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| [ J IRISH IN BRITAIN REPRESENTATION GRC

IN ASSOCIATION WITH SOAR VALLEY COMMUNITY COLLEGE

INTRODUCTION

The Conference was aimed at parents, teachers, first and second generation.
Irish people, all Irish community organisations and all those _interested in
- multicultural issues and developments,

- curriculum development in junior and secondary schools,

- adult and community education. :

It was hoped that the Conference would outline current issues, discuss
developments and indicate avenues for progress. I think it would be a fair
judgement on the day to say that attendance far exceeded our expectations,
that our guest speakers were outstanding in their contributions and that
at least some developments are being set in motion. It is intended to put
forward motions at our 1984 IBRG National Conference proposing the
formation of standing junior and secondary curriculum development groups.

On behalf of the IBRG I would like to thank our four Speakers:
Tom Arkell Senior Lecturer in Arts Education, Warwick University and

the EEC Irish Studies Project.

Ivan Gibbons Ed. of 'Irish Studies in Britain' apd Community Education
worker at Hammersmith and North Kensington Institute of
Adult Education.

Tim Ottevanger Multi-Cultural Adviser for Leics. L.E,A.

Barry Dufour Lecturer in Education and Course Director in Multi~Cultur
Education at the School of Education, Leicester Universit

I would also like to thank the Community College Head, Eric Sylt, and the
Community Tutor, Derek Watkins, for their pesitive role in helping to get
the Conference off the ground, Our gratitude, too, to the volunteer
seeretaries who compiled the minutes and final reports from the Discussion
Groups: Brid Keenan & Eliska Stransky - Irish in the multicultural conte

Ruby Khan - Irish studies in the Junior Curriculum,

Maire O'Hagan — Irish Studies in the secondary curriculum, and

Ita O'Donovan & Brid Keenan — Adult & Community education.
Finally, the IBRG would like to thank all the groups and individuals who
supported the Conference. Plans for a second conference in 1985 are alrea
in motion,

Nessan Danaher, Conference Chairperson and
Education Officer, NEC/IBRG,
Head of History, Soar Valley Community Colleg

CONTENTS - all sections are colour coded for easier reference:-

BLUE pages: Introduction and list of participants.

GREEN pages: the Irish in the multicultural context.

WHITE pages: Irish studies in the Primary curriculum.

PINK pages : " " " i Seconda.ry " 5

YELLOW pages: " b " " Adult, community and continuing educat:
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.
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1
13
1-3
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1
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| Names of Conference Partichants '

Tom ARKELL, Waruwick University; EEC Irish Studies Project

Sarsh BERRY, Leicester, Moat Tomnunity College; Open University
Steve BRENNAN, London, G.L.C., Irish Liaison & Outreach Officer

K. BRUDER, London , Harringey IBRG, Tottenham College of Technology
Maurice CAHILL, Harrow IBRG

Ma iread hit CHOIGHAIN, Harrow IBRG

. Liz CLARKE, ILeilcester; Gateway, 6th Form College
.Jim COLLINS; London; Celtic League

Mrs. Madeleine CQOKE, Leics. ILibraries & Information Service
Maureen DANAHER, Leicester, St. Joseph 's J .S, IBRG

Nessan DANAHER, Leicester, Soar Valley CsC., IBRG Education Officer
Maire Bean ni DHOMHNALIAIN, London, Conradh na Gaeilge ‘
Mrs. M.E. Donnelly, Birmingham, Sp:rkbrook

Kathleen DONNEILY, Birminghom IBRG

Mrs. Cathleen DOYLE, Leicester Irish Society (Secretary)

Mary DUCKETT, Harrow IBRG ‘

Barry DUFOUR, Leicester University, Malticultural Education Director
Mike DUGGAN, Coventry, Corpus Christi J.S, Irish Studies Project
Mike FEELEY, Coventry LeS.d. Adviser .

J osephine M. Fecney, Sheffield, “t. Bernard's School, Rotherhan
Ivan GIBBONS, London, Editor of 'Irish Studies in Britain!

Justin HARMAN, Irish Embassy, First Secretary

Ms. Padma HERAT, Manchesteor LEA Multicultural Development Service
Mary HICKMaN, London, PhD Researcher on the Irish in Britain
Sean HONE, Coventry

Bob HOWELL, Leicester, Gateway 6th Form College

Sean HUTTON, Bridlington, North Numberside

Bridie JOHNSON, Coventry Irish Theatre Group (Tel 0203-29943)
Vineent JOBNSON, Coventry Irish Theatre Group
HildemccaFFERTY rish Books Service and secondary curriculunm

Iuke KEARNS, Bradford IERG

Brid KENNAN, IBRG, Tottenhan C. of Technology, Community Service Unit
Ms. Ruby KHAN, Manchester LEA Multicultural Development Service
Jin KING, Manchester, National Chairperson IBRG

Nora IEAHY, Birminghanm, St. Wilfrid's R.G.S.

Kevin LINT, Leicester, Gateway 6th Form College

Mrs. F. Incy, Menchester

Mr. P, LUCY, lManchestor

C.J. LUKEY, Yanchester LEA Multicultural Developuent Service

Ken LYN &M, Irish Video Project (Channel 4) (Tel.01-740-8223)
Mrs. Bridie LYONS, Leicester Irish Society

Do n MAGEE, Irish Video Project (Chanmel 4) (Tel.01-740-8223)
Mrs. Anna MoCABE, Coventry

Dea. McCURDY, Ieicester,, Comhaltas Ceoltuiri Eireann, Midlands PRO
Mary McCREESH, Coventry, Corpus Cheisii JS, Irish Studies Project
Fr.Daniel McHUGH, Birmingham, Diocesan Service for R.E.

Cormac McKEEVER, Bdgware, St. James ' S., Burnt Oak

Fr.Frank McLAUGHLIN, ILeicester, P.P. Mother of God

Mrs, E. MERRINAN, Leicee‘_‘ier- lesen Society _

Maurice MOORE, Coventzy "rish Thestre Group (Tel.0203-448785)
Seoirse O'BROIN, Ealing, Cuideachta, The Irish Cluh

Badraig O'CONCHUIR, London, Conradh na Gaellge

Michael O'DOMHNALLAIN, Conradh na Gaeilge, ILondon

Mrs. Nora O'DONOGHUE, Coventry, Tare ExameBoard o £ Irish Musiec
Mrs. Ita O'DONOVAN, Birpingham University, Psychology Depte

Maire O'HAGAN, Coventry, Coundon Court CompssSe

cont'de
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Tim OTTEVANGER, Leics. LEA Multicultural AdviSér

liz PITT, West Yorks, Keizhley

Ms, Valerie ROBINSON, Beds. Co. Libraries, Luton Gentral

Michael SHEEHAN, Mauchester IBRG | :

Kovin SHYTH, Birningham, Head, Ste Wilfrid's (ReCe) JoI

Gerard SMYI'H, Birnminghan, Head, St. Cuthbsrt's (R.C J 1

E.A. STR.ANSU, COVGntry

Fr. J.A. TALFFE, Birningham, Irzsh Welfare & Information
Centre, (Plukett House)

Roger WORTH, London, The langhan School

Ms. Wendy WYNCOL, Coalvilkle, Leicss

Peter MULLIGAN, WNorthanpton, Connolly Assoeciation

Joe WISONER, Northanmpton, Connolly Association

Dre John WATTS, Birninghan, Head, Bishop Challoner School

Mary O'NEILL, Leicester, Gaslic Athletie Association, Secretary

Anne DUNPHY, Leicester, Gaelic Athlebic Association, Treasurer

Toots ABBASI, Leicester University, Education Student

‘Sid SHERIFF, Chairman Mo at C.C. Educe. Council

Joan INGLIS, Liverpool
Misg J. RAFFERTY, Willenhall Wood Junior School, Coventry,

B.H.G. PI‘()JGCt
Gearoid Mac an Mhaoir, Conradh na Gaellge, West Midlands
Philotena ni Dhuhblain, Oldbury, Teacher
Seanus Conway, Conradh na Gasilge, West Midlands
Roy Blackman, Bthnic Studies Unit, Manchester
Philonena Conway, Conradh na Gaeilge, West Midlands
Mike O'Regan, Harrow IBRG :
Leo HARRIS, Comhaltas Ceoltoiri Fireann
Declan O'NEILL, Manchester IBRG.

Tony FARRELL, Manchester IBRG, v
Mrs, Maureen BRODERICK, Braunstons Frith Infant S., leicester.

Ms, Cass BREEN, Paddington IBRG.

Mr, M. BURKE.
Mr, BHRAMH, Sikh community represeniative, Moat C.’ College.

Dr, Maire O'SHEA, "Birmingham IBRG,
Gearoid MAC CGEARATLT, Lambeth IBRG.
Deagiun MAC GEARAILT, Wopri

Frank WALSH, Y "
Gerry MoLAUGHLIN, Outreach Officer, Irish in Islington Project.

Total nos. regisiered = 104; total attendance = 93,

If you are interested in this field,
then you will glse be interested in

"JRISH STUDIES IN BRITAIN®

designed and publighed by
ADDISON PRESS,
83 Frithville Gardens,
. Londony W 12,

in association with Irish Cultural Activities (London).
Annual Subseription U,K. £1.25 for 2 issues.
Bditor: IVAN GIBBONS, - . i
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IF YOU WOULD LIKE TO KNOW MORE ABOUT THE IRISH IN BRITAIN
" REPRESENTATION GROUP, please contaot our National Seoretary:
us. Judy Peddle, 84 Rhymney St., Gathaye, Cardiff, CF2 4Da,




1)

2)

3)

TALK BY TIM OTTEVANGER ( Morning session)

(Multi-Cultural Adviser to Leicestershire LEA)

'"MULTI-CULTURAL EDUCATION: THEORIES AND PERSPECTIVES'

There is no concensus on the meaning of multi-cultural education.

The phrase has its origins in immigrant education in the 1960's, when
immigrants were seen as a problem - they had to be assimilated, as soon
as possible. It followed from this that they should not be too numerous
in any one area.

White agitation began to make itself felt e.g. in Southall. In November
1963, Sir Edward Boyle declared:

"I must regretfully tell the House that one (Southall) School
must be regarded now as irretrievably an immigrant school. The
important thing is to present this happening elsewhere".

30Z was seen as a desirable limit.

The Circular 7/65 from the D.E.S. stated:

"As the proportion of immigrant children in a school or class
increases, the problem will become more difficult to solve and
the chances of assimilation more remote'.

A proportion of up to 1/5th was seen as acceptable;
A proportion of over 1/3rd in a class or the school as a whole might mean that
"serious strains" will arise". (DES Circular 7/65).

There then followed plans' for bussing children from one area to another.
English was the only language taught; the children's mother tongues were
ignored. The pupils were regarded as ''clean sheets" with no existing
language capital.

The assimilationist phase was followed by an integrationist phase. In
1966, Roy Jenkins attempted to define the situation as:

"Not a flattening process of assimilation but equal opportunity,
accompanied by cultural diversity in an atmosphere of mutual
tolerance".

This approach dropped the overtly racist assimilationist idea. An attitude
of cultural superiority was replaced by one of cultural tolerance, based
on liberal, humanitarian ideals. Jenkins realised that equality of
opportunity did not exist and that racist views and practices presented the
development of equal opportunity.

There followed a period of more intensive effort in ESL work (teaching English
as a second language). In terms of scope and materials, mother tongues

were still ignored; there was no bi-lingual approach. Englis was still

seen as the key to success. In the summer of 1977, A. James, writing in
'Multicultural Education', wrote in an article entitled 'Why Language Matters':

"That a dose of sytematic language teaching, preferably carried out
in the Monastic Security of a special class or centre . . . . would
act as a lubricant; the children could be fed into the educaticnal
machine on completion of this treatment without causing it to seize
up".




The early pioneers of TESL should not be scoffed at as they were among
the first to recognise the racism which children and families faced. The.
Association for the Education of Pupils from overseas (ATEPO) developed intg

the National Association for Multiracial Education (NAME).

In the late '60's', numerous e
immigrant cultures; the NCCL and the CI‘ZC publish
LEAS began to advertise organisers/advisers posts for

V

courses began to appear, concerned with ‘

ed informative pamphlets; \

'immigrant' education, |

. 1

From the early '70's, the policy and practice of bussing fell into ;

disfavour. A high level of concern developed about ESN sct.xools (see Bernard |
Coard's booklet: How the West Indian Child is made Educationally Sub-normal

in the British School System (1971).

The integrationist approach still offered equality of opportunity, but op
white terms. Thus the nature of the game had not really changed, the rules were
still set by whites, though black players could wear what they wanted and even
talk to each other in their own language.

The 1967 Race Relations Act was designed to ensure that the rules were "faj
to the individual. Jenkins' philosophy did not, however, have much impact on
educational 'thinking'. Schools' work reflected a flowering of cultures - the
period of'saris, samosas and steel bands'" — all taking place within the existing

"rules".

The home liaison developments were designed to get parents to conform, not
to involve them, for example, on governing bodies. The-only allowance in this
area was the natural process; let's wait and see.

The ethnic minorities, and some teachers, were not satisfied with this
tokenism. For various reasons, what they wanted was not tolerance and permitted
diversity, but positively encouraged and fostered cultural diversity e.g. in ares
of debate such as mother tongue work, R.E., history, single sex schools.

Pupils wanted respect,not tolerance. Thus developed 2 new strands:
i) cultural pluralism
ii) anti-racism.

The cultural pluralist approach recognises permanent diversity (accepting a
evolutionary process). This is a more advanced and liberal version of the integra
tionist approach.

It is criticised as still having one underlying weakness; it does not chang
the location of power. (What of ideas concerning black T.V's, black political parl
black schools, black economic blocs).

The racial equality approach involves anti-racist action. ILEA now has blacl
representation on governing bodies and committees. Leics. LEA has a black consult
ation group, as dogs Haringey. This development is a recognition of the feeble-
ness of the evolutionary approach.

Multicultural Education must have an anti-racist ingredient. Cultural
permissiveness alone 1s not satisfactory; inherent institutional racism must be
tackled.

The Irish and other white ethnic groups must be embraced within multicultur:
and ant i-racist education. The issue is not just about equality of opportunity,
but about the reality of cquality. It involves self-respect and respect for other:
especially in terms of the attitudes of the ma). . ity. There ShOu]d.hv iy d i stinet
made between black and white minority groups whi:e it should Betat cept ol That blas
are visibly different and therefore face that e¢:i1ra and powerful .imension in rde




(TIE IRISH IN THE MULTICULTURAL CGONTEXT - Part I-J
—_—

IBRG DAYSCHOOL ON CULTURAL STUDIES

The workshop discussed the following questions:

1. The meaning of multicuralism

Content of Irish Studies

Relationship with other ethnic groups
Class Composition of the Irish Community
Racism

U W N

Multiculturalism
Tam Arkell began by introducing a definition of multicultural studies

which saw those of the ethnic minorities as needing to fit i n with the
host community. The English were seen as a tolerant nation which had been
erroneously characterized as the enemy for the Irish schoolchild. The job
of education was to remove this notion and to facilitate the integration
of the ethnic camunity into the host community.

Specifically on the Irish Mr. Arkell arqued that there was a problem about
identification as the Irish did not have a steretype. However, with the
Irish inclusion within the ethnic community, the term multiculturalism was
substantially altered. The notion, if it included the Irish,then also
included the people of Yorkshire or Lancashire.

This definition of the position of the Irish was challenged by many in the
group. It was stated that Britain’s colonial relationship to Ireland
produced cheap labour for Britain and contributed to the stunting of the
Irish economy. The BritiSfi people were not the same as the British
government. It was in this context that the relationship between Britain
and Ireland had to be seen, that is one of inequality. Multiculturalism
as expressed in the introduction upheld this view whilst at the same time
disguising it. Ethnic minority cultures were not valued as much as the
host culture it was argued, and this could be seen fram the idea of the
host culture making roam for the others.

It was argued that the term multiculturalism was challenged by the
inclusion of the Irish but in the sense that race or colour was the
defining characteristic. Instead the question of dominance by Britain was
the central issue. THis was further taken up by arguing that when
multiculturalism ended and we knew all about each other there would still
be racism. This we could learn from the Black groups who had long since
left multiculturalism behind as something which masked racism.

The Irish In Britain.

It was stated that the Irish in Britain however, did not related to the
British only but to other ethnic minorities. It was suggested that they
were less than convinced of the Irish committment to multiculturalism.
How the Irish relate to other groups was discussed at some length in




terms of obtaining financial support from monies made available to the
ethnic cammnities. Some argued that we had to learn fram the others hoy
to organize and compete for scarce resources. THis was quite s’g.rongly
disagreed with because it served the gove:_:mnr_ant to have us fighting
amongst ourselves. Rather we should be finding ways to co-operate
with each other as this would have a more beneficial lgng term effec;t. It
was argued that education could either highlight th}s co-operation or
increase campetition and in effect serve to contain the anger of the

ethnic community.

THe Composition of the Irish Community.

The question of the Irish in Britain was further discussed through the
notion of diversity. The Irish , it was argued , already_came fram a
multicultural community, Ireland itself. It was stated that it was wrong

to see the Irish as Catholic and Gaelic. :
THe Irish, it was argued also had internal class differences and

therefore had different class interests. Class origin either helped or
hindered integration into British society.

Education

Education was seen as crucial to how Irish children saw themselves in
Britain and how they related to Ireland. It was argued that teaching
about Ireland was necessary for all children in all schools not just the
schools where Irish children were concentrated. It was argued that Irish
studies tended to be marginalised and it was necessary locate it centrally
within the curriculum s

Terminology : o

Certain words/ concepts were considered problematic and were not uniforml
used nor had they agreed definitions. THese were: '

1. Culture

2. Racism

3. British/Britain
4. England

5. Multiculturalism
6. Ethnic Minority
7. Colonial minority
8. Class

9. Cultural studies



NOTES OF A DISCUSSION HELD AT I.B.R.G. ONE DAY CONFERENCE .
—_— |

THE IRTSH IN THE MULTICULTURAL CONTEXT - Part IT,

Mike Feeley, Coventry L.E.%. adviser wasin the chair. The discussion
®ras between teachers , community workers and interested parents
and church workers from various parts of the country, and followed
two talks on the nature of multi-cul mral educatiom and the introduction
of Irish studies in some junior schools in Coventry.

The discussion started with the question "What is the essence
cofbeing Irish in Britain?" Was it from the origimn of the teacher?
Certainly the teacher could help by breaking down the stereotypes

the students already have firom the media. They could also promote
a more positive view of the cultural heritage,using such resources
as the Book of kells, literature, and music"ballads and songs having
a multi-national apgeail
How could one get Irish Studies on to the School Curriculum?

Various strategies were sugzested: working through local organisations,

working with the local education authorities, in State Primary

schools by approaching the Head,; but in State Secondary Schools by

the acceptance of Irish Studies as an examination subject. Whatever

the approach, however, it must not be done in isolation but as a

combined cultural element.. It was suggested that in Luton Irish

studies were ignored, possibly because of possible political implications.
It was pointed oyt that there was a lack of suitable published

resources, a '"chicken and egg" situation - publishers would not

publish, believing there to be no demand, and teachers unable to buy
what was not there. There was a need for a more effective distribution

of what resources there were and for groups of teachers to get
together and work on material, updating it and making it more relevant
and suitable for classroom use. Certain ethnic minorities already
profuced suitable material with a multicultural‘handle)and Education
*uthorities with a wulti-cultural policy encouraged such initiatives
in their schocls,and also encouraged schools working with the ethnic
communities (Manchester was quoted as an example). Perhaps the Irish
community could develop similiar links and strategies.

This raised more questions: who would pay for it? and what

were they paying for? Who was it for? Was it for the Irish and those

of Irish descent, or was it for everybody? Was the idea of multi -

cul tural education easier to introduce into State schools rather




than Church Schools? There was a lack of Irish studies in non-

Catholic schools - would & multi-cultural experience make 1t easier

to introduce? The dangers of racism showed up the need for an

historical context. Obviously the first stage for acceptance was

by talking over the ideas with a group of teachers,to interest
them in the need for such studies. Even if they were interested,
how could the Irish Language be taught in such a context? And in
Voluntary Schools, how would the Govermors react to such a subject?
A spirited discussion now ensued, raising the following points and
questions:

There was a very limited amount of teaching of Irish studies

by Irish teachers; why didn't Irish teachers teach Irish studies?
should Irish-

Did politics make it a sensitive subject? Indeed,
Catholics be doing Irish studies? Should they broaden their approacl
only teaching Irish studies for multi-ethnic reasons? Why should
Irish studies be taught? Were the English being educated for now,
or were the Irish being educated to understand their past? Was one
source of anti-Irish fteeling the attitudes of the English Catholics
who were worried and resentful of the effect of the Irish Catholics'
Ha® parents prefe rred assimilation because of the prejudice they
had met? Perhaps they c;uld learn from oi;her communities ( such
as the Asian Communities) to take a pride in their origins and enco
Irish children to find out about their roots. Were middle class
attitudes to blame for the assimilation?The group agreed that there
was a strong sense of community but this was usually very local.

They ftelt that there was a lack of national organisation and wondel
if Irish studies were an educational or political problem. This

brought them back to the question as to Wow to imtroduce Irish

studies in an English school. How could it be shown to work at the
chalk face?The answer seemed to be that it should be shown to work
so that a Local %uthority eould accept the idea without being thre
with it. There was a need for communication on all levels and perh
part of the problem of the Catholic Schools lay with their né’;’;essﬂ

7
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( IRISH STUDIES IN THE JUNIOR CURRICULUM ]

The following information is reprinted from reports issued by
TOM ARKELL of the Dept. of Arts Education at the University of
Warwiock, The points and developments covered here formed the
bagis of Mr, Arkell's talk to the Conference.

PILOT PROJECT ON THE DEVELOPMENT OF
IRISH CULTURAL STUDIES FOR THE CHILDREN
OF IRISH MIGRANT WORKERS IN A COVENTRY
PRIMARY SCHOOL

The Project

The University of Warwick has been given a grant of £8,200 by the
Research, Science and Education Division of the EEC to camy out
this pilot project in co-operation with the Coventry LEA. The
project director is Mr Tom Arkell, Senior Lecturer in Arts Education,,
University of Warwick.

During 1981 the project will concenirate on developing Irish
altural studies suitable for children in primary schools. It will be
based in St Osburg's primary school, Coveniry, where the great
majority of children are of Irish origin. The project teacher,

Mrs Anna McCabe  has been appointed half-time for the year from
January to December, 1981. She will be responsible for selecting,
preparing and developing materials on agreed topics both for her own
use and for that of other teachers. Mrs Nora O'Donoghue will also
be employed for half a day a week to teach Irish music in the same
school .

The children will be taught in normal class groups and there
will be no separation of children by ethnic or national identity. The,
Irish cultural themes will be presented to them within the context of
the school's normal curriculum and not specifically as 'Irish Studies’.
The themes to be studied will be drawn from Irish geography and way
of life, Irish crafts and stories, Irish music and song and Irish history,
including the history of the children's own family and migrgtion to

Coventry. They will make use of contacts to be established with
children, schools and other institutions in lreland. .

Because all the children of Irish migrants in Britain spea
English fluently the project will be able to concentrate on helping
children of Irish origin develop a deeper understanding of their own
identity and cultural roots without having to cope simul tanecusly
with language problems. At the same time the other children will be
encouraged to appreciate an important strand in the fabric of our
mul ti-cultural society.

The hmm i

Like many other British cities, Coventry is a multi-cultural community |
in which the biggest ethnic minority group is Irish. Although substan=
tial efforts have been made nationally to reflect the cul tures of Asian
and Caribbean children within programmes of multi-cultural education,
very little has been developed from the Irish cultural aspect. Tostort
tiinking along these lines, twe short In-service courses were held in
Coventry early in 1978 organised by Tom Arkell.

Subsequently, in April, 1978 Mr. Breandan Caulfield, who is
now Principal of the Sligo Regional Teghnical College, formed in
Coventry the Irish Studies Circle for teachers Interested in the Irish
dimension. It meetings have been held at,the Coventry Teachers'
Centre where a small col lectien of books and materials relating to
Irish themes has been established-for use by teachers. One of the
main problems which the Irish Studies Circle has begun to tackle is
the widely-held prejudice among teachers that Irish cultural studies
are not suitable for sericus study within schools in England. These

\

TS

exploratory initiatives have had the full support of the Coventry
LEA through its Adviser for-Multi-Cultural Education, Mr M Feeley.

Following an initiative faken by Breandan Coulfield in June
1978, he, Tom Arkell and two Coventry teachers visited Brussels in
October to discuss with officers of the EEC an cutline proposal fora
pllot siudy on the education of the children of irish migrant workers
in Coventry. This visit led eventually fo the University of Warwick
ssbmitting In April 1979 a formal proposal for the project, fully
supported by the Coventry LEA. During subsequent discussions
representatives of the DES have expressed their approval for the
project on the understanding that it will not be confined fo an
isolated group of Irish children or teachers within the schools
concerned, but be presented more widely within the context of
Inter-cultural education. At the same time contacts have been made
with the Departments of Foreign Affairs and Education in Dublin,
Trinity College, Dublin and individuals in other educational institu=
tions in the Republic of Ireland and Northern Ireland .

The Director-General for Research, Science end Education of
the Commission of the European Communities finally approved the
project in November 1980. In December the Coventry LEA and the.
University of Warwick appointed Mrs Anna McCabe as the project
teacher to work half-time on the project which will be based in
St Osburg's School, with the enthusiastic support of the headmaster,
Mr J G Keogan.

————

-Evaluation

At the end of the project the director will prepare an evaluative
repart for the Reference Group which will be presented to the
Director-General for Research, Science and Education of the EEC
during December 1981. It will also be submitted to the DES, the
Irish Depariment of Education and other interested bodies. This
report will comment on the ideas and materials which have been
tried cut during the yeor and include suggestions for the further
development of pupils' materials and guidonce for teachers.

Possible Future Developments

The success of this pilot project will be measured in part by the
willingness with which teachers develop Irish cultural studies in .
subsequent ysars and by the readiness with which schools recognise
the potentiality of Irish studies to coniribute o the curriculum of
multi=culfural education.

1

If the project is successful its ideas and work will be dissemin-
ated to oth::idtools both in and outside Coventry through individual
confacts, short in=service courses and the preparation and psl.alicnﬂon
of pupils' materials and teachers' guides. Obviously these will be
achieved best if other projects follow this exploratory one.

Tom Arkfl ":__‘ o

Note: for further and fuller information about the Coventry work, please

write to Tom Arkell, Dept. of Arts Eduocation, University of Warwick,
Cv4 7AL,



Report to the Commission of the European .
Communities on the pilot project in 1981 on the
development of Irish Cultural Studies for the children
of Irish migrant workers in Britain.

The organisation of the project

This project was planned and carried out af all stages with the full
co-operation of the Coventry LEA. It was also greatly assisted by
the interest and support given by both the DES and the Irish Depart-
ment of Education. In particular the project hos benefited enor~
mously from the experience, understanding and active help of
Coventry's adviser for multi~cultural education, Mr M Feeley, the
two HMls, Mr A J Rose and Mr J Singh, and the two Irish District
Inspectors of Primary Schools, Mr J Dennehy and Mr P Kitrerick.
The project's main aim has been to explore ways in which
themes or topics with a whole or partly Irish content can be integrated
effectively into the normal curriculum of English primary schools.
It has also made an examination of the available material in England
and Ireland-to assess how much is suitable for use with such classes
and how great is the need for adapting it or devising new materials.
The project has concentrated on the ? = 11 age range and during
1981 worked exclusively in three Coventry primary schools where d
majority of the pupils had at least one Irish-bom parent. Becouse it
was not finally confirmed until the end of November 1980, the
?roiocr‘s work was planned to cover the calendar year 1981 and not
just the academic year 1980-81. In the event, the virtual closure
of the schools in Coventry for four weeks in November and December
through industrial action’by NUPE has meant that the work planned
for the later stages of the project will new occur in January and

February 1982. [ N

The need for Irish Studies

Since all Irish children speak, read and write in English as fluently
as English children, it is clear that the English language presents no
barriers for the children of Irish migrant workers in Beitaifi. And for
those who refum later to Ireland, the only language Froblems are
likely to involve Irish. In the leaming of mest other subjacts, many
Irish children are unlikely to be substantially more disadvantaged by
moving to an English school than most British children who move to a
new school with a different curriculum and different syllabuses from
their old cne.

However, since aspects of Irish studies feature very rarely in
mast English schools at the moment and many schools, especially in
the towns, contain significant numbers of pupils of Irish~bom parents,
there is clearly a strong case for suggesting that they should at least
consider teaching more about the Irish. Furthermore, in recent years
Britain has developed programmes of mul t~cultural education so that
the children of different minority groups should not feel alienated by
the education system of their adopted country, but should acquire
from it a clearer sense of their own identity and a better understand-
ing of their own cultural roots. Therefore, it makes little sense not to
apply this policy to the children of the largest single migrant group -
the Irish. And for English children leaming about the pluralistic
nature of their multi-cultural society, the Irish dimension hes at
least os great a claim for inclusion as other ethnic minerities.

At the moment it appears that in only a small minority of schools
are the children made aware of the scope and nature of Irish migra=
tion fo Brifain and of the Irish cultural heritage or given any urtler-
standing of the situation in lreland today.

Approaches to Irish Studies

The project's approach to Irish studies has been to explore ways in
which Irish topics can be developed within a school's ordinary
eurriculum and not to advocate any form of sel f~contained course on
Irish studies. The project also believes that these topics should be
presented in such a way that they are suitable for non-lrish children
as well as those of Irish parentage. The topics should therefore not
normally be presented to pupils in the form of information to be
leamed, but should contain some content or appear in a format that
will elicit an instinctive emotional response.

Teaching waterials
During the year the project has built up a basic stock of teaching

materials for the themes described above. These include books
published in Ireland and Britain for both children and adults, slide,
filmsivips, pictures, maps, records, fapes and so on. The teacher
invoived In the project have also developed some of their own téact
ing maverials. Together they form the nucleus of a collection whid
could prove very useful in due course. But teachers who fry to fac
any of the recommended themes will soon find that the text of many
of the books is too detailed and substantial tasks of further selectio
and preparation remain fo be done.

In the course of ane short year the pilot project has concen-
trated on exploring those Irish themes which seem best suited for
inclusion in a school's normal curriculum. In this context the
selection and preparation of teaching material has been a secondar
interest which, to be done properly, requires a further year in whi
it would be the major cbjective of those involved.

Initial success of the Project

This pilot project has demonstrated quite unequivocably that Irich

cultural studies has a strong and serious claim for inclusion in the
curriculum of the English primary school especially where a signifi
cant number of the pupils are of Irish parentage. The children in
the project schools have responded to the work with overt enthusia
and the teachers have recognised immediately.its educational valu
But, if this rich cultural ssom which has been opened up is fo be

developed, 1t will require at least one further ysar of concentratic

an the develcpment of readily accessible teaching materials. Onl
then will it be possible fo build on the initial success of the pilot
project and o present to interested teachers elsewhere a coherent
strategy bocked up by adequate materials which will enable them
introduce, Irish studies to their schoal.

Future Developments

All concemed in the pilot project have been very grareful to the
European Commission for the support which they have received s
in making possible this exploration of Irish cultural studies.

To follow it up, the director will be submitting in due course fo
Buropean Commission a propesal for a successor in 1962-83 which
would concentrate on the selection and production of appropriatt
teaching materials for those themes which have been recommende
being most suitable in this report. Only by such means does it s
;;:u‘lble to ensure the consalidation of the project's achievement

e

Tom Ackell. —

T

Detailed information on
curriculum development in a
wide variety of areas can
be had by writing to the
Institute of Education at
Warwiok University and
purchasing the journal
‘Compasgs®, Vol, 3, No. 1.
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Report to the Commission of the European
Communities on the pilot project in 1982-3

on the development of experimental materials

on Irish cultural studies for the children

(aged 9-11) of Irish migrant workers in Britain.
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Background to the project.

This project is the second phase of an initiative on curriculum
development on Irish cultural themes for English primary schools which
was begun in 1981. The report on the first project concluded that it
had "demonstrated quite unequivocally that Irish cultural studies has
a strong and serious claim for inclusion in the curriculum of the
English primary school, especially where a significant number of the
pupils are of Irish parentage". Furthermore, Tt argued that since the
Irish are our largest single migrant group, it made little sense not
to apply to their children the policy of multi=cultural education which
had been developed in British schools in recent years and aimed at
preventing alienation among the children of different minority groups
by encouraging a clearer sense of their own identity and a better under-
standing of their own cultural rootz. 1In addition, "for English children
learning about the pluralistic nature of their multi-cultural society,
the Irish dimension has at least as great a claim for inclusion as other
ethnic minorities".

The first project's approach to Irish studies had therefore been to
explore ways in which Irish topics could be developed within 4 school's
ordinary curriculum. It argued strongly against the development of any
torm of self-contained course on Irish studies and for the need to present
these topics in such a way that they were equally suitable for non-Irish
children as well as those of Irish parentage. And so their presentation
should not normally be in the form of information to be learned but should
elicit an instinctive emotional response.

Before this could happen the report concluded that it would require
at least one further year to develop adequate readily accessible teaching
materials together with a coherent strategy to enable interested teachers
to introduce Irish studies into their schools. This was therefore the brief
of the second project in 1982-3.

over/...



Organisation of the project

At all stages the work of the project has been plann?d i .
carried ~ut with the full co-operation of the Coventry LEA, 1in particular
through its adviser for multi-cultural education, Mr. M-dFeel?}h It has
also preserved very close links with the Department of Education in
Dublin and received much valuable support and help from Mr. J. Dennehy,

district inspector of primary schools.

During the last year the work of the project has involved two
rather different tacks. Its principal concern has been the d?velcpment
of sample materials for use with children together with a-serles'of guides
for teachers on approaches to Irish studies. To help achieve this a
number of teachers have been identified and encouraged to work on particular
aspects of particular themes in consultation with the project director and
each other. TInevitably, differing perceptions of the role being undertaken
and the pressures of other commitments have meant that these contributions hay
not all been of equal value, but they have formed the basis of the material

developed by this project.

In addition, to help refine thinking on some aspects of the
strategy two Coventry schools, Corpus Christi and Willenhall Wood, were
encouraged to work on particular aspects of Irish studies combined with
links and exchange visits with two schools in Dublin. During the [irst
project it became clear that contacts with other children in Irish schools
provided a very powerful positive stimulus, but there were so many different
ways in which these can be organised, providing a range of differing problems
and opportunities, that further experimentation was necessary. In the event
three main initatives were undertaken.

In the spring term two teachers exchanged classes for a fortnight.
This proved to be an extremely valuable experience for both of them, but
because of the amount of time required for preparation and settling down
with a new class it has been agreed that if such an initiative were to be
repeated it should occur over a much longer period of time, with a minimum
of at least half a term.

In the summer term, the same two schools, Corpus Christi and Our Lady
Help of Christians Girls' National School, Navan Road, were involved in an
exchange of pupils and teachers which also included the Navan Road Boys'
School. Initially some eighteen Irish children, accompanied by four teachers,
spent four days in two different classes in Corpus Christi, taking part in
the same lessons as the English children. In the evenings,they each stayed
in the homes of an English child to whom they then acted as a host in Dublin
on a reciprocal basis later in the term. This exchange was preéeded by an
exchange of work between the classes on agreed topics including z; profile of
themselves, their school, homes and areas. This helped spread some of the
benefits of the contacts to all the children in the classg's concerned and to
add an important dimension of comparative environmentai studies to the exchan
but it still did not prevent the benefits from being spread very unevenly nof
the taking of painful decisions on which children should be exci,uded from the
exchange. It also involved very time-consuming exchanges of lists between
the three schools and the very careful matching of children acc:)rding to
interests, age, ability, home backgrounds, etc.

) ) pler with an even stronger academic
basis. It involved two teachers from Willenhall Wood Junior sghool Coventr}

over/...



and St. Raphael's School, Ballyfermot, Dublin spending two to three days

in each other's class with both teachers present and staying in each

other's homes. Their classes have been engaged in very carefully planned
comparative studies of each other, their schools, catchment areas and cities.
The exchange visits of the two teachers were planned for strategic moments
that would ensure that the integration of their plans would be satisfactorily
carried out, that there was an important element of personal involvement

and that no individual child should have cause to feel excluded. In
Willenhall Wood this work has been planned as an integral part of their
multi-cultural education programme for the year. Because of its simplicity
and very strong academic content, it is hoped that the pattern of this
exchange is one that will be repeated most frequently in future years

in other schools. :

Macterial developed by the project

One year has not been sufficient to complete the process of
determining precisely which topics need what material developed and in
what format, finding sufficient individuals willing and capable of doing it,
rethinking and revising the original proposals in the light of their and
their colleagues' experience and problems and then producing all this
material in a finished format ready for distribution to other teachers,
having obtained clearance on all copyright questions. In the event most
of the final phase remains to be completed and it will take several
further months to achieve this.

This report therefore can only describe the materials which are
currently being produced and whose eventual appearance will effectively
form the proiectL's final Teport. This description of the materials is
therefore accompanied by a *®fhort annex containing photocopies of sample
typescripts and art work for the material which gives a flavour of its type
and quality, but not of its full range.

The material has been chosen with the threefold aim of reflecting the
richness and width of the Irish cultural heritage, introducing children
to aspects of Ireland today and providing them with insights inte the extent
of Irish migration and the experience of the Irish in Britain.

The format is sufficiently flexible so that teachers can either
study aspects of Irish studies on their own, or, by taking carefully chosen
themes, compare them with people from other countries,

The final package will consist of a maximum of 48 slides and about
a hundred printed pages of A4 size which will comprise several little
pamphlets for the pupils and teacher, worksheets, maps, pictures, music,
etc. In some instances twenty copies of material for the pupils will be
included and in others just one from which it will be assumed that the teacher
will make as many copies as are needed. The original intention of including
a tape is not being carried out because of a combination of cost, technical
problems and the time involved. This, of course, will make some more money
available for printing additional copies of the final pack. The exact cost
and number cannot be settled until all decisions on the contents are taken.
However the minimum number will be at least one hundred copies which will bhc
distributed to selected schools, teachers' centres and educational institutions
throughout the country.



Notes of the Primary meeting in the afternoon.

Mr. T. Arkell began with an introduction of the Irish Studies Project.

The first question was about Irish Language. Mr. Arkell was asked
how he viewed the Irish Language being left out of the project and

possibly the curriculum.

Mr. T. Arkell replied thatpart of the project's funding was the E.E.C.
award money. Language was a necessity for other groups and not
directly the Irish. It was a Policy then, not to teach language.
Irish language awareness was one of the aims though. The ways in
which these aims were manifested were through :

a. Irish music
b. Irish dancing
C. Irish names and stories

S

There was a feeling in the group that language was very important to
people of Irish origin and background.

There then followed a discussion about voluntary language teaching, fhe
questions that were raised were :

a. How many children attended Saturday school - It varied from
family to family.

b. The Irish studies subject needed to be made well established - perhaps
a marketing effort was needed. The group thought that many Irish
parents didn't think that Irish studies/language was relevant.

The team made the comment that some workers required help in pronunciation
of Irish words and names. ' '

The question was asked, would the team support voluntary Irish Language?

They reply was that Irish language classes could be run as other minority

languages were already running. For example '0' and 'A' Jeve] Irish

language could be;?"run on the same lines as other lanauaae examinations.



Many in the group felt that Irish as it was taught to them was tedious
and: therefore were not motivated to learn.

Many people pointed out there were a few flourishina branches of the
Gaelic League - the initiative for language teaching could happen.

Follow-up to the Irish Studies Project.

The group enquired what follow-up activity had taken place.
There had been Exchange visits. One of the team named had an
exchange visit to Dublin. The comment was made that the children

were still talking about the project 18 months after doing it:

The question was asked if there had been the same enthusiasm from the
teacher

There had been the same enthusiasm, but it did depend on the teacher.

The next topic to be discessed was :

How did Irish Studies fit in on the Literary/Artistic side.

Migration as a theme was difficult to represent and teach but it had
been done, The story of an Irish boy was used - Michael Davitt. The
story had been tried out in a primary class in which 80% of the pupils
were of Asian origin. The topic and story was well received and the
children were able to discuss their own family backaround and experience,
yet in a neutral tone.

Experiences of Irish migration could be presented through songs eg.
"Mountains of Mourne."

Other songs and stories were suggested.
Age-ranges

The topic had been aimed zt 9 year olds - what potential was there

starting with 7 year o1ds? The answer was it could be done. one way to



s through children's fiction and stories. The "Story-tellep

do it wa .
The absence of Irish stories

magazine has Irish stories in it now.

is not as great as it was.

When Mr. Arkell was in Dublin he asked for and purchased many children's y,
The problem was with simplification, could Irish stories be simplified

successfully?

The feeling was they could be. There were many other sources, the Irish

language and Irish plays were two.

Coventry

One speaker wished to make the observation that Coventry had done very |
well with the Irish dimension, this was an experience of the soeaker too. |

One teacher commented that the project had been enjoyable and had a
link with the people too.

One further topic that could have been on the curriculum "family and
self-awareness". One hegdmﬁstress commented that one of the successes of
the project was perhaps i} had raised the self-image of the people

concerned.

The point was then made generally that many schools need to sort out
their topic work and order it.

The point was made that some teachers wouldn't dream of doing Mathematics
without objectives - so Irish studies had been done with good(mjecﬁva
in mind.

The session and discussion ended with Mr. Arkell asking for names and
addresses of people who would like to order or have the material.



Irish Studies in the Secondary School

(A sumary of some of the main noints in a lecture delivered at
the Leicester I.B.R.C. conference on 11th February 1984)

An Irish perspective in the secondary school curriculum can be justified on
two' clear and compelling grounds.

1) Irish people constitute t‘xe largest minority group in Fngland. It
follows from this that the ‘11.>tory, geography, politics, cultures and
family ties of the people of the Renublic of Ireland and of Morthern
Ireland retain a significance for the Irish in Britain but also for the
rest of the ropulatlon. The fact of colonialism has created ;
affinity in all manner of ways, even if that proximity and bond has
not always been welcomed. Irish and I"OD.-II‘lSL” c‘111dren need to know
about these things.

2) The problem of Northern Ireland is part of our consciousness and daily
assails us from our TV screens and from the headlines of our newspapers.
e search for understanding yet how can this be achieved when the
issues are so complex esyncmlly for non-Irish people who are without
the family and historical ties whick nrov1c‘e some acquaintance with the
background. In the main we rely on prejudice and emotion often fuelled
and directed by the media. The attempt at understanding of Irish
issues and the Northern Ireland problem rust begin in and be supported
by our secondary schools. GCreater comprehension can be achieved by
political, historical, geographical, cultural religious, economic and
media studles related to the Yorthern Treland context. This is not to
imply that secondary school pmﬂs will then react less emotionally to
bomb outrages or sectarian murders in Northern Ireland but it will help
them to appreciate that these atrocities represent a strategy advocated
by only a minority of people and that Irish people in general are not
accountable for these outrages. In order to make sense of this, young
people need to be made aware of the overall picture by study of Ireland
and Northern Ireland. How can this be done?

I suggest below a model for approaching Irish Studies. It is a rationale,
a guideline and a cognitive map which needs to be studied by teacher
educators teachers and secondary school pupils. It suggests that no
comprehenswe or respectable study of the issues can be achieved without
consideration of the themes outlined. There is no intention here of
proposing teaching methods, sequence, depth or length of study - that
must be decided by teachers and curriculim developers in the contexts in
which they are working; only the teachers can be aware of the constraints
or opportunities they may encounter. :

Essential Themes, Persnectives or Apnroaches for Irish Studies

Termi nologz

Irish and Northern Ireland affairs are replete with acronyms - pupils
would at least need to know the meanings of I.R.A., U.D.A., R.U.C. along
with the precise meanings of Ulster, Northern Ireland, Irelanrl, T'momstsg
Republicans, Derry and Londonc’errv anc. so forth.

Geography

Maps of Northern Ireland and the Republic would need to be perused along
with a map of Belfast sPowm,'T the major areas 0‘ settlement (o‘lanklll Road,
Falls Road etc).



Histox_’x
The experience and history of migration would be a starting point for an

understanding of any minority group in mainland Britain, gspec:}ally those
groups that }%ave en)c,omteredycolonialism. The facts of mgratlgn and the
position of the Irish in Britain can only be‘compzjehended by reference to
the powerful historical roots and relationships between the countries,
How far back to go may be a decision to be made but certainly any history
should include the Scots and Celts, Cromwell, the Battle of the Royne,
Plantation Ulster, the Act of Union, the Home Rule movement, the Faster
Rising, Partition, the split from the Comc_)m:vealth, and the Troubles,
The colonial relationship might be an overldlpg therme.

Key Events

A1l politically and culturally conscious fractions of minerity groups in
the LK. are strongly aware of certain key events in their histories.
An Irish Studies course would need to consider some of the historical
episodes/periods mentioned above but certain other key events could also
be singled out for a closer focus, sich as Bloody Sunday. :

Study of Each Country

It may be interesting to make a general study of Northern Irelax}d and
Ireland, looking at each country separately and focusing on social change
and general contemporary developments in the countries. o

Language Issues

The role of the Gaelic language is of "importance - it may be possible for
a small acquaintance to be made with the Gaelic language.

Religion |

No course on Irish Studies would get very far without a closer look at

the Protestant and Catholic faiths. Problems of balance and fairness would
be encountered here but it should be pointed out that the assumption I am

making is that Irish Studies would te for everyome not just those with
Irish roots. = '

Famous People

All cultures and nationalities have their folk heroes or distinguished

people, people who form part of the history and consciousness of a nation,
people whose very name instantly creates a resonance or summons up an idea
or an emotion. It may be Ian Paisley, Daniel O'Comnell or James Connolly;

whatever the case, a study of the biographies and roles of some of these
people could form part of a few mini-projects.

Discrimination and Disadvantage

This would encompass the position of the Catholic community in Northern
Ireland and the socio-economic position of Irish people in England still
over-represented in certain occupational groups and still the butt of
Ir1§h jokes. Part of this investigation would include a stress on the
positive contribution of Irish people to the Pritish econcmy and an
exploration of the methods of advancement in terms of fiphtg equality of
opportunity and the enhancement of cultural identity'. e L

Other serious headings under this general theme wor

. 5 11d include a study of
the Prevention of Terrorism Act and its o ion and i i sons £
; C sn ACt peration and implic :
Iris e P nd implications for the



Community Politics, Cultural Activities and Self-Help.

1. English academics, researchers and teachers can only appreciate Irish
affairs in an incomplete way because of their distance from the commumity
and the speed of change. Even Irish commentators might suffer similar
handicaps. The good student, whether teacher or researcher, should
make a conscious effort to seek out the grassroots of the commmity in
clubs, community centres or other institutions; in this way, they can

achieve a more sensitive familiarity with the customs and interests of
Irish people.

2. All minority groups in any country seek ways of defending and advancing
their heritage and their rights. In the U.X., many such groups,
including the Irish in Britain Representation Group (I.B.R.G.) are active.
The good teacher (Irish or non-Irish) would need to have recourse to such

groups in order to discover a source of information and fund of experience
on all aspects of Irish issues.

Community Media

To combat bias or minimal representation in the media and to provide a forum
for current community issues and news, most minority groups in Britain have
created their own media, especially in the form of newspapers. There is
also the related function of sustaining and advancing community identity.

If teachers or students require a closer acquaintance with contemporary
Irish affairs, and concerns, they can do no better than read The Irish Post.
Extracts can be used as classroom resources.

The Arts

M exploration and appreciation of Irish culture and artistic achievements
should be one of the most pleasurable aspects of an Irish Studies course or
an Irish component in a general course. It should be possible to select
examples from a wide range of arts - music, poetry, novels, plays and so
forth. Much of this can be collected from local libraries.

Education

While it may be necessary to study education in Northern Ireland, for example,
as one of the topics for pupils, with an emphasis on the issue of segregated
versus integrated education, this area is of more relevance to the teacher
or teacher trainer who is attempting to identify the best materials and texts
or projects that may be available as the basis for an Irish Studies course or
component. The bi-annual journal, 'Irish Studies in Pritain', provides
articles, book reviews and adverts from educational suppliers which should
form the basis of a resource collection. There are dozens of background
books for the teacher on Irish history and politics but, as yet, no general
curriculum project for pupils in secondary schools in England (perhaps this
should be a task for the I.B.R.G.) although in Northern Ireland there is a
project for 11-16 year olds created especially for the Northern Ireland
context, It was directed by Dr. Alan Robinson of the MNew University of
Ulster in Coleraine. It was piloted over several years in Catholic and
Protestant schools. The project is called the Schools Cultural Studies
Project and is particularly concerned with the question of Ulster,

especially the study units for the older pupils.

However, there are several books published in Fngland that are useful as
school texts. These include: The Irish Question (part of the Schools Council
History Project 13-16), Talking About Northern Ireland by James Hewitt
(published by Wayland), and Ireland for Begirmers by Phil Evans and

Eileen Pollock (published by Writers and Readers, 1983).

Barry Tufour
Lecturer in Education and Course
Director for Multi-ethnic Fducation
at the School of Education,
University of Leicester



MINUIES OF SECONDARY GROUP MAKING "IRTSH DIMENSIONS IN BRITISH
EDUCATION CONFERENCE" (P.M. SESSION) PART IT

The practising teachers present indicated who they were and the chairperson
suggested that people describe what they are already doing in terms of
Irish studies in their schools.

a) A geography teacher from London, with 76Z Irish pupils includes
Ireland as a border dispute in C.E.E. geography. She also attempts
to introduce Irish literature when teaching English. In her school
Irish history is included in the A level syllabus. She commented
that she had to obtain a lot of material direct from Ireland.

b) An English teacher from the north of England tries to use books by
Irish authors e.g. Casey, Frank O'Connor, Walter Macken and also books
concerning the Irish in Britain eg books by Bill Norton.

¢) A teacher from Coventry is attempting to introduce materials and ideas
in Humanities courses in her school,

d) An Adviser from Coventry talked about other initiatives in the city.

An ex-teacher commented that she had difficulties obtaining materials and
this led on to a general discussion of this issue and also the need to
reform the exam system to include Irish topics to stimulate a demand for
materials.

There was a discussion about whether Irish studies should exist as a separate
subject or should exist within other subject areas. The case of Black §tud1es
in the 1970's was raised. The benefits of pupils using ideas and mat?r}als

to which they can relate must be weighed against the idea of "ghettotising"
the subject.

The question of why Irish Studies and why Irish materials was brgught up.

The answers given were varied. To counteract stereotyping, to give Ir}sh
pupils a sense of identity, to keep them aware of cultural roots, to give

them materials to which they could relate. One person mentioned.the difficulty
raised by the fact that most non Irish teachers themselve§ had little

knowledge on which to develop Irish studies but it was pointed out that

this is common to all multi-cultural education.

The problems of trying to introduce Irish §tudigs were discussed as one topic.
They were summed up as 1) lack of preparation time, 2) }ack of materials,

3) problems of changing curriculum (especially in relation to exam classes

and syllabie),4) lack of relevant teacher training, 5).1ack of interest

among teachers (perhaps a product in part of lack of time?).

The following recommendations were made. o )
1) Pressure should be put on examboards when considering alterations.
2) Time and money should be allocated for development of resources and

schemes of work.

3) Teacher training. .
4) Irish studies should not be seen as a separate subject but as part of

relevant subject disciplines eg History, R.E., English, Social Studies,

Geography. X P
5) Irigh gtidies should be seen within the context of multi-cultural education

as a whole and not as some separate toplc.




[.mxsm STUDIES IN ADULT AND COMMUNITY EDUCATION j

Part I - I,Gibbens: [rish Studies in Adult and Community Education.

]f' Irish Studies classes in London started in 1977 as a result of

~a) lack of knowledge of Ireland in Britain
b) Irish are larggst ethnic minority group
c) lack of provision for second generation in schools system.

2: A wide variety of classes have taken place over the past 6 years including

Irish history

Irish politics and current affairs
Irish literature

Irish language

Irish dancing

Irish music

Northern Ireland

Irish in Britain

3: Composition of classes 1) 60% middle-aged Irish born (mainly women)
ii) 30% second generation younger students iii) 10% non-Irish,

4: Despite the Irish being the largest ethnic minority in the country, all
education authorities %including the most progressive, the ILEA) are
ambivilant about Irish Studies. Most development has taken place through
the efforts of dedicated individuals rather than through any official
policy decisions.

5: Part of the reason for this must be the perception of many education
aythorities that many Irish themselves do not see themselves as part of

our multi-ethnic society.

6: Also the Irish in Britain have either through lack of confidence, lack of
commitment to multi ethnicity or simply lack of interest in cultural and
educational activities not pushed hard enough for an Irish component to be
introduced into multi-ethnic education.

7: The Irish are in a twilight world culturally, and eduoationally
are viotims of anti-Irish racism, but are unable or unwilling to
make common cause with other ethnic minerities suffering similar

racisme

Conclusion:

The Irish in Britain must demonstrate solidarity with other ethnic
minority communities if ever Irish Studies is to be.1ntrodUCed on
any appreciable scale in the British education curriculum, The study
of Irish culture in this country should be to promote harmony and
understanding and an appreciation of cultural diversity and to cont-

ribute to combating racism.
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of Irish background were
under-achieving at school —
again with no further elabora-
tion in the text.

This is simply not good
enough. Two throw-away
references to the largest ethnic
minority in the capital city is
nothing less than an insult. It
is a pity that through its ambi-
vilance, the ILEA, the most
progressive education auth-
ority in the country, cannot al-
lay the suspicions of the Irish

in London that it does not.

really regard them as being an
integral part of our multi-
ethnic community with a vi-
brant and identifiable cultural
heritage and tradition.

This half-liearted swothrte.‘

consisting of making

right noises but actually mak-
ing little tangible gress in
developing an Irish compon-

ent in multi-ethnic education, §

Jjust provides ammunition for
those who said all along that
the ILEA’s concept of multi-

‘ethnic education did not in-

clude the Irish. How else are

we to judge the following:-

three years ago the Poly-
technic of North London ap-
plied for funding to mount a
two-year -time diploma in
Irish Studies course and would
like to pursue the subject in

more depth, and for teachers™

who would like to introduce
Irish Studies themes into the
curriculum. The sum involved
was £6,000. Three years later
the proposed diploma is still
hanging fire.

It is about time the ILEA
recognised that the Irish com-

munity in London identifies it- §.

self as an integral part of our
multi-ethnic cultural society
and is organising itself to take
advantage of what that means
in educational terms. The
Authority should also recog-
nise that many of its own staff
are to the forefront in dew:

ing this; what they would like
is N znpport, encourage-
ment and more resources
being made available as well
as the recognition that the in-
troduction of Irish Studies into
the British education system is

Ivan Gibbons refer

h dimension in e
e we repr
( 27. Jane

1984 ).

one of the means Whereby the

red to events in London
duocation and the Inner
oduce his letter to

-ethnic
?

&Iﬁdﬂondgvdopmemm
%qms%m
country inchiding in

on booksandtmhj&
ials. Issue 5 has jus bee
lished and is available for

Addison Gardens, W14
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Afterncon Workshop on Adult/Community Bducation =~ Part II.

This discussion took up the following questions:
1.The IBRG as a pressure group
2.The IBRG as a self-help group
3.The centralization and distribution of information
4.The standardization of the content of Irish Studies

A Pressure Group

This was discussed as a result of the enormous amount of information and
suggestions that were made regarding the setting up and running of Irish
Studies courses. It was stated that if we attempted to do all the
organizational and teaching work for these courses we would have little
time or energy for anything else. It could lead to the dissipation of
energy very quickly and would also serve to let the local authority of the
hook regarding its responsibilities to the educational needs of the Irish
community.

It was suggested that a local group wishing to have a class could do the
following:

1. Find out if the LEA has an anti-racist statement. If
so this could be rewritten to include the Irish and used to mobilize the
support of teachers, the Ethni¢ Adviser, parents, students etc to
pressurize the LEA to provide ac X tion and teachers.

2. Find out if the Teachers Centre has any materials for the
teaching of Irish Studies. Try to get them to organize an in-service
course for teachers and offer-to become involved in this

3. Use the Ethnic Adviser to arrange discussions with teachers ar
to examinelibraries or curriculum with a view to enforcing the anti-racist
policy with regards to the Irish. ]

4., Supply the Ethnic Adviser with a list of teaching packs

available.
5. Investigate the possibility of teacher exchange.

The IBRG as a Self-Help group.

There was a great deal of information available regarding courses that had
been set up already. It was suggested that courses could be set up via the
Workers Educational Association. This could be done by presenting a list
Of names and a premises to the WEA. Manchester Branch are already running
successful course and further details are available from them. They are
also running courses via the local authority. It was also suggested that
the EEC social fund and university extra mural departments may also
provide a way of establishing such courses. i |

The problem of cuts in education was discussed in relation to the
allocation of scarce resources. It was argued that it was not des:.rable.to
compete with other ethnic groups but at the same time we had to get Irish
studies established. This seemed to suggest the need to co-operate with



other Celtic and ethnic groups. e r e,
It msczcﬁmledged that 1arlaglixzcr31e gi«leldsir;z@ bg?glg;llgrhtpby i
gnf:earfaz;s t}r{xgigiiedtig?:mthris was not a problem if the curriculum as such
directed the study.

Standardization and it was suggested that we

g : "
i the curriculum was discuss :

nll‘t;:dgge:téggtggl curriculum development group orgag‘llizgl vte:l'ser:Eh ttﬁ gﬁg

and by so doing we could standardize and educate

time.

Centralization and disseminat

1 d

Tt was felt that The experience an T i sk
izing which ple had needed to be cen . : .
o“;gan;ﬁegdy avaﬁgble as well as what was needed. This kind of

information should be available to all, not just the IBRG.

At the end of the meeting a rider was added to state that edui::a}tim eras
not just that which took place in the classroam but p.1b1:jLSc Itt:ehz 1rizgzao )
discussions with video should be considered to be part O

education in general.

“THE IRISH IN ENGLAND”
A SERIES OF VIDEO TAPES

Two video tapes, about the Irish experience in'England, are now
available for hire/sale from the address below.

The tapes are based extensively on interviews with Irish-born
women and men and second-generation Irish, living in London.

TAPE 1: deals with post-War emigration from the Republic to
England, contrasting the econormic depression in Ireland with the
opportunities created by Britain’s rebuilding programme, and
the resulting contribution of Irish people to that programme. It
also looks at how Irish people locked to their culture and trad-
itions both as a means of offsetting the hostility they encountered
and as a way of maintaining their links with home.

TAPE 2: looks at the consequences of being here to stay — setting
up associations and societies to maintain the culture and to pass it
on to successive generations, whilst at the same time keeping a
very low profile within British society. It deals with the effects of
the war in Northern Ireland on Irish people here — in particular
the anti-Irish racism (the jokes, the stereotypes) and the Preven-
tion of Terrorism Act — and how that has had a major impact on
our lives in this country.

The tapes, approx. 45 minutes long, are available on either VHS
or U-matic format.

Details from:
The Irish Video Project,
c/o West London Media Workshop,
St. Themas Church Hall,
East Row,
Wio.
Tel.: 969-1020
740-8223
459-10636

= SRR g——




p.M. SESSION: DISCUSSION GROUP ON IRISH STUDIES IN ADULT/COMMUNITY EDUCATION (PART 111)

The discussion was opened by setting the sro of s
. t
[rish Studies be developed. € group the task of thinking, how should

The initial part of the discussion concerned the problem of the response to such
traditional approaches as organising Irish language classes, or putting on Irish Dramas.
Those participants who had experience of these activities reported that the attendance
rates were rather disheartening given the number of Irish people in the community.

The view was gxpressed that in some way it appeared that Irish people or at least a
proportion, did nmot want to be identified with these overt Irish activities.

Thi? raised several questions could it be that some Irish people were ashamed of
being Ir}sh; or perhaps prejudiced against the Irish language for historical reasons,
or most importantly was there a need to re-evaluate the traditional approach among the
Irish Cultural Groups and Societies. It was pointed out for example that in Ireland the
Gaetacht areas were not expanding, nor was the use of the Irish language in the general

populatior'x on the inc':re.aas:ie. Therefore should the Irish in Britain be surprised when
such traditional activities failed to attract large numbers.

It was suggested that a broader emphasis should be incorporated into Irish Studies,
so that a multi-cultural dimension would be included. By this was meant that Irish
Study Programmes should have a broader base of appeal in order that all cultural groups
that exist with British society would find the subject matter of interest. The aim of

the programme should not be to teach Irish people about Ireland in isolation but have
an appeal to the cultural diversity that now exists in Britain.

Here the group addressed itself to an earlier question, why is it that Irish people
night be ashamed of being Irish.It was proposed that as far as this principle applied
to children, it is often the case that minority children of all races become aware of
the lack of equality in educational environment and the society at large and hence come
to believe that in some way the host culture is superior. Evidence for this point comes

from studies where West-Indian children when asked what language they speak indicate
English, never Patois or Creole. .

This point led to the comparison of the initial expectations of the two ethnic
groups before they came to Britainjnamely the West-Indians and the Irish. It was asked
that West-Indians believe that in coming to Britain they are arriving in their Mother
Country, initial expectations are high, hence their disappointment is great when the
reality of their situation is pressed upon them. In contrast the Irish initially believe
that they are coming to the home of their traditional enemy. They are not expecting a
high degree of acceptance, they are more psycholigically prepared for rejection. In
reality of course the West-Indian experiences a higher degree of rejection because of
his visible difference, than does the Irish person. These initial differential experi-
ences may explain why the Irish have maintained a low profile in Britain; for example
the 1981 census for Gt. Britain shows that first generation Irish are widely distributed
iross the occupational structure from Class 1 to Class V.

|

In contrast the Black Group have been vociferous in tt'leir demands, and quicl.c
t point out the inadequacy of the educational provision wz..th regard to own e?hnlc
§toup. The Black Group believe that they have been reSp9n81b1e for ot‘:her ethnic groups
ecoming aware of the need to demand consideration within th:a ecliucatlona} sphere. Given
that funds for educational programmes will not be unlimited it is essential that the
lllin&i_Le':hnic;g‘roups adopt a common p<?1ic1, it y.'you:!.d be.detnmental to argue among
thenselves as to who should have the "Lions share” financially.

The aim of Cultural Studies should be education for the whole c?munity, education
% combat racism & prejudice between the minority groups and the society at large.

GonEtds s o5 sie ols oalnieln alsismle



Adopting an ethnocentric approach would be sel?-d?feating. There Sl'lould be a commoy
approach across ethnic groups to foster appreciation of each group's cultura]l herita

What then can Adult Education do? An obvious area for iml.)rovetflent would be the
inclusion of teachers from ethnic groups to work in co-operation with Local Educatig
Authorities and teachers in planning Cultural Study Programmes: Tl.le need to bring tp,
views to the wider community was also realized — not everyone is interested in eyepj
classes.

Here was an opportunity for active community involvement, pe?hapg in regard to
Irish Studies one should be slightly optimistic. The Irish community is not static, |
changes with new arrivals and 2nd generation of Irish born in B?J’.taln. The challenge
for them would be to try to change behavioural attitudes and bring new ideas abo_gt__g
consciousness to all Irish people in Britain.

Finally the group agreed that it should like the conference to be aware of the
need for all ethnic groups to work together in a common fight against Racism, so that
Britain might be a multi-cultural society.




CONFERENCE PRESS COVERAGE -~

THE IRISH POST, FEBRUARY 25, 1984

DUCATIONALISTS and
Irish community
representatives travelled from
all over Britain to attend the
IBRG’s one-day conference on
the ‘Irish Dimension in British
Education® which took place ag

the Soar Valley Community
College, Leicester. The
organiser was the IBRG's
education  officer, Nessan

Danaher, who is also head of
history at Soar Valley.

**Over 90 people attended and we
were very satisfied with the day's
suceess™,  Nessan  Danuher  said
ufterwards. One of the many results
of the conference is that the MRG
iS 1o set up am Irish Studies
development group to work on
secondary school curricula.

Itis also very likely that a special
in-service fraining course in frish
Studies will now be organised by
the  Leicestershire Education
Authority for primary teachery,

The speakers st the conference
were Tom  Arkell, of Warwick
University; Ivan Gibbons, of the
Hammersmith and
Kensinglon Institute of Aduit
Education, who is aiso, of course,
the editor of ‘lrish Studies in
Britiin’; Tim Ottevanger, who is
multi-cultural adviser 4o
Leicestershire Education

Authority: Barry Dufour., of
Leicester University: and Nessan
Danaher.

Tim  Ottevanger told the

conference that, unatil recently, the
needs of the Irish community had
not figured in the thinking of those
in Britain involved in multi-culterai
education. But he wus auvw
convinced that the [rish  were
entitled (o equal consigeration witl
other ethuic groups.

Tom Arkell spoke about the
EEC-backed Irish Stadies projeci
for 9-11-year-olds in junior schooly
in Coventry, This esperimental
programme has been going v for
some years and is producing very
interesting resufis.

Barry Dufour siressed the need (0
look at the social and economic
background and structure of (he
Irish community in Britain and the
problems of racism which the
community has been encountering
in latter years, He praised the iBRG
for making the first conerete and
effective moves on behalf of (he
Frish community in these arcas. He
stressed the need for co-operation
and solidarity with other ethinic
groups and said that it was
important 10 distinguish between

genuine lIrish Studies and
superiicial gestires,
Ivan  Gibbons  explained the

background (o the very successful
Irish Stndies activities which, over
the past six years, he has pioneered
in London. He criticised the Inaer
London Education Aunthority
which kas so far [ailed (o meet a
promise to provide s modest grant
of £6,000 for a two-year, part-time
course leading to a diploma in Irish
Studies at {he Polytechnic of North
London. He also criticised the
failure of the middle-class Mish
community to dentify posifively
and publicly in an Jrisk ethaic sense
—= thereby depriving the second
generation of support and exzmple.

During the conference, various
discussion proups worked on

Leicester ¢

North

variely of suggestions and their
conclusions will soon be availuble
I report form and included in the
everall conference report.

Among the attendance at the
conference were Justin Harman, of
the Irish Embassy in London; four
representatives of the Manchester

“ducution Authority; Steve
Breanan, of the Greater London
Council; Jim King, the chairman of
the IBRG; Ken Lynam, of the Irish
Video Project; Fr. Frank
McLaughiin, of Leicester: Maurice

onference

Moore, of the Coveniry Irish
Theatre Group; Seoirse O Broin, of
the London-based Cuideuchta
group; various representatives of
the Gaelic League in London and
the Midlands; Vaulerie Robinson, of
Luton Central Library; Fr. Joe
Taaffe, of the Irish Welfare and
Information Centre, Birmingham;
Dr. John Watts, head of Bishop

Challoner  School, Birmingham;
and Dr. Maire O’'Shea, of
Birmingham,

BRENDAN FARRELL covered

the conference for this newspaper.

THE CONFERENCE ORGANISERS

WISH TO THANK 'THE IRISH POST'
FOR THE COVERAGE IT PROVIDED
BOTH BEFORE AND DURING THE
CONFERENCE, IT IS ONLY THROUGH
THE EFFECTIVE DISSEMINATION OF

LEICEST

ER MERCURY, TUESDAY, FEBR UARY 14, 1984

et

Irish may

go intp
sylla;%s |

Irish studies could be on
the dmetable for Leicester- | j
shire schoolchildren if the
hopes of a national confer-
ence held in Leicester are
realised.

Nearl 100 - people
attended the conference on
Irish Dimensions in British
Education at Soar Valley

" Community College.
Organisations such as the
rish  Musicians Associ-
ation, dancing schools and
the Gaelic Athletics Associ-
ation were represented. i

“The Irish commuuity,
not just in Leicestershire
but in Britain, are part of
the multi-cultural scene.
The people at the confer-
ence are going to be setting
up primary and secondary
school working parties to
deveiop teaching
materials,” said Mr. Nessan
Danaher. .

Education officer of the
Irish in Britain Representa-
tion  Group, organisers of

|
:
i
f

the conference, Mr. Dana-~ ;

her is head of history at
Soar Valley Community
College . ¢« ',

IDEAS THAT
CHANGE CAN
TAKE PLACE,
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