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GLENEAGLES AVENUE

CESTER
Soa r val l ey CO' l ege ’ll-’zephone l(b(E)‘S‘3;)CZ(::%ZS
in association with

Irish Studies Workshop é@z‘s\

and the IRISH IN BRITAIN REPRESENTATION GROUP

INTRONUCTION

The Conference was aimed at parents, teachers, first and second generation
Irish people, ell Irish community organisations and all those interested i:
- multioultural issues and developmeats,

- ourrioulum development in junior and seoondary schools,

- adult and community education.

It was hoped that the Conference would outline ourrent issues, disouss
developments and indiocate avemues for progress, I think it would be a fair
judgement on the day to say that attendance far exceeded our expeotations,
 that our guest speakers were outstaniing in their oontributions and that
at least some developmente are being set in motion. It is intended to put
forward motions at our 1984 National Conference proposing the
formation of standing junior and secondary ourrioulum development groups.

Irish Studies Co-ordina-
N, Danaher, B.A,, M,Ed,

On behalf of the IBRG I would like to thank our four Speakerss

Tom Arkell 8enior Lecturer in Arts Education, Warwick University and
the EEC Irish Studies Project.

Ivan Gibbons £d. of 'Irish Studies in Britain' and Community Education
worker at Hammersmith and North Kensington Institute of
Adult Education.

Tim Ottevanger Multi-Cultural Adviser for Leics. L.E,.A.
Barry Dufour Lecturer in Education and Course Ditector in Multi~Cultur:

Education at the School of Education, Leicester Universitj

I would also like to thank the Community College Head, Eric Sylt, and the
Community Tutor, Derek Watkins, for their pesitive role in helping to get
the Conference off the ground., Our gratitude, too, to the volunteer
seeretaries who compiled the minutes and final reports from the Discussion
Groupss Brid Keenan & Bliska Stransky - Irish in the multicultural contes

Ruby Khan - Irish studies in the Junior Currioulum,

Maire O'Hagan - Irish Studies in the secondary ourriculum, and

Ita 0'Donovan & Brid Keenan -~ Adult & Community education.
PFinally, the IBRG would like to thank all the groups and individuals who
supported the Conference. Plans for a seocond conference in 1985 are already

in motion.

_Nessan Danaher, Conference Chairperson and
Bduocation Officer, NEC/IBRQ,
Head of History, Soar Valley Community College.

CONTENTS ~ all seotions are golour coded for easier reference:-
BLUE pagess Introduotion and list of partiocipants.

GREEN pagess the Irish in the multioultural ocontext.

WHITE pagess Irish studies in the Primary ourrioculum.,

PINK pages ¢ it " » " Secondary " 5
YELLOW pagess " " " " Adult, community and continuing educatior
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Tom ARKELL, Warwick University; EEQ Irish Studies Project

Sarah BERRY, Leicester, Moat Community College; Open University
Steve BRENNAN, London, G.L.C., Irish Liaison & Outreach Officer

K. BRUDER, London , Harringey IBRG, Tottenham College of Technology
Maurice CAHILL, Harraw IBRG ; ;

Ma iread ul CHOIGHAIN, Harrow IBRG !

. Iiz CLARKE, leicester, Gatoway.6th Form Colle
.Jim COLLINS, London, Celtic league

Mrs. Madeleine COOKB, leics. Libraries & Information Service
Maureen DANAHER, Leicestor, St. Joseph 's J .5, IBRG

Nessan DANAHER, Leicester, Soar Valley C«0., IBRG Bduocation Officer
Mairc Bean ni DHOMHNALLAIN, london, Conradh na Gaeilge

Mrs. M.B. Donnelly, Birmningham, Sp akbrook

Kathleen DONNELLY, Birningham IBRG

Mre. Cathleen DOYLE, Loicester Irish Soclety (Seoretary)

Yory DUCKETT, Harrow IBRG

Barry DUFOUR, Leicester University, Multioultural Bducation Director
Mike DUGGAN, Coventry, Corpus Christi J.8, Irish Studies Project
Mike FEELEY, Coventry Lefieae Advisﬁr .

J osephine M. Foenoy, 3heffield, ®t. Bernard's School, Rotherhan
Ivan GIBBONS, London, Editor of 'Irish Studies in Britain'

Juastin HARMAN, Irish Enbassy, First Secretary

Ms. Padma HER.T, Manchester LEA Multiocultural Development Service
Mary HIOKM.N, London, PhD Researcher enm the Irish in Britain
Sean HONE, Coventry

Bob HOWELL, leiocester, Gateway 6th Form College

Sean HUTTON, Bridlington, North Numberside

Bridie JOHNSON, Covontry Irish Theatre Group (Tel 0203-29943)
Vincent JOHNSON, Coventry Irish Theatre Group
HildepoCAFFERTY]rish Books Service and secondary ourriculun

Iuke KEARNS, Bradford IBRG

Brid XGENAN, IBRG, Tottenhan C. of Technology, Community Service Unit
Mso. Ruby KHAN, Manchester LEA Multioultural Development Service
Jin KING, Manchester, National Chairperson IBRG - :

Nora LEAHY, Birmingham, St. Wilfrid's R.0.3.

Kevin LINT, Leiocester, Gatoeway 6th Form College

Mra. F. Inoy, Manchester

My. P. 1U0Y, Manchester

C.J. LUKEY; “anchester LEA Multicultural Development Service

Ken LYN AM, Irish Video Projeot (Channel 4) (Tel.01-740-8223)
Mrs. Bridie LYONS, Leiceater Irish Society

Do n MAGEE, Irish Video Project (Channel 4) (Tel.O1-740-8223)
Mrs, Anna MeCABB, Coventry

Deg. MoOURDY, leicoster,, Comhaltas Ceolteiri Bireann, Midlands PRO
Mary McCREESH, Coventry, Corpus Chrisi J§, Irish Studies Project
Fro.Daniel MoHUGH, Birningham, Diocesan Service for R.B.

Cormac MNoKEEVER, Ed,ware, St. James ' 8., Burat Oak

Fro.Prank MoLAUGHLIN, leiceater, P.P. Mother of God

Mrs. B. MERRIMAN, leicester “rish Soociety -

Maurice MOORE, Coventry “rish Theatre Group (Tel.0203-448785)
Seoirse 0'BROIN, Baling, Cuideachta, The Irish Club

Padraig 0'CONOBUIR, London, Conradh na Gaeilge

Michael O'DOMHENALLAIN, Oonradh na Gaeilge, london

Mrs. Nora O'DONOGHUE, Coventry, Tare Exam,Board o f Irish Music
Mrs. Ita O'DONOVAN, Birpinghan, K University, Psychology Depte.

Maire O'HAGAN, Coventry, Coundon Court Oomps.S.

cont'd,
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Tim OTTEVANGER, leics. LEA Multicultural Advisér

Iiz PIT?, West Yorks, Kel;hley

Ms, Valex"ie ROBINSON; Beds. Co. Iibraries, Iuton Central
Michael SHEEHAN, Manchester IBRG i
Kevin SHYTH, Birningham, Hoad, St. Wilfrid's (R.C.) J.I
Gorard SMYTH, Birminghan, Head, St. Cuthbert's (R.C.) J.I

E.A. STRANSKY, Coventry
Fr., J.A. TAAFFE, Birminghan, Irish Welfare & Information

Centre, (Plukett House)
Roger WORTH, London, The langhan School
Ms. Wendy WYNCOL, Coalville, lLeics.
Peter MULLIGAN, Northanpton, Connolly Association
Joe WISONER, Northanpton, Connolly Association
Dr, John WATTS, Birninghan, Head, Bishop Challoner School
Mary O'NEILL, leicester, Gaelic Jthletic Association, Secretar:
Anne DUNPHY, Leicester, Gaelic Athletic Association, Treasurer
Poots ABBASI, Leicester University, Bducation Student
Sid SHERIFF, Chairuan Mo at C.C. Bduc. Council
Joan INGLIS, Liverpool :
Miss J. RAFFERTY, Yillenall Wood Junior School, Coventry,
B.0.0. Project
Gearoid Mac an Mhacir, t.onradh na Ga.ilge, West Midlands
Philomena ni Dhuhblain, Oldbury, Teacher
Seanus Conway, Conradh n.. Gaeilge, West Midlands
Roy Blacknan, BEthnic Stu.ies Unit, Manchester
Philonena Conway, Conradii na Gaeilge, West Midlands
Mike O'Regan, Harrow BRG ;
Leo HARRIS, Comhaltas Ce ltoiri Eireann
Declan O'NEILL, Manohes.er IBRG.
Tony FARRELL, Manchester IBRG.
Mrs, Maureen BRODERICK, Braunstone Frith Infant S., Leiocester.
Mg, Cass BREEN, Paddington IBRG,
Mr, M. BURKE,
Mr, BHRAMH, Sikh community representative, Moat C. College.
Dr, Maire QO'SHEA, Birmingham IBRG.
Gearoid MAC GEARAILT, Lambeth IBRG,
Deasiun MAC GEARAILT, G 1
Frank WALSH, " »
Gerry MoLAUGHLIN, Outreach Officer, Irish in Islington Project.

Total nos., registered = 1043 total attendanoce = 93,
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If you are interested in this field,
then you will also be interested in

'IRISH STUDIES IN BRITAIN'

designed and piib¥ished Wy
ADDISON PRESS; :

83 Frithville Gardens,
London, W 12,

in association with Irish Cultural Aotivities (London).
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1)
2)

3)

TALK BY TIM OTTEVANGER ( Morning session)
(Multi-Cultural Adviser to Leicestershire LEA)

'"MULTI-CULTURAL EDUCATION: THEORIES AND PERSPECTIVES'

There is no concensus on the meaning of multi-cultural education.

The phrase has its origins in immigrant education in the 1960's, when
immigrants were seen as a problem - they had to be assimilated, as soon
as possible. It followed from this that they should not be too numerous
in any one area.

White agitation began to make itself felt e.g. in Southall. In November
1963, Sir Edward Boyle declared:

"I must regretfully tell the House that one (Southall) School
must be regarded now as irretrievably an immigrant school. The
important thing is to present this happening elsewhere'.

307 was seen as a desirable limit.

The Circular 7/65 from the D.E.S. stated:

"As the proportion of immigrant children in a school or class
increases, the problem will become more difficult to solve and
the chances of assimilation more remote".

A proportion of up to 1/5th was seen as acceptable;
A proportion of over 1/3rd in a class or the school as a whole might mean i
"gserious strains" will arise". (DES Circular 7/65).

There then followed plans for bussing children from one area to another.
English was the only language taught; the children's mother tongues were
ignored. The pupils were regarded as "clean sheets" with no existing
language capital.

The assimilationist phase was followed by an integrationist phase. In
1966, Roy Jenkins attempted: to define the situation as:

"Not a flattening process of assimilation but equal opportunity,
accompanied by cultural diversity in an atmosphere of mutual
tolerance".

This approach dropped the overtly racist assimilationist idea. An attitude
of cultural superiority was replaced by one of cultural tolerance, based
on liberal, humanitarian ideals. Jenkins realised that equality of
opportunity did not exist and that racist views and practices presented thc
development of equal opportunity.

There followed a period of more intensive effort in ESL work (teaching Engl...
as a second language). In terms of scope and materials, mother tongues

were still ignored; there was no bi-lingual approach. Englis was still

seen as the key to success. In the summer of 1977, A. James, writing in
'Multicultural Education', wrote in an article entitled ‘Why Language Matt--

"That a dose of sytematic language teaching, preferably carried out
in the Monastic Security of a special class or centre . . . . would
act as a lubricant; the children could be fed into the educational
maﬁhine on completion of this treatment without causing it to seize
up”.



f TESL should not be scoffed at as they were among

i{sm which children and families faced. The
¥ LGt eas (ATEPO) developed into

The early pioneers O

the first to recognise th :
Association for the Education of Pupl}s from overs
the National Association for Multiracial Education (NAME) .

In the late '60's', numerous courses began to appear, concerned with
immigrant cultures; the NCCL and the CRC published 1nf?rmative pfmphletsg
LEAS began to advertise organisers/advisers posts for 'immigrant' education.

From the early '70's, the policy and practice of bussing fell into
disfavour. A high level of concern developed about ESN schools (see Bernard
Coard's booklet: How the West Indian Child is made Educationally Sub-normal
in the British School System (1971).

The integrationist approach still offered equality of opportunity, but on
white terms. Thus the nature of the game had not really changed, the rules were
still set by whites, though black players could wear what they wanted and even
talk to each other in their own language.

The 1967 Race Relations Act was designed to ensure that the rules were "fa
to the individual. Jenkins' philosophy did not, however, have much impact on
educational 'thinking'. Schools' work reflected a flowering of cultures - the.
period of''saris, samosas and steel bands" - all taking place within the existing

"rules".

The home liaison developments were designed to get parents to conform, not
to involve them, for example, on governing bodies. The-only allowance in this
area was the natural process; let's wait and see.

The ethnic minorities, and some teachers, were not satisfied with this
tokenism. For various reasons, what they wanted was not tolerance and permitted
diversity, but positively encouraged and fostered cultural diversity e.g. in are:
of debate such as mother tongue work, R.E., history, single sex schools.

Pupils wanted respect,not tolerance. Thus developed 2 new strands:

i) cultural pluralism

ii) anti-racism.

The cultural pluralist approach recognises permanent diversity (accepting ¢
evolutionary process). This is a more advanced and liberal version of the integr:
tionist approach.

It is criticised as still having one underlying weakﬁesn; it does not chang
the location of power. (What of ideas concerning black T.V's, black political par
black schools, black economic blocs).

The racial equality approach involves anti-racist action. ILEA now has blac
representation on governing bodies and committees. Leics. LEA has a black consuit
ation group, as does Haringey. This development is a recognition of the feeble-
ness of the evolutionary approach. :

Multicultural Education must have an anti-racist ingredient. Cultural
permissiveness alone 1s not satisfactory; inherent institutional racism must be

tackled.

The Irish and other white ethnic groups must be embraced within multicultur
and anti-racist education. The issue is not just about equality of opportunity,
but about the reality of equality. It involves self-respect' and respect for other
especially in terms of the attitudes of the majority. There should be no distinct
made between black and white minority groups while it should be accepted that ble
are visibly different and therefore face that extra and powerful dimension in rac




Lm IRISH IN THE MULTICULTURAL CONTEXT - Part I.

DAYSCHOOL ON CULTURAL STUDIES
The workshop discussed the following questions:

1 .The meaning of multicuralism

Content of Irish Studies

Relationship with other ethnic groups
Class Composition of the Irish Cammumnity
Racism

DN wN

Multiculturalism _

Tan Arkell began by introducing a definition of multicultural studies
which saw those of the ethnic minorities as needing to fit i n with the
host cammunity. The English were seen as a tolerant nation which had been
erroneously characterized as the enemy for the Irish schoolchild. The job
of education was to remove this notion and to facilitate the integration
of the ethnic commnity into the host community.

Specifically on the Irish Mr. Arkell argued that there was a problem about
identification as the Irish did not have a s . However, with the
Irish inclusion within the ethnic commnity, the milticulturalism was
substantially altered. The notion, if it included the Irish,then also
included the people of Yorkshire or Lancashire.

This definition of the position of the Irish was challenged by many in the
group. It was stated that Britain’s colonial relationship to Ireland
produced cheap labour for Britain and contributed to the stunting of the
Irish econamy. The BritiSfi people were not the same as the British
government. It was in this context that the relatimship between Britain
and Ireland had to be seen, that is cne of inequality. Multiculturalism
as expressed in the introduction upheld this view whilst at the same tine
disguising it. Ethnic minority cultures were not valued as much as the
host culture it was argued, and this could be seen fram the idea of the
host culture making roam for the others.

It was argued that the term multiculturalism was challenged by the
inclusion of the Irish but in the sense that race or colour was the
defining characteristic. Instead the question of dominance by Britain was
the central issue. THis was further taken up by arguing that when
multiculturalism ended and we knew all about each other there would still
be racism. This we could learn from the Black groups who had long since
left multiculturalism behind as samething which masked racism.

The Irish In Britain.

It was stated that the Irish in Britain however, did not related to the
British only but to other ethnic minorities. It was suggested that they
were less than convinced of the Irish committment to multiculturalism.
How the Irish relate to other groups was discussed at same length in




: y ; monies made available to t}

terms of obtaining financial support fram -
" . ed that we had to learn fram the others i
ethnic canmunities. Same argu THis was quite stroy

to anize and campete for scarce resources. trong
disao;geed with because it served the government to have us fightj

amongst ourselves. Rather we should be finding ways to co-operat
with each other as this would have a more beneficial long tem effect. |
was argued that education could either highlight this co-operation (
increase campetition and in effect serve to contain the anger of

ethnic comunity.
THe Composition of the Irish Community.

The question of the Irish in Britain was further discussed through th
notion of diversity. The Irish , it was argued , already.mme from
multicultural community, Ireland itself. It was stated that it was wron

to see the Irish as Catholic and Gaelic. :
THe Irish, it was argued also had internal class differences an

therefore had different class interests. Class origin either helped o
hindered integration into British society.

BEducation

Education was seen as crucial to how Irish children saw themselves i
Britain and how they related to Ireland. It was argued that teachim
about Ireland was necessary for all children in all schools not just the
schools where Irish children were concentrated. It was argued that Irish
studies tended to be marginalised and it was necessary locate it centrally
within the curriculum

~ 'I\erminologz
Certain words/ concepts were considered problematic and were not uniformly
used nor had they agreed definitions. THese were:

1. Culture

2. Racism

3. British/Britain

4. England

5. Multiculturalism

6. Ethnic Minority

7. Colonial minority
8. Class
9. Cultural studies



¥ike Feeley, Coventry L.E.A. adviser wasin the chair. The discussion
was between teachers , community workers and interested parents

and church workers from various parts of the country, and followed

two talks on the nature of multi-cul ural educatiom and the introductic
of Irish studies in some junior schools in Coventry.

The discussion started with the question "What is the essence
cfbeing Irish in Britain~®" Was it from the origin of the teacher?
Certainly the teacher could help by breaking down the stereotypes
the students already have firom the media. They could also promote
a more positive view of the cultural heriiage,using such resources
as the Book of kells, literature, and music"ballads and songs having
a multi-national apgeail

How could one get Irish Studies on to the School Curriculum”
Various strategies were sugzested: working through local organisations,
working with the local education authorities, In State Primary
schools by approaching the Head,but in State Secondary Schools by
the acreptance of Irish Studies as an examination subject. whatever
the approach, however, it must not be done in isolation but as a

combined cultural element.., It was suggested that in Luton Irish
studies were ignored, possibly because of possible political implicatior
It was pointed oyt that there was 2 lick of suitable puvlished
resources, a "chicken and egg" situation - publighers would not
publish, believing there to be no demand, and teachers unable to ouy
wvhat was not there. There was a need for a more effective distribution
of what resources there were and for groups of teachers to get
together and work on material, updating it and making it more relevant
and suitable for classroom use, Certain ethnic minorities already
pro“uced suitnble material with a multicul tural handle,and Education
tuthorities with a multi-cultural policy encouraged such initiatives
in their schools,and also encouraged schools working with the ethnic

communities (Manchester wi.s quoted as an example). Perhaps the Irish
community could develop similiar links and strategies.

This raised more questions: who would pay for it? and what
were they paying for? who was it tor? was it for the Irish and those

of Irish descent, or was it for everybody”? Was the idea of multi -

cultural education easier to introduce into State schools rather




‘than Church Schools? There was a ladk.of Irish studies in non-
Catholic schools - would a mul ti~cul tural experience make it ea
ﬁo introduce? The dangers br racism showed up the need tor an

Historical conte¥t. Obviously the first stage for acceptance w
by talking ovér the ideas with a group of teachers,to interest

“nem in the need tfor such studigge Even if they were interested
“Wow could the Irish Language be taught in such a context? ind I
Voluntary Schools, how would theé Govermors react to such a subje
‘A spirited discussion now ensued, raising the following points &

questions: _
There was a very limited amount of teaching of Irish studie

by Irish teachers; why didn't Irish teachers teach Irish studies
Did politi:s make it a sensitive subject? Indeed, should Irish-
" Catholics be doing Irish studies? Should they broaden their appr
only teaching Irish studies tor multi-ethnic reasons? Why should
Irish studiés be taught? Were the English being educated for now
or were the Irish being educated to understand their past? was o
source of anti-Irish teeling the attitudes of the English Cathol
vho were worried and resentful of the effect of the Irish Cathol
Haf parents prefe rred assimilation because of the prejudice the
had met? Perhaps they could learn from other communities ( such
as the Asian Communities) to take a pride in their origins and e
Irish children to find out about their roots. Were middle class
attitudes to blame for the assimilation?The group agreed that th
was a sirong sense of community but this was usually very local.
They felt that there was a lack of national organisation and won
if Irish studies were an educational or political problem. This
brought them back to the question as to how to introduce Irish
studies in an Fnglish school. How could it be shown to work at t

chalk face?The answer seeme® to be that it should be shown to wo
so that a Local %uthority sould accept the idea without peing th
with it. There wAas a need for communication om all levels and pe
part of the problem of the Catholic Schools lay with their neces
limited intake.



The following information is reprinted frem reperts issued by
TOM ARKELL of the Dept. of Arts Bducation at the University of
Warwiok, The points and developments covered here formed the
bagis of Vr, Arkell's talk to the Conference.

LOT PROJECT ON THE DEVELOPMENT OF

ISH CULTURAL STUDIES FOR THE CHILDREN
F IRISH MIGRANT WORKERS IN A COVENTRY
IMARY SCHOOL

» Project

» University of Warwick has been given a grant of £8, 200 by the
iearch, Science and Education Division of the EEC to camry out

s pilot project In co=opsration with the Coventry LEA. The

ject director Is My Tam Arkell, Senlor Lecturer In Arts Education,.
iversity of Warwick. ?

During 1981 the project will cancentrate on developing Irish

Itural studles sultable for children in primary schools. It will be
ted in St Osburg's primary school, Coventry, where the great
jority of children are of Irish arigin. The project teacher,

s Anna MeCabe  has been appointed half-time for the year from
nuary to December, 1981. She will be resporsible for sslecting,
sparing and developing materials on agreed topics both for her own
s and for that of other teachers. Mrs Nora O 'Donoghue will also
employed for half a day o weesle to tench Irish music in the same
ool

The children will be taught in nomial class groups and there

I ba no separation of children by ethnic or national identity. The
sh cultural themes will be presanted to them within the context of
@ school's normal eurriculum and not spasifically as 'Irish Studies’.
i themes to be studied will be drawn from lrish geography and way
life, Irish crafts and stories, Irish music and sang and Irish history,
cluding the histary of the children's awn family end migrgtion to

Coventry. They will make use of conmasis 1o be established with
children, schools and other institutions In lreland.

Because all the children of Irish migrants tn Britain speak
inglish fluently the project will be able to concentrate on helping
shildren of Irish origin develop a deepar undersianding of their own
dantity and cultural roots without having to cope simultaneously
vith language problems. Ar the some time the other children will be
ncouraged to appreciate an Imporiant sirand in the fabrie of our
witi=cultural soclety.

fhe Background {

ke many other British citias, Coveniry is o multi=cultural community
n which the biggest ethnic minarity group 1s Irish. Although substan-
fal efforts have been made nationclly to reflect the culiures of Aslan
ind Caribbean children within programmes of multi-cultural education,
rory little has been developed from the Irish cultural aspect. Tostart
hinking along these lines, twe short In=service courses were held In
‘oventry early in 1978 organised by Tom Arksli.

Subseguently, In April, 1978 M. Breandan Caulfield, who is
<w Principal of the Sligo Regional Teghnical College, formed in
Zventry the Irish Studies Cirele for taochers Interested in the Irish
imension. s meetings have been held at.the Coveniry Teachers'
Zsntre where a small col lectien of books and materials relating to
rish themes has been establishad- for use by teachers. One of the
ain problems which the Irish Studies Clrcle has begun to tackle is
he widely=held prejudice ameng teachers that Irish cultural studies

irs not suitable for sericus study within schools in England. These

exploratory Initiatives have had the full support of the Cove:.
LEA thraugh its Adviser for-#uiti~Cultural Education, Mr M ©.

Following an Initlative token by Breandwm Coulfield In /. .
1978, he, Tom Arkell and two Coventry teachers visited Br. -
Qstober to discuss with officerns of the EEC an autline prope:n:
siudy on the education of the children of Irish migran: . -

« This visit led eveniuaily 1o the University of %
tn April 1979 o fosmal propesal fer the project, fisi -
by the Coventry LEA. During subsequent discussiar
; mafﬁnbﬁ!hmcxpmdfhdrqpmvd fe ¥
on the ynderstanding thar it will not be conflned o o
isolated group of Irish children or teachers within the scha: s
cancerned, but be presented more widely within the contact o
infar-cultural education. At the some time contacts have bew - .
with the Departments of Farelgn Afflrs and Education In Duk. .
Trinity College, Dublin and individuals in other educatices! |-
tions In the Republic of Ireland and MNorthemn Ireland.

The Dirsctor-General for Ressarch, Science and Educc i«
the Commission of the European Communities finally appieyad
projest in November 1980, In Dacember the Caventry LEA o |
University of Warwick appointed Mrs Anno MeCabe as the e
teacher to work half-fime on the project which will be bases
St Oasburg's School, with the enthusicstic sugport of the hea:
M J G Keagm,

Evaluation
At the end of the project the director will prepare an svalu -
report for the Reference Graup which will be presented to th.
Director-General for Rasearahi, Sclence and Education of the i
December 1981. It will clso be submittad to the LES
Irish Depavtment of Education and other interested bodies. T
rapar? will comment on the Ideas and materlals which have b
tried cut during the and include suggestions for the fume.
development of puplls’ matericls and guidonce for teschuws .

Pesible Future Developments

The succsss of this pllot projoct will bs measured tn pasi by .
willingness with which teschers develop Irish cultural studies
subsequent yeans and by the readiness with which sehools rewar -
the potentiality of Irish studies to coniribute to the curricy’ s -
mylti~cultural education.

it

i

If the project ls suecessfu!l 1t3 Idecs and work will be disusr:.
ated fto other schools both In and outside Coventry through incly .
contacis, short Inwservice caurses and the proparction and w?i?}rz
of pupils’ materlals and teachars’ guides. Obviously thesa wil'
achieved best i other projects follow thiz cxploreiory one.

Tom Avkell.

1

Note: for further and fuller information about the Coventry work, pleasa:
write to Tom Arkell, Dept. of Arts Education, University of Warwicl:,

CV4 AL,



Report to the Commission of the European |
Communities on the pilot project in 1981 on the
development of Irish Cultural Studies for the children
of Irish migrant workers in Britain.

The organisation of the project

This project was planned and carried cut af all stages with the full
co~operation of the Coventry LEA, It was also grently assisted by
the Interest and support given by both the DES end the Irish Depart=
ment of Education. In particuler the project has benefited enor-
mously from the experience, undsmtonding and active help of
Coventry's adviser for multi-cultural edusation, Mr M Feelay, the
two HMls, Mr A J Rese and Mr J Singh, ond the two Irish District
lrspectons of Primary Schoels, Mr J Dennehy and Mr P Kitterick.
The project's main aim ks been to explers ways in which
themes or topics with a whols or perily Irish content con be integrated
sffectively Into the normal curriculum of English primary schools.
It has also made an examination of the availshle matesial in England
and Ireland-te assess how much 13 suitchle for use with such clastes
and how great Is the need for adupting It er devising new materials,
The project has concentrared on the 9 = 11 oge range and during
1981 worked exclusivaly in fhree Caventry primary schools where o
majority of the puplls had ot least one Irishebom parent. Bacause it
was not finally canfinmed untll the end of November 1980, the
project's work was planned to cover the colendar year 1981 and not
just the academic year 1980<81. In the event, the virual closure
of the schools in Coventry for four waeks In November and December
through Industrial acticn by NUPE has meant that the work planned
for the later stages of the project will new eecur In January and
February 1982,

The need for Irish Studies

Since all Irish children speak, read and write in English as fluently
as English children, 1t is clear that the English longuage presents no
barriers for the childran of Irish migran? werkess in Beitaid. And for
those who returmn later to Irelend, the only language problems are
likely to involve Irish. In the feaming of mest other sublects, many
Irish children are unlikely to be substantially miore disadvantaged by
moving to an English school than mest British childeen who move to a
new scheol with o different curriculum and diffarent sylicbuses from
their old ene.

However, since aspecis of Irish studies faature very rarely in
mast English schools ot the moment and many schools, especially in
the towns, contaln significant numbers of pupils of Irish-bom parents,
there is clearly a strong case for suggesting that they should at lecst
congider teaching more abaut the Irish. Furthermore, In recent years
Britain has developed programmes of mul tl-gultural education so that
the children of differant minority groups sheuld not feel allenated by
the education system of their odopted country, but should acquire
from it a clearer sense of thair own Identlly and o better understand-
ing of their own culiural rocts. Therefore it maltes Hitte sense not to
apply this policy io the childmen of the largest single migrant group -
the Irish. And for English children leaming about the pluralistic
nature of their multi-cultural society, the Irish dimension has ot
least a5 great a claim for inclusion as other ethnic minorities.

At the moment It appeors that in enly @ small minority of schools
ore the children mada aware of the scope and nature of Irish migra=
ton to Britain and of the Irich cultural heritoge or given any untler-
standing of the sliuation in lrsland today.

Aporoaches to Irish Studies

The project's approach to Irish studles has besn to explors ways in
which Irish topies can be develcped within a school's ordinary
curriculum and not to advocate any form of sel f~contained course on
Irish studies. The project also believes that these topics should be
presented in such o way that they are suitable for non=Irish children
as well as thase of Irish parentnge. The topics should therefore not
normally be prasented to pupils In the form of information to be
leamed, but should contain some content or appear in a format that
will elicit an instlactive emational response.

Teaching moterials

the ot hes built up a basic stock of 1
:‘-:i‘d’:“ '“70::’. lhﬂ;";’ described above. These includ?‘g
published In Irelend and Britain for both children and adu!:
Rlmstrips, plctures, mops, records, fapss and so on. The
invelved in the project have also developed some of their(
ing materials. Togsther they form the nucleus of o caliect
could prove very useful in dus coursa. But teachers who i
any of the recommended themes will seon find that the tex
of the kooks Is too dotailed and subsiontial tasks of furihe

on remaln to be done.

ey Fmﬂmm of ene short ysor the pllot project hcn
trated on explosing theza Irish themes which seem best suit
inclusion In @ school’s nommal curriculum. In this conte.
selection and preporation of teaching material has been ¢
Interest which, to be done properly, requires a further yor
it would be the major objective of thoss involved.

Inftial wecess of the Projest

This pllot projost hes demonstvated quite unmlvocably.m
cultural studios hes o stvong ond serfous claim for inclusion
curriculum of the English primary school especially whare -
cant number of the pupils are of lrish parentage. The chilc
the projest sehosls gw responded to the work with ove:i

and the tedehers have recognised Immediatsly its educatio
But, if this rlch euliural ssom which has been opened up it

-developed, it will reguire af leest one further year of conc

on the develepment of recdily sccesible teaching mats:ic
ihen will it bo pessible o build on the Initial success of
project and to present fo Interosied teachers elsewhere o o

strategy backed up by adeguate materials which will encbl:
introduce. lrich studles to their schaal.

Tuture Dovelegments
All concemed In the pilot project have baen very graruh:!
European Commission for the support which they have reca

in making possible this exploration of Irish cultural siudis.
To follow It up, the diraster will be submitting in due cou
European Cammisien o propesal for o successar In 1982-4
would cancantrate an the selection and production of g
teaching materfals for those themss which hove been reca:
being most sultoble In this report. Only by such means wo
passible to enure the consalidation of the project's achiav

far,
Tom Arks!

Detailed information on
curriculum development in =
wide variety of areas can
be had by writing to the
Institute of Education at
Warwick University and
purchasing the journal
‘Com 'y Vol, 3, No. 1,



EEC IRISH STUDIES PROJECT

Report to the Commission of the European
Communities on the pilot project in 1982-3

on the development of experimental materials

on Irish cultural studies for the children

(aged 9-11) of Irish migrant workers in Britain.

%k k% %k %k

Background to the project.

This project is the second phase of an initiative on curriculum
development on Irish cultural themes for English primary schools which
was begun in 1981, The report on the first project concluded that it
had ''demonstrated quite unequivocally that Irish cultural studies has
a strong and serious claim for inclusion in the curriculum of the
English primary school, especially where a significant number of the
pupils are of Irish parentage'. Furthermore, it argued that since the
Irish are our largest single migrant group, it made little sense not
to apply to their children the policy of multi-cultural education which
had been developed in British schools in recent years and aimed at
preventing alienation amongrthe children of different minority groups
by encouraging a clearer sense of their own identity and a better under=
standing of their own cultural rootc., 1In addition, "for English children
learning about the pluralistic nature of their multi-cultural society,
the Irish dimension has at least as great a claim for inclusion as other

ethnic minorities".

The first project's approach to Irish studies had therefore been to
explore ways in which Irish topics could be developed within a school's
ordinary curriculum. It argued strongly against the development of any
form of self-contained course on Irish studies and for the need to present
these topics in such a way that they were equally suitable for non-Irish
children as well ae those of Irish parentage. And so their presentation
should not normally be in the form of information to be learncd bul should
elicit an instinctive emotional response.

Before this could happen the report concluded that it would require
at least one further year to develop adequate readily accessible teaching
materials together with a coherent strategy to enable interested teachers
to introduce Irish studies intu their schools. This was therefore the hric:

‘of the second precject in 1982-3,

' UV(‘Y'/ PR



‘Organisation of the project

At all stages the work of the project has been planned and

carried ~ut with the full co—operation of the Coventry LEA, in particula
through its adviser for multi-cultural education, Mr. M. Feeley. It has
also preserved very close links with the Department of Education in
Dublin and received much valuable support and help from Mr. J. Dennehy,

district inspector of primary schools.

During the last year the work of the project has involved two
rather different tacks. Its principal concern has been the development,
of sample materials for use with children together with a series of guid
for teachers on approaches to Irish studies. To help achieve this a
number of teachers have been identified and encouraged to work on partic
aspects of particular themes in consultation with the project director a
each other. Inevitably, differing perceptions of the role bcing undertal
and the pressures of other commitments have meant that these contributio
not all been of equal value, but they have formed the basis of the mater

developed by this project.,

In addition, to help refine thinking on some aspects of the
strategy two Coventry schools, Corpus Christi and Willenhall Wood, were
encouraged to work on particular aspects of Irish studies combined with
links and exchange visits with two schools in Dublin. During the [irst
project it became clear that contacts with other children in Irish school
provided a very powerful positive stimulus, but there were so many diffe:
ways in which these can be organised, providing a range of differing prot
and opportunities, that further experimentation was necessary. 1In the ey
three main initatives were undertaken.

In the spring term two teachers exchanged classes for a fortnigh
This proved to be an extremely valuable experience for both of them, but
because of the amount of time required for preparation and settling down
with a new class it has been agreed that if such an initiative were to b¢
repeated it should occur over a much longer period of time, with a minim
of at least half a term.

In the summer term, the same two schools, Corpus Christi and Our
Help of Christians Girls' National School, Navan Road, were involved in :
exchange of'prils and teachers which also included the Navan Road Boys'
School. 1Initially some eighteen Irish children, accompanied by four tea
spent four days in two different classes in Corpus Christi, taking part i
Ehe same lessons as the English children. 1In the evenings’they each stay
in the hgmes of an English child to whom they then acted as a host in Dub
on a reciprocal basis later in the term. This exchange was preéeded by #
exchange of work between the classes on agreed topics including ; ﬁrofih
themsglves, their school, homes and areas. This helped spread some.of tl
benef1t§ of the contacts to all the children in the classes concerned and
add an important dimension of comparative envirommental studies to the ev
but it still dld.not prevent the benefits from being spread very unevenly
the taking of pa1nf91 decisions on which children should be excluded fron
exchange. It also involved very time-consuming exchanges of I{Qts betwe:
Ehe three schools and the very careful matching of children accgrdin L
interests, age, ability, home backgrounds, etc. B

The final exchange was much sim i
. ! pPler with an even stronger acaden!
basis. It involved two teachers from Willenhall Wood Junior thoolC Cole

over/...



and St. Raphael's School, Ballyfermot, Dublin spending two to three days

in each other's class with both teachers present and staying in each
other's homes. Their classes have been engaged in very carefully planned
comparative studies of each other, their schools, catchment areas and citie:
The exchange visits of the two teachers were planned for strategic moments
that would ensure that the integration of their plamns would be satisfactorii
carried out, that there was an important element of personal involvement

and that no individual child should have cause to feel excluded. 1In
Willenhall Wood this work has been planned as an integral part of their
multi-cultural education programme for the year. Because of its simplicity
and very strong academic content, it is hoped that the pattern of this
exchange is one that will be repeated most frequently in future years
-in other schools.

W

Material developed by the project

One year has not been sufficient to complete the process of

. determining precisely which topics need what material developed and in
what format, finding sufficient individuals willing and capable of doing .t
rethinking and revising the original proposals in the light of their and
their colleagues' experience and problems and then producing all this
material in a finished format ready for distribution to other teachers,
having obtained clearance on all copyright questions. In the event most

of the final phase remains to be completed and it will take several

further months to achieve this.

This report therefore can only describe the materials which are
currently being produced and whose eventual appearance will effectively
form the projecL's final Yeport. This description of the materials is
therefore accompanied by a ghort annex containing photocopies of sample
typescripts and art work for the material which gives a flavour of its type

and quality, but not of its full range.

The material has been chosen with the threefold aim of reflecting ti=
richness and width of the Irish cultural heritage, introducing children
" to aspects of Ireland today and providing them with insights into the extent
of Irish migration and the experience of the Irish in Britain.

The format is sufficiently flexible so that teachers can either
study aspects of Irish studies on their own, or, by taking carefully choser
themes, compare them with people from other countries.

The final package will consist of a maximum of 48 slides and about
a hundred printed pages of A4 size which will comprise several little
pamphlets for the pupils and teacher, worksheets, maps, pictures, music,
etc. In some instances twenty copies of material for the pupils will be
included and in others just one from which it will be assumed that the t=acii-
will make as many copies as are necded, The original intention of includ®.-
a tape is not being carried out because of a combination of cost, techmica’
problems and the time involved. This, of course, will make some more mone:
available for printing additional copies of the final pack. The exact cos:
and number cannot be settled until all decisions on the contents are takern.
However the minimum number will be at least one hundred copies which will &
distributed to selected schools, teachers' centres and educational instite:

throughout the country.



o “Mr. "T.:Arke11began with an introduction of the Irish Studies’ Project.

‘ “The first question was about Irish Language. “Mr.'Arkéll was asked
“how he viewed the Irish Language being left out of the project and
~possibly the curriculum.

“Mr. T. Arkell replied thatpart of the project's “funding was the E.E.C.
award-money. Language was a necessity for other groups and not
~ directly the Irish. It was a Policy then, not to teach language.

-+ Irish language-awareness was one of the aims: though. The ways in
~which these aims-were manifested were through :

o sa.  Irish musie

:b. Irish dancing
"~ “c. 'Trish-pames-and stories

 “Theré was & fe814 ng in-the  group that” language«was: very important-to
. ~people of Irishoorigin-and background.

v TTheretthen’ followed a discussion about-voluntary language teaching, the
‘questions that were raiséd were :

:a, “'Now'many children attended Saturday school - It varied from
family to family.

tb. The Irish studies subject needed to be-madé well established - perha
-a-marketing effort was needed. The group thought that many Irish
parents didn't think that Irish studies/language was relevant.

‘The* team made the comment that some workers required help in pronunciatio
of Irish words and names.

The question-was asked, would the team support voluntary Irish Language?

‘They reply was that Irish language classes could be run as other minority
‘languages were already runnina. For example '0' and 'A' level Irish
‘language could be run on the same lines as other language examinations.



Many in the group felt that Irish as it was taught to them was tedious
and therefore were not motivated to learn.

Many people pointed out there were a few flourishina branches of the
Gaelic League - the initiative for language teaching could happen.

Follow-up to the Irish Studies Project.

The group enquired what follow-up activity had taken place.

There had been Exchange visits. One of the team named had an

- exchange visit to Dublin. The comment was made that the children

were still talking about the project 18 months after doing it!

The question was asked if there had been the same enthusiasm from the

teacher

There had been the same enthusiasm, but it did depend on the teacher.

The next topic to be disoussed was :

How did Irish Studies fit in on the Literary/Artistic side.

Migration as a theme was difficult to represent and teach but it had
been done. The story of an Irish boy was used - Michael Dayitt. The

story had been tried out in a primary class in which 80% of the punils

were of Asian origin. The topic and story was well received and the
children were able to discuss their own family backaround and experien.:.

yet in a neutral tone.

Experiences of Irish migration could be presented through songs eg.

"Mountains of Mourne."

Other songs and stories were suggested.

Age-ranges

The topic had been aimed gzt 9 year olds - what potential was there
starting with 7 year olds? The answer was it could be done. one way :



do it was through children's fiction and stories. The "Story-teller'
magazine has Irish stories in it now. The absence of Irish stories

is not as great as it was.

When Mr. Arkell was in Dublin he asked for and purchased many childre
The problem was with simplification, could Irish stories be simplifie

successfully?

The feeling was they could be. There were many other sources, the Ir

language and Irish plays were two.

- Coventry

One speaker wished to make the observation that Coventry had done ver
well with the Irish dimension, this was an experience of the soeaker

One teacher commented that the project had been enjoyable and had a
link with the people too.

One further topic that could have been on the curriculum "family an
self-awareness". One heg@nﬁstress commented that one of the successes
the project was perhaps i had raised the self-image of the people

concerned.

|

The point was then made generally that many schools need to sort out |
their topic work and order it.

|

The point was made that some teachers wouldn't dream of doing Mathem:
without objectives - so Irish studies had been done with good object:

in mind, r

The session and discussion ended with Mr. Arkell asking for names ard
addresses of people who would 1ike to order or have the material. |




Irish Studies in the Secondary School

(A surmary-of ‘some of the main noints -in a lecture delivered at
the Leicester I.P.R.0. conference on 11th Rebruary 1374)

An Irish perspective in the secondary school curriculun can be justified on
two clear and corpelling srounds. . :

1) Irish people canstitute the larsest minority group in Fngland., It
follows from this that the history, geosraphy, politics, cultures and
family ties of the people of the Remublic of Ireland and of Morthern
Ireland retain a sionificance for the Irish in Britain but also for the
rest gf the population. The fact of colonialism has created an
affinity in all manner of ways, even if that proximity and bond has
not always been welcomed. Irish and non-Irish children need to know
about these things. "l

7) The problem of Northern Ireland is mart of our consciousness an” daily .
assails us from our TV screens and from the headlines of our newsnemers.
Ye search for understanding yet how can this be achieved when the
issues are so complex especially for non-Irish peonle who are without
the family and historical ties which provide some acauaintance with the
background. ‘In the main we rely on rrejudice and emotion often ‘uelled
and directed by the media. The attermpt at understanding of Irisk
issues and the Morthern Ireland nroblem must begin in and be summorted

by our secondary schools. Creater comprehension can be aclieved by
‘political, historical, geogranhical, cultural, relirious, economic and
media studies related to the Morthern Ireland context. This is not to
imply that secondary school pupils will then react less-emotionally to
Sorb outrages or sectarian murders in Northern Ireland but it will help
them to appreciate that these atrocities represent a strategy advocatec
by only a minority of people and that Irish people in general are not
accountable for these outrages. In order to make sense of this, young
.people need to be made aware of theroverall picture by study of Ireland -
~and Morthern Ireland. Mow can this be done?

I suggest below a modal €or aprroaching Irish:Studies.’ It is a rationale,
a guideline and a cognitive map which needs to be studied by teacher
educators, teachers and secondary school pupils. It suggests that no
corprehensive or respectable study of the issues can be ackieved without
consideration of the themes outlined, There is no intention ere of
proposine teaching method's, ségquence, denty or length of study - that
must be decided by teachers and curricvlum devielopers in the contexts in
which they aré working:; only the teachers can-be aware of the constraints
or opportunities they may encounter. e At

Essential Themes, Persnectives or Armroaches for Irisk Stufies.

T Tminology

ITish and Morthern Ireland affairs are replete with acronyms - nupils
would at least need to Imow the meanings of I.P.A., "LDLA., PULC. along
with the precise meanings of "lster, Morthern Ireland, Ireland, Tiionists,

Republicans, Perry and Londonderry and so forth.

Ceography

Maps of Northern Ireland and the Perwblic would need to be peruse” along
with a mar of Belfast showing the major areas of settlement (Shanill Road,
Falls Roal etc). : - ik



History R

history-of migration would be a stam ting point for an

undérstanding of any minority group in mainland Britain, especially those

s that have encountered colonialism. The facts of migration and the
position of the Irish in Britain can only be_ccmiarehended by reference to
the powerful historical roots and relationships between the countries.
How far back to go may be a decision to be made but certainly any history
shotild include the Scots and Celts, Cromwell, the Battle of the Royme,
Plantation Ulster, the Act of Union, the Home Rule movement, the Faster
Rising, Partition, thé split from the Cormonwealth, and the Troubles.
The colonial relationship might be an overiding theme. -

Key Events ! ; ;
Al1 politically ard culturally conscious fractions of minority groups in
the U.K. are strongly aware of certain key events in their histories.

An Irish Studies course would need to consider some of the historical
episodes/periods mentioned above but certain other key events could also
be singled out for a closer focus, such as Bloody Sunday.

Study of Each Country

It may be interesting to make a generél‘ study of Northern Ireland and
Ireland, looking at each country separately and focusing on social change
- and general contemporary developments in the countries.

Language Issues

The role of the Gaelic language is ;Sf mportance - it may be possible for
a small acquaintance to be made with the Gaelic language.
Religion |
No course on Irish Studies would get very far without a closer look at -
the Protestant and Catholic faiths. Problems of balance and. fairness would
be encountered here but it should be pointed out that the assumption I am
)iu;]iag.g istthat' Irish Studies would be for everyone not just those with

Sh ToURS, i (PR R N ' :

Famous’ People .

All culturés and nationalities have their foik heroes or distinmuished
peopl_e,wﬁe ople who form part of the history-and consciousness of a naticn,
people whose very name instantly creates a Tesonasite;or-summons up an idea -
ow‘llx.a?elver :lt:n(.:asgt a yt!b(eiyla¥ Eglstlxi » naniel 0'Comnell or James Connolly;
®, @ study of the biographies and role X
peonle could form part of a few mini-grog"ects. o el

Discrimination and Disadvantage

¥

This would encompass the position of the Catholic: commtmity in Northern
Ireland and the soc10-economic position of Irish people iﬁy England still
over-represented in certain occupational groups and still the butt of
Irish jokes. Part of this investigation would include a stress on the
positive contribution of Irish people to the British econgry and anp
exploration of the methods of advancement in terms of righi:s equa]“ity of
opportunity and the enhancement of cultural identity. s

Other seriocus headings under this general theme would include a study of

the i . ;. A
Irismty?f Terrorism Act and its operation and implications for the



Irish

i ght -»b"'suffer similar
 teaches iwCher, should
the gr

g | “‘5‘“, centres o1 her wtion in this wor. thet o
,ﬁuﬂ?ﬁ mﬂﬁf@ sensitive familiarity with the cbstoms and interests of

A iR G608 Y sty couttry, sdek viys o8 deteitin and advencin
 thwir herithge end tholr Fights.  Tn the 0 B Rety det e vencing
 ncluding the Irish in Britain Representation Group (I.B.R.G.) are active,
. The good teacher (Irish or non-Irish) would need to have recourse to such

. groups in order to discover a source of information and fund of i
on 31 aspects of Irish issues, rmation an of experience

e & conscions

T&Wat bids or minimal vepresentation in the media #nd to provide a forum
fob current commuhity issues and hews, most minority groups in Britain have
‘cyeited their own media, especially in the form of newspapers. There is
also the related {unction of sustaining and advéncing commmity identity.

- If teachers or students require a closer acquaintance with contemporary

rish affairs, and concerns, theéy can do no better than read The Irish Post.

Bxtracts can be uséd as classroom resturces. '

L
%

uld be one of the most pleesureb . Studies course of
passible to select
7, nioyels, plays and so

Yibraries.

I?is‘h ponent in & genera 1 €
exfmples from a wide rahge of art a

e

th, Mich of this can be collec

: rthern Ireland, for example,
 ‘as one - topics for puplls, with an s s on the issue of segregated

i veysus integrated education, this ared is of more relevence to the teacher
" or teacher frainer who is etfempting to idertify the best materials and texts
" oriprojects that may be availsble as the hasa for an Irish Studies course or

coponent.  The bi-afmual journal, 'Irish Stdies in Brifain', provides.
o i ﬁf , Tﬁ revieis. o Jj. ts from efucationsl suppliers which shonld
W form the basis of a vesourcte. collection, - : grei dozens of background

books for the téacher on Irish history and politits buty.8s yet, no general
curriculum project for pupils in secondary schools in England (perhaps this
should be & task for the I.B.R.G.) although in Northern Ireland there is a
project for 11-16 year olds created especially for the Northern Ireland
context. It was directed by Dr. Alan Robinson of the New University of
Ulster in Coleraine. It was piloted over several years in Catholic and
Protestant schools. The project is called the Schools Cultural Studies
Project and is particularly concerned with the guestion of Ulster,
¢specially the study units for the older pupils. 4
However, therve are sgveral books published in England thet are useful as
school texts. These include: The Irish Question (part of the Schools Council
History Project 13-16), Talking About Northern Ireland by James Hewitt
gublished by Wayland), and Ireland for Beginnérs by Phil ‘Evans and
Eileen Pollock (published by Writers and Readers, 1983).

e st

sy

Barry Dufour ,
Lecturer in Bducatich and Course
Director for Multi-ethhic Hducation
at the School of Education,
University of Leicester
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umms oF sacaﬁnm GROUP "mxsn nmgxows IN BRITISH

EDUCATION CONFERENCE" (P.M. SESS?:ON) me XL

The practising teachers presient i ndxdaté&% they were and the chairpe
suggested that people describe what they are already doing in terms of

Irish studies in their schools.

a) A geography teacher from London, with 76% Irish pupils 1nc1udes
Ireland as a border dispute in C.E.E. geography. She also attempis
to introduce Ivish literature when teaching English. In her school
Irish history is included in the A level syllabus. She commented
that she had to obtain @ lot of material direct from Ireland. R

b) An English teacher from thé noreh of kﬁgland tries to use books byJ
Irish authors e.g. Casey, Frank 0'Cobuior, Walter Macken and also bo
concerning the Irish in Britain eg books By Bill Nortom. #

c¢) A teacher from Coventry is attempting to intyoduce materials and id
in Humanities courses in her school.

d) An Adviser from Coventry talked about other inmitiatives in the cityf

An ex*teacher commetited that she ‘had difficultisy obtaining materials
this led on to a general discussion Of this issue and also the need to
reform the exam System to include Irish topice to stimulate a demand faﬁ

materials.

There was & discussion about tudies should exist as.a sef

subject or should exist within ﬂthﬂ ﬁﬂb~. : as, The case of Black

in the 1970's was raised, The be of pxipxia using ideas and mater]
to which they can relate must be We"ﬁ‘g'iied against the idea of "ghettotis

the aubgect.

: 'iﬁh;i aterials was brought u#
The angwers gwen were varied. bt aﬁ‘grentypmg, to give Iri
pupils a sense of identity, to rate of
them materials to which they could te p
raised by the fact that most non Irish teachers fhemselves had little
knowledge on which to develop Irish studies but it was pointed out thas

this is common to all multi-cultural education.

The problems of tryifg to introdue . _
They were summed up as 1) lack oOF preparation time,
3) problems of changing curriculum (especially in relation to exam clés
and syllabie),4) lack of relevant teacher training, 5) lack of interes!
among teachers (perhaps a product in part of lack of time?).

The following recommendations were mdde.

1) Pressure should be put on exam~boards when caasiderlng alterations.

2) Time and money should be allocated for development of resources and
schemes of work,

3) Teacher training. :

4) Irish studies should not be seen 48 a separate subject but as part !
relevant subject disciplines eg History, R.E., English, Social Stud’
Geography. ‘

5) Irish studies should be seen within the context of multi-cultural ¢
as a whole and not as some separate topic.
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Part I - I.0ibbenis Irish Studieian Adult and Community Education,

1: Irish Studies classes in London started in 1977 as a result of

8) lack of knowledge of Ireland in Britain
b) 1Irish are largest ethnic minority group
c) lack of provision for second generation in schools system.

2: A wide variety of classes have_takan place over the past 6 years including

Irish history ,

Irish politics and current affairs
Irish literature

Irish language

Irish dancing

Irish music

Northern Ireland

Irish in Britain

3: Composition of classes i) 60% middle-aged Irish born (mainly women)
ii) 30% second generation younger students iii) 10% non-Irish.

4: Despite the Irish being the largest ethnic minority in the country, all
education authorities (including the most progressive, the ILEA) are
ambivalent about Irish Studies, Most development has taken place through
the efforts of dedicated individuals rather than through any official
policy decisions.

5: Part of the reason for this must be the perception of many education
aythorities that many Irish themselves do not see themselves as part of
our multi-ethnic society.

6: Also the Irish in Britain have either through lack of confidence, lack of
commitment to multi ethnicity or simply lack of interest in cultural and
educational activities not pushed hard enough for an Irish component to be
introdyced into multi-ethnic education,

7: The Irish ave in & twilight werld oulturally, and educationally
are viotims of anti~-Irish racism, but are unable or unwilling to
make commen cause with other ethnioc mimerities suffering similar
raoism.

Conclusion:

The Irish in Britain must demonstrate solidarity with other ethnic
minority communities if ever Irish Studies is to he introduced on

any appreciable scale in the British education curriculum. The study
of Irish culture in this country should be to promote harmony and
understanding and an appreciation of cultural diversity and to cont-

ribute to combating racism.



other Celtic and ethnic groups. e Ll treblas.
It was acknowledged that language presentd pang o o ki

. ish Studies bei :
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directed the study.

tandardization ; ;
'?‘he qu{egl:ﬁn of the curriculum was discussed and 1t was sxéggested t$a§ Bls:(e5
needed a central curriculum development group orgamzed1 ough i

and by so doing we could standardize and educate ourselves a same

time.

i ; f information .
dissemination O s ledge about teaching and

iz1 ' lized. We had to know what
oraanizing which people had needed to be centra : :
wag alregdy available as well as what was needed. This kind of

information should be available to all, not just the IBRG.

Centralization and
was rfelt that e experience

i that education was
of the meeting a rider was added to state . '
Mg the classroam but public meetings or

not just that which took place in ' :
discassions with video should be considered to be part of the idea of

education in general.

“THE IRISH IN ENGLAND”
A SERIES OF VIDEO TAPES

Two video tapes, about the Irish experience in England, arc now
available for hire/sale from the address below.

The tapes are based extensively on interviews with Irish-born
women and men and second-generation Irish, living in London.

TAPE 1: deals with post-War emigration from the Republic to
England, contrasting the economic depression in Ireland with the
opportunities created by Britain’s rebullding programme, and
the resulting contribution of Irish people to that programme. It
also looks at how Irish people looked to their culture and trad-
itions both as a means of offsetting the hostility they encountered
and as a way of maintaining thelr links with home.

TAPE 2: looks at the consequences of being here to stay — setting
up assoclations and secieties to maintain the culture and to pass it
ob to successive generations, whilst at the same time keeping a
very low profile within British society. {t deals with the effects of
the war in Northern Ireland on © ish people here — in particular
the anti-Irish racism (the jokes, the stereotypes) and the Prevea-
tion of Terrorism Act — and how that has had a8 major impact on
our lives in this country.

The tapes, approx. 45 minutes loag, are available on either VHS
or U-matvic format.

Details {ron:
The Irish Video Project,
¢, 0 West London Media Y orkshop,
St. Vhomas Church Halt
fuasi Row,
W 16.
Tei.: 969-1020
740-8213
$59-1036

-




P.M. SESSION: DISCUSSION GROUP ON IRISH STUDIES IN ADULT/COMMUNITY EDUCATION (PART 11

- The d%scussion was opened by setting the group the task of thinking, how should
Irish Studies be developed. ESTameT e

The initial part of the discussion concerned the problem of the response to such
traditional approaches as organising Irish language classes, or putting on Irish Dram:
Those participants who had experience of these activities reported that the attendancq
rates were rather disheartening given the number of Irish people in the community.

The view was expressed that in some way it appeared that Irish people or at least a
proportion, did not want to be identified with these overt irish activities.

This raised several questions could it be that some Irish people were ashamed of
being Irish; or perhaps prejudiced against the Irish language for historical reasonms,
or most importantly was there a need to re-evaluate the traditional approach among the
Irish Cultural Groups and Societies. It was pointed out for example that in Ireland th
Gaetacht areas were not expanding, nor was the use of the Irish language in the genera
population on the increase. Therefore should the Irish in Britain be surprised when -
such traditional activities failed to attract large numbers. '

It was suggested that a broader emphasis should be incorporated into Irish Studie
go that a multi-cultural dimension would be included. By this was meant that Irish
Study Programmes should have a broader base of appeal in order that all cultural group
that exist with British society would find the subject matter of interest. The aim of
the programme should not be to teach Irish people about Ireland in isolation but have
an appeal to the cultural diversity that now exists in Britain.

Here the group addressed itself to an earlier question, why is it that Irish peop
might be ashamed of being Irish.It was proposed that as far as this principle applied
to children, it is often the case that minority children of all races become aware of
the lack of equality in educational environment and the society at large and hence com|
to believe that in some way the host culture is superior. Evidence for this point come
from studies where West-Indian children when asked what language they speak indicate
English, never Patois or Creole. .

This point led to the comparison of the initial expectations of the two ethmic
groups before they came to Britain;namely the West-Indians and the Irish. It was asked
that West-Indians believe that in coming to Britain they are arriving in their Mother
Country, initial expectations are high, hence their disappointment is great when the
reality of their situation is pressed upon them. In contrast the Irish initially belie:
that they are coming to the home of their traditional enmemy. They are not expecting a
high degree of acceptance, they are more psycholigically prepared for rejection. In
reality of course the West-Indian experiences a higher degree of rejection because of
visible difference, than does the Irish person. These initial differential experi-
ences may explain why the Irish have maintained a low profile in Britain; for example
the 1981 census for Gt. Britain shows that first gemeration Irish are widely distribut(
across the occupational structure from Class 1 to Class V.

In contrast the Black Group have been vociferous in their demands, and quick
to point out the inadequacy of the educational provision with regard to own ethnmic
group. The Black Group believe that they have been responsible for other ethnic groups
becoming aware of the need to demand consideration within the educational sphere. Giver
that funds for educational programmes will not be unlimited it is essential that the
minority ethnic groups adopt a common policy, it would be detrimental to argue among
themselves as to who should have the "Lions share" financially.

The aim of Cultural Studies should be education for the whole community, educatior
to combat racism & prejudice between the minority groups and the society at large.

CaREd. i e sl eece oo



Adopting an ethnocentric approach would be self-defeating. There should be a comm
approach across ethnic groups to foster appreciation of each group's cultural her

What then can Adult Education do? An obvious area for improvement would be t}
inclusion of teachers from ethnic groups to work in co-operation with Local Educat
Authorities and teachers in planning Cultural Study Programmes. The need to bring
views to the wider community was also realized - not everyone is interested in eve

classes.

Here was an opportunity for active community involvement, perhaps in regard t
Irish Studies one should be slightly optimistic. The Lrish community is not static,
changes with new arrivals and 2nd generation of Irish born in Britain. The challen
for them would be to try to change behavioural attitudes and bring new ideas about
consciousness to all Irish people in Britain.

Finally the group agreed that it should like the conference to be aware of the
need for all ethnic groups to work together in a common fight against Racism, so t
Britain might be a multi-cultural society.
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