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Abstract

This thesis is a qualitative study that explores how London Black young people perceive and
construct marginalisation. It draws on their experiences of marginalisation to advance a
contextual understanding of this phenomenon and the use of voice. The study analyses the
narratives of Black young people, how they construct their views, and how they see others as
reifying their identities. I argue that cultural awareness, race factors and racial identity provide
a better understanding of the issues of marginalisation and social inequality. Exploring the

influence of cultural factors and values enriches our understanding of this critical issue.

The research involved forty-eight Black young people from London, aged 13 to 17, who
participated in eight facilitated group discussions to share their experiences of growing up in
Britain. Data were collected using a deliberative discussion method, and reflexive thematic
analysis was employed for data analysis. An interpretive approach was used to construct

meanings, focusing on the lived experiences of Black young people.

To examine how Black young people perceive issues of marginalisation, this study adopted a
theoretical framework that draws on Paulo Freire’s theory of critical consciousness and Pierre
Bourdieu’s cultural capital. The study makes contributions to existing literature by offering

methodological and conceptual insights into the exploration of marginalisation and identity.

The key issues identified by Black young people include social inequality, cultural capital,
Black identity, racial discrimination, stereotypes, unequal educational opportunities, and a non-
inclusive curriculum. This thesis illustrates the influence of cultural values on identity
construction, emphasising the fluidity of social identities, as evidenced by practices such as
code-switching and behavioural adaptation. The results demonstrate the complex and
multifaceted nature of these issues, particularly the challenges faced by Black young people.
Furthermore, the study identifies Black young people's resilience and coping strategies,

illuminating a positive aspect of marginalisation.

A cultural framework is developed to show how cultural elements can offer better insights into
the issues of marginalisation. It presents a strong argument for understanding how it evolves
and the diverse ways it can be sustained. Resistance to marginalisation and the advocacy for

social transformation is conceptualised as ‘voice of resistance’. By amplifying the voices of

Vi



Black young people and introducing a cultural framework, this study offers an in-depth
understanding of their challenges and perspectives, thereby advancing Black young people's
scholarship within the UK context. Empowering voices of Black young people and
acknowledging their critical agency is an essential step towards addressing the complexities of
marginalisation, which are often influenced by interrelated social, cultural and temporal

factors.
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CHAPTER 1
Introduction to Study

1.1. Research context and study rationale

This thesis examines the phenomenon of marginalisation, focusing on the values of equity and
social justice, to understand diverse perspectives within the study group. It focuses on the
experiences of Black young people, especially on issues pertaining to race relations, human
rights, and equitable outcomes. This involves an in-depth exploration of their views on equality
and discrimination, seeking to understand what shapes their views. Research shows that Black
young people are more likely to experience disparity in school exclusions, receive unequal
treatment in the healthcare system, be subjected to racial identity profiling, and face economic
disadvantages when compared to their white British peers (Alexander, 2018; Bailey et al, 2021;
Borooah, 2011; Bruce & Smith, 2020; Ford, 2016; Mahmud & Gagnon, 2020; Shin et al.,
2016).

This study is framed in terms of children’s rights, particularly in light of disparities in racial
relations. It references the UN Convention on the Rights of the Child (CRC) and various United
Kingdom legislation, including the Human Rights Act 1988, the Children Act 2004 and the
Equality Act 2010. A prominent and compelling theme that runs through these pieces of
legislation and the CRC is the commitment to ensuring that children's voices are not only heard
but are actively considered in the decision-making processes that affect their lives. The
discourse around children's rights emphasises voice and agency as essential elements of the
expression of these rights. The CRC has received widespread global endorsement and has been
adopted by the great majority of states, including the United Kingdom. However, the
implementation of human rights primarily depends on governments and their systems, which
are responsible for upholding the rights of those living in them. As noted by Augenstein and
Lindahl (2016), human rights ‘creation, interpretation and enforcement’ (p.l1) are the
responsibilities of the state that adopts them. Exploring the critical consciousness of Black
young people provides a valuable opportunity to examine their awareness of human rights and
the role they play in the pursuit of social justice. By understanding young people’s perspectives
and experiences, we can better appreciate the significant impact it can have on shaping a more

just and equitable society. I will draw on Paulo Freire’s theory of critical consciousness, which
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emphasises the importance of critical thinking. Furthermore, I will examine the subtleties of
social interaction, focusing on the spontaneous emotional expressions that occur during group
interactions. This approach has the potential to articulate meaningful actions that challenge and

transform the marginalised status quo.

In a study of this nature where the focus is on young people, it is important to provide context
about how the term ‘young people’ is used. The concept of young people is not static; rather,
it evolves out of various social contexts, leading to potentially imprecise interpretations and
classifications. The definition of young people has had a subjective label in different social
settings, and sometimes it becomes the categorisation that appears prejudicial. The literature
suggests that age is socially constructed depending on practices, culture, policy and
environment (Clark-Kazak, 2009; Kehily, 2013; Mortimer & Moen, 2016). This socially
constructed perception of age captures the diverse experiences and identities of individuals
classified as young, which emphasises the complexity and variability inherent in defining
young people. This may explain the differing classifications of the youth age group across
various countries and within different United Nations agencies. Young people have often been
described as adolescents, indicating a transitional phase of life between childhood and
adulthood (World Health Organisation). In this study, I will focus on young people aged 13 to
18, a crucial period where they experience significant developmental growth that sets the stage
for their future as adults. This age group offers valuable insights into the foundations of adult
life. Studies in the fields of medicine and psychology suggest that young people in this
developmental stage are dynamic, actively engaging in interactions with others and exploring
their social world (Blakemore, 2012; Eivers & Kelly, 2020; Fuligni, 2019). This body of
literature highlights how young individuals at this stage seek meaning and construct their

understanding through social experiences.

The theoretical and conceptual frameworks that underpin this research include critical
consciousness, intersecting identities and voice, which will be discussed in detail in Chapter 2.
This study is particularly motivated by the disproportionately challenging experiences faced
by Black young people, aiming to investigate how they assert their voices to address issues of
marginalisation. An important area of focus in this research is to understand the role that critical
consciousness plays in shaping their identities and advocating for human rights. Through this
framework, I will explore how Black young people perceive marginalisation and how the

development of critical consciousness empowers them to advocate for their rights. While the
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scholarship on human rights is continuously evolving and presents numerous complexities, this
research emphasises the perspectives of marginalised communities and the development of
critical consciousness. This research seeks to empower young people by amplifying their
voices and highlighting their resilience and agency as they navigate the sociopolitical landscape

that shapes their experiences.

Critical consciousness is viewed as an important tool for empowering marginalised individuals
who navigate the complexities of oppressive systems: Heberle et al. (2020) suggest that further
exploration may be needed to understand what conditions can lead to critical consciousness
development, engagement in social action, and personal thriving, as well as how contextual
differences can impact the level of critical consciousness. This perspective raises two important
questions. First, what specific conditions enable critical consciousness to inspire active
participation in social action and promote individual thriving? Second, in what ways do
contextual differences, such as cultural, social, and economic factors, affect the level and
impact of critical consciousness in different communities? In light of this, I seek to explore
how identity construction associated with critical consciousness influences the perceptions of
marginalisation among Black young people. Examining these dynamics aims to provide
insights into the ways in which identity and awareness intersect to shape the lived experiences

of these young individuals.

The use of voice is conceptualised to support young people's agency in advocating for their
rights. It goes beyond the simplistic overview of the term 'voice' to explore its significance in
resisting marginalisation and inequity faced by Black young people. Hadfield and Haw (2001)
viewed voice as a social construction, indicating a connection between voice and action. Their
critical voice typology, which emphasises articulation and intended outcomes, closely aligns

with the objectives of my research.

A critical ‘voice’... attempts to challenge the existing basis. It is often expressed
by young people in ‘actions and words’ as they influence the power
relationships with adults, workers, and their peers. It is a persistent voice that
develops through dialogue and interaction.

Hadfield & Haw, 2001, p.490



Given the above, this study will explore the significance of voice in relation to the
marginalisation of Black young people and the development of critical consciousness. It will
focus on how voice serves as both a source of agency and as driving motivation to speak up
against perceived societal injustices and inequities. This analysis will help us to understand
how they perceive and respond to marginalisation. Exploring the development of critical
consciousness among Black young people offers the opportunity to theorise the contributions

of Black young people in the ongoing quest for social justice.

1.2. Key terminologies

This study has been designed to explore the experiences of marginalisation among Black young
people, with the intention of moving beyond the usage of the Black, Asian and Minority Ethnic
(BAME) label. The existing body of knowledge predominantly focuses on Black, Asian, and
Minority Ethnic (BAME) groups. This term has undergone a change in recent years, with a call
to discontinue its usage in Britain. One of the arguments against it is that the term is not all-
encompassing; it excludes certain groups and tends to categorise and misrepresent others. It
does not recognise differences among various ethnic minority groups. In line with the
recommendations outlined by the Commission on Race and Ethnic Disparities (Commission
on Race and Ethnic Disparities Report, 2021), the UK government no longer uses the term and
encourages the public sector and organisations to do the same. Additionally, the Office for
National Statistics has updated its service manual to reflect this change in terminology (ONS,
2023). This study specifically focuses on Black young people of African, Caribbean, and mixed
heritage, rather than using the BAME categorisation. This approach provides a platform for
individuals to be recognised and to voice their concerns and aspirations for meaningful change

in areas such as social justice, education, and employment opportunities.

The concepts of race and ethnicity are essential for understanding identity, inequality, and
representation in modern British society. Although these terms are often used interchangeably
in everyday conversation, they have distinct meanings in academic and policy contexts.
Terminology continues to evolve in response to political and social change, which can vary
depending on the context. In the UK, the term ethnic group is more commonly used than race
in official contexts, such as the census, healthcare, and education (ONS, 2023). Understanding
and using race and ethnicity terminology thoughtfully is essential for respectful communication

and for effective policy-making and social research. Additionally, individuals should be
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allowed to self-identify (Brubaker, 2016), and institutions should avoid using reductive or
homogenising labels whenever possible. In this study, I strive to avoid lumping diverse groups
under a single label while being mindful of historical contexts. Additional key terminologies

are outlined below.

Black and Blackness: The term ‘Black’ has various meanings depending on the context,
whether social, political, racial, cultural, or historical. It is a socially constructed racial category
used to identify individuals and groups, and used to refer to people of Sub-Saharan African
descent and their associated racial, cultural, and political identities. Additionally, it represents
a broader cultural and social identity rooted in a shared history, struggles, and contributions,
particularly in the context of systemic racism and colonialism. In the UK and some
Commonwealth regions, the term ‘Black’ has historically been used politically as an umbrella
term encompassing African and Afro-Caribbean communities. Therefore, it is essential to
clarify the use of the term ‘Black’ in this research and how it influenced the selection of
research participants. The term ‘Black’ is used in this research to refer to individuals of African
and Caribbean descent. In the UK, it includes people and their descendants with ancestral roots
in Sub-Saharan Africa (Black African) and those with African ancestry who migrated through
the Caribbean Islands, also known as Afro-Caribbean (Agyemang et al., 2005). It is important
to emphasise the diverse heritage within the Black community and that not all Black individuals
necessarily have a dark skin complexion. To emphasise the importance of the ethnicity question
in the UK population, the 2021 census (excluding Scotland) categorised Black as an ethnic
group, which includes Black Caribbean, Black African, mixed - White and Black African, and
White and Black Caribbean.

The participants in this study identified as Black and expressed a desire to share their
experiences as individuals related to this identity. During the recruitment process, potential
participants were informed that the study aimed to explore the perspectives and narratives of
young individuals identifying as Black. This approach ensured that only those who self-
identified within this community were invited to participate. To enhance our understanding of
their backgrounds, the questionnaire (Appendix F) included a section that allowed participants
to self-identify their heritage. Additionally, Table 3.2 in Chapter 3 illustrates how each
participant self-selected their Black identity. This information contributes to our understanding
of the discourse on Black youth experiences. While Blackness can be understood in various

ways, this complexity often leads to debates about the risk of homogenisation (Aspinall, 2021;
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Mitton & Aspinall, 2010; Volpe et al., 2022), which could obscure in-group differences within
the community. Despite these discussions, the importance of self-identification remains a key
aspect of both personal and collective identity. The data for this study reflected a diverse range
of self-identifications within the Black category thereby illustrating its heterogeneous nature.
Participants consistently expressed a desire to identify as Black and this term Black was
repeatedly used during group discussions. This is supported by excerpts from participants
included in Chapters 4 and 5, which illustrate the diverse perspectives and personal narratives
that inform their understanding of Black identity. Their use of this terminology reflects the

collective identity sought by participants and the complexities of their lived experiences.

Racism: Defining racism accurately, similar to the concept of race, is complex and challenging
(Shiao & Woody, 2020). The term racism can be understood as discrimination and prejudicial
practices against individuals based on their race, ethnic background, or cultural identity
(Rodgers, 2015). Racism is constructed through racialised discrimination, highlighting
systemic inequality and the privilege (Macpherson Report, 1999) that the dominant group

possesses. It can manifest at various levels, including individual, institutional, and systemic.

Race: Race is a social construct that ignites intense debates and discussions in academic circles.
Race is generally associated with perceived physical characteristics such as skin colour
(Equality Act, 2010), while ethnicity relates to cultural identity, encompassing factors such as
nationality, language, religion, and heritage (ONS, 2023). The interpretation of race can differ
significantly, reflecting ongoing conversations about identity, culture, and power dynamics in
our society. The Law Society of England and Wales (2025) definition: ‘Race is a categorisation
that is based mainly on physical attributes or traits, assigning people to a specific race simply

by having similar appearances or skin colour (for example, Black or white).

Ethnicity: Ethnicity is broader than race and is usually used to refer to long-shared cultural
experiences, religious practices, traditions, ancestry, language, dialect or national origins (The

Law Society, 2025).

White privilege: White privilege is the innate advantage white people have within society

solely based on their race (The Law Society, 2025).



Ethnic minorities: The UK government guidance on the use of the term ethnic minorities
provides some clarification. It states that ‘ethnic minorities’ refer to all ethnic groups except

the White British group’ (GOV.UK, 2024).

Reverse racism: It refers to an anti-white bias, the notion of racism or racial prejudice against
the white dominant group rather than the minority group. Given the contentious nature of the
use of racism in favour of minority groups, the concept of reverse racism is an attempt to

counter the arguments made in favour of racism.

1.3. Living on the margins: Disparity and the ethnicity gap in Britain

The experience of marginalisation often arises from living on the margins of social, economic,
or political structures, leading to various forms of exclusionary practices and discrimination.
These dynamics can stifle an individual’s ability to effectively express their opinions and
concerns. Conversations about living on the margins in Britain cover a variety of perspectives,
including important topics such as migration, the challenges faced by the overlooked segments
of society, and the coexistence among minority ethnic groups. It also extends to the experiences
of'individuals living in deprivation and those from lower social classes. Addressing these issues
can enhance understanding and promote inclusivity within our communities. Marginalised
groups, on the fringes of society, often experience economic challenges and deprivation (du
Toit, 2008), which can lead to the exclusion of minorities. Economic marginalisation creates a
feeling of disconnection from the opportunities available to others, significantly impeding the

social mobility and overall well-being of these communities.

The characterisation of ‘living on the margins’ emphasises not only the challenges of accessing
material resources but also reflects a diminished power and influence within society. This
diminished status affects individuals' ability to engage with societal structures. All of these
factors illustrate the realities faced by individuals and groups who are constructed as not fitting
into mainstream society, both in terms of their geographical location and reduced advantages
(Pollard, 1997). Menzies and Baars (2021) stated that many young people in England are
falling behind in society, emphasising the issues of fairness and an equitable education system
as crucial support mechanisms for these young people. While their focus centres on educational
practices and policies, this emphasis is understandable given that these individuals are largely

of school age, where their educational experiences can profoundly shape their trajectories.



Gaining a deeper understanding of these young people's lived experiences is a necessary step
toward addressing the myriad challenges they encounter. Furthermore, factors such as their
group identity and ethnicity play an important role in shaping these experiences, impacting the

extent to which they may feel alienated or marginalised within society.

The inequalities among ethnic groups in the UK further exacerbate the issue of living on the
margins, making it a subject of interest. Mirza and Warwick (2024) suggest, ‘some groups are
characterised by high levels of average qualifications, income and wealth, while others are
persistently disadvantaged, faced with elevated levels of poverty and unemployment’ (p.i365).
This gap has led to differing educational outcomes among ethnic groups, which is essential for
the future of young individuals (Strand, 2021). Ethnic disadvantage presents notable challenges
to educational attainment among Black young people, influenced by social class and ethnicity.
This disparity is even more pronounced in the admission processes for prestigious universities,
where Black students face lower entry rates (Roberts & Bolton, 2023). Using the measures of
parental education and socioeconomic status, Strand (2021) notes that, overall, ethnic minority
groups such as Black, experienced an ethnic gap in educational achievement. Furthermore,
Black young people often face disproportionate disciplinary measures, which can be attributed
to discriminatory practices. This frequently results in exclusions, which can disrupt their

educational progress and achievement.

Participants in this study are young people aged 13 to 18 who are in secondary school and A-
level education. Figure 1.1 presents data related to A-level attainment, while Table 1.1 provides
information on GCSE performance among various ethnic groups. To fully understand the
context of this study, it is crucial to explore the disparities that exist within this demographic.
Highlighting these differences helps clarify the rationale behind the focus of this research. As
illustrated in Figure 1.1, the data highlight significant ethnic disparities in educational
attainment among A-level students. These disparities contribute to the marginalisation of
certain groups, emphasising the need for a deeper understanding of how these inequalities
affect educational outcomes. The data indicate that Black students have the lowest A-level
attainment rates. Furthermore, statistics reveal that Black students are more likely to drop out

of higher education and generally achieve lower grades.



Figure 1.1. Attainment gap for students getting at least 3 A grades at A level, by ethnicity in England
during the 2022-2023 academic year

Title:Percentage of students getting at least 3 A grades at A level, by ethnicity. Location:
England. Time period: 2022 to 2023 academic year. Source: A level and other 16 to 18
results: 2023 (revised)| Ethnicity Facts and Figures COV.UK
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Source: Department for Education (2023): Percentage of students getting at least 3 A grades at A
level, by ethnicity. https://www.ethnicity-facts-figures.service.gov.uk/education-skills-and-training/a-
levels-apprenticeships-further-education/students-aged-16-to-18-achieving-3-a-grades-or-better-at-a-
level/latest/



https://www.ethnicity-facts-figures.service.gov.uk/education-skills-and-training/a-levels-apprenticeships-further-education/students-aged-16-to-18-achieving-3-a-grades-or-better-at-a-level/latest/
https://www.ethnicity-facts-figures.service.gov.uk/education-skills-and-training/a-levels-apprenticeships-further-education/students-aged-16-to-18-achieving-3-a-grades-or-better-at-a-level/latest/
https://www.ethnicity-facts-figures.service.gov.uk/education-skills-and-training/a-levels-apprenticeships-further-education/students-aged-16-to-18-achieving-3-a-grades-or-better-at-a-level/latest/

Table 1.1 not only examines ethnicity but also includes the variable of free school meal (FSM)
eligibility to highlight disparities in GCSE English and Maths attainment. FSM is an indicator
of poverty and deprivation, underscoring broader issues of marginalisation. The main focus,
however, remains on the attainment gap observed among different ethnic groups, drawing
attention to the significant challenges faced by students from disadvantaged backgrounds in
achieving academic success. Notably, as shown in Table 1.1, the attainment gap for grades 5
and above in GCSE Maths and English narrowed during the school year 2022 to 2023 between
White and Black students, with Black students performing better than their White counterparts.
This observation stands in stark contrast to the information presented in Figure 1.1. One
possible explanation for this trend could be the influence of socioeconomic factors, particularly
FSM eligibility. A credible explanation proposed by Strand (2021) is that recent immigrants
tend to invest more time in education as a means to escape poverty. However, these varying
levels of outcomes suggest distinct trajectories and generational differences between young

Black students and their white counterparts.

Table 1.1. Attainment at age 16 by ethnicity and FSM: Pupils getting a grade 5 or above in GCSE
English and Maths by ethnicity (England, school year 2022 to 2023)

Ethnicity FSM eligible Not known to be FSM eligible
(%) (%)
Asian - Bangladeshi 48.8 61.2
Asian - Chinese 75.3 78.5
Asian - Indian 48.6 72.1
Asian - Pakistani 36.2 49.6
Asian - Any other Asian background 44 67.3
Black - Black African 42 53.9
Black - Black Caribbean 222 36.9
Black - Any other Black background 29.1 45.4
Mixed - White and Asian 33 62.6
Mixed - White and Black African 29.7 51.5
Mixed - White and Black Caribbean ~ 19.2 37.7
Mixed - Any other Mixed background 31.3 56.1
White - White British 18 48.9
White - Irish 19.4 62.3
White - Gypsy/Roma 33 12.7
White - Traveller of Irish heritage 9.5 333
White - Any other White background 30.6 51.0

Source: Department for Education (2023). National curriculum assessments at key stage 4 in England.
https://social-mobility.data.gov.uk/intermediate _outcomes/compulsory_school age (5 _to 16_years)
/attainment_at age 16/latest#tab__ By_ethnicity Data
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Living on the margins emphasises the precarious position of young people, recognising them
as one of society's vulnerable groups. This perspective provides an opportunity to explore and
understand the social structures influencing their lives. It suggests that they often face similar
circumstances and experiences that push them to the margins. However, the complexities of
marginalisation indicate that the issue is far from simple. With the emergence of the sociology
of childhood (James & Prout, 1997), children and young people have been politically and
culturally constructed to create space for their voices to be heard (Moran-Ellis, 2010). For
young people, feelings of marginalisation may arise from several factors, including barriers
that prevent their voices from being heard. Acknowledging their views and ensuring their
voices are heard not only affirms their human rights but also helps us understand their feelings
and identify their needs. However, institutional practices focused on compliance and
conformity can unintentionally hinder expression of youth voices (Menzies & Baars, 2021).
We risk diminishing their contributions to mere involvement if we do not genuinely listen to
their perspectives. There is a need to move beyond tokenistic participation toward practices

that truly recognise children’s voices and respond to their contributions.

The argument that young people are put at risk of marginalisation when there is a disparity in
opportunities and attainment of individual potential (Mowat, 2015) remains a pressing concern.
This is especially due to the impact that such unequal treatment may have on Black young
people. The pervasive nature of implicit racial discrimination is believed to significantly affect
social mobility and aspirations, and can potentially lead to social exclusion and isolation
(Reynolds, 2013). A salient issue related to racial discrimination is ethnic penalties, which
relate to occupational segregation and disparities in the remuneration of ethnic minority groups
(Platt & Nandi, 2018; Zwysen et al., 2021). Although these issues may not be an immediate
concern for young people participating in this research, racial discrimination can significantly
affect the marginalisation of Black youth as they transition into adulthood. Recognising these
challenges and advocating for equitable opportunities is essential for creating a more inclusive

environment that enables all young people to thrive and reach their full potential.

1.3.1. Cultural habitus

The concept of habitus, introduced by Pierre Bourdieu (1977), is essential for understanding
how young people navigate their social environments. Habitus refers to the deeply ingrained

habits, skills, and predispositions that individuals develop through their unique cultural and
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social experiences. It reflects the impactful ways in which the culture around us shapes our
thoughts, values and perceptions of the world. For example, consider two children: one grows
up in a working-class environment, while the other is raised in a wealthy, educated family. The
child from a working-class background is likely to develop a habitus that values practical skills,
physical labour, and informal communication styles. In contrast, the child from the wealthy
background may absorb a habitus that emphasises abstract thoughts, formal speech, and
cultural capital along with a tradition of privilege and opportunity. The disparity between their
upbringings creates distinct pathways that influence not only their skills and communication
styles but also their perspectives of the world around them. A study by Gaddis (2013) explored
how habitus influences the relationship between cultural capital and academic success. Using
a longitudinal dataset derived from young individuals who participated in the Big Brothers/Big
Sisters of America program (BBBSA) during the 1990s, the research found that cultural capital
indicators like high-arts participation and reading habits positively impacted GPA, with these
effects fully mediated through habitus. This underscores the role of habitus in translating
cultural capital into academic outcomes for disadvantaged youth. In a separate ethnographic
study, Scott-Arthur et al. (2021) examined how residents of a deprived urban area understand
and practice health and well-being through the lens of habitus. The findings indicated that
individuals' ingrained dispositions, shaped by their social contexts, significantly influenced
their health behaviours and perceptions, highlighting the complex relationship between habitus

and health in socioeconomically disadvantaged communities.

In this study, I aim to enhance the understanding of habitus in relation to Black young people
by incorporating the distinctive cultural traits and values of Black communities. I will refer to
this synthesis as cultural habitus, emphasising how these culturally specific frameworks shape
identity, behaviour, and interactions across various social contexts. Tan and Liu (2022)
conducted a meta-ethnographic review of thirty-seven qualitative studies, employing the seven
phases of meta-ethnographic analysis to classify various types of habitus within educational
contexts. Their review revealed how different forms of habitus shape students' educational
experiences and influence their choices. This comprehensive review provides a clear
understanding of how ingrained dispositions affect learning and academic trajectories. For
Black young people in the UK, cultural habitus can influence their attitudes, behaviours, and
interactions within various social contexts. This influence can affect social interactions and
engagement with institutions. Class-based habitus, in particular, plays a crucial role in shaping

educational and career trajectories. In the context of the UK education system, Black students
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often face peculiar challenges, including underrepresentation in higher academic courses and
systemic biases (Gillborn & Youdell, 2000). Cultural habitus may affect student engagement
with educational content and authority figures, which can impact academic outcomes. Research
indicates that Black students often experience exclusion and encounter lower expectations from
teachers, which ultimately impacts their academic achievements (Strand, 2014). In professional
environments, Black young people may face microaggressions and unconscious biases that can
hinder their career advancement and integration into the workplace (Smith & Griffiths, 2022).
The concept of cultural habitus, which includes communication styles and attitudes toward
authority, plays a significant role in how Black individuals might be perceived in professional
settings (Rollock, 2011). This interaction between societal perceptions and individual
behaviours highlights the need for a deeper understanding of the challenges faced by Black

professionals.

The responses of Black young people to societal stereotypes and how they assert their identity
(Hall, 1997) are shaped by cultural habitus. The influence of familial and communal networks
can play an important role in the formation of cultural habitus. For example, the support
provided by family and local communities enhances resilience in the face of societal adversities
and provides a strong sense of identity (Alexander, 2000). Within this context, Black families
often emphasise the importance of educational achievement and cultural pride as strategic
measures to counteract discrimination and systemic inequality (Mirza, 2009). Ngarachu (2014)
applied Bourdieu's concepts of habitus and field to study the construction of ethnicity among
Kenyan youths. The study illustrated how young people's dispositions, shaped by their social
environments, influence their ethnic identities, demonstrating the relevance of habitus in
understanding ethnic dynamics in African contexts. For ethnic minorities in the UK, cultural
habitus is influenced by both their ancestral heritage and the necessity to adapt to British
societal norms. Vertovec (2007) described this phenomenon as super-diversity, where multiple
cultural influences intersect, resulting in complex social dynamics. For instance, British South
Asian communities often sustain cultural practices originating from their countries of origin,
such as language use, religious practices, and family structures, while also adapting to British

social and professional environments.
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1.3.2. A constructive approach to diversity

Diversity within the Black community in the UK covers various ethnic backgrounds, including
African, Caribbean, and mixed heritage, each with distinct cultural practices, languages, and
traditions. This diversity affects how Black young people perceive themselves and are
perceived by others in various settings. Black young people in the UK often navigate multiple
cultural identities, balancing their heritage with British cultural norms. This duality influences
their sense of belonging and social cohesion, affecting mental health and social interactions
(Warikoo, 2016). The experience of adapting language and behaviour in various cultural
settings is common and influences social experiences and identity formation (Gillborn et al.,
2016). Additionally, media portrayals significantly shape societal perceptions of Black
communities. Black young people may encounter stereotypes that impact their self-image and
societal treatment. Negative media representation can reinforce racial stereotypes, affecting

both public attitudes and self-perception (Cottle, 2000).

The UK government has implemented policies to support diversity and promote equality. The
Equality Act 2010 consolidated anti-discrimination laws, aiming to ensure equal treatment in
employment, education, healthcare, and other sectors (UK Government, 2010). Additionally,
initiatives such as the Race Disparity Audit seek to highlight and address racial inequalities
across various public services (Home Office, 2021). Despite these efforts, challenges remain.
Studies show disparities in employment, education, healthcare access, and income between
ethnic minorities and the white British majority. For example, individuals from Black and
Asian backgrounds experience higher unemployment rates and are underrepresented in senior
management positions across industries (Mirza & Warwick, 2022). The education system also
reveals gaps, with ethnic minority students often facing lower educational outcomes due to

systemic barriers.

Despite the efforts of successive governments in Britain to address racial relations through
various commissions of inquiry, significant challenges remain in achieving meaningful
representation and inclusion of Black and ethnic minorities. These inquiries have often
highlighted some issues related to racial relations, inequalities and discrimination; however,
tangible outcomes have been limited. Some discourses in the UK, United States, and Australia
deny the existence of racism, with some citing anti-white bias, termed ‘reverse racism,’ (Ansell,
1997; James et al., 2016; Nelson et al., 2018; Norton & Sommers, 2011; Song, 2014). Reverse

racism has equally been criticised as a myth or lacking meaning due to the power dynamics
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which sustain racism. It is contended that the white majority possesses ‘institutional advantage
and power’ to perpetuate racism while the non-white ethnic minorities do not have the same
level of influence (Kalunta-Crumpton, 2017, p.256). The unequal treatment of immigrants can
impede their integration and create distrust among diverse communities (OECD, 2015). This
situation presents an enormous challenge in developing effective equality policies. The
experiences of Black young people in the UK are influenced by a complex interplay of diversity
and multiple cultural backgrounds. These factors shape how they navigate social, educational,

and professional environments.

The intersection of diversity and cultural habitus underscores the need for policies that are
inclusive and sensitive to cultural differences. Educational institutions have implemented
various diversity and inclusion programmes to address cultural disparities. For example,
universities offer cultural competency training for staff and support networks for students from
diverse backgrounds to improve educational outcomes and student well-being (Kruse et al.,
2017). Understanding diversity and the cultural habitus of Black young people within the UK
context is essential for creating inclusive, equitable, and cohesive societies, especially in
educational institutions. Diversity brings a wealth of perspectives and experiences that can
enhance social and economic development, while cultural habitus shapes how individuals
navigate social institutions and cultural expectations. Addressing the challenges of inequality
and cultural misunderstanding requires policies that are both inclusive and sensitive to the
cultural realities of different communities. By promoting cultural competence in education,
workplaces, and healthcare, the UK can foster a society where diversity is viewed as a strength

and cultural habitus is recognised as a vital component of social interaction and identity.

1.4. Statement of problem and significance of the study

Scholarly discussions continue to enhance our understanding of the complexities faced by
young people on the margins of society, particularly concerning their transitions during
childhood and the impact of marginalisation. Within this discourse, there is a significant
opportunity to further investigate the agency and reflexivity of Black young people. This
exploration could illuminate their unique experiences and perspectives on pressing issues such
as racial discrimination, the subtleties of race-related marginalisation, and their active roles in
advocating for social justice. By examining these issues, we can gain a clearer understanding

of the challenges and experiences that shape their views. This research advances discussions
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on critical agency and the theoretical application of voice to issues of marginalisation and social
justice among Black minority people. Ongoing debates are scarcely concerned about eliciting
the voice of Black young people in the context of marginalisation. It is essential to actively
bring their voices to the forefront and engage with their narratives to foster greater
understanding. Additionally, it is important to consider methodological limitations (Windsor
et al., 2022), particularly quantitative reification and inconsistent conceptual models of critical
consciousness, which present challenges to conceptual clarity and the understanding of a
constantly evolving reality. This research will adopt an engaging constructivist approach to

explore the critical consciousness and lived experiences of Black young people.

The literature on young people, from political and sociological perspectives, has primarily
focused on their participation in traditional ways, such as issues of apathy and disengagement
from civic life (Cahill & Dadvand, 2018; Edward & Manning, 2014; Henn & Foard, 2014).
Other studies focus on identity statuses of either national or European identities and how they
are aligned; ‘factors at school and country level’ that moderate the relationship between both
(Jugert et al., 2021, p.439; Prati et al., 2019); and how different practices of teachers prepare
young people for citizenship (Quaynor, 2015). There is a need for this study because Black
young people have consistently been overlooked in addressing their specific needs (Hadfield
& Haw, 2001; Pickard, 2019), such as the relived experiences of discrimination, deprivation
and oppression. Often, the strategic place and space young people occupy as agents of social
justice is inadvertently neglected (Creswick et al., 2019). Rather than being ignored, ‘young
people are in the best position to talk about’ issues that affect them, especially Black young
people’s unique lived experiences and the assertion that ‘their voice is the voice of experience’
(Hadfield & Haw, 2001, p.497). The focus will be on how young people assert their voices in
today’s evolving societal landscape. To empower young individuals, particularly from Black
communities, it is essential to analyse the construct of ‘voice’ within this demographic. This
analysis is vital not only for addressing perceived injustices and marginalisation but also for
assessing the extent to which this ‘voice’ empowers them. Understanding the subtle ways in
which voice is articulated and how marginalisation is perceived can inform strategies for

advocacy and social change, ensuring that these individuals are heard.

The marginalisation of Black young people in the UK is a multifaceted issue, deeply rooted in
a variety of interconnected factors, including education, race, gender, stigma, stereotyping,

class, and ethnicity. Similarly, there are ‘feelings of marginalisation across work, education
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and home’ among NEET young people (Russell, 2016, p.172). This complex network of
influences creates challenges for Black young people, who may face significant barriers that
impede their social mobility and access to opportunities. In educational settings, systemic
biases and low expectations can lead to a lack of support, resulting in poor academic
achievement and diminished prospects for future success. Furthermore, societal stereotypes
may perpetuate negative perceptions, impacting these young people's self-esteem and
confidence. They may struggle to engage meaningfully in their educational institutions and
might even feel disconnected within their communities. These experiences of marginalisation
can contribute to a cyclical pattern of disenfranchisement and despair, making it increasingly
harder for them to break free from the constraints imposed by societal norms and expectations.
Scholars have noted that recurring government policies in economic, educational, and welfare
spheres tend to reinforce this marginalisation (Fahmy, 2008; Russell, 2016). This reoccurring
issue of policy-making has substantial implications, as it can lead to a deep-rooted systemic
disadvantage that disproportionately affects these communities. To effectively address the
marginalisation of Black young people in the UK, a holistic approach is needed that recognises
the various ways this marginalisation can manifest. Acknowledging these factors is essential

in tackling the numerous social, economic, and educational barriers they face.

Young people in the UK are actively seeking to assert their agency; however, they face the
prospect of marginalisation that manifests through various critical factors, such as race,
education, immigration, ethnicity, political disenfranchisement, poverty, and experiences
within the care system (Mowat, 2015). Notably, the COVID-19 pandemic has been identified
as an issue that exacerbated pre-existing inequalities (Duffy et al., 2021), prompting
discussions about its impact on the education and well-being of young people. Furthermore,
the Centre for Social Justice (CSJ) report (2020) emphasised the educational, racial, and social
disparities, alongside disparate economic and political outcomes that persist in the UK. This
report also highlighted the enduring effects on the well-being of households. These socio-
political disadvantages collectively influence the experiences of young people, highlighting the

importance of exploring the lived experiences of Black youth and amplifying their voices.

However, there is a counter view that not everyone who falls short of ideal values and norms
of society such as equality, may be deemed as marginalised (Commission on Race and Ethnic
Disparities (CRED) report, 2021; Mowat, 2015). The 2021 CRED report has been a subject of

criticism regarding its conclusion that there is no structural or institutional racism. The term
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institutional racism, which is associated with the American civil rights movement, was first
coined by Stokely Carmichael and Charles Hamilton in 1967 in their book, Black Power: The
Politics of Liberation in America, and has been described in various forms ever since. The
definition of institutional racism is still contested (Bailey et al., 2021) and subject to
redefinition sometimes for reasons of clarity, ambiguity and simplicity (Williams, 2010). It
came to the limelight in the UK with the Macpherson enquiry into the murder of Stephen
Lawrence in 1993. Despite CRED’s conclusion regarding institutional racism, the report
acknowledged that biases and discrimination persist in the hiring of ethnic minority groups, as
well as lower attainment levels for ethnic minority students, and emphasised the need to
promote fairness. Webster (2008) introduced a concept he referred to as a ‘counter-intuitive
form of discrimination’ (p.294), which suggests that there is a tendency to overlook the
marginalisation of white ethnicity. Instead, the focus tends to be on how white ethnicity
racialises other minorities. Webster’s argument is based on the idea of ‘hegemonic white
ethnicity’ (p.307), which underscores the dominant cultural narrative, class orientation and
white hierarchies. My interpretation of Webster’s view, drawing on examples from both the
UK and the United States, is that white ethnicity should not solely be portrayed as a source of
racism. It is important to acknowledge that inherent discrimination and marginalisation are
present within whiteness, particularly along class differentiation (white working, middle and
upper classes) or white(ness) superiority. This viewpoint does not undermine the ongoing

debate about the marginalisation of Black ethnic minorities.

So far, I have highlighted disparities in education, healthcare, access to opportunities, racial
collective identity, and social isolation among young individuals from minoritised ethnic
groups. In addition, there has been limited focus on the reflexivity and agency of these young
people in promoting equity and social justice. It is essential to conduct further research to gain
a deeper understanding of how Black youth perceive marginalisation and how they assert their
agency through their voices in response to these perceived marginalisations and structural
inequities. Unlike previous studies (Diemer, 2020; Marchand et al., 2021), this research
emphasises the critical action component of critical consciousness — specifically, the agentic
expression of voice and its connection to intersecting identities. In the following sections of
this chapter, I will present the aims, objectives, and research questions, followed by an outline

of the thesis structure.
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1.5. Research aims and questions

This research aims to gain insight into the perception of marginalisation and the relationship

between voice and critical consciousness. It will explore how Black young people’s awareness
of human rights, their sense of agency, and their voice intersect with marginalisation in the
quest for social justice. Furthermore, this study will examine the role of critical consciousness
in shaping identities. The aim is to investigate the phenomenon of marginalisation while
highlighting the lived experiences of Black young people, particularly in relation to the socio-

economic and political implications for policy and practice.

1.5.1. Research objectives
The objectives include:
a) To explore Black young people’s perception of marginalisation and social justice using

mainly a deliberative discussion group method to collect data.

b) To understand Black young people's construction of human rights using critical

consciousness theory.

c¢) To investigate how voice, agency and reflexivity empower Black young people in the pursuit

of social justice.

d) To explore Black young people's lived experience of marginalisation.

1.5.2. Research questions

The research question for this study principally centres on how Black young people perceive
marginalisation and how the use of voice counters marginalisation. A further breakdown of

this question into sub-questions includes:

Sub-questions:

1. How do Black young people respond to marginalisation?

2. What role does critical consciousness play in shaping identities and the construction of
human rights?

3. How do Black young people express voice, agency and reflexivity?
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The research questions outlined above represent a significant project for researchers to
consider. This study will explore different perspectives on marginalisation and social justice,
especially in a society where the participants identify as members of an ethnic minority group.
By employing open-ended questions and facilitating engaging discussion sessions, I aim to
garner insights about human rights awareness and their views on what constitutes a fair society.
It will also seek to understand critical identity development among Black young people and
how this may influence their response to marginalisation and resistance to injustice. To achieve
this, I conducted primary qualitative research with participants aged 13 to 17. This age group
is crucial as they approach adulthood, and their perspectives can provide valuable insights into

the complexities of social issues that affect their lives.

1.6. Thesis structure

The study of the experiences of marginalisation among Black young people is organised into
seven chapters. This introductory chapter explains the rationale for the study, highlights its
significance, and outlines the research questions it seeks to answer. To provide clarity and
focus, it is important to establish the context in which this research is conducted; therefore, this
introduction serves as an overview of the study. Chapter 1 includes definitions of key terms to
ensure clarity and provide context for their usage throughout the thesis. This chapter also offers
a comprehensive outline of the thesis, highlighting the focus and significance of each chapter
in supporting the overarching argument. Providing a detailed structure clarifies the connections
between various components and their contribution to the main argument of the thesis, offering

readers a clear roadmap of what to expect in the upcoming chapters.

Chapter 2 offers a critical review of the existing literature, discussing foundational concepts
and the theoretical framework that underpins this research. It focuses on Freire’s critical
consciousness theory and Bourdieu's cultural capital, which serve to help understand the
dynamics of marginalisation, social engagement and identity formation. This chapter highlights
the research's strong alignment with themes of social justice, exploring theories of identity,
critical race theory, decolonising education and racial perspectives of inequality. By employing
critical consciousness theory alongside an intersectional lens, the chapter seeks to use these
concepts to illuminate the experiences of marginalisation faced by Black young people. It
discusses the specific challenges faced, emphasising the intersection of race, identity, and

societal structures that shape their unique experiences. Through this review, this chapter
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situates the research within the broader discourse on social inequality while shedding light on

the complexities of identity and social inequities that affect this demographic.

In Chapter 3, which focuses on the methodology, I provide a detailed overview of the research
design and the intricate process involved in conducting this study. I discuss the philosophical
assumptions that will guide my approach and influence the interpretations and decisions made
throughout my research journey. In this chapter, I also discuss the specific research methods
used, including the strategies for recruiting research participants and the techniques employed
for data analysis. This research adopts a qualitative methodology. Additionally, I critically
evaluate the strengths and weaknesses inherent in the chosen methods, while also
acknowledging their limitations. For data analysis, I utilised reflexive thematic analysis (RTA)
to identify and interpret key themes within the data. An important aspect of this chapter is
reflecting on my positionality as a researcher. This reflection involves considering how my
background, beliefs, and experiences may have shaped my perspectives and influenced the
presentation of the findings. Such reflective consideration is vital not only for upholding ethical
standards in research but also for enhancing the credibility and trustworthiness of the results.
By clearly addressing these factors, I aim to provide a clear understanding of the research

process and highlight the significance of the findings.

Chapter 4 presents the research findings, focusing on the themes of racial identity and
Otherness. It examines how critical consciousness develops and influences identity formation.
Within this context, the chapter introduces several concepts, including Othering - the social
practice of perceiving or treating individuals or groups as fundamentally alien or different. It
also discusses identity denial, which refers to the rejection or invalidation of one's racial or
cultural identity, as well as identity threat, a pervasive sense of devaluation that can emerge
from societal prejudices. Cultural bonding is examined as a crucial mechanism through which
individuals build connections and foster solidarity within their communities and counter
narratives of exclusion. This chapter combines participants' personal stories with data extracts
and theoretical frameworks to delve into the lived experiences of Black young people. It
highlights how these processes of identity negotiation play out in their daily lives. The chapter
illustrates the complexities of racial identity and the quest for belonging in a multicultural

society, highlighting both the challenges they encounter and the resilience they display.
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Chapter 5 continues to present the findings by focusing on the perspectives of Black young
people to gain a deeper understanding of marginalisation. This chapter identifies several
significant themes, including social inequality, the importance of cultural capital, and the
ongoing issue of racial discrimination. Through compelling narratives and detailed accounts,
it aims to illuminate the lived experiences of these young individuals as they navigate the
challenges of marginalisation within society. The findings presented in this chapter are linked
to the main research aims and questions, highlighting their significance within the broader
context of the study. This approach not only places the findings in context but also emphasises

the urgent need to address the issues discussed.

Chapter 6 offers a more in-depth discussion of the findings presented in Chapters 4 and 5,
linking them to relevant empirical studies to provide a richer context. This discussion chapter
serves not only as an interpretation of the findings but also as a synthesis that presents a
comprehensive perspective on marginalisation through various lenses. I introduce a conceptual
framework developed to enhance our understanding of the complex nature of marginalisation.
Within this framework, I examine how different structural factors influence the experiences of
marginalised individuals, with a particular emphasis on the complex process of developing
critical consciousness, which can raise awareness among young people. It involves a reflective
understanding of social injustices, empowering individuals to recognise and challenge
oppressive systems. [ explore the intricate process through which identities are formed in the
context of marginalisation. This exploration includes a consideration of the influences that
shape self-perception and, at times, collective identity among Black young people. The chapter
concludes with an examination of reflexivity and critical agency within this demographic. |
emphasise the importance of acknowledging their unique experiences and use of voice as they
navigate the challenges presented by their social environments. By amplifying these voices,
the chapter highlights their role in actively challenging and reshaping the narratives that others

construct about them and their experiences within a broader societal context.

Chapter 7 serves as the concluding part of this thesis, bringing together the various elements
explored throughout the research. In this final chapter, I summarise the key findings and
discussions presented in the preceding chapters, ensuring that the study’s aims and objectives
are revisited and clearly articulated alongside the specific research questions that guided my
inquiry. I also take the opportunity to examine the implications of the research findings,
discussing how they can inform and shape policy initiatives, as well as influence practical
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applications in relevant fields. This includes an examination of how the insights gained may
affect the perceptions of stakeholders, youth work practitioners, and policymakers. It
emphasises the potential for meaningful change and improvement while addressing the
identified issues. Additionally, this chapter highlights the contributions my research makes to
the existing body of knowledge. I outline the critical knowledge gaps illuminated through my
work, including conceptual contributions and efforts to amplify the voices of Black young
people. Lastly, I offer suggestions based on the research findings to inform future research and
practice. I also take the opportunity to reflect on my personal journey throughout the PhD
process, sharing insights and experiences that have shaped my understanding and approach to
this research. This reflection embodies not only my intellectual journey but also the emotional

and personal growth I experienced along the way.

1.7. Chapter summary

In this chapter, I provided the context for this study, explaining its rationale and significance
within the broader sociocultural landscape. I also provided a contextual background on the
investigation, emphasising the connection between cultural habitus - which includes the
ingrained attitudes, beliefs, and practices of individuals - and the structure that shapes and
influences them. This connection has a way of influencing the actions and behaviour of Black
young people, shaping not only their individual experiences but also their interactions within
the complex social environment around them. Through this exploration, I aim to illustrate the

profound ways in which history and culture intersect to inform their present-day realities.

This introductory chapter addresses the persistent ethnicity gap in Britain, a crucial issue that
worsens educational attainment disparities among different racial groups. I examined the
complex nature of this gap, discussing how it appears in various sectors, particularly in
education, and how it acts as a barrier to accessing a wide range of opportunities and essential
services. This structural disadvantage often impacts the lived experiences of Black young
people, potentially leading to feelings of marginalisation, which I seek to understand in this

research.

To effectively frame the research, I aligned the investigation with the clearly defined aims and
objectives outlined in this chapter. I also developed a list of research questions to clarify the

focus and scope of the inquiry. Additionally, I defined key terms relevant to the study to
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improve the reader's understanding of their usage within the context of this thesis. Furthermore,
I provided a detailed overview of the thesis structure to enhance comprehension and set realistic
expectations for the reader. This roadmap is designed to offer clear guidance for navigating the

subsequent chapters, outlining the logical flow of the thesis.

In the next chapter, [ will review literature on topics such as marginalisation, identity formation,
critical consciousness theory, and the role of intersectionality in perpetuating disadvantage and
inequality. This literature review will discuss the gaps and highlight areas for further research,

laying a foundation for the analyses and discussions that will follow in the thesis.
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CHAPTER 2

Literature review of marginalisation, identity and voice

2.1. Introduction

Understanding marginalisation requires an examination of the various aspects through which
it can occur. The identities of individuals and groups potentially affected become an important
issue to consider. It is also important to consider how the impact of marginalisation can be
worsened by intersectionality. This term refers to ways in which multiple identities can place
an individual in a disadvantaged position. This underscores the importance of the concept of
identity in relation to marginalisation; thus, a critical review of identity theories and their
construction is essential for contextualising how this research addresses the issue. This study,
as described in Chapter 1, explores how Black young people perceive their experiences of
marginalisation using the framework of critical consciousness theory. It is essential to review
the background literature on this topic to provide context for my research and to highlight
various perspectives from contemporary discussions. I plan to apply the framework of Critical
Race Theory (CRT), drawing on concepts such as critical pedagogy and decolonising
education. In addition to examining identity formation, particularly among young people, I will
discuss intersectionality, racial inequality, and Bourdieu's theory of cultural capital. These
elements are crucial to my analytical inquiry. This chapter reviews the literature on these
concepts and theories to offer an understanding of how they can contribute to marginalisation
and the systemic disparities faced by ethnic minorities. The goal is to clarify the focus of this
study by examining the theoretical foundations underlying these issues. Gaining an
understanding of the literature in this area will help identify any gaps. Thus, this review aims
to identify additional research areas for exploration. The motivation behind this research is to

enrich scholarship about young individuals from Black ethnic backgrounds.

This chapter is organised into three parts. In the first part, I discuss key concepts including
marginalisation, intersectionality, identity, and critical consciousness theory, while also
addressing the issue of decolonising education. This discussion is framed within the context of
Critical Race Theory (CRT) to unpack the subtleties of these terms and their implications for
understanding social justice. I examine how intersecting identities, such as gender, language,

race, sexuality and class, can influence individual experiences of marginalisation and privilege.
25



The second part focuses on the framing of voice and human rights, emphasising the importance
of amplifying marginalised voices and recognising their rights. The final section explores
perspectives on education and cultural capital, concluding with a discussion of identified gaps
and areas that require further research. I propose a framework that integrates the key concepts
of this study, which will guide my analysis and inform the approach to addressing the research

questions.

2.2. Examining the framework of critical race theory

This literature review explores certain foundational concepts of Critical Race Theory (CRT),
drawing on various perspectives. CRT analyses the intersection of race, power and law. It
challenges traditional, legal, social, and political structures, positing that racism is not an
individual aberration but a pervasive system embedded in societal institutions (Delgado &
Stefancic, 2017). A commonly held belief is that racism is an isolated occurrence; however,
this may not be the case as it is systematically embedded in societal institutions, often
overlooked, which makes it invisible and subtle. CRT emphasises that race is a social construct.
Omi and Winant (1994) argued that race is constructed through social processes and historical
context rather than through natural or scientific categories. This view challenges essentialist
understandings of race and draws attention to how racial categories are fluid and dependent on

social, cultural and political factors.

Critics from the liberal tradition have also challenged CRT, arguing that its focus on race and
structural inequalities undermines efforts toward colourblindness, which emphasises treating
individuals equally regardless of race (Sandel, 1982). Some postmodernist critics of CRT argue
that the theory's reliance on personal narratives and lived experiences leads to relativism, which
undermines the possibility of objective truths (Fish, 1994). Additionally, conservative critics
often accuse CRT of promoting division and resentment by emphasising racial differences and
focusing on systemic oppression and historical injustices. They contend that this approach
encourages a victim mentality, potentially impeding progress towards social cohesion
(Hernandez, 2021). Despite these criticisms, CRT remains an essential framework for
understanding and addressing racial inequality in contemporary society. It has influenced legal
scholarship, social theory and political discourse. In the context of this study, the concepts of
marginalisation, intersectionality and identity formation, which are also central to CRT, will

be examined.
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2.2.1. Marginalisation

Marginalisation is central to this study, making it essential to consider it in the literature review
process. CRT emphasises the use of personal narratives as a method for marginalised groups
to challenge dominant, oppressive narratives (Delgado, 1989). By sharing their personal
stories, Black young people can provide perspectives that are often marginalised or ignored in
mainstream discourse. This approach highlights the lived experiences of those affected by
racial inequality and serves as a tool for resistance. The marginalisation of ethnic minorities in
the UK has been a prominent social issue for centuries, shaped by complex historical, social,
and economic factors. Ethnic minorities in the UK often experience some degree of exclusion
from key social, political, and economic spheres. This literature review critically explores
marginalisation in the UK, examining its historical roots, structural dimensions, and social
implications while also analysing the policies and responses aimed at addressing these issues.
The review assesses key theoretical frameworks and debates within the literature and critiques
the limitations of existing scholarship, especially in relation to policy and the intersectional

nature of marginalisation.

Marginalisation is commonly defined as the process by which certain groups are excluded from
full participation in the social, economic, political, or cultural spheres of society. Young (2000)
referred to marginalisation as the systemic exclusion of groups from societal resources and
opportunities, often linked to issues such as race, ethnicity, class, or gender. It is a complex
process that results in the denial of access to resources and power, as well as the inability to
shape the policies and practices that affect one's life. Additionally, marginalisation involves the
social positioning of individuals or groups as ‘outsiders’ who are pushed to the periphery of
society. This process not only entails exclusion from material resources but also involves the
stigmatisation and devaluation of identity, culture, and experiences of the marginalised groups
(Tilly, 2007). Ethnic minorities, in particular, are often subjected to social stereotyping, racism,
and discrimination, which further entrench their marginalisation (Fanon, 1967). I begin by

examining the historical context of marginalisation among minority ethnic groups.

A significant body of literature on ethnic minorities in the UK highlights the historical context
of marginalisation, particularly the legacy of colonialism and the transatlantic slave trade.
Much of the marginalisation experienced by ethnic minorities in the UK stems from these
historical processes (Hall, 1992; Rattansi, 2007). After World War II, large numbers of

individuals from former colonies, particularly from the Caribbean, South Asia, and Africa,
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migrated to the UK, seeking work and better prospects. These immigrants often faced
discrimination, both in terms of employment and in the broader social context, as they were
positioned as ‘outsiders’ in a society that was predominantly white (Rattansi, 2007). The effects
of colonial racism still exist, evident in higher unemployment rates, poor housing conditions,

and lower educational achievement among many ethnic minorities (Hickman et al., 2008).

The structural inequality experienced by ethnic minorities in the UK is also well documented
in the literature. Research indicates that individuals from ethnic minority backgrounds are
disproportionately represented in lower-income jobs, with limited access to professional and
leadership roles (Modood, 2007). Structural barriers, including institutional racism in public
services and the labour market, prevent meaningful social mobility for these groups. The
Macpherson Report (1999), prompted by the racist murder of Stephen Lawrence, documented
pervasive institutional racism within the police and other public institutions, shedding light on
the systemic nature of exclusion faced by ethnic minorities. Further, studies on educational
inequality show how ethnic minorities in the UK are often concentrated in lower-performing
schools with limited resources, resulting in poorer academic outcomes (Gillborn, 2008). The
report of the Equality and Human Rights Commission (2010) indicates that students from Black
and minority ethnic backgrounds are more likely to be excluded from school and face
additional challenges in accessing higher education, despite significant progress in policy

reforms aimed at promoting educational equity.

Within the UK context, economic marginalisation has been a significant feature of ethnic
minority experiences. Economic marginalisation of ethnic minorities refers to the social and
economic exclusion of individuals or groups based on their ethnicity, race, or cultural
background, resulting in limited access to resources, opportunities, and economic participation.
It can take the form of a race pay gap, which remains a significant topic in public discourse.
Studies show that individuals from ethnic minority backgrounds, particularly Black, Pakistani
and Bangladeshi individuals, tend to earn less than their white counterparts (Lloyd et al., 2014;
Matejic et al., 2024; ONS, 2023). This pay gap continues despite individuals having similar
qualifications and experience, suggesting that racial discrimination can adversely limit
economic opportunities for ethnic minorities (Hudson et al., 2017). Moreover, ethnic minorities
are more likely to experience job insecurity and are overrepresented in low-wage sectors
(Barbieri & Sarti, 2017), where opportunities for advancement may be limited and working

conditions less favourable.
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Housing inequality is another key aspect of marginalisation. Ethnic minorities in the UK are
more likely to experience overcrowding, substandard poor-quality housing, and increased rates
of homelessness (Kofman et al., 2011). Recent data from the 2021 Census also reveals that
ethnic minority groups in London are more likely to live in overcrowded homes compared to
the white population, which continues to reflect long-standing housing challenges for these
communities (ONS, 2023). Moreover, spatial segregation resulted in the concentration of
ethnic minorities in deprived areas with fewer resources, further worsening social exclusion
(Sibley, 1995). Recent studies continue to emphasise this issue. For example, research by the
UCL Institute of Health Equity reveals that over half of Black children and nearly three-
quarters of Bangladeshi and Pakistani children live in relative poverty, highlighting the
economic disparity tied to spatial segregation (Thomas, 2024). Although some areas may have
seen more ethnic integration, many areas still experience significant poverty and limited access
to resources. This shows that while integration is occurring in certain urban areas, spatial

segregation remains a key factor in exacerbating social exclusion.

In the healthcare sector, studies reveal a concerning issue: ethnic minorities in the UK often
experience worse health outcomes compared to their white counterparts (Nazroo, 2024;
Petersen et al., 2021). This disparity is evident in various areas, including access to healthcare
services and key health indicators such as life expectancy, infant mortality rates, and the
prevalence of chronic conditions like diabetes and hypertension. The racial health gap has been
linked to systemic factors, including racism within healthcare settings and broader
socioeconomic determinants, such as poverty and inadequate housing conditions. These

challenges contribute to the marginalisation of these communities.

Marginalisation occurs in various forms, including economic, social, and political aspects. It
happens when certain groups of people are disproportionately disadvantaged and have limited
access to basic rights, opportunities, and services. This disadvantage may arise from
discrimination, deprivation, and the outcomes of policies, whether intentional or unintentional.
Political disenfranchisement is one example of marginalisation. In the UK, ethnic minorities
have historically been underrepresented in political institutions. There have been significant
advancements in political representation, including the election of ethnic minority Members of
Parliament such as Diane Abbott, Paul Boateng, Bernie Grant, and Keith Vaz, who were first
elected in 1987. Over the decades, the number of ethnic minorities in Parliament has steadily

increased, and by the time of the 2024 general elections, there seems to be a notable presence
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of ethnic minorities in Parliament. Despite this progress, the political voices of these
communities often remain marginalised. Research indicates that factors such as racialised
voting patterns, voter suppression, and a lack of engagement from political elites contribute to
limiting the political power of ethnic minorities in the UK (Alonso-Curbelo, 2023; Harrison,
2007; Heath & Richards, 2018; Sanders et al., 2015). Ethnic minorities may face systemic
discrimination that limits their ability to fully engage in economic life, contributing to

disparities in income, wealth, employment, education, and overall well-being.

There is also a challenge faced by ethnic minorities in the UK, which is related to cultural
assimilation and recognition within the mainstream public sphere (Modood, 2007). Cross’s
(2003) critical evaluation of race and racism in the European context using the British case has
shown that ethnic minorities are subjected to stereotypes, and that their cultural practices are
misunderstood in broader society. Using a comparative European approach, Cross argued that
Britain's racial inequality is deeply rooted in its history and structures, shaped by post-war
migration, economic changes, and policy responses. Although Britain has introduced anti-
racist policies, Cross argued these measures often fall short in addressing the deeper,
institutional foundations of inequality. Multicultural policies in the UK, which have aimed to
celebrate and recognise cultural diversity, have faced criticism for fostering cultural
segregation instead of integration (Ascroft & Bevir, 2017). Critics argue that these policies
have sometimes resulted in cultural fragmentation, with ethnic minorities being segregated into
specific neighbourhoods and excluded from full participation i