of two

overlapping circles

A: How can they be separate?

L: Professional development is personal developnaiinitely.
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Throughout this chapter, the concepts “personaleldgment” and “professional

development” are defined according to the broadhdieins given by participants as
set out above, i.e. that professional developmaateas to the acquisition of skills and
knowledge, while personal development relates ttwipg awareness of the self of
the counsellor and utlitising the self within theetapeutic relationship. Professional
development and personal development are definbeéiag conceptually distinct but

overlapping in practice.

Despite similar definitions of the meaning and s of the concepts, participants
differed in the way in which the concepts were eigeed in practice and the way
that participants felt about the concepts themselveThe similarities between
participants’ “theoretical” definitions allows theference that trainees are aware of
common theoretical definitions and discourses abpertsonal and professional
development.

Some participants, such as Chun and Connor, voited although personal

development impacted on their professional devepmthey wanted to keep
aspects of their personal development for themsel¥ée impact of this on the
facilitation of development will be further explarefurther in the Technical

superordinate theme section. However, the resistdmsplayed by Chun below can
also be interpreted as her opposing an impliedrthabout the function and role of
personal development, as implied by participantBeidng responses to theoretical
definitions and personal experiences of persondlpaofessional development in the

interview:

Ch: | don't want my entire personal developmentt jdsr my professional
development so that’s why I've got my own sepasatgf [...] | don't really want to

use training as an excuse to develop personaifwhbuld be going on regardless.

In Chun’s talk above, she speaks defensively aheupreference to take ownership
of some of her personal development, while alsaocaisky defending the personal
benefit of her personal development because dewelderself was something that
she wanted to pursue aside from training. Thereeagpto be fear that work on
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herself for herself would or should be subsumeceutice objective of improving her
therapeutic work with clients, as this could meaat the benefits she has gained as a

result of personal development overstep profesklmmandaries.

Anxiety was prevalent within participants’ talk. hi§ too can be interpreted as
relating to the idea that participants believe ¢hex a “correct” way to develop.
Anxiety is interpreted as relating to an interactlzetween an implied discourse of
there being a correct way to develop and parti¢gdgrsychological experience and
process of development, as explored further infé@hnical superordinate theme.

Anxiety about how trainees fit with theories of d®pment is also apparent in
Holly's talk, when she anxiously asked me if herfidgon of professional

development was satisfactory:

H: | think all the aspects of your professionakrate your professional development

um...yeah, so yeah...I think...yeah, is that all right?

Holly expressed confusion about the process of pensonal and professional
development throughout her interview, which maylaxpher uncertainty about the
definition of concepts above. However, her anxiatypout not having a clear
definition and her questioning if the definitiorseshas given are “all right” can also
be interpreted as relating to a belief that thera correct way to develop and a fear

that she is not developing as she should.

Contrary to Holly, Lachlan expressed formulateda&@bout the concepts personal
and professional development and the implicatioris enforcing theories of

development onto trainees. Like other participab&éghlan gave similar theoretical

definitions for the concepts personal and profesdidevelopment. However, rather
than aiming to fit with definitions of personal amilofessional development, he
expressed a dislike for the concepts personal aofégsional development, saying
that the concepts were defined in the context sfriass, in which he believes there is
a professional defensiveness that does not catiterachness and complexity of the

process of development he has experienced innaini
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L: Before | started Counselling Psychology I'd abhwords like personal
development because somehow they're clichés andithsall clichés they become

dead language.

Lachlan’s conceptualisation of the concepts pelsama professional development as
“dead language” opposes his lived experience ottmeepts as being alive; Lachlan
warns that the use of such concepts could influgr@ieees to become defensive

professionals, who do not use the self and ared'daad ineffective in therapy:

L: our experience could be collapsed in one wordcauld push us into ways of
thinking that we might not want [...] Abiding by extal rules and ethics and codes
and things like that, they are important, but thell to do with very you know very
cognitive processes of being right and correctlahek that can be used as a defense

against being a person.

Participants’ differing responses to their simidafinitions personal development and
professional development suggest that, althoughsopat and professional
development can be broadly defined, the meaninthede concepts is different for
different people. However, participants’ strong éomal responses to the generalised
definitions suggest that participants have deriweglicit and unwelcome meanings
from the generalised definitions about what devedlept is like and who it should be

for, which relate to their anxious and defensivepmnses.

3.2.2 Active v unconscious.

Although there were differences between particigameneral definitions and
experiences of personal and professional developrasnexplored above, some
participants’ definitions were also affected by ithe@xperience of personal
development as an unconscious process. For exai@plenor also said that he
preferred the term personal growth to personal ldpmeent as he did not feel that
changes that had occurred in him through trainiogld be defined as personal

development because he had not actively souglevelap:
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Co: It's [personal development] probably distinarh the personal growth is maybe
that it's a bit more active if that makes sensis, almost like I'm taking steps to

develop and maybe that's a slightly different tosp@al growth because it's maybe
something that happens because of life experieticesigh the world and not

something you deliberately seek to do.

Connor experienced personal and professional dewedaot as a process that is
naturally occurring rather than one that is acyivattered into. Participants displayed
confusion when it came to discussing their developiad experiences. All
participants said that they had not reflected omirthpersonal/professional

development prior to the interview, as demonstrate8ameera, Lachlan and Chun:

S: it's been an eye opener um... | think maybe befiond think it's made me realise

that I've grown quite a lot from where | first siedl to where | am now.

L: it was very interesting because it's a it's unmhdve never I've never really

formulated my thoughts with another person

Ch: It’'s just brought it into sharper focus andt®ha nice feeling to have rather than

feeling that everything’s just muddled and thatis way it is, yeah.

Although Connor described his development as niuwrecurring, he expressed that
describing and formulating ideas about his develmmin the interview was

containing as it clarified his experience and bitdugs developmental process into
consciousness. As a result of participating in thierview, Connor describes
believing that he should be taking steps to develop

Co: I'm probably more aware of that now actuallyihg done the interview actually
of being like oh that's what I've been doing actyaih ok, so | think that’s been
really interesting actually yeah, | probably woutdmave just sat down and thought
about that so much yeah, what does all that grotielopment stuff mean to me, do
| have a plan for that? | don't think | have a ptanthat maybe I'm thinking maybe |
should now, maybe | should write some of that stisfivn. Yeah so it's been good
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actually, a bit challenging though as well to thjakz do | even know, | don’t know
better say something.

Connor’s thought that he’'d “better say somethirty$, suggestion of taking steps to
enhance his development and his use of words sutshauld” can be interpreted as
him fearing exposure by a critical other for nov@leping correctly. For Connor, the
interview increased his anxiety associated withugtts that he had not developed
adequately or correctly, whereas for other paricip it decreased anxiety through
the realisation that they had developed.

3.3 Technical

Following on from participants’ experience of paraband professional development
as an organic, often unconscious process, pamispaad difficulty discussing the
technicalities of how their personal and professiatevelopment were facilitated.
Although the research question and interview scleetbicused on the facilitation of
personal and professional development through tcherk specifically, participants
chose instead to discuss a number of differentities and events that had facilitated
their personal and professional development. Timyais finds that participants
experienced different activities and events as mgmbd to their personal and
professional development, according to their owvettgpmental needs and course of
development. As the relationship between developahdacilitators is inextricably
linked with the psychology of each participant owene, this superordinate theme
explores these different elements together to deowa rich picture of trainees’
experience of the process of development.

3.3.1 Difficulties in early training.

This subordinate theme explores trainees’ expegi@idhe relationship between the
beginning of training and their emotional diffidel.

Most participants described the beginning of tragnas a confusing and distressing
time. Participants attribute their distress tolding awareness of their personal and
professional shortcomings and having difficultiestegrating personal and
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professional aspects of themselves. Participaititerefocused on their personal or
professional development, according to their peatkineeds. The focus on either
personal or professional development can also lberpreted as referring to

participants’ interests and personal philosophies.

Participants described that the personal and siofesl parts of the counsellor’'s self
must be integrated to provide competent therapgu#ctice. However, participants
described difficulties in integrating the persormeld professional aspects of their
development at the beginning of training. As a lkessome participants described
primarily focusing on their personal developmenthat beginning of training, while

others described primarily focusing on their prefesal development.

For Lachlan, Chun and Connor, who mostly discusbed personal development,
the link between their personal and professionaéd@ment was illustrated through
a description of difficulties they had managing ithewn process, while also
delivering therapeutic skills learned through tiagn in their work with clients. The
beginning of training in particular is describedamsoverwhelming time; participants
spoke of experiencing conflict, anxiety and feedingf guilt when working
therapeutically as they had become increasinglyawhtheir own difficulties. Chun
and Lachlan describe therapeutic training as ovelwimgly interacting with their
own problems, affecting the way they felt abouirtbieerapeutic work:

Ch: It was a real sort of agony and there was afiguilt about not being cured or

treated myself.

L: you get a combustive effect as a trainee oragdst | had of the superego as a

vicious bastard as there saying, “you’re destroyivage people”.

For Connor, the effects of personal developmentdastabilising for an identity he
had formed pre-training:

Co: | feel a bit discombobulated you know, you'rbitakind of it’s all stirred up a bit
and maybe your sense of self is a bit maybe | fedtd a bit of certainty in terms of oh
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this is my sense of me and this is what I'm abad #hat kind of thing and then
actually hang on, what’s going on here, what'’s #glisut?

Chun, Lachlan and Connor describe the painful amcbronfortable experience of

early training. Lachlan’s description of his suggy attacking him and Connor’s

confusion of “what’s going on here?” can be intetpd as a new self attacking and
intruding on the old self, and/or the old self wigasly defending against the new one.
Awareness of their own personal difficulties adol<Chun and Lachlan’s pain during

development; Chun fears that she is unfit to pcactvhereas Lachlan fears that his
own problems will contaminate and destroy his ¢en

Like Connor, Holly experienced development as urfootable for the self rather
than affecting her therapeutic work with clientdolly explains that having personal
therapy highlighted problems that she was not ptesly aware of:

H: | was completely in denial of any issues thadl and | first went to therapy and er
it was like the most overwhelming thing for me dritlought oh, god, | actually, I've
got issues and it was really overwhelming and wWe quite hard.

There is a sense that participants experienceirigaas a rebirth; their sense of self
and identity is questioned and altered. This maylaex the raw emotional states
experienced by participants above and participaamgiety and defensiveness about
developing or not developing “correctly”.

Participants described difficulties in early traigias having an impact on their work
with clients. In line with participants’ experiencof personal and professional
development as being part of the same processegwmiohal development was
experienced as contingent on personal developmeRtarticipants experienced
confusion and emotional dysregulation as a redudtnoincreased awareness of their
own psychological problems through the practicedefivering therapy, making

personal developmental experiences more salienthéomajority of participants, as

experienced by Chun:
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Ch: During the second year what | noticed was nmyiagl skills had reached the
ceiling in the therapy room so my idea of theraminh giving the client an
experience and using my presence and my felt sémgzs hitting my ceiling of how
comfortable | could be or um letting go of my ownstacles of needing to be liked,
needing to be competent, needing to deal with tBat.a lot of that personal stuff was
getting in the way of becoming a better clinician.

Above, Chun talks about her need to integrate éhsegmal and professional aspects of
herself in therapy but voices how her personal s&f less developed than her
professional self. As the personal and professiara experienced as inextricably
linked, Chun was obliged to work on her persondf & order to progress
professionally. Chun’s description of her persosef “getting in the way” of her
professional work allows the interpretation thatr@dsing personal difficulties is
something that she feels she must do to progredsssionally, rather than something
she would choose to do otherwise. This could exglae “agony” associated with

her personal development.

Anisha also described the importance of integratiegpersonal and professional into
her work with clients. Contrary to Chun, Anishgpessed experiencing difficulties
with her professional development rather than pelkdevelopment at the beginning
of training. Below, Anisha discusses her beligftther underdeveloped professional
self must “catch up” with her developed persondfl Before she can integrate the
two. Perhaps because of her focus on professidenalopment, her talk is less

emotionally charged than the clients who spokéeir tpersonal development:

A: Fourty-three years without practicing workingtlvclients and therefore this kind
of integration is something that’s kind of stillezy now and again I'm kind of
choking on and it's a bit clunky and in my privéife | know very well who | am you

know I'm I've passed my 20s and my 30s and mothedhand all my different parts
are very talking to each other.

Anisha’s experience of “choking” on the integratioihher personal and professional
selves can be interpreted as representing heculiffi in holding back her personal
self when working professionally; not having expade and knowledge is difficult
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for her to stomach. The difference between Anisisaigervisor and Anisha is also
highlighted with metaphors of digestion; she muisinse and monitor her developed
personal self as her professional self is stilhberepared:

A: | just thought, “you are a student, you arelgegbung in this game, you cannot be
as opinionated and as um... you know um...I’'m not yed@ked product if you know

what | mean | really have to keep my generosity hméve to keep my horizons
open” and | keep on having to remind myself that.

Anisha’s belief that she is “young” in her professl life and needs to develop
professionally before she can voice her opinions loa interpreted as relating to
participants who experienced a loss of a senseelbfttwrough building awareness;
although participants differ in their focus of deyEng the personal or the
professional, participants are unified in that tladlymust adopt and grow into new
personal or professional selves and roles in otderprogress personally and
professionally and become better students andipoaets.

Like Anisha, Sameera also focused primarily on gssional development at the
beginning of training. The majority of participantfocused on the type of
development (personal or professional) that thegtmeeded to work on. However,

Sameera discusses focusing on the professionabid the personal:

S: | was quite avoidant of emotions and then lisedlthe impact that that had on my
clinical work and I've been able to work on, wohkdugh that now.

Sameera’s experience suggests that although teameg have preferences to work
on a particular aspect of the self or developmihig, might not always be productive
in facilitating personal and professional developme

Participants’ experience of early training as arerathelming time where their
identities are challenged and being formed can alsointerpreted as reflecting
participants’ anxiety about the process of theweltgoment in relation to theory as
explored in the Theoretical superordinate themey timust meet the demands of

training in order to progress in work and life.
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3.3.2 Facilitation of development.

Participants reported many important activities awknts as important to their
personal and professional development. Thesedaatlient work; personal therapy;
supervision; relationships with course colleaguesading; learning different

therapeutic models and approaches; and life expmy®e This subordinate theme
explores participants’ experience of the relatigmdietween these activities and their

personal and professional development.

Participants’ difficulty reporting solely in relat to the facilitation of personal and
professional development through client work refieche importance of the
combination of many different developmental faatlirs to their development.
However, participants did generally report usingivéiees and events for different
stages of development, such as gaining awarenesking on difficulties and
implementing development. The analysis finds thatjle participants did voice
some activities as more influential than othersjrtdevelopment is facilitated by the
significance of the experience of what is brougpthy the activity or event, and
participant’s individual preferences for the adtivor event, rather than the activity or
event itself.

For example, Connor disclosed that he believed dedled “permission” to ask for
help and his difficulty in expressing his needs anmbtions to others at the beginning
of training. This was identified and worked onamumber of different activities,
events and situations in training. Below, Connasctdibes gaining awareness of this
default position through reflecting on the purpossupervision:

Co: I'd try to figure out my own way to do thingadasort of recognising um that |
was sort of doing that in a professional capacgywell in terms of going “well |

probably could go to my supervisor with this, bat Il probably figure it out for

myself.” So that kind of thing and actually recaymg hang on you know they're
there to supervise you you know that’s like a spaune have and so | think that was
interesting for me, that kind of recognition thiaat | wasn’t really doing that much in
a professional capacity or in a personal kind chpacity and just recognising, jeez

you know, why not?
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Connor described gaining awareness of personatulties and an increased ability
to express emotions through vicarious learning fatoserving clients and colleagues,

as demonstrated through his reflection of workinin\& client below:

Co: It's amazing how this person just met me amy ttan be very kind of open and
talk about very kind of personal stuff and be v&myd of vulnerable to someone
they've just kind of met, you know. And | thoughtvas kind of getting something
from that as well, actually going is it almost dagive myself permission then to be
able to go and do that as well.

Connor describes personal therapy as the arenaewteeican process what he has
learned through these other activities:

Co: Personal therapy’s really been that’s realyegime almost permission | think to

think about what’s been going on for me.

From learning externally, Connor was able to chaingernally. As a result of his
development, Connor is able to be less of a “doelis therapeutic work, leading to

positive outcomes:

Co: | sat with a client that was just incrediblyysdnd just could hardly speak at all,
could hardly hear them, and so sometimes | justtlsate and didn’t really say
anything you know, whereas before you know | wias the more active | was being
the more he would withdraw because he was so kirghy and afraid that | think
actually | just sort of sat back then and did sdmmgt different and the more | sat
back, the more he came out of his shell actuallytek that was a big one for me.

Connor’s above example illustrates that developnieracilitated idiosyncratically
by a number of activities and events rather thafgubly one. The significance of the
experience rather than the activity itself facibts development, although individual

participants experience certain activities mordguedly than others.
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Connor’'s experience of development being facildatey a chain of events and
activities is experienced by other trainees. lGQkannor, Lachlan became more aware
of his default mode of experiencing and respondmgthers through working with
clients, with personal therapy and supervision dpeilme arenas in which this new
insight about the self was examined and procesBed. is illustrated in the quote
below, where Lachlan describes his response ttuatiin that occurred in therapy
where his client broke a bracelet given to him lsydstranged father:

L: From my own personal perspective | thought tiati know that this was a
negative thing for the bracelet to break, thatasvbreaking connections and stuff but
actually 1 was looking at it through the lens of mgfationship with my own father
[...] it was through supervision actually that | sélws but he possibly wanted to
break through and it was a relief for him it’s itike my experience allowed me to
maybe think one thing but then also to rethinkithat | also was in therapy thinking
about it.

Anisha experienced personal therapy as a spaceesvelhereness of difficulties was
also achieved, as illustrated in Anisha’s quotewel

A: the combination of learning about therapy anthgdherapy simultaneously is a
very powerful thing and that elevated my awareness.

Anisha again highlights the importance of a comiiamaof different activities in the
facilitation of development. Chun shares a simglgperience below and again voices
her experience of personal therapy as being anriapospace for processing all of

her learning in training:

Ch: the professional domain provides a lot of fémdmy own personal development
um in terms of how | relate to authority figuresaissmates or in relation to what
certain clients trigger in me. Sometimes it doeaiways get covered in supervision
so then | will take what's sort of trickled andtlefer to personal therapy. Um [ think
a lot of my relationship with supervisors and tatand classmates sometimes gets
taken to personal therapy as well and that getkeld@at and with that awareness |
might alter the way | am in those places. | gugssn endless cycle.
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Holly exemplifies the confusion associated with fheilitation of development by
changing her mind throughout the interview abouicWlactivity was most influential

to her personal and professional development.

H: I think thinking about it, that is, it's doindpé therapy, it’s the practice itself that’s
the biggest thing. | know | said supervisors aedgspnal therapy but that is...it's
doing the therapy is the thing that makes me devile most.

Although participants identify a number of actiegias facilitative of their personal
and professional development in training, somenées identified a preference for a

particular activity, as exemplified in Lachlan’saja below:

L: It's very simple for me what personal developmenwithin the context of this
course, Counselling Psychology, it's therapy. Umnlgyo to therapy four times a
week and it's analytic therapy and it's I've beemng) it for four years so it's err it's

just become a very big part of my life.

Despite participants’ preferences for developmeataivities, Holly highlights the
importance of the experience of supervision as dodatilitative of development

rather than supervision having a facilitative effieself:

H: I've had some supervisors that have been reatigelpful and I've learned
nothing, well not nothing, but I've come out justfing more confused | think about
what I'm doing, and um I've had some supervisoet thave been amazing, and it's
those supervisors that have been, actually, aséiying this again it’s supervisors |
think that probably help with my professional deyghent in terms of skills.

Sameera experienced having different supervisotbeasnost important activity for
her development as she was able to adopt diff¢henapeutic styles and find the one
that was the best fit for her and her clients, sujpg the interpretation of the
importance of personal preference in personal aoftgsional development.

S: I've had five supervisors now in the course amdtraining and | think the way
they work differs a lot and really influences thay work, they influence a lot of the
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way that | work [...] (current supervisor) works witthatever the problem is and
again whatever intervention is going to be hel@afuthe time for the client and I've
found that really helpful | think I think that’s wahsits with me well as well and that’s

what | feel comfortable with in the way that | work

Further to participants having preferences for ipaldr activities and experiences,
some participants experienced their personal ctenisiocs as having a bearing on
their personal and professional development. Ba@mple, Connor and Anisha
reported a belief that age was a factor in theretteomental stage and the facilitation
of their personal and professional developmentwéier, the importance of age for
Anisha and Connor relates to their personal readife training.

Co: | think had | done it in my early twenties, Welvasn't that interested in it at the
time so it's wasn't the sort of thing but if I hadon't think | would have got as much
out of it I think yeah I think | could have donesthcademic side of it intellectually
but | don’t think | would have got as much to draw anything for myself from
working with people | think so that’s another thisg as you as you just grow older
you have more experiences that you can draw orttendnore you can bring to the
therapeutic space.

Sameera and Chun talk about development in reladicaxperience rather than age.
They suggest that trainees become more competenderstanding their preferences
for personal and professional development actwigéie training progresses, thus their
methods for facilitating personal and professioth@elopment became increasingly
individualised through the process of training.

S: Knowing where to take my own things [...] so itedn’t interfere with your

clinical work.

Ch: Just as long yeah that you have that sepgrate 40 consolidate, sort of calibrate
what’s going on to you um so you are using youreeigmce rather than having your

experience and that’s it, | think it does all cotogether.
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3.3.3 Personal development and the training course.

While participants described learning where to tdlear developmental difficulties

towards the end of training, and experiencing mdaeity about the interpersonal

process of therapy as training progressed, paatitgp expressed difficulty talking

about the process of their overall developmentughout training. This suggests that
participants do not actively engage in developmedttier they experience is as a
natural, unconscious process. The idea about riveegs of development coming
increasingly into consciousness through the procgdgvelopment is exemplified in

the below quote by Holly:

H: There will always be those things that come nog #&'s an ongoing process and |
think definitely one I’'m more aware and | guesd fita with the unconscious, you're
not really aware you might just avoid talking absaimething or exploring something
with somebody because of your own stuff um but thhea become aware of why
you're doing that and | think having those kind adnversations in a training
environment where you're constantly being madehioktto reflect constantly about
what you're doing and why you're doing it helps youdentify those why’s and you
then understand it and hopefully that helps yoarapy.

Participants’ use of different activities to undargl personal problems in order to
improve their clinical competence fits with theefohition of personal development.

However, participants’ disclosure that they had redlected on their personal and
professional development prior to the interviewesgglored in the active/unconscious
subordinate theme could explain why participantswiheir personal development as

an unconscious organic process.

Perhaps related to participants’ lack of activeubbon personal and professional
development, some trainees said that they had ralninput from their training
course in terms of their personal developmentlastibted in Sameera and Connor’s
quotes below:

S: There’s not been much of a focus on personaldpinent on the course, there’s a

lot of emphasis on how that’s really important &mdyou to use the space for therapy
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to do that but there’s not been much kind of timeuaything that we’ve done on the
course that’s been about us developing personally.

Co: the responsibility’s been put more on us totltht you know do you have you

know maybe having your own journal or your own diar that kind of stuff.

Sameera’s experience that trainers stress the e of personal and professional
development and Connor’'s uncertainty about pers@mal professional training
methods and expectations, as inferred by his qegoriof personal and professional
development activities as “kind of stuff” suggdsatt while trainees are aware of the
importance of facilitating personal and professiodavelopment, there is little
discussion in training of what personal and proéesd development are and how
they can be facilitated.

Although participants were unsure as to how pellsdexelopment was facilitated in
training, participants differed in their beliefs s how responsible their university
should be in aiding them in their personal develepin For example, Sameera and
Holly did not feel comfortable discussing her p@aodifficulties in the university
setting and reported using other spaces to prabessdevelopment. As such, Holly
did not express that her university should havepaesibility for personal
development:

H: whilst they're very approachable and nice (tea#) | don’'t want them to think I'm

struggling.

Holly’s fear of university tutors learning that shas struggling at times during the
course can be interpreted as reflecting the anxepyessed by trainees as a result of
thinking that they are not developing as they thimky should be and Sameera and
Connor’'s experience that personal development wats discussed in training.
Holly’s position that personal development should Imave a greater focus in training
can therefore be interpreted as avoidance. As sushpossible to argue that further

guidance would be beneficial in facilitating hergmnal development.
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In opposition to the interpretation that increased/ersity input could help to reduce
trainee anxiety, Chun expresses her belief thateviea was offered by universities
would never be experienced as enough by some ésiaad that increased input

could increase anxiety:

Ch: Even though all those things that were offenedle really useful, some people
were just complaining that it was too much and flasy weren't really in the space to
absorb all that or take advantage of the tutoresgstor whatever, some people were
complaining that it was too little, um but that hadre to do with their own levels of
anxiety um in my opinion so even though you offleerh a million more things it
doesn't really help because the anxiety was corfiong other things that they would
need to have looked at. So | really do sympathigh the university institutions
because they get a lot of grief no matter what theey

The anxiety that Chun describes some trainees asdhabout not having more
personal development input can also be interprasectsulting from the destabilising
effect of early training and trainees’ fears tHayt are not developing as they should
be. Chun expresses her belief that tutors cahdegittims of blame from trainees as
a result of trainees’ difficulties in managing thewn anxieties.

Anisha agrees that trainees expect too much framers. However, Anisha did not

experience trainers at her university as helpful:

A: they're not very helpful. They're helpful inghsense that they teach us to the best
of their ability, so they help our professional diepment to that extent, but | think
they're doing their best to be really honest, beeduwas also a member of staff there
while doing research and you know they're peoplmiog to work in the morning,

they’re not gurus.

Anisha’s comment that trainers are not “gurus” barninterpreted as representing her
beliefs that other trainees view trainers as “albwing” figures. This could relate to
trainees anxiously both seeking and rejecting hafp,the trainer is viewed as a
powerful other who can reduce or expose trainei&ulties.
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Participants did identify training activities thatlated to their personal and
professional development. However, there was cmfuabout the purpose of these
activities, which may relate to Sameera’s expegeti@at there was not a focus on
personal development in her training and Connomfiesion about personal

development activities. The exchange with Holljole suggests that she was not
consciously or explicitly aware of personal devet@nt activities in training and that

for her engaging in them in the training contexswat a priority:

RG: through the development process that you'verdssd, what has the support

been like on your course?

H: Yeah um... the support in any sense of supportgean or?

RG: | mean support though activities on your colmsel’m interested in other forms

of support if they come to mind too

H: Um | mean formally we have our personal tutotsoovare ready and able to talk
about any issues really. And my personal tutor e@spletely approachable and
really nice but | probably haven't used him as mashl probably should have and
I’'m thinking whether that’s because whilst they#exry approachable and nice | don't
want them to think I'm struggling, and part ofstbecause I'm lazy and | don’t want
to come here and | think there have been timeseviher thought | should go and see
them but there’s always been something else trablan more fun so | don'’t put it
as a priority. Um and | think mostly actually tleason | don’t see my formal support
as a tutor is actually because the group the suplpat | get implicitly from my uni
the cohort that I'm with is enough so yeah, theghy¢hey provide support of the
same levels really so | don't feel that | need tbatal support.

RG: Mmm. Is there anything else you do for persad@lelopment in training or
anything else on offer other than personal tutors?

H: Umm | don’t know um?
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In keeping with participants’ experience of devahgpaccording to idiosyncratic
events and activities, participants experiencedvities at university that can be
interpreted as directly pertaining to personal tguw@ent as being more or less
helpful according to their developmental needs,otbgcal orientations and
personalities. Participants from different insiias reported their university’s use of
different personal development activities, inclydinpersonal tutoring, peer

supervision and experiential groups.

As suggested by Holly above, participants expeadngersonal tutoring in different
ways. Below, Chun reports the importance of wigitiher personal tutor in the
facilitation of her personal development:

Ch: you sort of go in and you talk about all satsandom things and because it's a
meeting at school it's always coming back to howdthis fare in your development
as a clinician and your professional developmentamoh it might be encouragement
to look at certain types of placements, so I'llipusyself in something that | know |
need to push myself in, or it can be how to expenimor how to play with certain
personal issues that | have in the universityrsgttivhere it’'s quite safe and it's ok to

experiment.

Above, Chun explains that she uses personal tgtdonprocess her thoughts and
views the university as a safe space to experimdht her difficulties. Like Chun,
Holly described the benefits of talking throughfidiilties with others. Although
Holly’'s above quotes demonstrate that she was xplicgly aware of engaging in
personal development work at university, her desomn of activities that can be
interpreted as pertaining to development suggest, tihile her course aimed to
facilitate development, this was not something thas successfully communicated
by trainers or grasped by Holly. Regarding hemmpis of these activities, Holly
reported that the presence of a member of the telinited her from exploring her

personal development needs when discussing thditisevfepeer supervision:

H: There’s something about being with peers andhaosting the lecturer there that

you can just sort of you're less worried about whaty/'re going to say really.
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Although Holly and Chun report that tutorials caa bsed to discuss personal
development issues, Connor reported that he dichae¢ or was not aware of this
resource, and suggests that development could feetie¢ly facilitated through

participating in tutorials:

Co: It might be quite nice if there was someone wias maybe kind of pushing you
a little bit and just checking in with you, espdgiaif it's more if the specific
developmental goals, | think that would be goodcaose at the moment the

responsibility’s just on us to be doing that owssl

Connor’'s above quote suggests that, although peatits were able to talk about
training activities that related to their personatl professional development, these
were not explicitly identified as personal develgmmnactivities. This may explain
why Holly did not express actively engaging in tngivities for the facilitation of

personal development.

It is possible to infer that Holly’'s worry about hat people will say” about her
reporting difficulties in training relates to artenaction between her lack of explicit
engagement in personal development work and hettliea she is not developing as
she “should” be, as explored in the Technggberordinate theme. Although Holly’s
guote below exemplifies her belief that talking abder personal problems in
training is “good in the long run”, the distresaitit causes questions how helpful this

activity can be for her:

H: You have to talk about your own issues you knespecially in first year and |
didn’t like that, | found it a bit too intrusivel felt quite exposed in front of people
that | didn’'t know too soon and | don't think it saery helpful, | think | felt | think it
was probably good in the long run, but we know eattier so well and | think it's a
good thing, and everyone’s very accepting, but thdiok sometimes | do get anxious
sometimes about how much people know about howl lafleout stuff.

Sameera shares Holly’s experience of not wantinghtwe personal revelations with

large groups of people:
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S: When it came to sharing some kind of stuff, ihkhthat | was quite kind of
reluctant to do that um with the group you know &miink there were times when |

really never felt comfortable doing that.

Lachlan, however, criticised aspects of his couts focused on personal and

professional development that did not include epeial work:

L: | think that the emphasis is really skewed inme of the way that the course is
designed because you know I think | do have a probith it but there are all these
courses on negotiating a relationship which we daodule in, continuing personal
and professional development which was a load bbdlcs and we had guest lectures
on expert witness on this and that, it was verggmeeal and we’d another one in the
first year about it was basically how to keep yonase clean. And all of these things
are necessary, I’'m not saying they’re not necessamsrms of regulations and all that
stuff, but I'm saying that the emphasis is wrorg emphasis is 40% on you know,
being a professional and you wind up after threargesaying yeah, I'm a

professional, so what?

Lachlan’s differing experience of engaging in egplipersonal and professional
development activities in training still can be eirgreted as reflecting Holly’'s
experience of not understanding the function ospeal development activities in
training, or perhaps not wanting or not being ableuse them; although personal
development activities and exercises exist in inginthese are not successful in

facilitating personal development for either Lachéa Holly.

Most participants reported that their courses rapedential days. Participants’
experience of these days was varied. Lachlan tepp@xperiencing the experiential
days as very influential to his development and&dihis opinion that training should
include more experiential work to make up for wheatfeels is a deficit in the number

of required personal therapy hours:

L: Maybe because the the requirement of Counselisyrhology for so little therapy
may be you know there should be a compensatiothédrin terms of getting people
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to explore their feelings um more because | remerpkeple crying in that session
and breaking down and that’s healthy.

Experiential activities, however, were not viewedimportant to other participants’
personal development. For example, Sameera arg'$iexperiences of not wanting
to share emotions allows the inference that theylavaot experience the strong
emotions that Lachlan describes as being helpfuhailitating their development.

Other participants, such as Chun, described a pairsiislike for experiential days:

Ch: some of the group days can be really sortiohétl and and just so artificial um
so | think I'd rather that the school tried to fgcon trying to calibrate our personal
development into professional development so weehthese sort of personal
development days where we're supposed to do dranangd sort of talk about things
and la la la all for our personal development,ibjust doesn’t, for me it was just sort
of flat, and | would rather have those things safedy within my space, and then
school would offer a lot more professional develeptmok how can you look at these
things and how can you transfer it to your prof@sal development? And that was
sort of really useful in terms of the one to on®tials that | have.

Other participants, such as Connor, presented e rogen stance to personal
development activities in training than the viewpressed by Lachlan and Chun. His
guote below reflects the interpretation that pgréints experience different activities
as being facilitative of their personal developmémtine with their personalities and

personal preferences:

Co: we've done a few of those things and | thinkneopeople like it and | think

others find it a bit cringy, [...] | don’t know, wé'see how it goes.

3.3.4 The new self.

This subordinate theme explores the outcomes of paatit®) personal and
professional development and the process of howldpment occurred.
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The majority of participants compare their old #putic self with a new and
improved therapeutic self, that is able to integithie self and therapeutic skills into
their work with more skill and less overwhelming aian than at the beginning of
training. This is shown in Lachlan’s quote beldwut is also demonstrated in a

number of quotes in this theme.

L: When | started to work professionally, it softshone a light on those areas, very,
very powerfully and it took a couple of years foem to become more present and
it's only now, now | have the capacity perhaps ad @as that it’s out there presenting
more, to deal with it.

Participants’ comparisons of old and new selves lmainterpreted as reflecting the
confusing process of development and the challefgenderstanding and reflecting
on development as it occurs in early training, xemglified when Chun talks about
feeling “muddled” at the beginning of training:

Ch: I think...initially...initially it just all seemea bit muddled what was going on, so
personal therapy was a bit was just sort of inchawgards a bit more self-awareness
in the beginning, in terms of professional develepmit was more about feeling
comfortable and feeling entitled to being theraa&dinician, and client work was sort
of actually | just don’t know what I'm doing in th@om um so initially | think the
relationship between all of those was more about ;ocontainment and actually
feeling a bit more self-belief. Now it just feelsbit more sophisticated in terms of |
actually can see why I’'m avoiding some intervergjoor it's helping a lot more with
my presence in the room and it's helping with natiding silences in the room and
holding back um... so initially it was just sort alude containment, just being with
and now it’'s a bit more um sophisticated or maybejlist being a bit more aware of
how the three are interacting whereas in the bégnn was just a bit too

overwhelmed to know what was really going on.

Chun’s description of the challenging experiencenef early development reflects
previously made interpretations of participantsegigncing a link between anxiety
and a loss of self in early training, which in tunterferes with client work. Chun’s

experience of “feeling entitled to be there” couddate to her increasing therapeutic
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proficiency as she is able to integrate the pelsama professional aspects of herself
so that she can deliver therapeutic interventiongenunderstanding and engaging in
the therapeutic process.

Similar to Chun’s experience of being able to attém different processes and tasks
simultaneously in therapy sessions, Lachlan tdikaithis development in relation to
internal “freedom”, suggesting that developmentusss$ some of the challenging

complexities and negative emotions associated edtly training.

L: Every therapy session is like that is is yourtlesomething new about yourself that
hopefully will in my case | think | learn somethimgw about myself that allows me

um extra room and extra freedom inside myself.

Whereas Lachlan’s quote above conceptualises dawelot as constantly occurring
in each personal therapy session, Connor expreébaethere were “learning points”
that facilitated his development, which were faaikd by experiences that built his
awareness of his emotions, thoughts and behaviours.

Although Holly reports that she experienced perkand professional development
through training, for her this is not a linear pges. She experienced that her

development was contingent on confidence:

H: When | feel confident that I'm progressing orve®ping personally and
professionally, | feel that | am probably a bettberapist because | feel more
confident and less focused on myself. But theeedher times when | feel that |
don’'t know anything and | feel that | haven't chadganywhere from when 1 first
started erm and so it's definitely it's not consrgt

While participants generally reported that chaleshéed to personal and professional
development, some participants said that they domast chose not to address
personal difficulties that they became aware odulgh the process of training. For
Chun, the distress experienced as a result of begoaware of personal difficulties
is important in facilitating development as distr@stiates change:
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Ch: there’s a point um where the distress just gebst too much and | not fully
decide to let go or not fully decide to look atstlsio | can change it and become a
better person, but it's kind of the level of infsaychic stress I'm feeling right now
just becomes too much, and rather than avoidilgnitgoing to look at it and that's
the first step of increasing awareness and therhopefully on the road to change
um...although there’s a few times that you do becamare of things and decide not
to change it.

Most participants described an increasing abildyirttegrate both a boundary and
overlap of their therapeutic self in in their ctial work as training progressed, and
many also described becoming more accepting ofr tbain limitations and

uncertainties. Sameera and Chun both describey l@ie to be more boundaried
with clients as a result of understanding their agsues. Where their emotional
struggles at the beginning of training can be viws a response to a loss of identity,
the process of development has enabled both Sara@eraChun to process their

difficulties and become more emotionally robustresapists as a result:

S: You might hear a lot of upsetting things and josing able to in terms of me
developing personally not to be able to take tlsay@u know, recognise that that’s
not my own and | may feel upset sometimes and hegstg able to recognise that

that’s not my own.

Ch: Because of that personal development, profeayjol am able to maintain
boundaries much more, | am able to say to cliemtmgs that are more
confrontational, more direct, rather than beinggeansitive of their feelings and being
worried that they are not coming back to therapy.

Chun also said that the experience she gained mgtkerapeutically alleviated some
of her anxieties about not being qualified or slitiethe profession:

Ch: I just felt that | was faking it a lot less.think part of it is just because you rack

up those hours and it's just a matter of gainireg gxperience.
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Chun’s experience of being an imposter at the lmaggnof training is shared with
Connor, who reported that he adopted a facade wiwking therapeutically with

clients at the beginning of training as a deferg&irst his “discombobulated” self.
The process of implementing skills and self-devalept allowed Connor to become
comfortable in himself.

Co: it's probably just become, just becoming arbidre comfortable | think with it

actually, um probably feeling like | can be a bibmna like myself in a way instead of
being a bit like |1 have to go into therapist modsvrkind of thing, whatever that is
and the there’s probably something about thatttiere’s some kind of armour or to
create some kind of professional space or bourgjas@me kind of thing that you'd
almost hide behind a little bit. | think now thed I've developed a bit you can just

kind of be more yourself in the room.

Participants’ integration of their personal selftointhe therapeutic process is
experienced as important to trainees; participdistsussed the development of a new
identity as a result of the training process. Thias heavily associated with

developing an orientation to practice:

S: The way | am personally | think that fits andtth what feels comfortable now ties
with how | kind of deliver it [in] therapy, yeah.feel that I'm reaching a point where

everything just feels comfortable.

Participants experienced the ability to integréie personal and professional aspects
of themselves as relating to their increasing @gbib implement boundaries in their
work. Lachlan describes the complex relationshigwben the personal and
professional overlap/boundary. For him, it is intpat to use the self in therapy but

to also create a boundary to protect the therapiclient:

L: Between the actual boundary between the persdntlae work that the two can
overlap and and run into each other but outsidinaifthe er I think that there has to

be a way of of yeah of keeping, of keeping themedwow distinct.
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Anisha, however, views the personal and professiontne context of her spiritual
beliefs as a Jewish Buddhist, which for her medaas there is no boundary between
personal and professional, self and other, rathey, must be integrated.

A: My personal development will include a highevdéof integration of my different
parts and simultaneously being able to stop seaygelf as separate to others.

Participants describe their experience that boueslare important for their own and
their clients’ wellbeing. For example, Sameeraddlabout learning the importance
of self-care and boundraying her clinical work totpct her self.

S: One of the things that | really used to do wasetlly kind of overwork and not
take a break sometimes and actually that was quibelpful and just realising that,
that it's ok to stop.

Holly spoke about understanding and acceptingihetsiand developmental stage as
being an important outcome of her development:

H: I think it's about that you stop and you thinlora [...] for me it's it's more self
awareness, self-awareness and feeling more cormbkenath not always being able
[...] It's about being aware but also feeling coménie with that and | think the more
you develop professionally, the more you feel catalole with what stage you'’re at.

In line with the interpretation that developmentfailitated by events that are
significant to trainees’ psychology, Connor pereéigrainees to develop and struggle
with their development at different times duringiting:

Co: We're all in different stages of it as welkdithere are some people who kind of
cruised though first year and now they'’re reallyggling and there are some people
who really struggled through first year and nowyttes struggling um so it's very
different, everyone’s going though different stages

Despite participants expressing developing incneasicceptance of the self and

limitations through training, participants frequigntompared themselves to other
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trainees in order to identify their own limitatignsuggesting the importance of

guidance in personal and professional development.

Chun described development as having many parts,saia that she felt “behind”

trainees in some aspects of development and “aheadhers:

Ch: | can say that | really, really do believe ttiare is no end point in development,
but | do think that I'm ahead in some areas antl ithather areas | just need to do a

lot more work on.

Although participants described encountering mamllenges through their path and
process of personal and professional developmexhlan describes that the intense
feelings of guilt and responsibility he felt asrainee have significantly reduced as a
result of his training:

L: becoming more aware of the boundaries of respding, becoming more aware
that this is not, this is a very odd, strange jol it's not some sort of cult where

you're responsible for people’s lives as well, jtist a job.

3.4 Theoretical Superordinate Theme Summary

This superordinate theme found that participants dimilar definitions for personal
and professional development but that they hademiif§ lived experiences of
personal and professional development in pracfitee anxiety and defensiveness
displayed by participants in relation to this ingglithe existence of common
definitions and discourses about personal and gsafeal development and a fear

that participants are not developing as they should

Furthermore, this superordinate theme found thaiggaants did not take active steps
to develop, rather personal and professional dewedmt were experienced as an
unconscious process that no trainees had explitiibught about prior to the

interview.
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3.5 Technical Superordinate Theme Summary

Personal and professional development were exmedeas highly individualised
processes. Trainees experienced a combinatiorctofitiés as important to their
development, with the significance of the expergerieing more important in
facilitating development than the activity itselthough individual participants
voiced preferences for certain activities. As suchinees were not able to discuss
personal and professional development exclusivehglation to their client work and
trainees also voiced differences about what pefsdeagelopment activities they

found useful in the training context.

Despite the individualised process of developmealk, participants experienced
challenges integrating the personal and profeskaspects of themselves in training.
Participants either focused on the personal or egmbnal aspects of their
development according to their needs and prefesenc&hrough the process of
development, trainees increased in confidence dinttal competence, began to
develop an orientation to practice, and were ablantegrate and boundary the
personal and professional aspects of themselvd®intherapeutic work so that the
personal and professional could be simultaneousiyepted and utilised to improve
therapeutic work with clients. Despite this devehemt, participants also described
that some personal difficulties had not been worlechnd some activities were not
engaged in due to avoidance.

The process of training was associated with petsinaggles, both because of a loss
of identity, due to the process of their persomal professional development and a
fear of not developing correctly, due to their asveass of the importance of personal
and professional development but the lack of dsoms of it in training.
Development was described as a messy and comperss, which made it difficult
for participants to describe. However, challengesliscussing development were
also interpreted as relating to the lack of actetegagement in personal and
professional development work as reported by gpéits and a lack of discussion or
explicit implementation of personal development kvior training. Although trainees
did engage in activities inside and outside ofnireg that can be interpreted as
facilitating their personal and professional depetent, there was a lack of
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identification among participants that these at&si were for personal and
professional development, reflecting their experéethat personal and professional

development were unconscious processes.
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Discussion

4.1 Overview

The aim of this research was to understand finahr ygrainee Counselling
Psychologists’ subjective experiences of the retetiip between their client work
and personal and professional development througiaining. The results of this
research contain two main findings. Firstly, fingdar Counselling Psychology
trainees were unable to discuss their personal modessional development in
relation to client work specifically. They expers=a their personal and professional
development to be facilitated by the relevance pécgic experiences to their
developmental needs rather than experiencing thetgyvactivities and experiences as
having a direct facilitative effect themselves. c@ally, trainees experienced the
process of their personal and professional devedopras confusing and challenging,
which was associated with anxious feelings and ghtsithat were expressed or
demonstrated throughout the interviews. | integatehis as both a reflection of the
impact of training on their psychological wellbeiramd as a lack of a shared
understanding of what was expected from traineesterms of personal and
professional development during training. Thiscdssion will examine the findings
of this research in relation to existing theoriesl aesearch. Clinical and research
implications of the findings, as well as limitat®of the current research, will also be
discussed.

4.2 Conceptual Framework

Prior to discussing the main findings of this reskait is important to clarify the
definitions of the concepts “personal developmettl “professional development”
as used in this chapter, and to comment on theerahfiterature that is elucidated to
inform the discussion on the facilitation of thesmcepts. Professional development
is broadly defined as the process by which prodesdi skills and knowledge are
acquired. Personal development is defined broaslgverything else that facilitates
being a professional who works therapeutically withents, especially the
development of therapist qualities that are thougheffect therapeutic outcome.
Although there is distinction between the concefitey are viewed as part of the
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same process, with personal development facilgaprofessional development and
vice versa. | have chosen these definitions as ttedlect both participants’
experience, as presented in the Analgsiapter and also reflect the literature on the
definition of personal and professional developméaty. Elton-Wilson, 1994;
McLeod, 1996; Wilkins, 1997) and relationship betwepersonal and professional
development (e.g. Skovholt & Ronnestad, 1996; W#ki997). There is therefore
continuity between the definitions of personal depment and professional
development throughout this thesis. The literatthat pertains to personal and
professional development is very large and althotigine has been much care and
attention to defining personal development andgssibnal development by theorists
(e.g. Donati, 2003; Irving and Williams, 1999), thencepts continue to be used
interchangeably and are not well-defined in redeafberefore literature that pertains
to the definitions set out above has been incluagedt is relevant to participants’
experience and academic definitions. Moreovemadie Literature Reviewhapter,
literature that focuses on all therapeutic protessi (e.g. counsellors,
psychotherapists, Counselling Psychologists andicali Psychologists) is included
as there is a lack of Counselling Psychology litee in this area and the
aforementioned therapeutic professions are assdssée sufficiently relevant to
Counselling Psychology trainees’ experience. Thsrea greater focus on the
facilitation of personal development than profesalodevelopment in this chapter,
which reflects the participants’ focus in the iniews and the results.

4.3 The Relationship Between the Results and Exisg Literature

The finding of this research that participants weo¢ able to focus specifically on

their client work in relation to their personal apbfessional development was also
found in existing research papers on the relatipndietween client work and

personal and professional development (Neilson82@dahl et al., 2009; Turner et
al., 2008). However, previous authors have notugised the importance of other
events and activities in facilitating personal @ndfessional development. Similar to
the current research’s findings, Turner et al. @00ound that participants

experienced difficulties with confidence and learrebout the process of therapy
through working clinically. This learning is framheas being the result of working
with clients exclusively, although Turner et alpoeted that participants cited a
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number of activities as being important to theivelepment, such as writing notes
and discussing work in supervision. These were espakbout generally with no
information about the importance or meaning thaséhactivities had for individual
participants and no discussion of how these amsvimay interact with client work
and other activities in the process of traineenliegy. Likewise, the research by Stahl
et al. (2009) found that participants calibratetf aed technical knowledge from
working with clients through a number of differeattivities, such as supervision and
discussions with peers. However, participants’eeignce of this was spoken about
generally, and there was no mention of individudecences between participants as
to what types of experiences or activities wereeeemced as facilitative of their
learning. Neilson (2008) found that his particigatearned from a number of
different activities, however he chose not to idelithese in the analysis due to his
focus on client work. In the current researchtip@ants experienced their personal
and professional development to be facilitated Imyimber of different activities and
events, such as personal therapy, discussionspegbs, life events and supervision.
Development was facilitated by the significancehef experience within the activity
to the participant’'s self, rather than the actiMitging the cause of the facilitation
itself. Thus although this research found similkasitto Nielson, (2008), Stahl et al.
(2009) and Turner et al. (2008) in termsifoAnd what participants learned through
the practice of counseling, (that it enabled themearn about their own personal
difficulties and develop their technical skills)etlindings of this research differ in
finding differences among participants in terms wiiy and how participants
developed, which may explain why participants déseal a number of different
activities and experiences as being facilitativetluéir personal and professional
development.

Whereas the broader research on the facilitationp@fsonal and professional
development (e.g. Irving & Williams, 1999; MacranSharipo; Robson & Robson,

2008) has found that some participants experiemegghtive affect as a result of
participating in other activities such as persam@rapy and personal development
groups, research on the facilitation of persondl pirofessional development through
client work has found that negative experiencetharapy were framed as ultimately
positive as they led to self and technical learniNglson, 2008; Stahl et al., 2009;
Turner et al.,, 2008). It was posited in the Litara Review chapter that negative
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experiences may not have been reported due toothes fon “learning” interview
schedules of Neilson (2008), Stahl et al. (2009) &arner et al. (2008), and the
current research took particular interest in pdssiegative experiences of trainees of
client work. The word “learn” was perceived to imcfily represent a positive process
thus particular attention was given to the languafée interview schedule in the
current research (see Appendix E for Interview 8ale so that possible negative
experiences could be shared. However, the findofgthis research support the
existing findings of Stahl et al. (2009) and Tureerl. (2008), in that while negative
experiences were found to be emotionally challempgithey were viewed as
opportunities for reflection and learning. Thediimg that all participants experienced
the practice of therapy positively may be explaibgdhe psychological theory of the
wounded healer (Jung, 1951), which suggests tlathérapeutic relationship has a
reciprocal positive effect on both the client ahd therapist as it allows both parties
to heal their psychological wounds (see LiteratReview). Despite efforts to
facilitate discussion on negative experiences erapy, it may be that participants
framed negative experiences as ultimately posidue to the potential ethical
implications of discussing negative therapeuticegignces and/or potential process
issues (see Reflexive Statement and LimitationsFamther Research).

Moving away from the activity of client work itsedfs being facilitative of personal
and professional development, the current resedmmd that participants
experienced their past personal and professionedlolement to have been facilitated
by the significance of an experience to them, rathan specific activities having
facilitative effects themselves. This supports oh¢he findings of Farber’'s (1983)
research, which found that psychotherapists ratadges they experienced as part of
their training as only “somewhat” related to thelient work, and Myers’ (2001)

research, which chose to focus on therapists’ Sagmt experiences with one client.

The broader research on the facilitation of persama professional development
provides some insights about the process of trainpersonal and professional
development in this research. For example, Kalb334) learning style theory may
explain why certain participants in the currentdstexpressed a preference for some
activities over others. For example, in Kolbianmer Sameera’s dislike for group
work may be explained by her being a “reflectosproebody who stands back from
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events and thinks before acting), Lachlan’s like edperiential work may be
explained by him being an “activist”, (somebody wéiagrosses themselves in the
here and now), and Chun, who expressed enjoyingnaimg her learning and
development with her personal tutor could be dbsdrias a “pragmatist”, (somebody
who concentrates on practical issues and likegeoaslink between what they learn

and how they can use it).

The results of the current research are supponeth® pluralistic stance of the
concept of the self as the development of the isefacilitated by a number of
different activities and experiences which areditiko the significance of one’s own
unique standpoint. This corresponds with John®96) discussion about the
complexity of the concept of “the self”, which isstribed as complex, multi-faceted,
socially-embedded, socially-constructed, even dliys depending on one’s own
epistemological perspective. As a result, Joh®@9§] suggests that we must move
beyond a simplistic understanding of the self aads@nal development work must be
approached with openness and flexibility. John812} suggests that personal
development may be facilitated by a number of @&@&® in life and work, and that
specific activities that pertain to development andy partly responsible for trainee
development. This position suggests a complex gg®@nd interaction between
different activities in the process of personal anofessional development, as found
in the current research. This broad and complew\af the facilitation of personal
and professional development has been acknowledtisd)ssed and explored by
theorists and researchers. Fitzpatrick, Kovalak Afever (2010) created a process
model of the development of trainees’ theory ofcpice from the analysis of 17
masters-level trainee counsellors’ weekly develomtmeurnals. They found that a
number of different activities interact with eader as factors for the development
of their theoretical orientation, with the indivials’ personal philosophies or values
being one of the predominant influences. Thisesponds with the current research
where it was found that certain meaningful expexésnare facilitative of personal and
professional development, and the trainee’s indizidvalues-based preferences for
certain activities are important in the facilitatioof personal and professional
development. Ronnestad and Skovholt (2003) reftated the results of their
previous research (Skovholt & Ronnestad, 1993) @edted stages and themes of

counsellor and therapist development from the daf00 qualitative interviewsOn
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the facilitation of professional development, thesere similar findings to the current
research on personal and professional developritent:found that development was
a long, slow, continuous process that is also ierrand that participants experienced
differing processes of change, such as noticingi@haetrospectively, experiencing
intense rapid change brought on by specific ciiticgidents, and experiencing
reoccurring cycles of a specific difficulty, sucls aeoccurring difficulties with
confidence (Ronnestad & Skovholt, 2003). Also Emio the current research, they
found that interpersonal sources such as supesyidoainers, peers, friends and
family members had a greater influence on profesdiodevelopment than
‘impersonal’ sources of influence such as readimdy\ariting coursework (Ronnestad
& Skovholt, 2003).

Although it is acknowledged in the general literat@nd theories of personal and
professional development that a number of differativities are important in the
process of personal and professional developmedtyesearch on the facilitation of
personal and professional development has foundtithimees experience activities
differently (e.g. Grimmer & Tribe, 2001; Irving & Wams, 1999; Knight et al.,
2010; Robson & Robson, 2008), specialised reseancthe facilitation of personal
and professional development continues to focusdevelopment in relation to
isolated activities or events. For example, algioboth Robson and Robson (2008)
and Knight et al. (2010) found that some traineidsndt find personal development
groups worthwhile, both collectives suggest thatugs should be improved so that
they can be of benefit to all, rather than acknogieg individual trainees’ diverse
needs and preferences for personal developmentaining. While it may be
important for research to be generated to assessffibacy of certain activities, such
as personal therapy, which is mandatory for ColingePsychology trainees and
incurs a financial cost, the focus in the reseayohspecific activities has not only
shifted the focus on this literature area ontoatiyvity itself andif andwhattrainees
develop, thus missing the complexity lmdw and why trainees develop, a “one size
fits all” approach may also deny the diversity dditees. For example, Richards
(1999 as cited in Galbraith & Hart, 2007) suggetttat “traditional” personal
development methods such as personal developmenpgyiare culturally insensitive
as they are not suitable for all cultures. RickgiiP99 as cited in Galbraith & Hart,
2007) proposes that the diversity of trainees shdal recognised and that trainees
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should be able to engage in activities that arevegit to them. The focus of this
research on the facilitation of personal and psifewl development through client
work may have allowed trainees’ diversity to be en@vident than research that
focuses on specific training activities as the pecacof clinical work is not entered
into to facilitate personal and professional depeient. It may be that this allowed a
broader discussion of personal and professionakldpment than research on
traditional activities where trainees know thatsoeal and professional development
is a direct aim and they have more of a sense efctntribution of the particular
activity to their development.

The finding of this study that training is expeed as a challenging and confusing
time for trainees is supported by much theoretitatature and research, including
the psychological theory of mentalisation (Fona@grgely, Jurist & Target, 2002),
and the theory of professional individuation (Skolvh& Ronnestad, 1992), which
both suggest that development involves a reflecbonand understanding of the
relationship between self and other. These firglicgn also be explained by
Robinson’s (1974) four stage model of learning, amhsuggests that as individuals
learn, they move from “unconscious incompetencdigre they are unaware of what
they do not know) through “conscious incompeten@diere they are aware of what
they do not know) and “unconscious competence” (wlthey are unaware of their
assimilation of knowledge), to “conscious compe&nfwhere they are aware of
what they know). Robinson (1974) suggests thajestavo and three are the most
challenging for learners as they involve a redbsathat there is much to learn and
constructs of reality and identity are challengedThe loss of self as a result of
building awareness as implied within Robinson’'s 74© model of learning,
mentalisation theory and the theory of professiomalividuation (Skovholt &
Ronnestad, 1992) corresponds with the finding i tsearch that many participants
experienced anxiety and a loss of self as a redufaining personal insights at the
beginning of training. Ronnestad and Skovholt @08uggest that the struggles of
early training can be characterised by “severggias”’, which can also be applied to
the findings of this research: acute performanceetyand fear; illuminated scrutiny
by professional gatekeepers; porous or rigid ematidboundaries; the fragile and
incomplete practitioner self; inadequate conceptoaps; glamorised expectations;
and the acute need for positive mentors. MoreofRzq (2006) suggests that



The relationship between client work and persondl@ofessional developmeag

Counselling Psychology's alignment with pluralismayn cause “considerable
emotional strain” (Rizq, 2006, p. 614) in Counsglli Psychology trainees
specifically, as Counselling Psychology traineesstmhalance theoretical ambiguity

as well as the ambiguity of clinical work assoaibwath therapeutic training.

While participants’ difficulties during training nabe viewed as part of the process of
learning and training, as well as the challengesgadppling with theoretical
pluralism, theorists have suggested that persaonhpeofessional development can be
enhanced through active engagement in the prodepsrsonal development (e.g.
Kelly, 1993; Kolb, 1984; Schon, 1983). These tleoican provide some insights
about the challenges that participants had in esmg the process of their
development throughout the interview. Theoristshsas Kelly (1991), Kolb (1984)
and Schon (1983) have emphasised the importanceflettion in the process of
learning. Cross and Papadopolous (2001) use Kgli@91) five-stage “experience
cycle” as a model for conceptualising the procdspessonal development. Kelly
(1991) suggests that in order to develop from goes&nce, individuals must: be
open to or in *“anticipation” of experiences and gblke development; have
“‘commitment” to view experience as an opportunity thange; “encounterthe
experience by being actively engaged in reflecinghe meaning of the experience
for them; evaluate the encounter stage through arioge of
“confirmation/disconfirmation”which in turn will facilitate the resolution of tHal
stage of the cycle, that of “constructive realismAlthough participants in this
research did report an openness to experiencehatdheir development had been
facilitated by reflecting on pertinent experiencegme of the difficulties that
participants had when discussing the process af thevelopment may also be
explained by Schon’s (1984) theory that profesdotearn through “reflecting on
action”: that learning will remain tacit unless yhare actively engaged in processing
their learning as it occurs. Turner et al. (208Byde to Schon’s (1984) notion of
reflection on action, finding that participants’ataing through client work was
limited if their personal and professional devel@mmnwas not perpetually reflected
on through writing their experiences in a diary. Il participants in this study
described that they had not actively engaged im thtevelopment or reflected on it
prior to the interview, which allows the inferenitet their knowledge has remained

tacit, explaining why they experienced difficultgflecting on their personal and
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professional development in the interview. Sch@884) suggests that optimal
learning cannot take place without reflection otcac

Further to the importance of reflection on actian facilitating personal and
professional development, research has also sugbélsat there is a need to be
guided by others in the developmental process. ofi$ts have suggested that the
process of developing a professional identity ishbatrapersonal and interpersonal
(e.g. Connor, 1994; Gibson, Dollarhide & Moss, 2010 terms of the intrapersonal
process of professional identity, Auxier, Hughed afline (2003) suggest that
trainees are involved in a cycle of autonomy arngkeddence on professional others in
forming their own professional identity, which iaded on the results of a grounded
theory. In the first phase of the cycle, traineslg on external authority figures for
conceptual and experiential learning, and evalunatitn the second phase, trainees
rely more on post-hoc learning from feedback frémwirt supervisors and trainers on
their clinical and academic work. Trainees thenvento the third phase, where
supervisors are internalised and this voice becoamesiternal locus of evaluation
that allows trainees to make their own examinatiointheir practice, based on their
supervisors’ feedback (Auxier, et al. 2003). Thenpersonal process of professional
identity involves the role of the professional coumty in shaping the role of the
trainee. For example, O'Byrne and Rosenberg (199®yposed a sociological
perspective on identity development, in which tiaénee becomes acculturated to the
professional community through guided participationthe community. Through
observation, supervision, consultation and practibey become professional
“natives” who are “socialised” to the professionammunity; they learn the language
of the professional community and learn what toeekdrom being a part of that
community. Participants in the current researdocu$sed the importance of their
clinical supervisors and personal therapists inettgning and shaping their personal
and professional identities. While university mexis were viewed as sources of
professional development, there was anxiety amamgesparticipants in regards to
trainers’ roles as examiners. Moreover, participaeported that there was little
discussion about their personal development ateusity and they did not know what
trainers expected of them in terms of personal ldpweent. This finding is
consistent with Donati (2003), who found that tesis and trainers were dissatisfied
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with what they perceived to be a lack of discussam integration of personal

development in training.

Despite the experience of participants in the eurseudy that they did not know what
was expected of them in terms of their personakldgment in training, theorists
have written about the importance of trainees tgelrar goals and criteria for their
personal development. As the self of the counsaioviewed as an essential
ingredient in the potential for effective therapeuwutcome, (e.g. Wampold, 2001)
work on developing the self is an assessed compafe@ounselling Psychology
doctorate programmes and professional practiceefin@s on this exist (BPS, 2005).
As such, academics have expressed that there eed for trainees to be aware of
what is expected of them in terms of personal agreent so that trainees can be
effectively assessed (Donati, 2003). BPS (200%fegsional practice guidelines
stress that it is essential that trainees develelpkesowledge and engage in
continuous personal and professional developmeahsore and maintain ethical and
competent practice. Some theorists have develometkls and curricula for personal
development in training (e.g. Connor, 1994; Mead®97; Johns, 2012; Hughes &
Youngston, 2012). Although definitions for persbaad professional development
have been developed, (e.g. Donati & Watts, 20@8ndr& Williams, 1999; Wilkins,
1997) it is acknowledged that the meaning of peakdavelopment differs according
to a number of factors, such as theoretical ort@nrigJohns, 1996). Consequently,
personal development criteria are flexible, witle texpectation that trainees and
trainers know what is expected and can assess rnagrstevelopment, while
acknowledging that the process and path of persbealopment is by no means a
prescriptive one. For example, Hughes and Youmg&612) have created a model
for Clinical Psychologists’ personal developmenthwihe acknowledgement that
personal development is not a fixed process but thie intention of helping trainees
understand what the process of development mighkdeFurthermore, Johns (1996;
p.53) suggests that “personal development in irtkdégaining courses should be
proactive as well as reactive: it needs to be @dnat least as an outline, in addition
to responding to what happens incidentally”. Inmsewary of her personal
development curricula, Johns (2012) suggests thaaters should discuss and ask
trainees to reflect on the aims of the course;dines of counselling; and possible
outcomes of development. She recommends thatetsaishould develop a
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framework for training based on the ethical pritegpof the training and course
philosophy and in line with accreditation requirene outline the learning objectives
for personal development; identify what competendiginees should be judged
against, and assess trainees’ development at theferaining. Despite the existence
of clear and structured personal development auai¢e.g. Hughes & Youngston,
2012; Johns, 2012), participants in the currentaesh did not report their personal
and professional development at university to bmagtive or a clear and structured

part of the course programme.

Although curricula have been developed, previouseaech on how personal
development is implemented in training (SpencerQ620suggests that trainers
experience the practice guidelines of the BPS todgrie and that this contributes to
the difficulty of implementing personal developmenttraining is it is difficult to
define and assess. US authors (Hensley, Smith &mplon, 2003) have written
about the challenges in assessing their counsetliamees, suggesting that the
challenges are cross-cultural. The results of thieeat research suggest that efforts of
authors who have defined the concept “personalldpreent” (e.g. Donati & Watts,
2005; Irving & Williams, 1999) and theorists whovkadeveloped curricula for
personal development (e.g. Connor, 1994; Mearn8y7;19ohns, 2012; Hughes &
Youngston, 2012) have done little to clarify thenfusion of personal development
training. Rather, the results of this researchgeagthat definitions of personal and
professional development have increased traingeséty and defensiveness around
personal and professional development, as paritipa@o not experience their
development according to these definitions and uah delieve that they are not
developing as they “should” be.

Participants’ lack of understanding of what wasestpd of them in terms of their
personal and professional development, and thedacokflection in action expressed
by participants in the interviews, may explain thexiety and defensiveness
expressed by participants in relation to discussher training experiences and in
response to the interview questions. Participdittsallude to research in relation to
their experiences of training, however such researas often used as a blueprint of

how participants felt they should be progressihgany participants reported feeling
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angry and disappointed by what they saw as a latckamer input and support for
trainees’ individual personal development outsitlstuctured course activities.

Although trainees reported a lack of communicaffom trainers throughout training,
their difficulties were reported as being more acat the beginning of training and
eased off as participants gained a theory of mmactivhich is consistent with the
findings of Gibson, Dollarhide and Moss (2010) ttrainees progress from focusing
on the validation of professional others to focgsam self-validation. Ronnestad and
Skovholt (2003) also found that trainees develdpemry of practice and increase in
confidence as training progresses. Applying pssobbdstic theory to trainees’
emotions, the stress and anxiety associated witlly gaining may have led to the
unconscious employment of defense mechanisms sugtogection in order to reduce
anxiety. For example, the finding in the curresgearch that trainees felt that they
were being watched by a punitive other, and weaghtiened of talking about training
insecurities with trainers, could be a projectidnuawanted feelings of guilt that
trainees had about their growing awareness of tbein personal difficulties in
working clinically.  This may explain why, after geriencing personal and
professional development throughout the courserafihg, the responsibility that
they placed on trainers in aiding their personatl gmofessional development
lessened. Although some of the feelings aboutdraithat trainees expressed can be
viewed as projections, trainees’ disclosures thatet was not a clear programme for
personal development in training, need also todbert at face value. The current
research suggests that the emotions that traingessrienced in relation to their
trainers can be seen as resulting from an interatietween three factors: the natural
process of development, where the trainee expergenegative affect due to a loss of
self; a lack of an implementation of personal depeitent curricula and criteria; and a
lack of communication about the curricula and thiega by which they may be
assessed.

4.4 Implications
The discussion of the results suggests two madirfgs of this research: firstly, there

are problems with the existing research on thditiaicon of personal and professional
development in that research on the facilitation pgrsonal and professional
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development does not sufficiently address or eitpliacknowledge the complexity
of why andhow personal and professional development are faeititaand secondly,
there are problems with the way that personal dewveént work is implemented in
training in that trainees are not engaging in &cpersonal development work and
there are difficulties in communication betweenreas and trainers regarding the
expectations of trainees’ personal development thedcriteria by which they are
assessed. The findings of the research will beencomprehensively summarised
below. Clinical and research implications of eaicllihg, and suggestions for further
research and training practices will be proposkmhitations of the current research

will also be discussed.

4.4.1 Problems with the existing facilitation reseah.

4.4.1.1 Summary of findings.

The existing research on the facilitation of peedoand professional development
focuses on specific training activities, such assgeal therapy (e.g. Grimmer &
Tribe, 2001); personal development groups (e.g.sBob& Robson, 2008); and
reflective journals (e.g. Wright, 2005). Howewtte findings of the current research
suggest that development is a complex process,whiacilitated by the relevance
of specific experiences to the trainee’s individdalvelopmental needs and their
individual values-based preferences for particudetivities, rather than individual

activities having separate facilitative effects miselves. These findings reflect
theories of personal and professional developmewnicgsses (e.g. Fitzpatrick,
Kovalak & Weaver, 2010; Skovholt & Ronnestad; 1992 professional identity

formation (e.g. Auxier, Hughes & Kline, 2003; Gibsdollarhide & Moss, 2010),

yet the findings in the current researchhofv and why development takes place for
trainees differ to the focus of other research lo@ facilitation of personal and
professional development, which has focused tnainees’ development is facilitated
by a specific activity and/hattrainees learn from the activity itself.

The findings of the current research suggest that éxisting research on the
facilitation of personal and professional developtmmay be flawed, as it implies a
causal relationship between specific activities goersonal and professional
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development, thus preventing a detailed and rictupe of the complexities and
idiosyncrasies of individuals’ development. Desylie existence of a large body of
theory and research that has found the processioté development to be a broad
and complex process which is facilitated by manffetgént activities (e.g. Johns,
1996; Fitzpatrick, Kovalak & Weaver, 2010; Skovhdéit Ronnestad, 1992), this
knowledge has not been integrated into the fatidmaliterature adequately. Although
it seems likely that academics who research thelitédon of personal and
professional development are aware of and ackn@e&léae involvement of a number
of different activities in facilitating personal duprofessional development, this needs
to be made explicit in their research to put tHeidings of if and what trainees
develop into perspective. It is proposed that $omy onhow and why trainees
develop would enhance the findings of this literatuarea. Although it is
acknowledged that focusing ainand what trainees develop also makes a valuable
contribution to knowledge in assessing the efficaocl particular personal
development activities, such as personal therdys/résearch suggests that the results
of the existing facilitation literature should nbe taken at face value and be
interpreted in meaning that particular activitiee asufficient as developmental
facilitators for all trainees. This position isnsistent with the suggestion of many
theorists who have argued that attending persdweafpy should not be sufficient in

meeting the personal development requirement ofitia (e.g. Mearns, 2003).

4.4.1.2 Implicationsfor research and practice

Focusing onhow and why trainees develop in research would allow a greater
understanding of the complexities and individueditof development has implications
for training practices. This may allow trainersfagilitate personal and professional
development in trainees more effectively by impletirey a personalised and flexible
approach to development practice and assessmdrdimng programmes. Due to
Counselling Psychology’s commitment to evidencesbgsractice (Corrie, 2010), it is
likely that there is a link between the focus oreafic activities in facilitating
personal and professional development in trainedkd literature, and the lack of a
personalised and flexible personal developmenticlar as discussed in the training
implications below. It is therefore proposed trestearch that seeks to understand the

relationship between specific activities and peat@and professional development
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should explicitly acknowledge the complexities dfe tprocess of personal and
professional development and the importance in mban of different activities,
events and processes in its facilitation so thetusal relationship is not implied.

4.4.2. Problems with the implementation of personalevelopment

4.4.2.1 Summary of findings.

This research found that trainees are not actiealyaging in personal development
work. Although trainees reported that they hadettgped, theorists who have defined
personal and professional development suggestpiisonal development requires
active engagement (e.g. Irving & Williams, 1999)aheorists who specialise in
learning theories suggest that optimal learningnoatake place without perpetual
reflection (e.g. Kelly, 1999; Schon, 1984). Trasedifficulties in discussing their

personal and professional development and theodisi# of each participant that they
had not reflected on their personal and professideeelopment in training prior to

participating in this research suggests that ppattts are not developing to their full
potential.

The discussion proposed that the lack of trainega@ament is related to trainees’
experience of not understanding what specificadlyexpected of them in terms of
personal development, apart from in the broadestisté¢hat personal development is
integral to clinical and ethical competence. Inrespondence with Spencer (2006),
trainees reported that there was no clear struébungersonal development in training
and that personal development was not well integlratto their training programmes.

Trainees reported that although they had some parstevelopment activities in

training, such as experiential groups, these wetesrperienced as being enjoyable
for all or sufficient in satisfying the personal@éopment component. The findings
that no one activity is sufficient in personal depeent is consistent with the

position of Dryden, Horton and Mearns (1995), dmel differences in perceptions of
particular activities reflects research that hastbthat not all participants experience
particular activities such as personal developngoups or personal therapy as
useful. There has been much debate in the litexatuth regard to the mandatory

requirement for personal therapy as some studies foand that some trainees do not
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experience personal therapy as helpful to theisqreal development (e.g. Makaskill,
1988). The mandatory requirement for personaktngemade by regulators and the
requirement of some therapeutic training coursedrfonees to engage in personal
development groups has stimulated ethical debatgarding trainees’ informed
consent to participate in such activities (e.g.e9p2000; Legg, 1999). However,
existing research on personal development grougs Kaight, Sperlinger & Maltby,
2010; Robson & Robson, 2008) suggest that actvgie@ups should be adapted to be
of benefit for all, whereas the findings of thissearch suggest that personal
development training could be enhanced throughdédwelopment of a more flexible
and personalised personal development curriculurtrénees. Further to differences
in trainees’ perceptions of specific developmenivaes, trainees reported that there
was a lack of communication between trainers aamidées in regards to their personal
development, with some trainees reporting that tweye frightened of talking to
trainers about their personal development needss Was interpreted as reflecting
trainees’ lack of understanding that personal adgaknt is an idiosyncratic process
and a lack of knowledge of how their personal dgwelent was being assessed by
trainers. Although research has found that themigusion among trainers (Donati,
2003; Spencer, 2006) and trainees (Donati, 2003yemards to the personal
development component of training, literature deesccould not find any research
that focuses on the relationship between the camfusf the personal development

component and trainee anxiety.

4.4.2.2 Implicationsfor research and practice.

The finding of this research that trainees aredeveloping optimally and that there is
no clear personal development criteria in trainiag regulatory implications (BPS,
2005) and ethical implications as personal devetns a mandatory component of
Counselling Psychology training and research hasdothere to be a relationship
between the therapist’s self and professional coempe (e.g. Strawbridge & Woolfe,
2010; Wampold, 2001). Furthermore, participanigezience of a lack of guidance
from trainers may cause trainees unnecessary emabtibstress, particularly at the

beginning stages of training (Gibson, DollarhidéA&ss, 2005).
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In terms of future research, it would be useful understand how different

Counselling Psychology courses implement persoeakldpment in training and

why, and to investigate the anxiety that was exy@@dy trainees in this research by
researching trainees’ and trainers’ experiencé@fpersonal development component
of training. This would allow a greater understagdf the relationship between the
necessary struggles associated with the naturalepsoof development, and the
unnecessary struggles associated with a lack &gargent in development work and

a lack of communication of expectations betweeméra and trainees.

4.5 Towards a Curriculum for Personal Development

The findings of this research and correspondirggdiure can be utilised to suggest
the beginnings of a personal development curricufomCounselling Psychology

training that could be utilised by Counselling Asylogy trainers. | suggest that
personal development curricula need to be cleauctsired and supportive in order

for trainees to develop optimally.

45.1 Aims.

The proposed curriculum has two main aims: forngas’ knowledge of their
personal and professional development to becomgvéicthrough “reflection on

action” (Schon, 1983) and through continual engagenn personal development;
and for trainees to develop an understanding of tiey learn (Kolb, 1976) and to
engage in personal development activities that theerience as facilitative of their
personal and professional development.

4.5.2 Methods

Trainees’ personal development would be facilitabgdwo main training methods;

firstly, a personal development module in the fasimester of training that would set
the framework for personal development work thraughtraining; and secondly,

trainees will be encouraged to actively engage hairt development through

“reflection on action” (Schon, 1983).
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4.5.2.1 Personal development module.

The proposed personal development module would nig@emented in the first
semester of year 1. This module would aim to cgravelear and structured personal
development curriculum so that trainees are awaatthey must engage in personal
development work and they will be informed of théeria by which they will be
assessed. Theorists (e.g. Johns, 2012) suggestnpérdevelopment curricula and
criteria should be clear and structured so thap#isonal development component of
training can be evidenced and assessed. Furtherméreeler (2002) suggests that a
clearer understanding of the expectations of paistevelopment work would reduce

trainee anxiety.

The personal and professional development moduleldvbave three main foci:
firstly, to introduce students to regulatory requients for personal and professional
development and theories so that trainees are avfarbat is expected of them and
will be aware that there is no one correct way @getbp; secondly, trainees will be
encouraged to reflect on their motivations forrwag, their development so far and
their learning preferences so that trainees engageflection from the start of their
training (Johns, 2012) and are able to identifyrtlarning styles (Kolb, 1976); and
thirdly, trainees will be introduced to differenttaities that may facilitate their
personal and professional development throughétasessions (e.g. an experiential
group one week, a group discussion the next wegliter the module’s completion,
trainees will be encouraged to engage in activttias they enjoy in order to facilitate
their development through the rest of training @gample, trainees could create their
own groups at university or find them elsewhere thg BPS.)

References of theories and research, as well amldetf the course structure,
assessment, suggestions for personal developmewitieg and resources would be
provided to trainees in a ‘personal developmenk’pacsemester 1.

4.5.2.2 Reflection on action.

Trainees will be encouraged to perpetually reftactaction (Schon, 1983) so that the

potential for development is maximised. Methodsfézilitating reflection on action
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can be selected by the trainee but suggestionsidecpersonal and professional
development journals (Rizqg, 2010), drawing (Tureteal. 2009), and discussions with
others (Richards, 1999 as cied in Galbraith & Ha@07). Trainees would also be
given specific themes or topics to reflect on mbntBuch as the family, personal
therapy and what it means to be a Counselling Rdggist so that personal

development is both ‘active’ and ‘reactive’ (Johh896).

4.5.2.3 Integration of personal development.

Steps would be taken to ensure that the personalapement component would be
represented throughout training. As personal agweént and professional
development are inextricably linked, students wobéd asked to reflect on their
learning in reference to their personal developmentll taught components of
training. Trainees would be encouraged to refle@ way that is helpful to them, for
example, some may want to discuss their reflectmatis the whole group or in small
groups, while others may choose to write or draflecgons. Personal development
will also be integrated into coursework througheandnstration of reflective practice
in relation to specific elements of clinical wodych as reflecting on the motivations
behind the utilisation of a particular interventi@amd in relation to broader academic
topics such as reflecting on one’s own beliefs jprederences regarding working with

a particular therapeutic model or population.

4.5.3 Assessment.

Assessment would occur bi-annually, at the middieé end of each academic year.
This would involve a meeting with a personal tuterhere there would be a
discussion about the trainee’s personal developrmemd its relationship to
professional development (this assessment strategld be made explicit during the
year 1 module). The tutor will be able to assehsther the student is engaging in
their development and if their learning is actitteys meeting regulatory and ethical
requirements. During the tutorial, the rationade frainees’ selection of activities
would be presented to ensure that trainees areavaitling certain activities that
would be useful for them to engage in. The tutamd have an evaluative function,
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however the process of the interview also has #itédive function in stimulating
reflection and making knowledge active.

4.5.4 Personal development culture.

Academics specialising in identity formation (eAuxier, Hughes & Kline, 2003)
suggest that for trainees there is an interperseleahent to identity formation that
relies on the professional community in shapingné@s’ professional identities.
Theorists have suggested that it is not desirablénplement the same personal
development curricula in each course as each cobese its own underlying
philosophy and epistemological stance (Johns, 19%&wever, Counselling
Psychology’s alignment with pluralism means thae dheoretical approach is not
favoured over another; Counselling Psychology &@nhave often had diverse
clinical trainings and align themselves with diffey theoretical schools, and trainees
are encouraged to find their own orientation tmtiieand practice through training.
As such, it is questionable whether a unified Celiimg Psychology culture could
develop in individual trainings to be of benefit ti@inees in the process of their
identity formation. Further research on traingrarspectives on the development of a
course culture could provide new information abitngt complex task of facilitating

personal and professional development.

4.6 Limitations and Further Research

It may be possible to suggest that this researdimised in that the findings of the
research do not correspond neatly to the initi@cgjg aims of the research. This
research aimed to gain a greater understandingwfamd why client work facilitates
personal and professional development since whitgey studies have found that
client work is rated as the most important factor personal and professional
development (e.g. Donati, 2003; Orlinsky, Bottersi&Hunt, 2001), there is a lack
of information about how and why client work is @ssal to personal and
professional development in the existing qualigtiliterature (see Literature
Review). This research aimed to gain a deeper ratadeling of trainees’
“experience” of client work by simultaneously allmg participants to speak freely
about how and why client work was important to rtlegvelopment, thus generating
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information that could be used by trainers to eokaimaining practices, while also
allowing participants to discuss possible negaéxperiences of therapy which may
not have been disclosed in previous research dumdihodological issues (see
Literature Review). However, this deeper investagaof participants’ experience of
development found that participants experiencedimber of different activities as
important to their development, according to thewn personal needs and
preferences. Previous research on client work (¢ejson, 2008; Stahl et al., 2009;
Turner et al., 2008) has found that trainees dseusumber of different experiences
and activities as important to their developmemwénver these findings were not
discussed in relation to how and why developmemuwed and client work was
discussed on its own. The findings of this redeaseggest that it is essential to
acknowledge that a range of activities facilitatevelopment as this knowledge
provides a greater understanding of how and whysqgmal and professional
development are facilitated, which in turn allowgraater understanding of trainees
needs and provides an evidence base for personatlogenent training
methods. Thus, while this research is limitedtg ability to discuss the specific
importance of client work, as it initially set aiat do, acknowledging the importance
of a number of different activities, experiencesl gmactices provides a richer and
more representative impression of the personallderent experiences and needs of
trainees and provides an evidence base for the emmgitation of personal

development training curricula that focus on trasiendividual needs.

The findings of the current research also incitehter questions that highlight the
limitations of this research and suggest areasuhér research. These guestions,
and a summary of how these questions could bercdsh are outlined below.

4.6.1 Why have researchers focused on one activity?

The findings of the current research suggest thattendency of researchers to
investigate personal and professional developmenelation to specific activities
prevents knowledge on how and why trainees develtips perhaps unusual that
activities are often investigated in isolation ae wider literature on personal and
professional development acknowledges the impoetarionany different activities
and acknowledges complexity. It is suggested iis tlesearch that previous
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researchers may have investigated the contribudibrspecific activities in the
facilitation of personal and professional developtieecause they are theorised to
improve therapeutic outcome, yet there is no ewglievidence that this is the case.
Further research on how trainers conceptualise félditation of personal and
professional development would illuminate the dmswe between the broader
theoretical literature and the specialist faciid@atliterature in this topic.

4.6.2. What is the rationale for current personaland professional

development curricula?

This research found that trainees do not know whatxpected of them in terms of
personal and professional development, howeverdsisarch is limited in its ability
to explain why this is the case. While previousegech has investigated how some
courses implement personal and professional demedap in training (Moller,
Alilovic & Mundra, 2008), there is no research ohyaparticular methods are chosen
and it is unclear why trainees are unaware of peisdevelopment methods and
assessment in training. Research on trainers’ppetises of this would provide
useful information about trainers’ understanding érsonal and professional
development and their understanding of the confusibtrainees in relation to this

area of training.

4.6.3. What are the parameters of necessary and uacessary anxiety in
Counselling Psychology training?

This research found that many trainees were expang high levels of anxiety as a
result of training. Many theorists and researclsuggest that anxiety is a natural
response to change, however trainees also suggésa¢dsome of the anxiety
experienced was a result of not understanding whatexpected of them in training,
which raises ethical questions about trainees’ mapee of anxiety. A deeper
investigation into the process of anxiety in tragiwould provide some clarity to this

complex topic and could inform future training medks.
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4.6.4. Are reflective practitioners better practitioners?

Although participants in this research expressedink between personal and
professional development and clinical competencem@er and Tribe (2001)
suggest that a more reflexive practitioner maybwta more competent one. Further
research is therefore needed to assess the relaporbetween personal and

professional development and therapeutic outcome.

4.6.5. How does theoretical orientation effect peomal and professional

development?

The results of this research had roots in manyeuwdfit literature areas, not all of
which could be discussed in detail, such as tHaente of theoretical orientation and
type of training on the experience of personal prafessional development. This
research did not investigate the relationship betwéheoretical orientation and
personal and professional development as the mamics were Counselling
Psychology trainees and Counselling Psychology igheoretically pluralistic

discipline. Future research that focuses on facsuch as theoretical orientation
could provide useful insights into how such factoray influence the practice and

experience of training.

4.6.6. How do Counselling Psychology trainees constt the issue of
personal and professional development?

While this research found that that there was demdihce between trainees’
definitions and lived experiences of personal arafgssional development, and it
was interpreted that there was an unwelcome diseowround personal and
professional development, the employed method & t@uld not explain how

trainees constructed this phenomenon. It is sugdehat a discourse analysis on
trainees’ construction of personal and professideaklopment would allow a greater
understanding of the difficulties trainees have cionceptualising personal and

professional development.
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4.6.7. What about the unconscious?

This research found that trainees experienced aeumf emotions and processes
that they could not make sense of. From a psydigian perspective, this confusion
could be explained by the influence of unconscioagives. Furthermore, there is a
possibility that process issues between the ppatints and researcher may have
unconsciously biased the data (see Reflexive S&aatgm A greater examination of
trainees’ unconscious and interview process isstgssnot possible in this research
due to the epistemology of IPA. IPA focuses on itieaning of lived experience
therefore the method refutes the idea of an unemmscas it is not known and
therefore not lived and experienced. A psychodmalanalysis of trainees’
relationship to their personal and professionalettgyment could illuminate some of
the complexity and confusion of thought found irs ttesearch. Further research on
the trainee-trainee researcher-participant dynanmviculd also provide useful
information that could be utilised by academics wdn@ interested in research

methods and contribute to debates of researchtyaa validity.

4.7 Concluding Remarks

This research is original in its integration of matfferent theories and perspectives
in relation to the facilitation of personal and fessional development. Through its
aim of capturing the complexities of trainees’ jper@ and professional development,
this research has proposed methods by which dewelotpmight be researched more
effectively and facilitated more efficiently in treng. It is hoped that the knowledge
generated in this research will contribute to ®eash researchers’ and students’
knowledge and evidence base for personal and giofed development.
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Appendix A - Email to Course Leaders

26" June 2012
Dear Dr XXX,

| am a second year student on the Professional Doctorate in Counselling Psychology
programme at London Metropolitan University and | am currently carrying out
research on the relationship between third year Counselling Psychology trainees’
personal and professional development and their clinical work.

| am emailing to ask if you could circulate my recruitment information to your third
year trainees so that they can gain an understanding of the purpose of my research and
| can invite them to participate in it. | have attached an invitation to participate, brief
and consent form above.

This research has been approved by London Metropolitan University’s Psychology
department’s research and ethics review panel. If there are any ethical or other
application processes specific to your institution that | need to carry out prior to

circulation, your instruction on these matters would also be much appreciated.

Thank you for your time in reading this email and please feel free to contact me by
phone or email if you have any questions.

Yours faithfully,
Rebecca Byrne

Trainee Counselling Psychologist
London Metropolitan University
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Appendix B- Invitation to Participate

26 June 2012
Dear Trainee,

| am a second year student on the Professional Doctorate in Counselling Psychology
programme at London Metropolitan University and | am currently carrying out
research on the relationship between third year Counselling Psychology trainees’
personal and professional development and their clinical work. There is little known
about this topic and my hope is that the findings of this research could improve
therapeutic outcome, inform training practices and increase awareness of trainee
Counselling Psychologist’s personal and professional development needs.

| am emailing you to invite you to participate in this research. Participation will
include attending a 90-minute audio-recorded interview. The interview will take place
in a location that is suitable to you so that you will not incur any financial cost as a
result of your participation. Participation is entirely voluntary and if you are
interested in participating, please see my participant brief and consent form attached
above. If you would like to participate in this study or have any queries, please do not
hesitate to contact me by e-mail or phone.

Thank you very much for your time in reading this email.
Yours faithfully,
Rebecca Byrne

Trainee Counselling Psychologist
London Metropolitan University.
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Appendix C - Brief

London Metropolitan University, School of Psychology,
Professional Doctorate in Counselling Psychology

Trainee Counselling Psychologists’ experience of personal and professional
development through client work.

Name of Investigator: Rebecca Byrne

Name of Supervisor: Dr Russel Ayling
r.ayling@londonmet.ac.uk
Name of Director of Studies: Dr Mark Donati

m.donati@londonmet.ac.uk

BRIEF
This doctoral research is being conducted at London Metropolitan University, School
of Psychology, by Rebecca Byrne, and is being supervised by Dr Russel Ayling and
Dr Mark Donati.

The purpose of this study is to gain an understanding of the relationship between
working with clients and third year trainee Counselling Psychologists’ personal and

professional development. There is little known about this topic and my hope is that
the findings could provide new information that could be harnessed productively by
psychologists to improve their therapeutic work with clients, therefore impacting on

therapeutic outcome. The proposed research’s findings could also contribute to
Counselling Psychology trainers’ knowledge and evidence base when developing
training methods that aim to facilitate personal and professional development in
trainees.

If you have any queries regarding the study, please do not hesitate to contact me, Dr
Ayling and/or Dr Donati on the above email addresses.

You will be asked to take part in a semi-structured interview, which will take

approximately 90 minutes. The interview will take place in a location that is suitable
to you so that you will not incur any financial cost as a result of your participation.
The purpose of the interview is to facilitate your exploration of the topic in a way that
is meaningful to you.

The interview will be audio recorded. The audio recording will be password-
protected and deleted after transcription. You will be given a personal id number so
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that your audio file and transcript will be anonged. This research abides by the
British Psychological Society’s Code of Human Resle&thics.

There is no obligation for you to take part in teisdy and you are free to withdraw

your data from the study until 30 days after thenmew. Thank you very much for
your participation.

Yours sincerely,

Rebecca Byrne
Trainee Counselling Psychologist
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Appendix D - Consent Form

London Metropolitan University, School of Psychology,
Professional Doctorate in Counselling Psychology

PARTICIPANT'S CONSENT

. | have been informed of the nature and purposhisftudy and | wish
to participate.

. | understand that in the debriefing session at é&mel of my
participation | will have further opportunity to kasny questions about the
study.

. | understand that the data collected for this stadstrictly confidential

and | will not be identifiable in any report of shstudy. | am aware that after
the audio recording has been transcribed, the dewwill be deleted and all
information which could identify me will be changetlam aware of the limits
to confidentiality, and that confidentiality willebbreached if | am believed to
be putting myself or others at immediate risk.

. | understand that the findings of this study wal &ccessible to others
when this research is completed.

. | understand that | may depart from this study|8@i days after my
participation without prejudice to me by contactthg researcher and quoting
my id number.

Participant:

Print name Signature
Date

Researcher:

Print name Signature

Date




The relationship between client work and persondl@ofessional developmeB0

Appendix E - Interview Schedule

1) What do the concepts ‘personal development’ ‘@ndfessional development’
mean to you?

Prompts:

-How would you define the concepts?

-Can you tell me a bit about your personal and gesibnal development on the
course so far?

2) Have you experienced your personal and profeabidevelopment as separate to
each other or part of the same process?

Prompt:

- Can you give me any examples of when your petsowhprofessional development
have influenced each other, and/or times when yoe ljust developed personally or
professionally?

3) How have you experienced the relationship betvwamir work with clients and
your personal and professional development so far?

Prompts:

- What role and significance has client work hadyonr personal and professional
development?

- Could you give me some examples?

- Any positive/negative experiences?

4) How has the relationship between your client kvand your personal and
professional development changed over time?

Prompts:

- Could you tell me about any positive/negativeegignces that have been important
to you and how they have developed or influenced ylerapeutic work in a positive
or negative way?

- Could you tell me about an area of your perstifeabr a professional skill that you
feel needs more working through or further develept@

5) What do you think the function of personal andf@gssional development is?
Prompt:

- Do you think that what you have learned persgnalid professionally has any
reciprocal effect on your client work? If so, casuygive me any examples of how,
both positively and/or negatively?

6) What support on your training course would b&fé regarding what we have
discussed?

Prompts:

- Is there anything that you have found helpfultipful on your course regarding the
facilitation of personal and professional developtrierough client work?

- What do you think would be useful (e.g. contbetween placement and course,
pastoral care)?

7) Is there anything we haven't covered that yawktis important?
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8) What has the process of doing this interviewndée for you?
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Appendix F - Rationale for Interview Questions

Question 1: This question focuses on facilitatiagtipipants’ definitions of personal
and professional development, for two main reasé@rstjy, theorists (e.g. Donati,
2003; Irving & Williams, 1999; Johns, 1996) haveggested that the concepts
‘personal development’ and ‘professional developmemean different things to
different people therefore participants’ definitsomvere necessary in providing a
conceptual framework for the rest of the intervie$econdly, theorists (e.g. Donati,
2003; Rizqg, 2010; Sanders, 2004) have suggestetl ttleme are challenges
implementing personal development into professianahing programmes as the
concepts are not well defined in the literaturenerBfore this question also seeks to
explore challenges in defining ‘personal developtheand ‘professional
development’.

Question 2: This question explores whether traireggee with theories of personal
and professional development in their belief thagrspnal and professional
development are experienced as being part of tme gmocess, (Irving & Williams,
1999) and further aims to provide a conceptual &aork for the following interview

guestions.

Question 3: This question aims to address the refsemestion. Particular care was
taken in the wording of this question so that negaas well as positive experiences
could be disclosed. The second prompt further eragms any negative experiences
to be shared with the researcher as previous séat is relevant to the facilitation
of personal and professional development througéntclwork has found that
participants experience difficulties in practiciegunselling to be positive as they
facilitate personal and professional developmery. (Eurner, Gibson, Bennetts &
Hunt, 2008; Stahl, Hill, Jacobs, Kleinman, Isenb&rtern, 2009). The validity of
the findings of these studies was questioned irLttezature Reviewchapter due to
their use of the word ‘learning’. Furthermore,e&xh has found that activities that
are designed for the facilitation of personal andfgssional development have not
always been perceived as positive (e.g. Williamsyl€ & Lyons, 1999; Robson &
Robson, 2008) and researchers have suggesteddtiaigants may be hesitant is
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sharing negative experiences of counselling duethacal implications (McLeod,
1990).

Question 4: This question aims to gain an undedstgnof the process of the
relationship between personal and professionalldpreent and client work in order
to provide insights about how personal and prodesdi development might be
facilitated. This question also aimed to explaredetail the affect that client work
had on trainees, due to past research that hasl fitnat personal and professional
development activities are experienced differebghydifferent people, as explored in
guestion 3.

Question 5: This question aimed to explore paicip’ responses to the mandatory
requirement of personal development in trainingr@vious research suggests that the
complexity of personal development has made itrdusing element of training

Question 6: This question aims to gain an undedatgn of how personal
development is implemented in training, as reseaes found (e.g. Spencer, 2006)
that personal development activities are not gleantegrated in Counselling
Psychology training and this question aims to esglavhether this is still the
experience of trainee Counselling PsychologistsainEes were also asked about their
professional development if they considered persand professional development
to be part of the same process.

Question 7: This question aims to facilitate taloat anything else that participants
feel is relevant or meaningful to their experienoeine with the central aim of IPA,
which is to explore experience in its own terms §8nFlowers & Larkin, 2009).
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Appendix G - Debrief

London Metropolitan University, School of Psychology,
Professional Doctorate in Counselling Psychology

The facilitation of personal development through client work: An Interpretive
Phenomenological Analysis of third year Trainee Counselling Psychologists’ experience.

Name of Investigator: Rebecca Byrne

Name of Supervisor: Dr Russel Ayling r.ayling@londonmet.ac.uk

Name of Director of Studies: Dr Mark Donati m.donati@londonmet.ac.uk
DEBRIEF

Thank you very much for participating in this study, which aims to understand third year
trainee Counselling Psychologists’ subjective experiences of the effect that client work has
had on their personal and professional development and how they feel this development has
taken place over time. This is the first piece of research that has investigated personal and
professional development through client work within the field of Counselling Psychology,
and | hope that this research will contribute to an evidence base for personal and professional
development. The findings of this research could also improve therapeutic practice, inform
training practices and increase awareness of trainee Counselling Psychologist’s personal and
professional development needs. If you have any queries regarding the study, please do not
hesitate to contact me, Dr Ayling and/or Dr Donati on the above email addresses.

All the information you have provided will remain strictly confidential. Audio recordings

will be password-protected and deleted after transcription, and all transcriptions will be
anonymised.

If you have any further questions, are interested in the results of the research, or wish for your
data to be withdrawn, please do not hesitate to contact me, the supervisor of this research, Dr
Russel Ayling, and/or the director of studies and course leader, Dr Mark Donati, via the above
email addresses. If your participation has raised any concerns, you may wish to contact your
GP to access free counselling and psychological support.

Once again | would like to thank you for your participation in this study.

Yours sincerely,

Rebecca Byrne

Trainee Counselling Psychologist
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Appendix H

Example of Developing Emergent Themes - Lachlan

Exploratory comments

Original transcript

Emergent themes

Needs to think for a minute, complexity
concepts (“er, | guess”) ?
Different meanings
experiential?

cognitive ar

Importance of the person in therapeutic wor
Complexity of the topic and definition (“er
does not give definitions

Personal and professional development
same process

Professional dev = personal development
multiple possible meanings for perso

development
Personal meanings important in definitions

Lack of explicit definition, implicit meaning

I1: What do the concepts persol
development and professional developm
mean to you?

6f1: Sure yep um personal development
guess er if | think about it for a moment
dyuess the two the two are conceptually dist
but | think they overlap in practice

12: mmm

kP2: And | think that er the in this sort of ar
)of psychology or counseling er | think that
when we talk about professional developm
tinmariably we’re talking about person
development. Um well what | — | think
means different things to different people,
ndl that way. For me, | personal developme
professional development is perso
development but I'm also aware that that’s
the case for other people who might be dg
the same thing as me, that they might think
it in different terms so | guess | for me th
very much overlap, within the area of er be

nal

ent

ifPtactice v theory

I
nct

eBalancing definitions of the profession with
adiosyncratic definitions

ent

aComplexity of concepts

it
put

nt,

nal

n8ameness v difference
ing

¢ of

ey

ng

sa psychological practitioner or a psycholog

Jisnplicit meaning of concepts
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of personal and professional development
Personal more important than the professio
Professional training to help the self
Interrelated personal and professional

1- helping the self, 2- helping others

Confusion- interesting comments but persd
and professional development have not b
defined

Able to talk personal
development but but difficult to pin down

Personal development and difficulties —ne
to give examples because challenging
explain?

Meaning is in the activity rather than t
definition?

Personal development = personal therapy

npersonal therapy. So it's very simple for

Challenge in defining due to its complexity

um it's been the whole thrust and of my wh

Dle

nakperience over the past three to four yed&tgperience v theory

it's why I've done it really, to develop myseg
personally um and my professional goals |

dovetail with that. So without being mysel

I’'m investing in helping myself primarily by

I’'m also helping others erm so yeah.

A8t Ok, that’s interesting, so how do you

eetkon you would define, what is perso

development and professional developm

for you

P3: mmm

14: 1 know that you say they're overlappir

for you but

and profession&4: mmm yeah erm I'd say it's a go
| suppose um what is perso
development? So I'll start off on that | gue
ede | would say that whatever things that | fi

guestion,

diafficult emotionally mentally erm they are t
things that | most need help with within t

If
uRelated but professional privileges the
[ personal

—

nal
ent

9

p&ersonal development = overcoming perso
naifficulties
2SS

cademic definition v experience and
éneaning?
e

what personal development is within the
context of this course, counseling psychology,

it's therapy um so | go to therapy four time
week and it's analytic therapy and it's I’
been doing it for four years so it's err it’s |

a

st

nal
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Meaning is lost in its definition? “Jargon”

Feeling v thinking

Crude definitions v meaningful experiences

.

Personal development from therapy @
working with clients- different places ar
spaces for development?

Link between the personal and t

become a very big part of my life so t
development you could begin to break do
and describe in a certain using a certain jar
you could say well it's to make my eg
stronger and to er to know more about
blind spots um but somehow it doesn't
justice to the kind of feeling of developir
within a relationship with your therapist whig
iIs a much more of an affective or feeling ty
thing um so when you describe the sort of
in processes so the strengthening of the eg
becoming knowing your blind spots, they
only kind of signposts but they don't really ¢
or shortcuts, they're very crude ways

describing something that's a very ri
experience, the therapeutic process so yea
that’s the that’'s how | would define persof
wtevelopment in terms of therapy. Now th
nds another over the last three years | h
developed an awful lot working as well so i
a it's a kind of how would you describe it, it
like a um you know they’ve got these cars t
power on the electrical system and on

petrol

15: yep

P5: It's like that's a very silly metaphor to p
it, | can see how one thing catalyses the

f

hem but the professional work brings up theersonal and professional development are

he

Wweaning v theory

gon

JO

my

do

1dMeaning is lost in definitions
ch

pe

the

o or

re

T

of

ch

hDsvelopment in different contexts- persona
natherapy and the practice of therapy
ere

ave

I's

'S

hat

the

ut
her
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professional — professional work catalys
personal development and vice versa
Possible avoidance of problems

Feedback between personal and professi
development

Different places important cycles of clie
work, supervision, personal therapy

Personal difficulties played out in differe
spaces and activities —__ potential
development everywhere

Personal and professional catalyse one anc
but the experience of personal 3
professional development in different plag
and spaces catalyse one another as well

Outcomes of development
Increased confidence as a result of client w

Acceptance of self and limitations

Able to show the ‘self’ to others

or | don't work with for that matter, and tk
vice versa | can see things in the persg
development that catalyse the professic
owalrk, so it's a very kind of um there’s
feedback between the two, because | king
see how I've tested my own for examy
nparanoia er to do with supervisors over the
say three years it’s really great because |
test my own paranoiac psyche cos that's w
n& supervisor brings out in you if you have
[datency, if you have a kind of any potential
be paranoid you sure as hell will with
supervisor because you know they're, even
word ‘supervisor’ they can take on this suj
tbgoic function and they their superviso
ritheir that other | so | think inevitably that
r@ghere the overlap is but then that’s also wh
they catalyse each other um you know, n
that | think about it it's a very it's a ver
creative thing if you stay with it, like. Yo
can learn a lot about yourself and you get |
odonfidence from surviving working clinicall
and then becoming you know more you kng
realising that | didn’t have to um you know
cured and that | could still be neurot
certainly with certain supervisors er if n
psychotic (laughs) you know, when | s
psychotic | mean err in the unconscious sg

Awareness of psychological theories allevia

sersonal stuff | work through um or work withmutually enhancing processes

e
nal

rfededback and loops of development and
aifferent experiences in different places

| of

nle

last

ddany activities important in development
hat

> a

to

a

the

per

rééhallenges occur in many settings and so ©
'slevelopment
ere

ow

Yy
u
dgoevelopment of the self through difficulties
yclient work

DW,

be

d)evelopment = self-acceptance

ot

ay

nse

tésat you could have a that you do react

innk between professional skills and

oes

n
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some of the anxieties about the self?? discrete psychotic ways to things, you knpdecreased anxiety and self-acceptance?
erm such as um what’'s the word I'm using

what | meant? Yeah, to treat somebody as| not

as if they are your mother but they are ypur

mother you know, and it’s very rapid, very
automatic. So yeah I think it's kind of cross'eross-hybridisation” of personal and
“‘cross hybridisation” of personal andybridisation of both both um jeez | dom’professional processes and experiences
professional development but also of persoradow why I'm using so many metaphors, it's
and professional development experiences| because I've been writing this morning (I and
P laugh) I'm thinking in this really bizarre
way perhaps.






