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Abstract 

Background: Third Culture Kids (TCKs) are individuals who spent a significant part of their 

developmental years outside of their country of origin. They differ from traditional migrants 

due to the relocation being driven by parents’ choice, with a temporary mobility pattern. 

Research on TCK’s suggests that their migratory experience(s) can be linked to challenges 

with identity development, a lack of belonging and others. There is a lack of consensus on the 

impact of age at which TCK’s experience the relocations and little focus on cultural aspects 

of home and host countries. This study addresses this gap by looking at the experiences of 

adult TCK’s who came to the UK between the ages of 10 and 17 years old from EU 

countries.  

Design and Method: Verbatim accounts of six semi-structured interviews from adult TCK’s 

were analysed using Interpretative Phenomenological Analysis.  

Findings: Three superordinate themes emerged: a. The creation of me and my home 

(referring to the impact on personal identity formation and a lack of belonging); b. 

Meaningful connections (referring to the impact the move(s) had on significant 

relationships); c. The turmoil of adolescence and choice (referring to the interaction of 

adolescence with the impact of the move and the lack of choice in moving).   

Conclusion: The study’s findings echo the findings of published literature on TCK’s – there 

appear to be difficulties with establishing who the individual is, where they belong and 

relationships with significant others. The study also highlights unique findings that 

experiencing specific losses (of important people, and personal characteristics such as 

confidence); as well as identifying that the lack of choice in the move process differentiated 

these TCK’s from their non-TCK counterparts, as well as their parents. Implications of the 

findings are discussed.  
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Glossary 

Third Culture Kid (TCK) – an individual who has left their country of origin before the age 

of 18 and has spent a significant part of their developmental years abroad.  

Home country – TCK’s country of origin, can also be seen as the birth country.  

Host country – the country or countries the TCK moves to.   

CoP – Counselling Psychology  

CP’s – Counselling Psychologists 

IPA – Interpretative Phenomenological Analysis 
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Chapter 1: Introduction 

This thesis will start with a reflexive statement, illustrating my view as an author to 

provide the reader with an understanding of my personal position, potential biases and the 

methods utilised to try to minimise these. I will then illustrate the relevance of this topic to 

CoP prior to delving into a detailed critical literature review. 

TCK’s are a particular group of immigrants, whose migration pattern separates them 

from other types of immigrants. The definition of TCK’s upon which this research is based 

refers to individuals who left their country of origin before the age of 18 and have lived 

abroad for a significant part of their developmental years (Pollock & Van Reken, 2001). I 

will discuss this definition within the critical literature review chapter and distinguish it 

within the wider pool of immigrants and then I will focus on individual studies that 

investigate the concept and its unique characteristics as well as application of attachment 

theory (Bowlby, 1969), cultural, social and personal identity theories and Culture Shock 

(Oberg, 1960). 

Critique on the theoretical framework and the current studies on TCK’s literature will 

be presented next. I will then present the gap in literature; my research aims to answer the 

research question of this study: How do adult TCK’s from EU cultures experience their 

transition to the UK between ages 10 and 17?  

1.1 Reflexive Statement 

Reflexivity is an important aspect of engaging in research, as it is not possible to 

separate the observer from the observed in qualitative research, and there is a “reciprocal 

relationship between the two” (Donati, 2016, p.67). In this section I will illustrate the salient 

personal relationship I hold with the topic of TCK’s and reflect on assumptions and biases 

that may have impacted this study to illustrate to the reader who the researcher is (Elliott et 

al., 1999).  

Commented [AM1]: Initial reference to additional theories 
covered as per Dr Flothmann's and Dr Cucchi's comments 

Commented [AM2]: Insertion of Research Question earlier on in 
the thesis as per Dr Cucchi's report 
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I chose to research the topic of TCK’s because I identify as one. Discovering the 

identity of TCK’s was an important moment in my life as I found a group to which I felt I 

belonged. Reflexivity and personal therapy helped me see that not knowing where I belong 

contributed to a lack of confidence in who I was up until that point in my life.   

I left my country of origin, Ukraine, at the age of 9 and moved to Cyprus with my 

parents and sister, where I stayed until the age of 18. At 18, I left Cyprus for University in the 

UK, this time by myself. For the time being, I am still in the UK, however, neither Cyprus 

nor UK have ever felt like home to me. UK became a natural next country of choice because 

I completed a British curriculum school in Cyprus. When I arrived in London, I felt that I 

would eventually leave and go elsewhere, but for the moment I’m still not sure where that 

“elsewhere” is. My developmental years were spent between Cyprus and Ukraine, trying to 

keep in touch with my culture of origin and learn about the culture of Mediterranean Cyprus.   

Reading about the challenges that most TCK’s face was both difficult and 

enlightening because I was able to identify with most of them and until learning about them, I 

was not fully aware that I was experiencing them. For instance, Gilbert (2008) talks about 

loss of the past that wasn’t. I remember numerous times listening to my parents’ reminiscing 

about their school and university life in Ukraine and the culturally specific social encounters 

they had there. This illustrated how my experiences have been different because of all the 

travel that were part of my life. This made me feel like I had lost something that other people 

had the privilege of knowing and left me with a sense of sadness.  

Since the start of this research process, a war has broken out in my home country, 

Ukraine. The war has created a huge amount of uncertainty about whether I would ever be 

able to return to Ukraine. This shocking event has thrown my identity into question once 

again, as not only am I a TCK, but now the choice to return to Ukraine has been taken out of 

my control. I am still processing this event and actively reflecting on how this may have 
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impacted my research process. When the war started, I was in the process of analysing my 

transcripts and, due to the shock of the war, I took a break from this process for several 

weeks. 

 I believe that in a way, the war has pushed my identity as a TCK to be less 

prominent, as it forced my home identity to come to the forefront and become stronger. This 

thus allowed me to potentially see my participants’ accounts from a slightly more distanced 

position, possibly creating a slightly wider lens. Nonetheless, it is important to consider that 

my identification as a TCK has likely influenced how I approached the design and analysis of 

this research.  

Initially, I may have been more driven to look for studies that supported my 

experience of being a TCK and disregarded studies that did not illustrate the same 

experiences. I may have unwittingly wanted to find that my experiences are validated, and 

shared by others, to normalise my own. Engaging in personal reflexivity (Willig, 2013) has 

encouraged me to think about the assumptions and biases I may have, be aware of them, so 

that I can try to minimise them in the research process. For instance, I discovered that I am 

incredibly close to the concept of TCK’s, and after re-reading my work and discussions with 

my supervisor, I had to go back and revisit the literature I found initially on this topic and 

look at it again with a critical eye. Similarly, in analysing my participants’ interviews, my 

interpretations initially may have taken a highly personal stance which I was then able to 

identify and amend through supervision and peer review. It was difficult for me to critique 

the concept and experiences of TCK’s because they had given me a sense of belonging. 

However, looking at the concept as a theoretical construct, as opposed to something that I 

want to belong to, allowed me to see several problems that exist in the current studies, which 

I will discuss in detail next. This also forced me to start looking outside the solitary 



12 

confinement of the TCK concept and look more widely at literature on migration and 

identity.  

Pollock &Van Reken (2017) and Storti (2022) highlight the fact that TCK’s tend to 

seek out others who have had similar life experiences. Literature on migration also highlights 

that immigrants tend to find others to be close to who share fundamental values such as 

ethnicity or faith/religion (Anthias, 2007).  I am married to a TCK who shared a similar life 

journey to mine and my close group of friends are all internationally mobile TCK’s. I don’t 

think that I consciously seek out other TCK’s, rather, the similarity of experiences creates a 

common ground and removes the need to explain some difficult questions – such as “Where 

are you from?” For someone, who identifies as a TCK, the difficulty of this question 

highlights the fact that it could be asking “Where do you belong?” A lot of TCK’s can 

experience confusion thinking about where they might belong because of their varied 

lifestyle, thus what is meant to be a simple question asked as part of small talk can lead to a 

complicated response associated with negative feelings stemming from inner confusion about 

belongingness.  

Through personal reflexivity (Willig, 2013) I am becoming aware of the fact that I 

need to bracket my personal experiences and the resulting beliefs to limit their effect on my 

research (Spinelli, 2005). This involves looking outside the TCK concept and integrate 

literature on immigration. 

 Smith et al. (2009) and Milton (2010) illustrate that even through bracketing it is 

almost impossible to achieve complete objectivity. This is one of the reasons why choosing 

IPA as an approach is important for me, as it recognises the integral role of the researcher in 

the research process (Smith, 2007) and thus recognises that obtaining objectivity is not an 

aim within this research. Through continuous reflection, maintenance of a reflective journal 

(Kasket, 2013), and discussions with my supervisor, I have aimed for transparency of my 

Commented [AM3]: Reference to additional theoretical 
considerations added in as per both reports 

Commented [AM4]: Reflection on concept of objectivity, which 
then links to ontological and epistemological positioning, as per Dr 
Flothmann's and Dr Cucchi's feedback 
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position throughout the process. In basing my research on the framework of critical realism – 

underpinned by the ontological assumption that an independent reality exists, independently 

of our knowledge or understanding of it, and that access to this reality is mediated and 

interpreted through human perceptions and social constructs (Yucel, 2018), I have submitted 

myself into a diversity of experiences which are different from my own.  

My ontological and epistemological commitments developed and emerged throughout 

the research process, which is an additional factor that needed to be incorporated within the 

reflection of how this study was developed. I started off from a position of wanting to be 

aware of ‘objectivity’ and a fixed reality which I can access fully through research – having 

spent many of my formative years being educated from a positivistic perspective. I initially 

started thinking about the TCK concept as an ‘objective reality’ that needed to be studied and 

tried to incorporate many factors into trying to distance myself from contaminating this. 

However, through academic discussions, commitment to the research process and deeper 

understanding of IPA, and the tenets of Counselling Psychology as a discipline, I came to the 

stance of the TCK concept existing as an experience of reality, which, from the perspective of 

this study, cannot be wholly removed from my understanding of this reality as the researcher 

who tries to access it. Thus, critical realism became the fundamental framework to which this 

study is committed - incorporating within it a reality which is mind-independent, structured, 

and changing (Yucel, 2018); and our knowledge of it to be relative to the subjective 

construction of it by the human researcher who is accessing it (Groff, 2004).   

The research process has been an interesting and sometimes difficult experience. 

Being aware of the uncomfortable shifts and changes, journaling and discussing my position 

has been an important part of reflexively evaluating my biases with the hope that it has 

allowed me to become a more confident and congruent CP (Garraway, 2016).  

1.2 Relevance to Counselling Psychology 
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CoP relies on a humanistic underpinning in ensuring that there is an empathic 

engagement with the client and a concern with health, not a pathology (Woolfe, 2016). It 

emphasises the role and subjective standpoint of the individual being, responsible for 

understanding their own well-being (Woolfe, 2016; Orlans & Van Scoyoc, 2009).  

TCK’s are individuals who have experienced a unique experience which may, in 

some cases lead to experiences of distress including depression and anxiety (Bushong, 2013), 

and difficulty in identity development due to uncertainty regarding belongingness. The 

experience of TCK’s is becoming more prevalent as the world is getting smaller through 

globalisation (Sellers, 2011). It is therefore likely that UK CP’s, as well as allied 

professionals, are likely to see TCK’s in their services.  

Therapy has been put forward as a helpful option for TCK’s who experience 

psychological distress (e.g. Devens, 2005; Klemens, 2008; List 2001; Schulz, 1985) however 

therapists need to be familiar with the unique challenges of this group to be able to identify 

them and address them (Mortimer, 2010). There is little guidance in the literature regarding 

the exact counselling frameworks that can be used with TCK’s and no single integrated 

approach of the few that have been suggested (Melles & Frey, 2014; Sellers, 2011).  

 CoP is in a unique position to help understand the process that TCK’s are going 

through for several reasons. The focus of CoP is to alleviate the distress and promote well-

being of an individual by looking at their idiosyncratic experience but also to take into 

consideration how the individual interacts with the physical, social, cultural, and spiritual 

dimensions of their life (Jones Nielsen & Nicholas, 2016). TCK’s do not represent a clinical 

subgroup of clients who access mental health services, rather they are likely to present as 

healthy individuals who may be experiencing difficulties at certain points in their lives.  
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Accordingly, CP’s are in an ideal position to be able to work with TCK’s, and more so than 

other mental health professionals, due to the focus of the profession on the “well-being” and 

the uniqueness of the individual’s experience.  

CoP is based on a relational principle, meaning that the therapeutic relationship is at 

the core of the practice while the practitioner adheres to the scientist-practitioner model of 

professional practice (Corrie & Callahan, 2000). This allows CP’s to focus on the process that 

the TCK may be going through. TCK’s are not likely to have a diagnosis prescribed to them, 

therefore other mental health professionals are less likely to be working with them. In 

focusing on the process, CP’s are more likely to be able to access the individual factors that 

may have contributed to the TCK’s experience that may, at certain points in their lives, lead 

to distress. With such attention to process, CP’s are more likely to be able to tease out the 

individual aspects of each unique TCK experience.  

In our role as scientist-practitioner (Woolfe, 2016; Blair, 2010; Corrie & Callahan, 

2000) CP’s can contribute to the literature by bridging the gap between research on TCK’s 

and clinical practice. Engaging in such process research as opposed to just outcome research 

will help take the CoP profession forward (Hemsley, 2013), therefore focusing on the process 

that occurs between a TCK and a CP is likely to be beneficial to the individual and the 

profession, and this is what this study looks to do.  

 CoP is well equipped to work with individuals and groups across the lifespan (Duffy 

& Duffy, 2007), which allows the CP to take into consideration all TCK’s life experiences to 

date as opposed to looking at only one point in time.  

Additionally, one of the distinguishing features of CoP is its commitment to social justice, 

focusing on realising people’s potential in the society in which they live (James, 2016) and 

multiculturalism, which includes looking at cultural diversity that allows and encourages 

critique and adaptation of diagnoses, psychometrics and standardised treatments which do not 

Commented [AM5]: Elaboration on multiculturalism and social 
justice as per Dr Flothmann's report  
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typically fit non-majority populations (Moller, 2011). Globally, CoP profession developed to 

better serve multicultural populations (du Preez et al., 2016; Bantjes et al., 2016). In the UK, 

CoP is in the process of engaging in social justice with further proactivity emerging through 

the years (James, 2016). Research on the topic of TCK’s will not only inform the professional 

working with the TCK on how to do this effectively but also help the CoP profession move 

the social justice and multiculturalism focus forward.  
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Chapter 2: Critical Literature Review 

2.1 Theoretical Framework – TCK concept  

This section will define the concept of TCK’s and elaborate on the individual 

characteristics that it entails as is currently presented in the literature. Pollock and Van 

Reken’s (2001) definition of TCK’s will be presented as a starting point of the concept, with 

further elaboration on individual aspects of the definition – duration of stay abroad and age of 

departure. I will then discuss three individual characteristics that literature suggests TCK’s 

experience: challenges forming close relationships, effects on sense of belonging and identity 

formation. Theories of attachment (Bowlby, 1969), social, personal, and cultural identity 

formation as well as empirical evidence of each of these characteristics will be provided to 

show how current literature appears to corroborate the findings in line with the concept of 

TCK’s together with individual critique points on each. Section 2.8 of this chapter will then 

take the original concept further by offering overall critique from a CoP perspective, which 

serves to create a holistic understanding of the individual across their lifespan (Duffy & 

Duffy, 2007), leading to a summary, research aims and research question in section 2.9.  

2.2 Definitions 

According to The United Nations Department of Economic and Social Affairs (UN 

DESA) there are 281 million international migrants worldwide, representing 3.6% of the 

world’s population (UN, n.d.). The UN defines long-term international migrants as those 

who: live outside of their passport country for a period exceeding one year, have migrated 

voluntarily and expect repatriation to their country of origin (UN, 2013).  

The definition criteria used by the UN is like the TCK’s definition. This term was first 

put forward by the American sociologist and anthropologist Dr. Ruth Hill Useem in the 

1950’s. She referred to “children who accompany parents into another society”, by making 

Commented [AM6]: Reference to additional theoretical 
frameworks added in as per Dr Flothmann's and Dr Cucchi's 
feedback. 
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observations of her own children and the children of her research participants growing up in 

India while she was doing research there (Useem, 1999, para 6).    

Since then, the concept has been researched and developed further by Pollock and 

Van Reken (2001), who define a TCK as “a person who has spent a significant part of his or 

her developmental years outside of the parents’ culture. The TCK builds relationships to all 

the cultures, while not having full ownership in any” (p.19). A further refinement of the 

definition has been put forward, which streamlines it to refer to “a person who spends a 

significant part of his or her first 18 years of life accompanying parent(s) into a country or 

countries that are different from at least one parent's passport country(ies) due to a parent’s 

choice of work or advanced training" (Pollock et al., 2017). The implications of updating of 

this definition is discussed and addressed in section 2.3.  

Today, the concept of TCK’s deserves attention since globalisation and technological 

advances have allowed an increase in international mobility for many people, creating more 

families with children who live away from their country of origin (UN, n.d.). It is therefore 

inevitable, that many individuals are likely to find themselves falling into the definition of 

TCK’s, in line with Pollock et al. (2017) definition, as well as a broader definition of Cross 

Cultural Kids (CCK) which refers to people who have lived or meaningfully interacted with 

two or more cultural environments for a significant period of time during the first eighteen 

years of their lives (Pollock et al., 2017). Many organisations are likely to send their 

employees abroad, which includes transferring families with children from country to 

country.  

Culture shock (CS), which is “anxiety that results from losing all our familiar signs 

and symbols of social intercourse” (Oberg, 1960, p.177) is often experienced by individuals 

who find themselves in a new culture. From the perspective of a TCK, the experience of 

culture shock is complicated by the fact that moving back and forth from one culture to 
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another happens before they completed the “critical developmental task of forming a sense of 

their own personal and cultural identity” (Pollock et al., 2017, p.39). It is the interaction of 

the timing of the move, together with the duration of it, that creates the unique experiences 

and characteristics of TCK’s.  

2.3 Distinguishing characteristics of the TCK definition  

Numerous authors (e.g. Pollock et al., 2017, Tan et al., 2021; de Waal & Born, 2021) 

discuss how individuals who are raised in more than one culture are likely to share many 

common factors, such as a connection to more than one culture, and often because of that, not 

necessarily experiencing a “full” sense of belonging to either culture. Those whose lives are 

cross-cultural because of moving are also likely to share issues of adjustment to new cultures 

and acculturation struggles. These are similarities that are likely, to some extent, be shared by 

all subgroups of immigrants – from refugees to second generation immigrant children to 

those who fall within the definition of a TCK.  

However, the particularities of the TCK subgroup are that, due to the relocation being 

driven by parents’ choice of work or study, or other reasons, the TCK’s mobility pattern is to 

temporarily move abroad with the expectation of repatriating to their home country; and may 

include living in one, sometimes many different host countries. As a result, neither the TCK 

family nor their host country are likely to expect TCK’s to root themselves and belong in the 

host country. This is unlike the traditional moving pattern of an immigrant family, who are 

more likely to make one significant move to a new country in which they settle permanently 

and thus consider this to be a permanent home (Tan et al., 2021).  

The temporariness aspect of the move is the streamlined addition which was added in 

within the TCK definition by Pollock at al. (2017) with the intention of highlighting the 

difference between this subgroup and other types of temporary migrants and allowing for a 

common language to emerge when discussing these individual subgroups of migrants.  
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A systemic review of TCK empirical research (Tan et al., 2021) has found that, to 

date, whilst there is a widespread interest in psychosocial developmental issues related to 

TCK’s, there is also a lack of programmatic research with a diverse landscape that covers a 

wide array of topics, but which is scattered amongst publications in the fields of psychology, 

anthropology, education, theology, and others. This is further complicated by a lack of a 

standardised definition of TCK’s. Most studies highlight two criteria involving (1) an early – 

life experience before the age of 18 and (2) living in a culture different from their parents’ 

home culture. However, there is lack of agreement on the critical length of time spent outside 

of one’s home culture to be considered a TCK and a lack of agreement behind the reasoning 

behind the move. One of the aspects that may have contributed to this is that the definition of 

TCK’s was likely to have been designed as a layman term to allow for a narrative to develop 

around the commonality of issues that are faced by this group of individuals, however it was 

not initially designed for the purposes of academic research (Tan et al., 2021). To date, whilst 

there are proposals on how to standardise the definition for the purposes of empirical research 

(e.g. Tan et al., 2021), there isn’t one which is universally accepted and applied by 

researchers.  

Thus, for the purposes of this study, the term TCK is used to describe individuals who 

individuals who left their country of origin before the age of 18 and have lived abroad for a 

significant part of their developmental years (Pollock & Van Reken, 2001). It is considered 

that this allows for the capturing of the experience of individuals moving to the UK within 

the age range of 10 and 17, as will be discussed in more detail in section 2.9.  

2.4 Characteristics of the TCK experience 

TCK’s experience a unique creation of an interstitial space, a third culture, that is 

different to that of their parents (first culture) and that of the host culture (second culture) 

(Mosanya & Kwiatkowska, 2021; Pollock et al., 2017; Useem & Cottrell, 1996). The third 
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culture that is created through such an experience refers to the unique characteristics taken 

from the internationally mobile lifestyle shared by those falling within the definition of 

TCK’s (Pollock et al, 2017). This could be conceptualised from the perspective of the third 

space theory (Bhabha, 1994). Using this theory, the third space represents an intermediary 

non-physical space, not constricted by borders. This allows for two or more cultures to merge 

into a hybrid that creates the uniqueness of experience for each person. Third space theory 

suggests that every person is a hybrid of their unique set of identity factors. Conditions and 

locations of social and cultural exclusion have their reflection in symbolic conditions and 

locations of cultural exchange, which falls within the descriptions of experiences spoken of 

by those who define themselves as TCK’s and who refer to being in-between worlds, not 

fully belonging to either (Pollock et al., 2017).  

The concept of acculturation, referring to the process of cultural and psychological 

change that results from the continuing contact between people of different cultural 

backgrounds (Berry, 2006; Berry & Sam, 2016) is necessary to be considered when thinking 

about the TCK experience, given that TCK’s encounter transitions and contact with 

numerous cultures. Berry & Sam (2016) theorise that the strategies that are utilised by people 

when managing the process of such change can be divided into four distinct categories:  

- Assimilation: when the individual chooses to not maintain their home cultural 

identity, instead to seek daily interaction with the host culture; 

- Separation: when the individual places value on holding on to the original culture and 

simultaneously avoid interaction with others of a different culture; 

- Integration: when there is an interest in maintaining one’s original culture and having 

daily interactions with other cultural groups in the host society; 
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- Marginalisation: when there is little interest or possibility of maintenance of home 

culture and little interest in having relation with host culture (often due to reasons of 

enforced home cultural loss and exclusion or discrimination within the host culture).  

Tan et al. (2021) discuss how the TCK experience does not necessarily fully fit within 

the acculturation framework of assimilation, acculturation, separation and marginalisation 

(Berry & Sam, 2016) for several reasons. Firstly, this acculturation strategy is framed from 

the perspective of intergroup or intercultural contact of existing cultural groups however, 

TCK’s find it difficult to identify with existing cultural groups due to their multinational 

history. Secondly, existing acculturation models focus on the adult migrant’s experience – 

which is different to a TCK, since an adult migrant is likely to have had an opportunity to 

develop a personal identity grounded within their home culture prior to the experience of 

moving. Thirdly, when moving as children due the parent’s choice, the voluntary aspect of 

moving is removed from the young person. This arguably may place this group within an 

“involuntary immigrant” category, which, from a research perspective mainly looks at 

experiences of refugees and asylum seekers (e.g. Berry, 2006) whose trajectories and 

experiences are likely to be very different to those of TCK’s.  

2.5 Advantages of being a TCK 

Research has shown that TCK’s experience numerous benefits associated with 

international relocations such as feelings that the family is strengthened through the 

experience of mobility (McLachlan, 2005); being more comfortable with the experience of 

travel, have a better understanding of different cultures and languages, and have greater 

adaptability and flexibility (Fletcher, 1995; Gemer & Perry, 2000; Pollock & Van Reken, 

2001). High mobility and exposure to different cultures can also enhance intercultural 

sensitivity and promote an expanded worldview, amongst other social and cognitive skills 
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(Fail et al, 2004; Pollock et al, 2017; Straffon, 2003); as well as positive diversity beliefs (de 

Waal et al., 2020). 

2.6. Disadvantages of being a TCK 

On the flipside, early displacement into a new culture can lead to several challenges, 

which research has focused on in greater detail; such as challenges with relationship 

formation (e.g Hervey, 2009; Lijadi &Van Schalkwyk, 2018; Choi & Luke 2011; Choi et al., 

2013; Bikos et al., 2009), difficulties with finding a sense of belonging (Hoersting & Jenkins, 

2011; Nette & Hayden 2007; Moore & Barker, 2012; Bikos et al., 2009; Walters & Auton-

Cuff, 2009; Gilbert, 2008), and difficulties with identity formation (Cranston, 2017; 

Rounsaville, 2014; Moore & Barker, 2012; Walters & Auton-Cuff, 2008) . These challenges 

are of interest to a CP, as well as allied mental health professionals because they can be 

deeply integrated with the presenting distress of an individual asking for support (Gaw 2000; 

Bushong, 2013). These challenges are discussed in detail next. 

2.6.1 Challenges forming close relationships 

Several studies have found that TCK’s are often displaced from their extended 

families because of their relocation(s) and, as a result, can have little familiarity with their 

home culture (Fletcher 1995; Pollock & Van Reken, 2001; Pollock et al., 2017). The authors 

suggest that this can lead to TCK’s becoming more guarded in making close friends, avoid 

commitment, detach easily from relationships, be cautious of social involvement, and not get 

fully integrated in any culture. Similarly, de Waal and Born (2021) have found that the 

TCK’s tend to emphasise relationships more than geographical locations in defining their 

belonging, especially their relationships with immediate family members. The authors 

suppose that the connections the TCK’s are likely to be referring to are the ones with their 

immediate family members and friends who have also experienced numerous relocations– as 

these are the constant factors within their highly mobile life.  This would suggest a highly 
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selective process in the formation of close relationships – as it is limited to the immediate 

family that the TCK belongs to; and the people they then meet who have a similar highly 

mobile lifestyle to them, which is likely to be smaller than the traditional cultural groups in 

society.  

Choi and Luke (2011) used a qualitative phenomenological approach to explore 

female TCK’s subjective experience of friendships at a university in the USA and found that 

their participants expressed that they didn’t feel that they fit in with the current cultural 

norms. Their participants found themselves in a university setting unable to form meaningful 

relationships and reflected on how they developed specific coping strategies to manage the 

emotional distress experienced due to a lack of friendships they formed. These included the 

TCK’s intentionally trying to remain detached and being selective in what they would self-

disclose or using disconnection before the relationships had a chance to develop.  

However, the study focused on six participants who all attended the same university 

in USA and who were all in early adulthood (18-25 y.o.). It is therefore possible that the 

authors identified characteristics of friendships reflected in this group of people, potentially 

associated with this stage of life and development, as opposed to being related to the general 

concept of the TCK experience. Furthermore, these participants all had very different life 

trajectories, originating from a wide variety of countries and each having multiple transitions, 

accordingly a large variety of factors may have been contributing to the experiences 

discussed, such as the variety in their family life, and difference in support systems, as initial 

examples.  

The findings of Choi and Luke (2011) were further elaborated on by Choi et al. 

(2013) who looked at the distinctive characteristics of TCK’s closest relationships using Q 

methodology which enabled them to distinguish perspectives presented by 82 statements 

generated by 15 female college TCK’s and followed up with interviews to generate 
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qualitative data. They also found that although many TCK’s tend to be socially competent 

and friendly, they tend to invest less emotion in their friendships, focusing instead on 

socially-connected friendships (friends who are fun to be around, and easily accessible) and 

functionally-connected friendships (friends as resources) rather than emotionally invested 

friendships that focus on forming deeper attachments. The authors presumed that these 

approaches appeared to cope with the frequent changes TCK’s must endure through multiple 

moves.  

Gilbert (2008) also found that some TCK’s find themselves emotionally disengaged 

from their peers and consequently unable to engage in authentic, growth fostering 

relationships. Gilbert’s (2008) study focused on hidden losses, which are losses that are not 

acknowledged and ones that do not have an open permission or time dedicated to grieving 

and processing them. These losses may be invisible to people in TCK’s life and thus there is 

likely to be little time or space given to dealing with them. An example is the loss of 

familiarity of smells, tastes, geography-specific opportunities, and climate which was often 

cited by the participants of Gilbert’s study.   

This study used a qualitative approach based on in-depth face-to-face interviews, 

telephone interviews and email correspondence for data collection from 43 participants aged 

19-61 who had lived all over the world. It may be difficult to conclude that the findings can 

be attributed to the general international experience since other important factors such as their 

different ages at times of relocations, different durations of time in foreign countries, 

different cultures represented by home and host countries, were not focused on. Considering 

the dimensions of factors such as age, home, and host cultures, amongst others may add to 

further understanding this experience better.   

The above quoted studies could be considered from the perspective of attachment 

theory. Bowlby (1969) developed attachment theory after observing the damaging effects that 
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long term caregiver-child separations had on adolescents. The basic tenet of this theory is that 

children seek physical and psychological proximity to their attachment figures, in particular 

when they feel threatened distressed or outside of their safety zone. Bowlby (1969) and more 

recent research (e.g. Marvin et al, 2016) has shown that the attachment system is activated 

when humans, in particular children, feel threatened. Threatening events, in turn, can increase 

the accessibility of internal working models – representations of the world and significant 

others, based on prior interpersonal experiences (Bretherton & Mulholland, 2008) which may 

trigger attachment relevant behaviours such as seeking comfort from attachment figures 

(Fearon & Belsky, 2016) to reduce their experience of distress. This theory therefore explains 

how people relate to their attachment figures and that this can later on affect the development 

and functioning of other relationships later in life (Juang et al., 2018).  

For TCKs, as well as other migrants, transitioning into a new host culture can 

represent a stressful situation. Attachment theory therefore can clarify how they may 

experience such events.   

According to Bowlby (1969) when primary caregivers provide sensitive care and 

support across time, they provide children with three significant critical needs of:  

1. proximity maintenance (staying in close contact with children and providing 

protection in threatening situations) 

2. safe haven (providing a child with a sense of refuge, safety and comfort while 

feeling under threat) 

3. secure base (instilling a sense of confidence and efficacy in the child so that 

they feel safe enough to explore the world around them).  

When such needs are provided, the child is given the tools to navigate stressful life 

situations and promote their emotional development. This affects their ability to form and 

maintain close relationships into adolescence and adulthood.  
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The variability of provision of the critical needs described above affects the 

development of four attachment patterns that tend to develop in children across cultures 

(Ainsworth et al, 1978; Main & Solomon, 1990; Mesmer et al, 2016): secure, anxious-

avoidant, anxious-resistant, and disorganised. The first is typically seen developing when the 

above-described critical needs are mostly met, while the latter three represent insecure 

attachment styles that tend to develop when the provision of such needs is inconsistent or not 

present, and/or in situations where significant traumatic events or abuse may take place.  

Migration is accompanied by having to learn and navigate new rules, customs and 

regulations within the host culture – which can create a stressful situation. This can also be 

accompanied by a sense of loss of previous role and belonging that they may have had in 

their home culture. According to Bowlby (1973) leaving behind everything familiar is a 

natural clue to danger which therefore signifies a potential threat, and therefore encourages 

activating of attachment patterns whereby the individual tries to interact with people who 

make them feel safe.  

For TCK’s this could signify that they may seek extra reliance on their families during the 

time of migration, relying on these relationships to help them re-establish the feelings of 

safety. Research by de Waal and Born (2021) supports the notion of reliance on family 

through their findings that for TCK’s in their study, their family relationships were 

strengthened in the migration experiences of TCK’s, suggesting that reliance on these 

attachments may have been a default coping strategy utilised by these TCK’s. 

2.6.2 Belonging 

The issues of home and belonging have been considered to a great degree within TCK 

literature. Belonging has been considered to represent a personal feeling of belonging to a 

certain group, geographical place, or place in society (Dohrenwent & Dohrewend, 1974); 

while Corrales et al. (2016) have described belonging to represent a core component for 
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young people to engage in meaning making and identity formation. Baumeister and Leary 

(1995) describe belonging as a basic human need, specifying that the changes in one’s 

belonginess status, whether real, potential, or imagined, is likely to produce changes in their 

emotional affect; whereby a feeling of increased belonginess is linked to positive affect; and a 

decrease in belonginess is linked to negative affect. 

The trajectory of TCK’s sojourns is likely to affect their connection to their 

community groups, geographical places, and their place in society due to the numerous 

changes they are likely to experience when moving from country to country. This therefore is 

likely to impact the feelings of belonging, which can also manifest in feelings of rootlessness 

whereby there is a lack of belonging to any specific place or group. This in turn can create a 

sense of restlessness – the need to keep moving to find a sense of belonging, (Pollock et al., 

2017).    

Numerous studies have found that the adult TCK participants feel they can fit in with 

many groups but lack a sense of full belonging to any (e.g. Greenholtz & Kim, 2009; Moore 

& Barker, 2012; Walter & Auton-Cuff, 2009).   

Fail et al. (2004) carried out qualitative research based on a multiple case study which 

examined the lives of 11 former international school students who attended an international 

school between 20-50 years prior to the study. They gathered data through postal 

questionnaires and in-depth interviews to draw out multi-dimensional pictures of their lives. 

They suggested that 6 of their participants felt like outsiders in the countries in which they are 

living, even when these countries were their passport countries. For these participants time 

had not made any difference to the feelings of marginality, and they had no sense of 

belonging in the communities in which they were living. The remaining 5 participants 

reported feeling like they belong in multiple places that they lived in throughout their lives, 

being able to adapt to whatever was necessary. While this study provides some insight into 
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how the individual trajectories of these individuals shaped their lives, it cannot be said that it 

is solely their international experience that was responsible for the effects they were 

describing. Individual life stories, including their relationships with family members and 

within friendship networks, significant events, experiences of trauma or even individual 

differences in age and cultural differences between home and host cultures would help in 

understanding the multiple dimensions of their experiences.   

Moore and Barker (2012) investigated the cultural identities of 19 adults who had 

spent at least three of their developmental years (aged 6-18) outside of their birth country 

using a qualitative methodology – life story interviewing. Four of their participants were able 

to adapt and fit into different cultural contexts and environments, but they felt like they didn’t 

truly belong anywhere. Seven of their participants said that they felt they belonged in two or 

three cultures; and the remaining six, despite being able to shift cultural identities or blend 

cultures, did not have a sense of belonging to any specific culture and several of them said 

that they had a strong desire to belong somewhere.  

While these findings appear to corroborate the theoretical suppositions regarding the 

effect of the feelings of belonging, Moore and Barker (2012) acknowledge that socio-

economic status, immersion in the host culture, as well as length and age of exposure were 

not taken into consideration and could contribute to a better understanding of how these 

experiences could have been shaped. Additionally, it may be worth considering what role, if 

any, the difference between home and host cultures may have played; as well as to what 

degree did the entire family integrate within the host culture as these factors could also play a 

role within how the experience for these TCK’s may have played out. de Waal and Born 

(2021) used a mixed methods approach in combining poetic enquiry with coding and 

clustering of 20 TCK’s stories. They investigated how their cultural identity shifted because 

of their moves, and whether they described their belonging in terms of personal relationships 
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or geographical locations. Their findings led them to conclude that the TCK’s defined their 

belonging more in terms of personal relationships, suggesting for them the sense of belonging 

appears to be more related to the question of “who” I am, rather than “where” I am from.  

The nature of the qualitative approach within this study limits the ability to generalise such 

findings and other aspects, such as differences in cultures, languages spoken or the nature of 

the TCK’s parents work may have played a role in the creation of such feelings.  

2.6.3 Identity formation  

TCK’s develop a sense of personal and cultural identity the same way that everyone 

else does – by catching it from the social environment around them (McCaig, 1996; Pollock 

et al., 2017). However, TCK’s lives are filled with major transitions more frequently than 

those born and raised in one area (Schaetti & Ramsey, 1999). As a result, socially, TCK’s are 

given many different social cues, rules, and behaviour from the variety of countries they live 

in, which can create confusion (Walters & Auton-Cuff, 2009).  

It is necessary to consider theories of cultural, personal, and social identity formations 

as a way of conceptualising how TCK’s may be presented with extra challenges when faced 

with the task of establishing their identity and a sense of belonging.  

Cultural Identity. A culture can be considered to represent knowledge, traditions, 

ideas, values, beliefs, norms, and practices within a population (Hong et al, 2007). A cultural 

identity develops from this and can be defined as a part of the individual’s self that signals 

the individual’s connection to that culture (Wan & Chew, 2013). The development of such a 

cultural identity happens through the process of knowledge acquisition about cultural norms 

and practices. The individual can then attribute to oneself a label relevant to the membership 

in a given cultural community (Wan & Chew, 2013). For TCK’s who transition between 

more than one culture, the development of a cultural identity may take on a more challenging 

process, given that they must learn to respond to and adapt to numerous cues and norms from 
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the differential cultures they may find themselves in – at a critical time in their life – when 

they are developing a personal identity through adolescence. Van Reken (2012) discusses 

how for individuals such as TCK’s who find themselves in obtaining cues from many 

different, or at times contradictory cultural paradigms, cultural identity may be more difficult 

to establish.  

Multicultural individuals are tasked with trying to cognitively and psychologically 

integrate and organise the multitude of cultural cues and resulting cultural identities they are 

then left with. Amiot et al. (2007) and Yampolsky et al. (2016) in utilising the Cognitive 

Developmental Model of Social Identity Integration focus on identifying the following main 

stages of identity configuration:  

1. Categorisation – referring to identifying with only one cultural group, seeing only 

one identity as being predominant and excluding other identities from the self.  

2. Compartmentalisation – allows the individual to endorse multiple social identities, 

but they are kept separate from one another. These identities are context 

dependent and activated depending on social context but are not linked between 

themselves.  

3. Integration – when an individual endorses belonging to different cultural groups, 

thus organising multiple identities to be equal with one another, enabling the 

establishment of one coherent supra-identity.  

Mosanya and Kwiatkowska (2021) study on female TCK’s found that integrated 

cultural identity has been linked to a global mindset and social inclusiveness which were 

significant positive predictors of life satisfaction for TCK’s. 

Usborne and de la Sabonniere (2014) found that the clarity and consistency of cultural 

identity determine the clarity of the self concept and well-being. On the other hand, divergent 

selves with contradictory meanings proved challenging to identity integrity, causing stress to 
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self-efficacy and poor well-being. Mosanya and Kwiatkowska (2023) also found that internal 

multicultural identity integration is vital to the positive functioning of TCK’s; whereas TCK’s 

with more compartmentalised multicultural identity may have decreased well-being partially 

because of a reduced sense of self-consistency. Self consistency refers to being the same in 

time and across situations and is a defining feature of identity (Erikson,1980; Becker et al, 

2018). While self efficacy refers to setting one’s goals and acting on them suggesting that it is 

a context-specific judgement about one’s own ability (Bandura, 1989).   

Personal identity. Erikson’s (1980) psychosocial stages of identity development 

model can be used to better understand how the international experience of TCK’s may 

impact identity development. Erikson’s model indicates that individuals go through eight 

stages of psychosocial development. Successful movement form one stage to the next is 

achieved by overcoming a crisis in that stage. The fifth stage of identity development, usually 

occurring in adolescence, involves the individual figuratively asking themselves who they are 

and figuring out what ideas, thoughts, or objects represent their way of thinking. To be able 

to answer these questions, the individual relies on the environment they find themselves in to 

establish their role. If the external environment is such that it creates a sense of threat for that 

individual, the person would need to prioritise their need for survival, which make take shape 

in the form of finding a sense of safety within a social group and ensuring that their basic 

needs are met. This may not leave enough room for the individual to spend time on 

establishing their exact role within that environment, and the adolescent may not establish 

their role, be unable to overcome this crisis at this time and, as a result, experience role 

confusion.  

Erikson (1980) posits that the “young adulthood” stage is next, which is where 

individuals are faced with the task of being able to form intimate relationships with others. If 
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the previous stage is not successfully resolved, then the individual may have a poor sense of 

identity which in turn may result in unsuccessful and superficial relationships.    

Erikson (1980) suggested that the stages of development discussed above occur from 

age 12 onwards. This is also the age group that matches the definition of TCK’s and thus it 

can be suggested that there may be an interaction between the psychosocial development of 

the adolescent and the international experience of the TCK. The TCK may find themselves in 

the throes of learning about a new culture and trying to fit into it while at the same time 

trying to resolve the crisis of their individual developmental stage which may complicate 

things for them and delay their resolution of a crisis.  

Social identity. Tajfel’s (1974) social identity theory posits that an individual’s self 

concept and identity derives from the knowledge of their position and membership within a 

social group. This creates an emotionally positive significance attached to the sense of 

membership belonging of that group.  

Jarymowicz (2015) introduced the we-concept, associated to different types of social 

identities which can develop on intermediate and superordinate abstraction levels. The 

concept connects people, through a focus on the desire for interpersonal attachment and the 

need for belongingness, as basic human needs. The concept identifies four types of social 

identity:  

1. The group identity – small groups where all members have direct contact with one 

another (e.g. a family) 

2. The categorical identity – representing established social categories with well defined 

boundaries (e.g. women/men;) 

3. The attributive identity – shared interests and activities (e.g. hiking enthusiasts; book 

lovers) 

4.  Axiological identity – based on shared values (e.g. animal lovers; climate activists) 
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Jarymowicz (2015) argues that the latter two identities (attributive and axiological) 

are more inclusive than the first two categories, allowing a sense of belonging to develop 

between these group members regardless the group and categorical identities such as family, 

nationality, gender or profession. However, the categorical and group we-concepts are the 

ones that are more easily accessible and used predominantly in self-identification. These 

concepts allow for strong in-group identification, a sense of belonging and therefore positive 

attitudes. TCK’s however are placed into a difficult position where their group and categorial 

we-concepts can be more difficult to establish – since they may have confusion in fully 

identifying with just one nationality or one specific social group. This may place them into an 

out-group category within which they can experience being part of “they” as opposed to “we” 

(Jarymowicz, 2015), which is a category that can be disfavoured and discriminated against 

(Bar-Tal, 1996; Jarymowicz, 2015).  

Mosanya and Kwiatkowska (2021) in their study on female TCK’s found that TCK’s 

define social identity based on the we-category of a passport country and the relationship they 

held with their family and friends (we-group). Their well-being was also found to be 

positively affected through an integrated multicultural identity and global mindset and social 

inclusiveness. 

Challenges with identity development appears to be corroborated by Walters and 

Auton-Cuff (2009), who carried out a qualitative phenomenological study exploring how 

women TCK’s develop a sense of identity. They interviewed 8 adult women who had spent 

their developmental years in multiple cultures, and they found that the transition that was a 

constant in the lives of these women was a disruption in their identity development because 

they often had to focus on “surviving and adjusting” rather than gaining a sense of who they 

really are. The authors also found that their participants found a stronger sense of identity 

once they were able to form relationships with other TCK’s.  
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While the conclusions drawn by Walters and Auton-Cuff (2009) contribute to a better 

understanding of the characteristics TCK’s may experience through their lifestyle, they 

acknowledge that they interviewed women who were aged 18-23 and therefore it is possible 

that by virtue of their age, these participants may still have been navigating through their 

identity formation. Had the participants been older, they may have had a very different sense 

of identity. This critique is supported by Arnett (2000) who proposes that ages between 18-25 

represent “emerging adulthood” and are characterised by individual exploration and further 

independent role development in western societies.    

The Moore and Barker (2012) study described earlier also considered the strategies 

their participants used for navigating their identities across cultures. They considered whether 

these TCK’s navigate through life holding multiple identities or a single multicultural identity 

or if they struggle with confused identities. Their findings revealed that those who identified 

themselves as having multiple identities described feeling accepted in two or more cultures 

and being able to shift their identities adapting to their environment without much effort. The 

authors suggest that these individuals may have developed the abilities to fully participate in 

two different cultures without compromising their sense of identity; however, this came with 

a cost of not experiencing a strong sense of belonging as described above. Another group of 

their participants identified as having a single multicultural identity which integrated within 

itself the different cultures they experienced, and this did not shift when they changed 

countries. Such findings suggest that there are many factors and complex intricacies within 

the identity development process of the TCK’s, which includes the age at which an individual 

moves, as well as similarities and differences between host and home cultures.  

2.7 Summary  

The theoretical underpinnings of the TCK concept were discussed focusing on the 

definition of TCK’s as popularised by Pollock & Van Reken (2001). The individual 
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characteristics of TCK’s – challenges forming close relationships, belonging and identity 

formation were discussed in further detail with examples of empirical studies and 

conceptualised using theories focusing on third space, cultural, social and personal identity 

formation, as well as attachment theory.     

The population of TCK’s is a unique opportunity for CP’s to study the effects of 

globalisation on culture and identity, since CoP takes into consideration the issues around life 

stages development, the impact of culture, and individual experiences. CoP, utilising its 

pluralistic and interdisciplinary attitude (Jones Nielsen & Nicholas, 2016), and being a 

profession concerned with multiculturalism and social justice (James, 2016) is in a unique 

position to study how we could look at cultural diversity and adapt to better serve populations 

of multicultural backgrounds, that may have needs falling outside pre-defined, standardised 

protocols (Moller, 2011). This, in turn, will allow us as a profession to move towards 

enabling and facilitating realisation of people’s potential within our society, promoting social 

justice (James, 2016).    

2.8 Critique of the Third Culture Kid concept 

In this section I will critique the overall concept of TCK’s with the aim of illustrating 

the gap in literature which requires further attention of the CoP profession in the UK. 

Individual studies will be examined to illustrate that there is currently a lack of consensus 

regarding the age of departure of individuals classified as TCK’s and a lack of attention on 

the differences and/or similarities in cultures between home and host countries. This will then 

be summarised and taken through to aims of the research and the research question in Section 

2.9.  

2.8.1 Age of departure  

Pollock et al. (2017) definition of TCK’s states that individuals must leave their 

country of origin before the age of 18. However, they don’t focus on any differences in the 
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large range of ages before 18. It is arguable that someone who leaves the country at age five 

versus someone who leaves at age sixteen would have different experiences, due to the 

different psychosocial development stages these young people are likely to find themselves 

in.  

Cockburn (2002) states that adolescents are in a period of developmental transition by 

developing a sense of self and identity, for whom relationships with peers are fundamental 

and if they find themselves in a culture where the value systems and traditions are different to 

the ones they grew up with, then this may have a significant impact of the adolescents’ 

development of identity. This notion appears to be supported by literature on adolescent 

adaptation to immigration. For instance, Güngör and Bornstein (2009) who compared middle 

adolescents (14-17 y.o) and late adolescents (18-20 y.o.) similarities and differences in 

acculturation, values, adaptation, and perceived discrimination found that younger 

adolescents navigate between their social and cultural contexts more fluidly than do older 

adolescents. The authors supposed that this may be because younger adolescents may be 

more developmentally flexible and open to new experiences. Kwak (2003) in reviewing 

intergenerational family relations for immigrant and non-immigrant families’ literature 

suggested that the impact of culture on development tends to be stronger in late adolescence 

than in earlier years of life because this is when adolescents’ lifestyles extend to include the 

social environment beyond their family.  

Huff (2001) did quantitative research on 49 children of Missionaries in the USA. She 

focused on how parental attachment and perceived social support affect reverse culture shock 

and adjustment to college when returning to their home country. She found that missionary 

kids who left the host culture after the age of 15 experienced greater interpersonal distance 

from their peers in the home culture, compared to those who left the host culture before age 

15. This could suggest that significant personal identity development occurs in the years 
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leading up to the age of 15 and beyond age 15 the increased interaction with the peer group 

may influence further identity development.  

Across the literature there appears to be a lack of consensus regarding the age of 

departure for TCK’s, these can be as wide as 0-18 years (Gilbert, 2008; Mortimer, 2010; 

Sellers, 2011) or between 8-18 years (Walters & Auton-Cuff, 2009) or between 5-18 years 

(Choi & Luke, 2011). Arguably, the inconsistency of age of departure may lead to 

participants reflecting on and detailing different experiences, depending on which 

developmental stage they are finding themselves in. This may suggest that focusing on the 

aspect of age within research on TCK’s is likely to add to the betterment of understanding of 

the TCK experience.   

2.8.2 Differences in cultures  

Current studies focusing on the experience of TCKs do not appear to consider the 

significance of cultural differences between home and host countries. For instance, Choi and 

Luke (2011) gathered results from participants who identified themselves as Asian, African, 

European, and European American. Collectively, they had spent significant portions of their 

developmental years in 12 different countries. The exact culture to culture match for each 

participant was not illustrated in the study.  

Walters and Auton-Cuff (2009) interviewed 8 female participants and illustrated in 

their data analysis the passport and host countries of each. These included participants going 

from North America to Latin America; from Europe to East Asia; from East Asia to 

Southeast Asia and from East Asia to South America and Oceania amongst others; indicating 

a vast difference in cultures experienced by individuals. However, the cultural differences 

between the home and host cultures as experienced by participants was not a focus of their 

study.  
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Bhugra and Becker (2005) argue that an individual who has entered a new culture is 

likely to experience a sense of alienation if the cultural and social characteristics of that 

individual differ from those of the surrounding population. On the other hand, a sense of 

belonging tends to occur if the individual and surrounding populations have similar social 

and cultural characteristics. Bhugra (2004) has hypothesised that individuals who migrate 

from predominantly socio-centric, or collectivistic societies (ones that stress cohesiveness, 

strong ties between individuals and collective identity) into a society that is predominantly 

egocentric or individualistic (one that stresses independence, liberalism, and self-sufficiency) 

are likely to have problems adjusting to the new culture, especially if those individuals hold 

socio-centric beliefs.  

Additionally, CS that may play a role in the experience. CS (Oberg, 1960) includes 

the stress of moving to a new culture, a sense of loss, confusion in role expectations and self-

identity, a sense of rejection by the new culture, and resulting anxiety from potentially not 

being accepted by the new culture (Taft, 1977).  

The numerous models of CS (e.g. Lysgaard, 1955; Gullahorn & Gullahorn, 1963; 

Livingstone, 1960; Thomas & Althern, 1989; Pedersen, 1995; Wilkelman, 1994) all suggest 

that CS passes through stages and that the time necessary to go through the various stages of 

CS varies between individuals and can be influenced by the amount of social support 

available, whether there are language barriers compounding the negative experiences, social 

and cultural qualities specific to each individual and circumstance (e.g. Bhugra & Becker, 

2005; Pantelidou & Craig, 2006; Bhugra et al., 2011).  

Uncertainty and vulnerability in a new culture can also be compounded by language 

problems (Dixon & Hayden, 2008); and the challenge of dealing with a new language can 

lead to psychological stress that can manifest itself in anxiety (Chen, 1999).  
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It is plausible to suggest that it’s important to consider the impact of the culture-to-

culture migration that TCK’s experience. As the difference in cultures is likely to play a 

significant role on the ability and the duration of time it takes the TCK to adapt.  

2.8.3 Summary  

This section illustrated how present literature on international sojourns of TCK’s 

appears to lack consensus on the impact of the exact age of departure and the impact of 

cultural differences between home and host countries. It is plausible to suggest that each of 

these variables can contribute towards a different experience of someone who identifies as a 

TCK.  

CoP focuses on the idiographic experience of an individual, from a humanistic base 

(Woolfe, 2016), accordingly, research from a CoP perspective would add to a better 

understanding of how individuals experience transitions between countries within specified 

cultures when these occur in their developmental stage of adolescence. This is likely to add to 

literature on TCK’s and allow us to understand better the effects of unique international 

experience variables on individuals who live through them, thereby better equipping CP’s 

with understanding and tools necessary to help with any aspects that may require support to 

do with this experience.   

2.9 Gap and Research aims and question   

The studies quoted in this chapter demonstrate that leaving a country before the age of 

18 can have several effects on the individual, including challenges with identity formation, 

challenges forming close relationships and a sense of a lack of belonging (Pollock et al., 

2017; Sellers; 2011; Mortimer, 2010; Fail et al., 2004; Gilbert, 2008, Walters & Auton-Cuff, 

2009, Choi & Luke, 2011). However, there are several avenues that still need to be 

considered when trying to better understand the experience of someone who identifies as a 
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TCK such as impact of age, as well as how do the similarities and differences in home and 

host cultures affect the experience amongst others.   

The present study considered some of these aspects by looking at a particular age 

group coming to UK from EU cultures. 

UK was chosen as a host country because it is a multicultural country which in 2017 

had 9.4m migrants of which 39% were of European Union (EU) origin; and up to 24% were 

under age 25 (Rienzo & Vargas-Silva, 2018). It is therefore likely that individuals who fall 

within the loose definition of TCK will at some point end up in the UK. UK CoP profession 

is ideally placed to investigate the effects of these sojourns to take forward its agenda of 

incorporating multiculturalism and social justice (James, 2016). 

In this study an age range for arrival in UK of 10 – 17y.o. was chosen as this is the 

age range which correlates with adolescence (Sawyer et al., 2018), which is one of the factors 

that differentiates the experience of TCK’s to that of other types of immigrants. Adult TCK’s 

were interviewed to provide enough of a reflection period to try and understand the 

experience of the adolescent moves.  

Participants from EU cultures were chosen to be interviewed for the purposes of this 

study to try to maintain the focus on the experience of migration itself, without the additional 

barriers and implications of visa challenges taking the focus. It is recognised that individual 

cultures within Europe, even, at times, within the same country, are different and hold their 

own unique values and characteristics. However, in choosing to focus on participants coming 

from the EU to the UK, it was hoped that in addition to visa barriers being taken away from 

the focus, the magnitude of culture shock itself may have been, to some extent, reduced, due 

to some studies suggesting that European cultures tend to be individualistic in nature overall 

(Gobel et al., 2018).  
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This study therefore considered the following research question: How do adult TCK’s 

from EU cultures experience their transition to the UK between ages 10 and 17? 

The objectives of this study were to gain a better understanding the impact of the 

move on the TCK’s interpretations of their life events and emotional processing, and their 

sense of belonging, feelings of restlessness and rootlessness, and identity formation. My aim 

was to add to literature on this topic, from the holistic lens of Counselling Psychology 

(Woolfe, 2016).  

The study was approached from the framework of critical realism, recognising the 

existence of an independent reality, accessed through the influence and interpretation of 

human perceptions and social constructs (Yucel, 2018). Alignment with a phenomenological 

epistemology allowed me to look at the participants’ idiographic experience of being TCK’s 

in the UK through my personal lens as a researcher. IPA, as an approach, permitted this by 

allowing me to access their reality, through the vision of my own, and considering that my 

role as a researcher was part of the research process.   

It is hoped that this qualitative research will provide further clarity on the concept of 

TCK’s and equip them with a voice to address their unique experience, which is becoming 

more prevalent in today’s world. It would also enable the UK CoP profession to be able to 

view these individuals from a holistic perspective (Woolfe, 2016) and thus be able to address 

their subjective needs, which is a core characteristic of CoP (Orlans & Van Scoyoc, 2009). 

Mental health workers, educators as well as global organisations sending their employees on 

international assignments would also be better informed about this group of individuals.   
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Chapter 3: Methodology 

In this section I will present my choice of methodology, Interpretative 

Phenomenological Analysis (IPA), with a focus on the ontological and epistemological 

underpinnings that have guided the processes within this study. I will also discuss in detail 

the recruitment procedures, data collection and the analytic process. I will conclude this 

section with ethical considerations and personal reflexivity.  

3.1 Choice of methodology 

The choice of qualitative methodology was driven by the multifaceted complexity of 

the phenomenon that I wanted to explore within this study. The aim of the present research 

was to answer the following question: 

How do adult TCK’s from EU cultures experience their transition to the UK between 

ages 10 and 17? 

Qualitative methodology was employed to explore how these participants make sense 

of their world and how they experience events (Willig, 2013).  The interest of study lies 

within the subjective world of meaning making associated with the personal subjectivity of 

experiencing a move to the UK at a particular age and developmental stage. Using a 

qualitative methodology permits access to the complex, subjective world of human 

interpretations of their experiences, as this methodology looks specifically at qualia. It would 

therefore not be appropriate to use quantitative methods to address the research question 

herein, since quantitative methodology seeks to examine objects, events and processes that 

are thought to exist beyond human knowledge and awareness of them (Power et al., 2018).  

Quantitative approaches also adopt positivist-empiricist epistemological positions where the 

goal of research looks to produce objective and unbiased knowledge by employing scientific 

measures without personal involvement on the part of the researcher (Lyons & Coyle, 2007). 
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In the next section my ontological and epistemological positions will be addressed, 

and the method of IPA introduced.  

3.2 Ontological and Epistemological positions 

The current study is based on a critical realist framework. Critical realism, in line with 

Bhaskar (1975), is based on the premise that there is a mind-independent, structured, and 

changing reality (Yucel, 2018), thus recognising a realist ontological commitment about what 

the knowledge is of. This cohesive framework also acknowledges within itself a nuanced 

form of relativism, in recognising that our understanding of knowledge and reality is socially 

mediated, and is not independent of those who produce it (Bhaskar, 1975). It acknowledges 

that our beliefs are socially produced, transient and fallible (Collier, 1994), whilst 

simultaneously recognising that we can still obtain reliable, albeit imperfect, knowledge 

about the world (Yucel, 2018).  

From an epistemological standpoint, I align with the position of phenomenology, 

which allows us to know what we know by accessing this through the experiences of those 

who live this reality. From a phenomenological perspective, the aim of research is to produce 

knowledge about the subjective experiences of research participants, focusing on the quality 

and texture of that experience (Willig, 2013). This allows me to enter the world of the 

participants by stepping into their shoes and looking at the world through their eyes (Willig, 

2013).  

This is in line with the principles of CoP, which recognises the importance of 

individuals’ subjective experiences within their social contexts (Strawbridge, 2016). In 

applying this stance to the present study, my ontological and epistemological positioning 

acknowledges that the experience of transitioning from one country to another exists as an 

independent reality, and I can access an aspect of this reality through the exploration of the  

experiences that the research participants may attach to it.  
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This approach is in accord with the fundamental principles of CoP, which places 

individuals to be experts in their own experience and looks to understand how individuals 

process their own life events (Milton, 2016).  

3.3 IPA 

The qualitative method of analysis that I chose for this study is Interpretative 

Phenomenological Analysis. IPA is concerned with the detailed examination of personal 

lived experience (Eatough & Smith, 2017 p.193).  It is based upon three pillars – 

phenomenology, hermeneutics and idiography – each of which are discussed in more detail 

below. IPA aims to capture the individual’s experience as expressed on its own terms, not 

according to a predefined category system, adhering to the principles of phenomenology 

(Smith et al., 2009). IPA recognises that phenomenological inquiry is from the outset an 

interpretative process, incorporating hermeneutics within its process. Additionally, IPA aims 

to situate participants in their contexts, exploring their personal perspectives, starting with a 

detailed examination of each case, before moving on to more general claims – incorporating 

idiography (Smith et al., 2009).  

3.3.1 Phenomenology  

Phenomenology refers to the way in which we, as human beings, experience the world 

around us, in specific contexts in particular times, focusing on the occurrences that come up 

to our awareness during such interactions (Willig, 2013, p.251). Using a phenomenological 

perspective, we are investigating the structure of an experience from the perspective of the 

person having that experience and observing how the person creates a meaning from this 

(Smith et al., 2009). 

Husserl promoted to experience things as they are and to bracket off that which we 

think we may already know about them, thus taking in the diversity and variability of human 

experiences and to allow for bracketing to lead to the critical examination of one’s own 
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normal ways of knowing about a particular event or occurrence (Willig, 2013, pp.251 – 255). 

Such an approach enables us to experience the “things themselves” and allows for meanings 

to emerge from the experience (Crotty, 1998, p.78). CoP draws upon and seeks to develop 

phenomenological models of practice and enquiry (BPS, 2017), therefore the two approaches 

fit well together.   

 3.3.2 Idiography  

“Idiography is concerned with how to understand the concrete, the particular and the 

unique whilst maintaining the integrity of the person” (Eatough & Smith, 2017, p.197). IPA 

focuses on accessing the individuals’ particular experience, their understanding and 

relationship with it, which is viewed through the lens of the researcher. IPA focuses on the 

particular in two ways by ensuring that each individual case is considered uniquely to a great 

depth; and incorporating the perspective of particular people in that context (Smith et al., 

2009).   

IPA specifically focuses on beginning with the particular and ensuring that any 

generalisations are grounded in this (Eatough & Smith, 2017 p.197). One of the aims of CoP 

is to engage with individual subjectivity (BPS, 2017).  In using an idiographic methodology 

such as IPA, this aim is addressed since we can intensively study the individual through their 

own understanding of their experience. The study of one experience can then be used as a 

way of creating a better understanding of the phenomenon itself, and enables practitioners to 

tailor approaches on how best to facilitate any support that may come from challenges of 

such an experience. 

3.3.3 Hermeneutics  

Hermeneutics is the theory of interpretation (Smith et al., 2009, p.21). IPA aims to 

gain an understanding, an interpretation, of the individuals’ inner world, however it accepts 

and incorporates the notion that it is impossible to gain direct access into the inner workings 
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of the individuals’ mind (Willig, 2013 p.260). Instead, it recognises that the researcher’s own 

process of interpreting occurs when they impart on the experience shared by the individual. 

IPA is therefore based on the concept of a double hermeneutic – in which the participant 

interprets their own experience, which is then interpreted by the researcher when this 

experience is enquired about.  IPA combines empathic and questioning hermeneutics (Smith 

& Osborn, 2008); trying to understand where the participant is coming from and how they are 

giving meaning to the experience.  

3.4 Other qualitative methods  

Other methods of enquiry were considered when looking to gather information for the 

research question, namely: Grounded Theory (GT), Narrative Analysis (NA) and Discourse 

Analysis (DA). These methods fall in line with investigating experiences of individuals from 

a qualitative perspective, however each one doesn’t quite fit with the purpose of what the 

study is aiming to better understand. This is discussed in further detail below. My lens of 

CoP, as well as my ontological and epistemological positioning recognise that there is no 

single approach that is better than the other, nor does any one approach give access to a single 

answer. It is considered that each methodology could add to furthering the understanding of 

what an experience of being a TCK could be like and thus could be considered for future 

research exploring the TCK concept.  

3.4.1 Grounded Theory 

GT (Glaser & Strauss, 1967) is an approach that I considered as the most suitable 

alternative to IPA, as it bears many similarities with IPA and has a longer history in 

qualitative research. Like IPA, it looks to gain an understanding of a phenomenon that 

participants experience. The researcher gathers the data from an impartial standpoint, and 

through constant comparative analysis discerns regularities. These regularities are then 

filtered together to form a theory that transcends and simplifies the data (Levers, 2013). GT 
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requires a larger number of participants compared to IPA and uses this to find a common 

conceptual framework that addresses the research question (Willig, 2013). In its 

methodology, GT looks at the processes of developing a conceptual framework. The aim of 

my research was not to investigate the processes leading to a common conceptual framework, 

it was to explore the meaning that individual participants give to their idiographic experience.  

From epistemological and ontological perspectives, GT (Glaser & Strauss, 1967) is 

aligned with a post-positivist paradigm which relies on an objectivist epistemology (Levers, 

2013). As Levers (2013) describes, this implies that the researcher approaches grounded 

theory with the understanding that reality exists external to them and the research participants 

and objectivity results in discovering an emergent theory that simplifies the categories of the 

data. This approach requires the researcher to approach the data with an impartial mind-set, 

and be external to the research process, simply acting as an observer rather than a creator or 

participant. 

I think that in the case of this research it is not possible to achieve the “objectivity” 

that such a paradigm requires, and I was particularly attracted to the notion of recognising 

that as a researcher, I am part of the process of research, which is enabled through IPA.  

3.4.2 Narrative Analysis 

Another alternative that was considered was NA. This method looks at the meaning 

making that narrative surrounding the experience creates (Willig, 2013). This is like what 

IPA tries to do, in that IPA also looks at narrative as a way that the participants may express 

and reach a meaning about a particular experience. However, IPA considers the meaning 

making experience from a broader perspective, incorporating within it the idiographic 

commitment, situating participants in their contexts, taking into consideration their personal 

perspectives, and looking at a detailed examination of each case before moving on to more 

general claims (Smith et al., 2009). It was considered that IPA would be more fitting in 
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attempting to capture the multicultural aspect of this study and thus give a more nuanced 

understanding of this experience.    

It was also considered that a narrative approach is more closely aligned to the 

production of social constructionist knowledge, incorporating within it the realisation that 

different people can tell different stories about the same event, influenced by their context in 

time and the researcher then looks at how the participant constructs the past and the meaning 

of their story (Willig, 2013). This is very valuable insight into a particular experience; 

however, it didn’t fully align with the phenomenological production of knowledge that 

recognises the integral role of the researcher, their interpretation and the need for reflexivity 

as part of the research methodology, as IPA does (Willig, 2013).  

3.4.3 Discourse Analysis  

DA looks at the way the phenomenon is constructed through language (Willig, 2013). 

In the case of the present study this would look at how participants may construct their 

perspective of being a TCK who came to the UK. While this adds an important dimension to 

how participants may make sense of such an experience, it doesn’t fully capture the meaning 

making process that the participants may go through in trying to make sense of this transition.   

Additionally, this approach looks specifically at how particular versions of reality are 

created through discourse and language, thereby omitting focus on psychological phenomena 

such as social identity, but rather focusing on how such phenomena are constituted in talk as 

social action (Willig, 2013). Such a social constructionism paradigm is not fully aligned with 

the framework of critical realism, which is the framework through which the phenomenon of 

being a TCK was viewed for the purposes of this research.  

3.5 Procedure  

3.5.1 Data Collection and Recruitment  
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The study involved gathering information from individuals who had moved to the UK 

from an EU country between the ages of 10 and 17. The recruitment process involved 

creating a flyer (Appendix A) which was then emailed to Psychology programme leaders at 

University College London and City, University of London with a view of asking them to 

disseminate this flyer to their students and their contacts on other Psychology programmes. 

Additionally, the flyer was emailed to TCKresearch.com, which is a global online community 

for individuals who identify themselves as TCK’s. LinkedIn and Facebook posters were used 

(Appendix B) and an Instagram account was created (Appendix B) to enable recruitment of a 

wide pool of participants.  Interested parties were invited to make contact via email so that 

they can get further information about the study. Participants who made contact and showed 

interest in participating in the study were then sent a participant information sheet (Appendix 

C).  

3.5.2 Inclusion and exclusion criteria  

To address the gaps identified in the literature review, the candidates had to meet the 

following criteria to take part in an interview: 

 Be over the age of 18 at the time of the interview – this is because research suggests 

that the distress faced by TCK’s tends to emerge as issues in adulthood as opposed to 

specifically at the time of moving (Bushong, 2013; Pollock & Van Reken, 2001).   

 Originate from EU countries – to focus on the experience of being a TCK and 

removing visa requirement barriers.  

 Arrived in the UK between the ages of 10 and 17 – this is the age range that fulfils the 

concept definition of TCK’s (Pollock & Van Reken, 2001; Pollock et al., 2017)  

This purposive sampling is in line with IPA recommendations to create a homogenous 

sample (Smith & Osborn, 2008).  

3.5.3 Participants  
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In line with Smith et al. (2009), I chose participants for the study who would be able 

to provide insight into the experience of being TCK’s with the specific criteria of coming to 

the UK, from an EU country, at a particular age. This facilitates obtaining a “perspective 

rather than a population” (Smith et al., 2009, p.49) 

The information sheet made the participants aware that the focus of the interviews 

would be on how their experience of moving from their home country to the UK may have 

impacted them.  

Guidance on IPA (e.g. Smith et al., 2009) does not recommend a specific number of 

participants for a study, but there is a suggestion to obtain between three and six accounts, 

with a view against a higher number of participants, because a large number of accounts 

impedes the amount of time necessary for reflection and dialogue required for successful 

analysis. There is also an accent on idiography, and a small and situated sample is necessary 

so that each participant can be attended to before attempting a comparative analysis of 

participant material (Eatough & Smith, 2017). Similarly, recommendations for professional 

doctorates suggest that IPA studies look at recruiting between 4 and 10 participants (Noon, 

2018). With these recommendations in mind, I aimed to get 6 participants.  

As I started the recruitment process, I initially had a stricter age criterion in place, 

indicating that participants should have come to the UK between ages of 14 and 17. At the 

time of doing the critical literature review it became apparent that the age range satisfying the 

definition of TCK’s included individuals aged 0 to 18 years old, presenting a large age range 

to research. I therefore looked at studies that could guide me in establishing an age range to 

look at (e.g. Gungor & Bornstein, 2009). However, with the criterion of coming to the UK 

between 14 and 17 years old, only 1 participant satisfying the inclusion criteria came forward. 

With time, active searching and contacting of further potential recruits, no further participants 

were found. It became apparent that my inclusion criteria were too stringent and thus 
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following consultation with my supervisor, I changed the age range of my participants to be 

10 years to 17 years old at the time of their arrival in the UK.  

The rationale behind this was that the concept of TCK’s simply looks at individuals 

who leave their home culture before the age of 18, and studies researching the concept of 

TCK’s ranging widely in their age specification (e.g. Gilbert, 2008; Mortimer 2010; Sellers, 

2011; Choi & Luke, 2011). The expansion of the age criterion allowed me to get 6 

participants with their information in Table 1.  

Table 1 

Participant information  

Pseudonym Gender Age at time 
of interview 

Age at time 
of arrival 

Country 
of origin 

Other countries lived 
in  

Belka Female 27 17 Lithuania France  
Aryana Female 36 17 Bulgaria Cyprus 
Lily Female 36 17 Austria Canada, USA 
Roxanne Female 20 13 Italy none 
Eliza Female 32 10 France Singapore, Ireland, Italy  
Belinda Female 23 12 Italy  France 

   

3.5.4 Interviews  

Schedule. The interview schedule was agreed in advance in supervision with the 

research supervisor and is included in Appendix D. The schedule was made up of semi-

structured open questions and prompts, in line with Smith et al., (2009). It looked to capture 

the participants’ experience of being a TCK and what impact this may have had on them at 

the time of the move and on reflection. It also asked the participants to comment on whether 

any specific challenges may have arisen because of the move and how these may have been 

dealt with. The interview schedule was drafted with reference to the studies examined within 

the critical literature review, taking into consideration the research question and the gap that 

was identified as part of this.     

Procedure. Appointments were booked for 1 hour to allow time for consent, 

interview, and de-brief following the interview. Before each interview, the distress protocol 
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(Appendix E) was discussed. After the interview, the participants were given the opportunity 

to ask questions and to be debriefed. They were also provided with a written debrief 

document which included details of the research supervisor and information about how the 

participants’ data would be used, held, and subsequently destroyed. The interviews were 

conducted online, using the Zoom platform and were video recorded within the programme. 

Afterwards, the interviews were downloaded and stored on my personal computer with a 

password. The recordings will be destroyed once the research project is complete.  

Transcription. The recorded interviews were transcribed verbatim soon after each 

interview, including noises such as sighs and laughter, to ensure that an accurate depiction of 

the interaction was captured (Smith et al., 2009). The recordings were listened to several 

times to familiarise myself with the data and to be able to capture my own initial reflections 

on the process. Transcripts were stored separately from the consent forms, and each transcript 

was anonymised to protect the confidentiality of participants, in line with The BPS Ethics 

Guidelines for Internet-mediated Research (2021) and the BPS Ethics best practice guidance 

on conducting research with human participants during Covid-19 (2020). A sample of the 

transcripts can be seen in Appendix F.  

3.5.5 Data Analysis  

The analysis strategy for IPA proposed by Smith and Eatough (2007) and Smith et al., 

(2009) was followed when conducting data analysis. Following each interview, my initial 

thoughts and reflections were noted in my reflective diary. The transcriptions were line coded 

and wide margins were created for capturing my thoughts and annotations. Each transcript 

was analysed one-by-one, with initial thoughts noted in the left-hand margin, while re-

listening to the interview. The initial notes took an exploratory focus, looking at the 

descriptive, linguistic, and conceptual aspects that were found within the initial reading and 
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listening to of the transcript. The three areas were differentiated using normal, italic, and bold 

scripts. This was the start of the interpretation process as driven by me as a researcher.  

At the next stage, the initial exploratory comments were re-read for emergent themes 

to materialise. The emergent themes allowed for the volume of the participant data and the 

data of the initial notes to be reduced, while maintaining the complexity of the connections 

and patterns between the exploratory notes. These were noted in the right-hand margin of the 

transcript.  

The emergent themes were then mapped out using abstraction, subsumption, and 

polarization to allow them to fit together and form super-ordinate themes (Smith et al., 2009). 

This process was then repeated with each transcript. At this stage of the interpretation, my 

personal knowledge seeped into my supposition of what the participants were 

communicating. Whilst I remained as strict as possible in adhering to the participants’ words, 

this is the stage whereby my psychological knowledge and personal interpretations filtered 

into the creation of the themes.     

On completion of the analysis of each individual transcript, the cases were then 

looked at as a group to understand and illustrate how the individual superordinate themes 

may fit together into a higher order representation which resonates with the individual 

accounts, as well as the overall group. This led to the creation of the master table of themes 

for the group. Throughout the process the transcripts were re-read and referred to in a 

continuous, circular manner to ensure integrity and grounding in the individual accounts of 

the participants. Validity was checked through recurrence of themes within the group, with 

super-ordinate themes being used as findings if they occurred in at least half of the sample.  

3.5.6 Ethical Considerations 

The study was carried out in line with the guidelines of London Metropolitan 

University (LMU) and British Psychological Society (BPS, 2017). Ethical approval from 
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LMU was obtained (Appendix G) in February 2021. The study did not involve any 

intentional deception of the participants, or any withholding of information regarding the 

nature of the study. Further consideration was given to the fact that the study was being 

conducted during a global pandemic, thus the recruitment and interviews took place via the 

internet. The BPS Ethics Guidelines for Internet-mediated Research (2021b) and the BPS 

Ethics best practice guidance on conducting research with human participants during Covid-

19 (2020) were adhered to throughout.  

3.5.7 Informed Consent 

Prior to the interviews, the participants were briefed on all aspects of the interview 

and given an electronic copy of a consent form to sign (Appendix H) – with the request that a 

signed version is returned to the researcher. The participants were informed that they can say 

however much they wish, and space will be provided at the end of the interview for 

discussion and a de-briefing in case any concerns arose in the process of the interview or to 

address any questions. Participants were informed that they have the right to withdraw from 

the study for 4 weeks after the interview. After this time, it would become too difficult to 

separate the individual participant’s responses from the overall analysis. Participants were 

provided with the researcher’s and the research supervisor’s contact details for any concerns 

or complaints about the study in a de-briefing form (Appendix I).  

Throughout the interview, participants’ levels of distress were monitored through 

verbal and non-verbal communication. An LMU distress protocol (Appendix E) was 

continuously considered and would have been followed if a need arose.  

3.5.8 Confidentiality and Data Security 

At the recruitment stage participants were briefed on confidentiality and how this will 

be followed. This information was also included in the information sheet. All identifiable 

data was removed at the transcription of the interview and pseudonyms used throughout 
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(Bond, 2015). Summarised and anonymised data was used as part of my thesis submission 

and any related articles that may be submitted for publication in line with the BPS Code of 

Human Research Ethics (2021a).  

The participants’ video-recordings and transcripts were kept in a password protected 

computer in my home; only I knew the password. The interview material will be retained for 

5 years after the completion of the study and all the data was processed in line with the Data 

Protection Act (2018).   

3.5.9 Sensitivity of the research topic 

Investigating the experience of TCK’s coming to the UK is not considered to be a 

sensitive topic of discussion. Furthermore, American Psychological Association (APA, 2012) 

specifies that immigrants are not a clinical population.  Participants of this study were not 

considered to be vulnerable individuals. Nonetheless, it is acknowledged that during the 

interviews the participants were asked to talk about topics that they may have found to be 

personally sensitive or emotive. No distress arose at the time of interviews, and the LMU 

distress protocol was kept in mind and followed throughout.     

3.5.10 Research Quality 

According to Yardley (2017), good quality qualitative research has 4 essential 

qualities: sensitivity to context, commitment and rigour, transparency and coherence, and 

impact and importance. I will illustrate the adherence to these principles in the current study 

below.  

Sensitivity to context. This is demonstrated by the researcher in carrying out a 

thorough and up to date literature review which ensured that awareness, understanding and 

application of the current research study to the theoretical context provided by the previous 

empirical work in the field of the TCK concept. It also required careful consideration of how 

the field of CoP and the vantage point of this profession is placed in a position to be able to 
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help understand and contribute towards the betterment of the emotional and mental 

challenges that this population of immigrants may face.  

I was also sensitive to how my own identification of being an adult TCK may 

influence data collection, interview process and findings and referred to this throughout the 

reflective practice of the research method, as well as within the data analysis portion of the 

study.  

Commitment and rigour. These qualities were demonstrated through the 

thoroughness in the process of data collection and analysis, as well as the prolonged 

engagement in the topic – throughout the duration of the doctorate programme, as well as the 

personal experience of being a TCK and investigation of this concept and its impact. Careful 

attention was paid to the verbal and non-verbal communication provided by the participants 

to ensure that this was accurately reflected within the analysis and the subsequent findings. 

Additionally, in line with Finlay (2008), to improve the validity of the research, the 

participants were given the opportunity to be sent the summary of the findings for review and 

comment of the interpretations. Only one of the participants took up this option and fed back 

that they felt that the interpretations were in line with what they were saying.   

Transparency and coherence. Detailed steps of how the process of interviews and 

data analysis were carried out is included as part of this thesis and was continuously 

discussed in research supervision. Participants were given as much detailed information as 

was requested with no intention of holding back to ensure transparency. Coherence is also 

adhered to by ensuring that there is a fit between the IPA methodology utilised, the 

philosophical vantage point of critical realism, and the research question focusing on the 

interpretation of the participants’ own reality of their experience of being TCK’s.  

Impact and importance. The impact and importance of this study is looked at by 

considering how it contributes to the existing theory, research, and literature in the field, as 
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well as the contribution this process and findings are making to the wider field of CoP. It is 

considered that this study is a useful addition to the diverse field of CoP which equips CP’s 

with the information to better understand the idiosyncratic TCK experience and its impacts, 

as such an experience is becoming more and more common in today’s world.   

3.5.11 Methodological reflexivity  

Distancing myself from my participants. I identify as a TCK, and some of the 

challenges that have been highlighted in previous empirical work on this topic have resonated 

greatly in me. From the start I had to be mindful of my personal experience potentially 

overshadowing the analytical stance of the researcher. In IPA, the researcher plays an active 

role in analysing and interpreting the data (Smith et al., 2009), thus I had to be aware of being 

influenced by my own values, beliefs, and assumptions. This led me to distance and bracket 

(Fischer, 2009) my own experience from the very first stage of writing the research proposal 

for this study. It’s argued that bracketing is a necessary method to mitigate the potentially 

deleterious effects of preconceptions that may taint the research process (Tufford & Newman, 

2012). However, the specific steps for achieving the distance proposed by bracketing are not 

clearly defined (Fischer, 2009). In taking the initial steps of participant recruitment I 

attempted to ensure that there was adequate distance between myself and the potential 

candidates in listing out a series of criteria for which there was a gap in literature, that my 

personal experience would not fulfil, thus creating a difference between myself and the 

participants. Thus, the list for participants’ inclusion criteria became quite specific and, prior 

to the recruitment stage, included an additional factor – that the UK would be the only host 

country of the participant TCK’s. This was identified as a factor that was not previously 

looked upon in other research studies. However, it became clear to me that in applying a strict 

inclusion criterion for my participants, was also inadvertently excluding a large pool of 

potential participants. On reflection and further literature review it was considered that the 
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criterion of participants having only the UK as their host country was not a prerequisite from 

the perspective of gathering data for the purposes of answering the research question and of 

addressing the gap identified in literature, rather it served only as a distancing measure for the 

purposes of bracketing. On discussion with my research supervisor, this criterion was 

removed, subsequently opening a further pool of potential participants.  

During the recruitment process, it became apparent that it was difficult to find an 

adequate number of participants, thus on discussion in supervision, it was considered 

appropriate to increase the age range during which the individuals came to the UK, as 

discussed previously.  

To mitigate the negative effects of over-identifying with the participants’ experience, 

I ensured to keep a reflective diary and have continuous discussions in supervision about how 

my preconceptions may impact the data collection and analysis processes.  

Furthermore, I had to remain reflective in how and why I needed to distance myself as 

a researcher from the topic of TCK’s. Over time, I came to the realisation that it was difficult 

for me to shake off an idea of a full access to an “objective” reality that may have been left 

over from the influence of positivistic theoretical position that was present in my earlier 

schoolings. Instead, I came to realise that it may have been uncomfortable to permit myself to 

only have subjective access to reality, and in time fully allowing myself to submerge within 

the critical realism framework. However, this novelty and discomfort signified growth within 

the theoretical mindset for myself as a researcher and CP.  

Definition update. The definition used by Pollock et al. (2017) for identification of 

TCK’s was updated whilst I was in the process of interviewing my participants. The update 

included the mention of individuals moving to another country due to the parent(s)’ choice of 

work or advanced training; whilst the older definition simply looked at individuals spending a 

significant part of their developmental years (before age 18) outside of their parents’ culture, 

Commented [AM23]: Reflection and amendment to idea of 
objectivity as per Dr Flothmann's report 
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without the specification that this had to be for the purposes of the parent(s)’ work or 

training. Inclusion of this specification created a sense of uncertainty for me, as the parent’s 

work requirement was not part of my recruitment criteria and by this stage, I had already 

recruited all my participants and had interviewed most of them.  

Upon discussions in supervision, as well as further research into published studies on 

the topic, it became apparent that the updating of the definition and indeed the inconsistency 

of its utilisation within published research suggests that the definition itself is a matter of 

convention, that has been updated over time in an arbitrary and abstract manner. It is possible 

that some people may have found themselves falling within the definition before the addition 

of the detail that the move must have occurred due to the parent(s)’ choice of work or study, 

but then no longer “qualified” because they went abroad because it made sense for them to 

obtain education in a boarding school and they intended to return on completion, as one 

possible example. Would they then no longer qualify as TCK’s?  

The updating of the definition doesn’t take away the experiences that they shared 

within their narratives which are analysed and written up as part of this study. Hypothetically, 

they would qualify as TCK’s prior to updating of the definition, but, potentially, not after – 

however their experiences and the effects of their migration are still present irrespective of 

how the definition is changed. This therefore suggests that conceptualisation of the definition 

is a matter of convention which requires thought and contribution from the academic 

community to facilitate research processes, however this is still a work in progress.  

Furthermore, if the impact on the practice of CP’s is considered, as well as wider educational 

institutions and international organisations, it is unlikely that the group of people who 

consider themselves to be TCK’s would be impacted in terms of the kind of services they 

could access. Similarly, it is unlikely that CP’s would work differently with TCK’s 

depending on which definition they fall into – as one of the foundational aspects of CoP is to 
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treat each individual as unique, and consider how they individually interact with the physical, 

social, cultural and spiritual dimensions of their life (Jones Nielsen & Nicholas, 2016).  

Finally, using a qualitative lens of IPA to carry out this study allowed me to look at 

each person from an idiographic perspective, respecting their individual, unique experience 

and hearing their story (Smith et al., 2009).   
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Part 4: Results and Analysis 

In this chapter, I will present the themes emerging from the in-depth analysis of the 

six interviews. I present the findings in the Table 2 below, with a detailed discussion of each 

of the superordinate themes following this. A focus on the research question was held in mind 

throughout the analysis process, which enabled the in-depth analysis of the large volume of 

data collected. The results are organised into three superordinate themes: 1.The creation of 

me and my home – this is referring to the impact on personal identity formation and a lack of 

belonging emotionally and physically; 2. Meaningful connections, which is referring to the 

impact the move(s) had on significant relationships and the losses experienced; 3.The turmoil 

of adolescence and choice, referring to the interaction of adolescent development with the 

impact of the move and the lack of choice within the decision-making process. 

Table 2 

Results table 

Superordinate theme  Sub Themes Illustrative quotes 
1.The creation of me 
and my home 

1.1 I had a very different story 
from most people 
 
 
 
 
1.2 I don’t truly belong here 
 
 
 
 
 
 
 
 
 
1.3 A home within myself? 

“it felt a bit strange because I 
certainly knew that I had a very 
different story from most of the 
people in the office, but it somehow 
was ignored” (Belka, 4/71-73) 
 
On the challenging side, obviously, 
very, very difficult to feel a sense of 
belonging, or finding a place, or a 
community where you feel like you 
belong. And I think my whole life, 
I've been looking for a community 
and, you know, a group to which I 
can feel like I belong.” (Eliza, 
8/228-231) 
 
I'm still trying to find a middle 
ground between travelling and 
experiencing different lives, but 
also having that home. And I think 
maybe it's just a case of I need to 
find a home within myself. (Belinda, 
13/323-325) 
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2. Meaningful 
connections 

2.1 The role of family 
 
 
 
 
 
 
2.2 The seesaw of losing and 
findings friendships 

“But it was mainly like, my parents, 
my brother and I are so tight, 
because my parents have 
purposefully created that as a safe 
space and as a safety net, for us 
wherever we went” (Eliza, 17/525-
527) 
 
“And such kind of losses probably 
are less experienced by people who 
never moved and stayed and let's 
say in the city where they grew up, 
which is also beautiful as I think 
retaining childhood connections 
and taking them through life, this is 
something I didn't get the chance 
to. Ummmm, well, perhaps a few, 
but I understand that they're less 
serious than anyone I met here 
(Belka, 13/282-288)” 

3. The turmoil of 
adolescence and choice 

3.1 Intricacies of choice  
 
 
 
 
3.2 An important age 
 
 
 
 
 
 
 
3.3 The undercurrent of 
emotions 

“well I kinda just got told "we're 
moving" ... And then it happened. 
Yeah. Yeah. That was 
it.” (Roxanne, 5/116-117) 
 
“Yeah, I think it's obviously moving 
here. It was not just the only factor, 
but also the fact that you're going 
through adolescence. So it's also a 
big transition in your body and in 
your brain. And all of it is very, 
very intense when it's put 
together.” (Belinda, 4/102-105) 
 
“Apart from the fact that I ate my 
own weight in ice cream and crisps 
and junk food because food is 
comfort. Ummmm, I'd created an 
alternative world in my head... 
(Aryana, 6/159-161)” 
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4.1 Superordinate theme 1: The creation of me and my home 

All participants referred to the experience of moving in adolescence as being a unique 

life event which became an integral part of their identity, that differentiated them from their 

peers. This, together with the leaving behind of a physical home pushed them to reflect on 

their sense of identity and belonginess creating 3 subthemes - focusing on how the 

participants’ individual journeys are different to their peers; how their sense of belongingness 

is impacted and how the idea of a traditional home is challenged.  

4.1.1 Subtheme 1: I had a very different story from most people  

Participants identified how, their experiences of moving differentiated them from 

others and gave them a unique story. This contributed to the formation of their sense of self. 

For instance, Belka illustrates this in the following quote:  

“later on I found myself, well years, years later , for example when I joined my first 

job it was almost never asked "where did they come from and where my accent is from?" no 

one was interested in that story, and it felt a bit strange because I certainly knew that I had a 

very different story from most of the people in the office, but it somehow was ignored” (Belka, 

4/67-73) 

For Belka, the realisation that her story is different from that of her peers became 

apparent once she found herself entering the adult world of UK society, when she realised that 

there was a lack of recognition that her individual story was different. The fact that others 

were not asking her about her background seems to force this into a spotlight for her 

suggesting that it may be an important part of her identity which she may still be in the 

process of fully integrating within her sense of self. It may also highlight the fact that Belka’s 

journey was different to the norm which forces it to naturally be an obvious and significant 

aspect of who Belka is, yet somehow it is mostly left invisible to others. This would suggest 
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that Belka’s experience leads to a two-fold identity – the one on the inside which incorporates 

her unique journey and the one on the outside where she finds herself in everyday UK society 

that doesn’t necessarily expect or leave much room for the uniqueness of her journey. It thus 

suggests that bridging may be necessary to connect her inner and outer worlds.   

Aryana and Eliza also explicitly identify the weight of their experience on their sense 

of identity:  

“Ummmm, because I'm finally very happy with where I am and who I am. And I don't 

think I would be the person that I am without that experience. And without the learning that 

came from it.” (Aryana, 11/319-322) 

“but it's definitely forged who I am today, and it actually is...umm... very strongly 

linked to what I ... the activity I do today as well” (Eliza, 7/197-198) 

Both Aryana and Eliza explicitly show the link between the experience of moving and 

the impact of that on their present identity. Eliza seems to suggest that in “forging” her 

identity, this experience essentially moulded and shaped her, suggesting that it’s not a 

straightforward process. She extends this to further elicit that this part of her drives what she 

now does as her occupation, suggesting that the indentation of this experience was powerful 

and created a deep-rooted anchor within her sense of self.  

Aryana gives the impression of reaching acceptance from the learning that came with 

the experience of moving and suggests that this challenge has shaped her to become the 

person that she is today. In other parts of her transcript, she makes references to how difficult 

this experience was for her, and thus with identifying that she is happy with the person that 

she is today, she is arguably alluding to the fact that she reached contentment and integrated 

the impact of this experience on how she feels about herself today.   
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Lily’s interview demonstrated the way her moving was integrally linked to her 

academic goals, as illustrated in the following quote:  

“I probably made myself stand out a lot more than a bog...uhhh, you know, bog 

standard medical school applicant, because I had an international experience” (Lily, 4/107-

109) 

Through her use of “I”, Lily seems to reveal a strong sense of ownership over her 

experience suggesting that she used the experience as a way of differentiating herself from 

others and allowing herself to standout, as opposed to the other participants who seem to 

suggest that the experience was the driving force behind the identity formation that they 

experienced. Unlike the other participants, Lily’s interview focuses on her experiences as a 

singular journey rather than that which is part of her nuclear family, as she doesn’t reflect too 

much on her relationship with her family. This brings out a sense of ownership of this 

experience placing her in full control of this move to the UK. This dominant stance seems to 

suggest that her experience is swallowed up by her as a person, as opposed to allowing it to 

shape her per se, which could in essence suggest that she took an active role in not allowing 

the significance of it overshadow the purpose of what she was trying to achieve, which was to 

get into medical school. It’s as though she identifies the significance of her experience of 

moving but she doesn’t let it define her other than in aspects that serve to her advantage. Like 

other participants, Lily’s account creates a sense of her journey differentiating her from her 

peers thus making her story unique.  

In a similar vain, Roxanne reflects on her feelings:  

“Yeah, I think I had a very different experience from people I went to Uni with. 

Especially with like the small school idea and uhhhh, I don't know, just being in two cultures 
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and like speaking Italian at home but then going to school speaking English all that time 

so”(Roxanne, 3/52-55) 

Roxanne’s words create the impression that she felt significantly different to her peers 

whom she went to university with. It appears she had to navigate through underlying aspects 

between home and school in that she says she was stepping in between cultures as she moved 

between the two. This appears to be something that she would have had to do almost 

automatically – to be in one culture and speak one language at home, then be a different way 

when at school and university. In other parts of her transcript Roxanne reflects on how her 

journey between cultures was a very difficult one that may have contributed towards her 

experiencing depression and anxiety which is explored in more detail as part of Superordinate 

theme 3, suggesting that she may have felt a significant difficulty in having to step between 

the two worlds.   

4.1.2 Subtheme 2: I don’t truly belong here  

In exploring the shaping of the participants’ identities, it became clear that with the 

new formation of themselves they also seemed to have discovered that their new selves didn’t 

have a concrete anchor to a physical community or place, leading to reflections on their sense 

of belongingness. 

Belka illustrates this below:  

  “Ummmm, I may be meeting with some of them when I come, but they understand 

that I am no more belonging to that circle, which might be upsetting to an extent.” (Belka, 

13/298-301) 

Belka makes a reference to visiting her home country where she meets her childhood 

friends. Through these meetings she appears to interpret that this friendship group has now 

had a realisation that Belka is no longer a member of it and seems to express a controlled 
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sadness that comes from this. She seems to limit the level of sorrow that comes from this 

realisation by making references in other parts of her transcript to the fact that the move has 

brought many advantages to her life, it therefore appears that such advantages curtail the level 

of sadness she can feel because of losing the sense of belonging to the original group of 

childhood friends. For Belka, the sense of belonging to the childhood friend group appears to 

be driven by the group itself severing her connection to it, given in how she describes that 

“they understand that I am no more belonging to that circle” – as opposed to Belka being the 

active agent in this process. This suggests that Belka’s journey led to her being removed from 

this group, once again isolating her within the space of her experience and differentiating her 

from her peers. Belka says that the severing of the belonging is “upsetting to an extent”, 

suggesting that the sadness is curtailed and controlled, and proposing that she may be in the 

process of accepting this as part of her journey and adapting it within her sense of self, as 

though this anchor has been removed through her move to the UK, and now she has adapted 

to be without this rooting aspect. This may translate to a sense of having severed her sense of 

belonging.  

The sense of sadness and sorrow seems more evident in the other participants’ 

expressions of how their sense of belonging has been impacted by the move. For instance, 

Aryana says:  

“the not belonging.... that is something that I still feel to this day ummmm 

especially since 2016. And being told that, you know, if you're not British you need to 

leave, ummmm. It's, it's that ...is really, they... they got me... it's the sense of you don't 

belong here. You're not part of this group. You're not part of this society. You're an 

outsider.” (Aryana, 9/266-267) 
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Aryana appears to communicate feelings of very strong rejection from the UK culture. 

In other parts of her transcript, she reveals that she has now been part of the UK culture for 20 

years and thus it appears to be a painful and jarring experience to still not belong to it after all 

this time. She gives the impression that her sense of belonging to this culture has been 

missing from the beginning and has deepened in 2016, when the EU membership referendum 

took place. It appears there is an in-group and out-group comparison within her statement in 

that she seems to recognise that others see her as non-British, and that is enough for her to be 

cast outside of the in-group. It almost leaves an impression of lost hope for this feeling to ever 

come about, suggesting a sense of rejection and failure at being cast outside. This 

communicates a broader issue of a lack of belonging. In Aryana’s example this becomes 

apparent through her feelings of not belonging to the UK society as an in-group member – 

thus she is cast outside. For Belka, the lack of belonging to a group is communicated through 

her sense of no longer belonging to the group of her childhood friends, also leaving her cast 

outside of an in-group.    

Belinda’s experience is similar and can be seen in the following: 

“For me, I haven't been able to find that feeling of I truly belong here. Even though 

it's true that I made this place home. But I will not say that I 100% belong here. And I can't 

even say that I will stay here forever” (7/192-194) 

Belinda appears to illustrate a sense of disappointment and loss over not being able to 

find a sense of belonging by alluding to not being able to identify an anchor within a feeling 

of belonging. She gives the impression that she has tried to do so by making the UK her 

home, however this does not appear to be enough to create a sense of full belonging for her. 

There is something about wanting a complete immersion of fitting in – through her reference 

of 100% - which doesn’t appear to be present. There also appears to be a suggestion of a 
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potential continued search by making a reference to her saying that she doesn’t know whether 

she will stay in the UK forever. This continued search for a home may suggest that despite 

wanting to, there may never come a time where Belinda feels like she belongs to any one 

particularly group fully, suggesting continued feelings of rootlessness and restlessness. 

Rootlessness comes about through not getting to the 100% feeling of belonging anywhere; 

whilst restlessness comes about from wanting to keep searching and trying, leaving a sense of 

unfulfillment and disappointment.     

Eliza further elucidates this point in saying:  

“On the challenging side, obviously, very, very difficult to feel a sense of 

belonging, or finding a place, or a community where you feel like you belong. And I 

think my whole life, I've been looking for a community and, you know, a group to which 

I can feel like I belong.” (Eliza, 8/228-231) 

In this quote, Eliza is reflecting on how her moves have affected her overall, taking 

into consideration any positives and negatives that may have come about from these 

experiences. Like the other participants, she referred to the difficulty in finding a sense of 

belonging as one of the negatives that has come out from the experience.  

She creates the impression that to be able to attain the sense of belonging is a truly 

monumental challenge, which she has explored through looking for either a place or a 

community to immerse herself in. Eliza says “obviously” in her description of the difficulty 

this has presented her with – this obviousness appears to come retrospectively after she has 

attempted to find that sense of belonging and found it difficult. The sense of a monumental 

challenge is further supported by Eliza’s reference to her looking for this her “whole life”. 

Like with Belinda this creates a sense of continued restlessness and rootlessness through her 

searching for the sense of belonging and seeming to feel a sense of disappointment when she 
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doesn’t find it. She creates the impression of relentlessly trying to find an anchor through a 

sense of belonging to a group and finding this incredibly challenging, suggesting the immense 

need to belong that may be behind this, that is not found.  

4.1.3 Subtheme 3: A home within myself?  

The participants differentiated between the internal feeling coming from a lack of a 

sense of belonging and an external physical home. Most of them made references to the 

meaning of a home to them and how they can conceptualise it in their lives today.  

For instance, Lily said: 

“My home are the people that I call my friends … Knowing that I have friends like 

that who are like satellites everywhere, all over the world, gives me that feeling of home and 

stability. And I think that is why I feel so able to up and move a lot. Because I've... I have a 

safety net in almost every country. Because they are my home. (Lily 8/186-192)” 

Lily appears to clearly communicate how rather than a physical home, her definition 

for this anchor is her friendship network. She seems to be able to recognise that the 

relationships she forms with people are what provides her with a sense of a stable base that 

she can access wherever she finds herself. She seems to suggest that in extrapolating herself 

away from a physical anchor of a tangible home, she can easily transcend physical barriers 

presented by relocations and travel. She alludes to the importance of these friendships in her 

life through making the reference that these friends are a “safety net” which appear to give her 

the strength and confidence to be wherever she finds herself. This appears to ground her 

within a stable base of roots that are her friends, wherever they are in the world. Knowing that 

they are there and that she can access them wherever she finds herself provides her with the 

support and emotional stability to be able to progress through life, falling back on these 
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friendship satellites when she needs to – in a similar way that traditionally someone may rely 

on a physical home to be a base of stability that they can rely on if the need arises. 

Belinda also makes a reference to a non-physical home in her quote:  

“I'm still trying to find a middle ground between travelling and experiencing different 

lives, but also having that home. And I think maybe it's just a case of I need to find a home 

within myself.” (Belinda, 13/323-325) 

She appears to make a significant observation that one of the consequences of 

traveling and experiencing a new culture, includes noticing that in gaining the experience of 

travel and creation of a new life, one tends to lose the sense of an anchor within a traditional 

physical home. This is not something that may be obvious from the beginning and Belinda 

appears to be reflecting on recognising the dichotomy of this loss and gain. It’s almost as 

though she must make a choice between the experience of traveling and having a home, 

which appears to create a conflict for her. Belinda seems to be in the process of bridging the 

gap between the two and establishing how she may be able to gain a sense of stability and 

stillness and how she can simultaneously access the dynamics of continuous movement.  

Both Eliza and Roxanne make references to their parents when thinking about the 

idea of home. Eliza says: 

“Because not only have I moved around a lot, but also my parents have kept moving 

after I have and so there's no, there was never a fixed place that stayed the same. That was a 

home. Like there... I had never like in the last 10 years, I've never had a place where I really 

can go back to where my parents were there and waiting for me. And so yeah, all this 

instability is very challenging.” (Eliza, 8/237-243) 

Eliza seems to highlight that, on the one hand a home needs to be a fixed place that is 

connected to where her parents are. In having her parents move around continuously she 
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seems to not have this now and not to have had this for a long time, through her use of  

“never” and specifically referring to not having a place to go back to in the last “10 years”. 

Her quote creates a sense of loss, due to the matter-of-fact way in which Eliza states that she 

never had a home, and because she then goes on to specify how there was no one waiting for 

her, creating a sense of lonelines. She clearly communicates how difficult she finds this 

situation to be, which further adds to the sense of sadness that this creates. She appears to try 

to resolve this through trying to recreate a sense of a home by herself and spends some time 

in her interview reflecting her involvement in different occupations and projects that she 

hopes to create a sense of an abstract home for her.  Like Belinda, Eliza appears to fall back 

on an idea of creating a non-traditional home that is not tied to a tangible place, but rather 

through finding connections in her occupations.   

Roxanne says:  

“I don't think there is one [a home]... Just because of my relationship with my parents 

...   I don't really have a home up there and I stopped seeing my London house as my home 

...  a while ago” (Roxanne, 17/379-382) 

In reflecting on where Roxanne feels her home may be, a strong sense of sadness and 

loss was evoked in me. Her reflection on not having a home created an image of a young 

person struggling through difficult challenges completely by herself, against her will, and 

being removed from any support in doing so. Despite Roxanne not being a child when doing 

this interview, I was left with a sense of speaking to a very young person who was trying to 

find her way out of a difficult situation she did not want to find herself in. Other participants 

also reflected on similar challenges, however Roxanne’s interview clearly communicated to 

me that going to the UK was not her choice and she hated this experience, and she suffered 
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for it consequently. The way she communicates this in very straightforward manner created a 

great sense of sadness in me, leaving me in a place of wanting to help her.  

It’s difficult to separate the sadness that is created in me through this interview, from 

the sadness that is communicated by Roxanne and other participants in articulating the 

challenges they experience because of not having a home. However, her description reveals 

in a straightforward manner that through experiencing difficulties in her relationship with her 

parents, she has also experienced a loss of her home. In other parts of her transcript, she 

reveals that she felt that she moved against her will, which negatively impacted her 

relationship with her parents. This appears to have led to a further consequence of her being 

unable to now identify a secure base that would traditionally be referred to as a home.  

Roxanne’s quote appears to further illustrate a transitional nature of her links to the 

UK – in referring to the fact that she stopped seeing her London house as a home some time 

ago, she appears to be severing links with the physical place. This may be a repetition of a 

pattern since her links with her home culture were severed when she originally moved. This 

may be a further representation of a sense of restlessness and rootlessness that is also 

illustrated in other participants’ quotes, suggesting that Roxanne may feel the need to move 

again, now that she has identified that there is no sense of home in the UK due to an inner 

need to belong. 

4.2 Superordinate theme 2: Meaningful connections  

This theme highlights the significant role the participants’ nuclear family structures 

have had on their experience of moving to the UK at a young age and how the experience 

itself threw these relationships into focus. It also focuses on the trajectory of losing and 

gaining connections with peers and how the participants experienced this in their journeys 

and the impact this has had on them.   
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4.2.1 Subtheme 1: The role of family   

Most participants reflected on the importance of familial connections and how these 

were impacted and the role these played in the experience of moving to the UK. For instance, 

Belka said:  

“I felt, since I wasn't living with my parents since quite an early age. And I always 

was valuing a lot, any meeting I had with my parents or my relatives or my family, because 

they were always far away. And they feel that strange enough, our connection is much 

stronger than of some of the friends who stayed as they were always there, and that's kind of a 

given” (Belka, 12-13/270-276) 

Belka reflected that the distance that was created between her and her parents due to 

them living in separate countries seemed to have an overall effect of strengthening the 

connections between them. She realised that the distance that was the norm between her and 

her family members emphasised the importance of the meetings they had. She seems to 

recognise the paradox of the situation in that the fact that being away from her family is the 

driving force behind her valuing the time that she spent with them, in contrast to her peers, to 

whom she alludes that the connections they may have with their family members is not 

necessarily as strong due to the fact that their meetings are likely to be more predictable. This 

may suggest that the experience of moving and living away from some of her family, has 

created a shift in how she values these relationships, almost transporting them to a place of 

higher priority for her. This may also suggest that there is some underlying need to spend time 

with family that she recognises the benefit of, something that may not be so apparent when 

the geographical distance is not an issue.   

Eliza reflected on the support and connections of her nuclear family system and how 

these were impacted by their experience of living in another country:  
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“But it was mainly like, my parents, my brother and I are so tight, because my parents 

have purposefully created that as a safe space and as a safety net, for us wherever we went” 

(Eliza, 17/525-527) 

Eliza seems to create an impression of a strong familial unit in which she and her 

brother are purposefully embedded within the safety of said unit, suggesting a strong sense of 

support coming from within. She alludes to her parents’ intentionally creating a safe space for 

her, and in other parts of her transcript speaks of them being there for one another throughout 

the transitionary periods of physical moves. Later in the interview Eliza also draws a contrast 

in how she felt this support diminish once the children had grown up and the parents focus 

shifted away from them, creating a sense of loss and resentment for her. Her experience 

would suggest that her parents were mindful of the difficulties that may arise with the 

transition to a different country at her age and had focused on providing an airbag for her as 

she tumbled through the challenges. This may suggest that she was provided with an 

opportunity to grow skills of self awareness that enabled her to identify what led to her to 

stand out from her peers. In turn it's likely that such an environment may have facilitated her 

creating helpful coping strategies and resilience in the face of adversity and challenges. 

Belinda’s reflection on moving focuses on the challenges and the support she 

experienced: 

“And I think also being thrown in an environment you don’t know and having to, 

obviously I had the support of my family, which is really important. But you are kind of on 

your own and making it work is really empowering.” (Belinda, 9/236-238) 

She appears to identify that her experience of being placed in a new environment 

happened without much choice from her, as she reflects that she is “thrown” into a new 

environment, creating an image of almost being thrown into a deep end of the pool in which 

she must learn to swim. She seems to value the support of her family in this experience and 
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deems it as an important aspect. However, after the initial lack of control over the move, she 

seems to place herself in the driver’s seat in managing this experience as she reflects how 

despite the support from her family, she is doing this on her own. Once she establishes how 

to manoeuvre through this challenge, she seems to identify a sense of empowerment and 

achievement. 

In a similar fashion, Roxanne’s experience of moving created an impact on her 

familial relationships as she says: 

“In terms of just like how it affected my relationships and quite a few negatives with 

my parents cos like, I didn’t want to, and then I was forced to … so that definitely messed that 

up for a long time” (Roxanne, 11/252-254) 

Roxanne reflects on the impact of the move on her relationship with her parents in 

response to thinking about the positives and the negatives this experience has had on her life. 

Like Belinda, she picks up on the fact that she had little power over the choice to move, and 

quite clearly expresses that she was against this idea but was forced to do it nonetheless. She 

seems to create a sense of being taken against her will into a new environment, which in other 

part of her transcript she describes as being a very difficult.  It seems that in being forced to 

move, her connection with her parents was badly impacted putting a strain on their 

relationship for a long time. This could suggest that Roxanne experienced a significant power 

imbalance with her parents which may have led to a break in trust in having to endure 

something that she didn’t choose and yet had to go forward with. In other parts of her 

interview, she alludes to having to put up with a lot of challenges because of the move, and 

this may suggest that a sense of resentment or blame may have been created through this 

forced transition. This appears to still linger for her through the above quote suggesting that it 

is unknown how long it will take to fix such a rupture. This in turn may suggest that the 

process of acceptance of one’s experiences and challenges is ongoing.  
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  4.2.2 Subtheme 2: The seesaw of losing and finding friendships   

All participants reflected on their experience of making and losing friends and how 

this changed shape before and after the move. For instance, Aryana, Belinda and Roxanne 

were able to clearly express some of the challenges they experienced in the aftermath of their 

move. Aryana said: 

“I struggle with making ... making connections with British people, especially British 

people that have not had experience with European cultures in same way that some people in 

Oxford might have.” (Aryana, 3/78-81) 

Aryana seems to express the difficulty she experiences forming close relationships 

within the local host community after her move to the UK, especially with those who have 

not had any experience with other European cultures. Within this statement, as well as in 

other parts of her transcript, Aryana seems to express a lack of belongingness and feeling left 

out from the local community, partially due to her origins being different. This may be due to 

a feeling of being unwanted because of being different, as suggested by other quotes in her 

interview in particular with reference to experiencing feelings of being unwelcome after the 

EU referendum. There also appears to be a sense of disappointment and loss associated with 

this which can be felt through her indicating that it is a “struggle” making these connections, 

seeming to imply that she must try hard to do this and is often not successful. This quote, 

together with the other quotes discussed in Superordinate theme 1, seem to create a sense of 

experiencing a mix of disappointment, loss, and sadness at having to face this struggle.  

Belinda seems to relate to this in describing her experience as follows:  

“Whereas before that, I was, yeah, I was very shy with people I didn't know but I had 

my, as I said before I had my pack of people that I could be myself with, and I didn't really 

find anything like that when I came here, so that did make me get back into my shell a little 

bit.” (Belinda, 11/291-294)  
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In this quote, Belinda seems to reflect on being shy with strangers in her home 

country prior to finding her “pack” of friends. She elaborates on the idea of a pack in another 

part of her transcript and describes how this is a group of friends at school in her home 

country with whom she was very close. She seems to have lost the protection of this pack 

when she came to the UK, and this seems to have caused her shyness to come out. This may 

suggest that she is responding to a stressful new environment. This may create a 

subconscious response to revert to her natural predisposition of experiencing feelings of 

shyness, protecting herself from exposure to uncertainty. She appears to express 

disappointment at not being able to form the closeness of connections she had with her 

“pack”, expressed through the failure of not being able to find one in the UK, suggesting that 

she may not be finding a sense of security by continuing to have to operate without a pack. 

This may take away her capacity at this stage to establish strong connections and a sense of 

belonging, as she is having to concentrate on how to cope with not feeling secure.  This 

creates a sense of a similar struggle described by Aryana just above – both participants 

appear to be faced by an additional challenge presented by a stressful environmental factor of 

being foreign in a new country. This may require them to concentrate on and react to this 

stressor as a primary aspect, prior to establishing strong connections. In a sense, this suggests 

that both participants are learning to live and survive, rather than flourish in this point in time, 

as the environmental stressors they are faced with seem to leave them with a sense of threat 

they are naturally finding themselves reacting to.  

In a similar vain, Roxanne expresses her difficulties: 

“And that I feel like the first couple of years because I didn't really speak the 

language, and maybe, and then generally just felt a bit out of place. I kind of [pauses] 

struggled making friends (Roxanne, 4/82-84)” 
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Roxanne illustrates the difficulty she experienced initially on the transition to the UK,  

putting this down to not speaking the language. She then also makes, what seems like, a 

reluctant reference to the fact that she struggled to make friends. Like Aryana, Roxanne uses 

the word “struggle” suggesting that it was a challenging time for her in which she attempted 

or perhaps expected to make connections that would result in friendships, but experienced 

failure. Once again this appears to point towards a lack of belonging within the host 

environment of the UK, and like Belinda and Aryana, focusing her energies on facing the 

environmental stressor of a new place which may have taken priority to forming connections. 

Within her quote, Roxanne seems to be communicating a sense of discomfort and pain, 

evident through the hesitation within her statement and the pauses she took to express the 

struggle of making friends. This may be representative of her inner emotional turmoil which 

may now be slowly coming out.   

Belka and Eliza talk about their experiences of forming connections through a slightly 

different lens. Belka says:  

“And such kind of losses probably are less experienced by people who never moved 

and stayed and let's say in the city where they grew up, which is also beautiful as I think 

retaining childhood connections and taking them through life, this is something I didn't get 

the chance to. Ummmm, well, perhaps a few, but I understand that they're less serious than 

anyone I met here” (Belka, 13/282-288) 

In comparing her experience to that of her peers who didn’t relocate, Belka notices 

that for her peers who may have remained in their home cultures, they may have experienced 

the longevity and continuity of friendships and connections that start from childhood and last 

into later life. She seems to clearly identify that having that experience is something that is to 

be treasured, which she illustrated through describing them as “beautiful”. She also seems to 

clearly identify that she did not experience that, alluding to the loss of a “chance” of retaining 
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these connections. In other parts of her transcript, she makes a reference to it being a painful 

experience to realise that she no longer belongs to her childhood circle of friends. Belka 

concludes by diverting away from the sense of loss of the childhood connections to saying 

that the new connections she made after leaving her home country are deeper rooted than the 

connections she initially had and now lost. This appears to suggest that she experienced a loss 

which was then replaced by a deeper gain, perhaps indicating that she is describing a further 

step in her journey, given that her reflection on this journey appears to come with a sense of 

contentment and peace. As though the realisation that the loss of childhood connections also 

meant that she gained something deeper that couldn’t be experienced without the experience 

of relocating. Belka’s comparison seems to create a sense of balance and equilibrium 

compared to the descriptions shared by Aryana, Belinda, and Roxanne, suggesting that she is 

perhaps at a different stage of the process of her experience.  

Similarly, Eliza says: 

“So we would speak like English and French, but still like the, yeah, the people I was 

meeting, the friends I made, who are still my friends today. So I think, yeah, being at that 

time, like building those relationships are still, you know, the ones that I have today, and we 

were talking about it recently with some friends that we met, like, on my first day at school, 

or I remember them, you know, from their first day in the year after.” (Eliza, 3/67-68) 

In describing what it was like for Eliza when she first moved to London, she 

highlights how she seemed to make strong connections with her peers in the UK community 

and those friendships are still present in her life today. She seems to refer to still being friends 

with people she met in the UK on her first day of school. Through the neat summary, Eliza 

seems to create the impression of a balanced overview of how her experience of transitioning 

to the UK has led to her forming connections with people that have lasted a significant period 

and have reached a significant depth. Considering that in other parts of her transcript she also 
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alluded to difficulties she experienced as part of her moves, her summary within this quote 

creates the impression that she has reached as a sense of acceptance, fully embracing the 

advantage of being able to create the connections she has once she moved to London. She 

also appears to suggest that the connections she has formed here are with others who may 

have similar backgrounds as her through her description of them using multiple languages 

when communicating, suggesting that potentially there was a sense of commonality that may 

have permitted the development of a long-lasting connection. Like Belka, this may suggest 

that Eliza’s internal processing of her experiences may be at a further stage compared to other 

participants, because she is taking stock of what the experience has left her with and creates a 

sense of fulfilment of having this as part of her life.    

4.3 Superordinate theme 3: The turmoil of adolescence and choice  

This superordinate theme examined the participants’ reflections on how moving in 

adolescence played a significant role in their lives – due to the interaction of the move with 

the developmental stage of youth. It explored how participants noticed that significant 

emotions appear to be originating around this time. It also explores the concept of power and 

choice and how the lack of the latter can impact the experience of the young person.  

4.3.1 Subtheme 1: Intricacies of choice  

All participants identified that the choice of the move to the UK was not within their 

individual control – it was typically chosen for them as part of their families. The lack of 

power within this choice affected individuals differently and left a variety of effects. For 

instance, Roxanne states:  

“well I kinda just got told "we're moving" ... And then it happened. Yeah. Yeah. That 

was it.” (Roxanne, 5/116-117) 
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In response to how Roxanne feels about developing feelings of depression, she seems 

to make a focused and direct link to the powerlessness she experienced when she was moved 

from South Europe to the UK. She seems to be very clearly identifying that 100% of the 

power of the choice lay outside of her control, creating an impression that this was almost 

done to her. She refers to the move as an “it” that happened, and “that was it”, creating the 

impression that once that was done, the case was closed and there was no gradual transition 

from one to the other; she was simply transported to the other side. When I then asked her 

how this left her feeling she said:  

“Oh, I..uhh..I hated it [laughs]. For I think the first year... yeah (Roxanne, 5/119)”   

Roxanne reflects on experiencing this with a strong emotion of “hate”, creating a 

sense that she was very much against being forced to move and suffered the consequences for 

this. The language and descriptions she uses create an impression of a very black and white 

recollection of a before and after; with a very strong emotion of hate being associated with it. 

The brevity of both statements in answers to my questions also appear to communicate the 

sharpness and directness of the emotion she appears to associate with this move – she did not 

choose it, and she hated it when it happened. She talks in other parts of her interview of how 

her relationship with her parents was significantly badly affected because of the 

powerlessness she experienced in this choice. Roxanne’s choice of the word “hate” elicits a 

sense of a powerful reaction to the situation she found herself forced into. Taking this 

together with the negative effect on her relationship with her parents discussed in the second 

superordinate theme, this may suggest a sense of resentment that may have been incepted 

from the lack of choice she experienced at this stage.  

Eliza makes a similar observation in terms of her role within the choice of relocating:  
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“I've spoken about this a lot with people during COVID, because I had these 

conversations around Third Culture kids adapting to, to the situation, you know, in different 

ways. Because, yeah, my world has always been challenged, or, like what I took for granted 

has been taken away from me so many times, whereas people who've never had to move, like, 

they've never experienced, like, something so powerful happening to them against their own 

will (Eliza, 7-8/219-225)” 

On reflecting on how the experience of moving affected Eliza in comparison to her 

peers who didn’t have such experiences, she elaborates on how moving is something that is 

very powerful, presumably due to the loss of everything that she had been taking for granted 

up to this point, and specifies that that was something that was done against her will, creating 

an impression that she, like Roxanne, was forced into this choice. She appears to make a 

comparison to the Covid-19 pandemic and likens the adaptability she appears to have learnt 

through her experiences of moving to the sheer power of the pandemic and how this too may 

have led her to lose things that she may have taken for granted before. Such a comparison 

creates the impression that the powerlessness that Eliza experienced within the moves were, 

to her, of a truly global scale.  

Belinda was also able to reflect on how she was left feeling following the moves and 

the role she played in it:  

“I think the fact that I was very shy as a child, and kind of pushed into these situations 

where I'd have to potentially, let's say make a fool of myself, by speaking a language I didn't 

really know. Maybe that wasn't, that was definitely not very easy. And I think I'm a person 

who is not very outgoing. So making friends is not really something that comes naturally for 

me and being torn apart from different friendship groups and having to form new ones, was 

also a big challenge.” (Belinda, 10/275-281) 
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Belinda seems to reflect on how she may have immediately been at a disadvantage 

experiencing shyness as a child and then having to find herself in situations where she 

appears to have felt like a “fool” due to not being able to speak the language of the host 

country. This seems to create an impression that she was faced with noticeable challenges 

when she moved. She then appears to suggest that once again, there may have been an almost 

forced removal from her friendship groups in the way that she expresses being “torn apart” 

from her group of friends and of being “pushed into these situations”, creating the impression 

that the choice to go into the host country, the UK, was not her choice but rather something 

that she was forced into.  

Lily and Belka appear to reflect on their experiences using a longer lens which 

appears to incorporate a wider timeframe. Lily says:  

“I was so focused on my end goal that.... it was ...uh... a necessary evil kinda thing” 

(Lily, 4/90-91)  

Lily elaborates in her interview that her end goal was to get into a medical school in 

the UK, which is something that she aspired to from an early age. She thus seems to create an 

image of a determined series of steps that must be taken to get her to this goal. In referring to 

her move to the UK as a “necessary evil” she creates the impression that was not a pleasant 

experience, nor necessarily an experience she would choose out of her own accord. Rather, 

she creates the impression that the choice to get into medical school is what determined her 

move, and thus any difficulties or obstacles that come with it came as a package deal that she 

had to get through.  

Belka reflected:  
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“I think it was only after graduating University that I started realising "Oh 

well....so....[laugh] how did it happen .. the UK... I never chose it... I just came to [college 

name]” (Belka, 6/122-125) 

Belka appears to reflect on coming to the realisation that she somehow ended up in 

the UK as a retrospect which seems to have stayed unnoticed until after she finished 

University. She makes a clear reference to the fact that she never chose the country – she 

simply came to a specific college to do her studies. It seems that in “just” coming to a 

college, the significance of the choice of the country is somehow diminished which is what 

may have allowed it to stay unnoticed for so many years. Belka appears to recognise that she 

was not an active agent in the choice of the country that she ended up in. Her primary 

emotion appears to be that of surprise of making a choice without making a choice, 

suggesting that even a passive role is likely to lead to active considerations later.  

4.3.2 Subtheme 2: An important age 

Most participants reflected on how experiencing adolescence, when they moved to the 

UK interacted with how they felt about the move and its consequences.   

Eliza reflected as follows:  

“10 to 15 also I guess is the years here you really develop as a young adult and you 

your personality develops and things and that formative time was in the UK. So it's I built my 

big part of my identity in those years and in this environment” (Eliza, 17/510-513) 

Eliza reflects on the fact that she found herself in the UK at a critical time in her life 

when she feels she was developing as a young adult with her identity and personality 

forming. She appears to absorb her experience of those years into her identity today and thus 

creates the impression that it’s an integral part of her. In other parts of her transcript, she talks 

about her occupation being linked to her identity as a TCK, further suggesting a long-term 
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impact and a full integration of the experience within her sense of self. She appears to suggest 

that the age at which she experienced the move to the UK plays a significant role in the deep-

rooted integration of this experience within her personal identity.  

Belinda also makes a connection between the age at which the move is experienced 

and its ultimate impact in saying the following:  

“Yeah, I think it's obviously moving here. It was not just the only factor, but also the 

fact that you're going through adolescence. So it's also a big transition in your body and in 

your brain. And all of it is very, very intense when it's put together.” (Belinda, 4/102-105) 

Belinda talked about experiencing feelings of depression and on reflecting when this 

may have begun for her, she discusses the impact of the move. She appears to identify the 

move as a significant contributor towards how she found herself experiencing depression 

later, and she appears to make a very distinct connection between experiencing the move 

whilst in adolescence which may have created a very powerful combination due to the 

significant changes that occur in the brain and the body which are then combined with the 

social challenges stemming from moving countries in that age.   

Belka appears to reflect on how that age at which she found herself moving to the UK 

impacted her connections with others and says:  

“Second is that most of my close friends till this day come from the international 

college rather than from my home country. It happened that there was this shift, maybe it was 

because this was quite an important age, 17- 19, ummm and I felt that they were closer 

connections than earlier or later” (Belka, 6-7/99-104) 

Belka was reflecting on how the move to the UK had impacted her life and she 

appears to recognise that due to the age that she found herself in the UK, which she puts 

down to being between 17 and 19, she made particularly strong connections with her peers 
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resulting in friendships that are closer than others. She appears to have identified a shift that 

may have happened during that age, suggesting that there may have been an internal change 

that she experienced at that time, perhaps due to the internal developmental shifts occurring 

for her combined with her environment. Her surroundings may have created the right 

opportunity to develop significant relationships with her peers in this setting. This appears to 

be in line with Eliza’s and Belinda’s comments above which make references to the 

combination of adolescence and the experience of moving being quite powerful.  

Aryana says:  

“Ummmm, so yeah, I think it's the continuity versus the lack of continuity of that age, 

when you're just sort of cut off and moved somewhere else, I think it can be really jarring. 

And it can, depending on the sort of circumstances in the environment around the move, 

ummm, it can also be quite painful to get through, and it can be quite harmful ...ummm...in 

the long term.” (8/219-223) 

Aryana reflects on how moving at the age of the 17 may have impacted her overall, 

especially in comparison to her peers who did not have that experience. She seems to identify 

that the interaction of the person’s age with the experience of being cut off from the 

familiarity of the environment in which they have found themselves up to that point is very 

challenging. She appears to allude to a sense of roughness and shock in using the descriptor 

“jarring”, suggesting a significant turning point for that stage in life. She also seems to 

highlight the significance of the effects of this in specifying that the experience could be 

painful and have long term harmful effects. Like the others, she seems to point towards the 

age at which such a move is experienced as being a significant factor for how this experience 

affects a young person.  

4.3.3 Subtheme 3: The undercurrent of emotions 
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Four of the participants identified in their interviews significant underlying emotions 

that they were able to link to the experience of moving at the age that they did. They 

appeared to reflect on the fact that the emotions they experienced may have not been obvious 

from the start, but in retrospect may have become easier to label.  

For instance, Aryana creates a poignant illustration of how the experience of the move 

manifested for her:  

“Apart from the fact that I ate my own weight in ice cream and crisps and junk food 

because food is comfort. Ummmm, I'd created an alternative world in my head... (Aryana, 

6/159-161)” 

With this quote Aryana is illustrating how the challenges she experienced when she 

moved to the UK manifested for her in everyday life. She appears to allude to seeking 

comfort at this time and finding this in food, suggesting that she found herself in an 

emotionally challenging place. She creates the impression that she was going through 

something very difficult for which there was little guidance that she could access and thus she 

comforted herself through food. She further elaborates that she dealt with the challenges she 

felt through creating a vivid alternative world in her mind within which she would seek 

refuge. This creates the impression that she was experiencing significant pain, however this 

may have not been immediately obvious to her, as she reflects in other parts of her transcript 

how it was only in retrospect that she was able to reflect on what she was experiencing at the 

time and how this was pain that she was trying to manage.  

Similarly, Belinda seems to have identified a link between how she was feeling and 

the emotional experiences she has had:  

“So I struggle with episodes of depression, and think that some of it could be related 

to just my experience of moving to different places, which is something that I did like and 
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even I sought out but it's always a bit I don't know a bit traumatic. Maybe that's a strong 

word, but it is.” (Belinda, 4/92-95) 

  Belinda seems to paint a dichotomous picture of seeking out and enjoying moving 

around with the trauma of this experience. She creates a link between episodes of depression 

she experiences with these experiences of moving and clearly specifies that her experience of 

the moves were that of “trauma”. She almost excuses using such a strong descriptor for what 

on the surface may not be expected to create such an emotionally strong effect but seems to 

bravely admit that for her the experience of moving was powerful and that it may be linked to 

her experiencing depressive episodes, perhaps due to the significant changes in her 

environment and the associated challenges this presented her with. This creates a sense of 

enormity of the experience of moving at her age, which seems to have long lasting effects.  

Similarly, Roxanne says:  

“I think when I moved is kind of when I can pinpoint starting to struggle with like 

anxiety and depression, so I feel like that definitely had a big part in it.” (Roxanne, 4/80-82) 

Roxanne appears to make a very clear connection between her experience of moving 

to the UK with developing feelings of anxiety and depression. She seems to paint a definitive 

stance that suggests an almost causal relationship between moving with the subsequent 

emotions she finds herself struggling with. In the brevity of this quote Roxanne seems to 

create an impression of enormity of the burden she appears to be carrying because of her 

experience of moving and of the pain that it may have created for her. Like for Belinda, this 

may be due to the significant challenges she found herself facing due to the changes in the 

external stressors she experienced.  
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Eliza’s reflections seem to focus less on identifying specific consequences on her 

emotional wellbeing, but more on the connections and reflections she made in retrospect. She 

says:  

“part of me also has always, in the past used to be a bit resentful towards my parents 

for underlying, obviously, not directly because we're very tightly knit. But always a bit of like, 

ugh why did we have to move around so much.” (Eliza, 9/255-259) 

Eliza reflects on identifying feelings of resentment towards her parents for making her 

move. She speaks of her lack of choice in these matters in other parts of her interview, 

leading to an impression that the reflection of resentment may have been retrospective. She 

describes in her interview the challenges she experienced when finding herself in the UK and 

within this quote she seems to identify the underlying emotion – resentment – that may have 

allowed her to potentially place blame and find somewhat of an explanation for the 

difficulties she may have been experiencing. She interestingly makes a reference to the 

emotion of resentment being “underlying” because they are a closely knit family, creating an 

impression that such an emotion may not have been allowed out in the open. This suggests 

that it may have been an internal emotional battle Eliza went through on her own, without the 

close-knit support of her immediate family. At the end of her interview, she also makes a 

reference to exploring this resentment with professional help, further suggesting that this was 

a significant underlying emotion that may have manifested because of the move.  
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Chapter 5: Discussion and Conclusion 

In this chapter, I will discuss the findings of the research in relation to the original 

aims and objectives set out and how these are linked to existing research, organised through 

the discussion of each superordinate theme. I will then discuss the implications of these 

findings for theory, research, and clinical practice. I will incorporate personal and 

methodological reflexivity throughout and conclude with the limitations of this research and a 

conclusion.  

5.1 Superordinate Theme 1: The creation of me and my home 

5.1.1 Impact on personal identity formation 

All participants reflected on how the experience of coming to the UK during their 

developmental years had an impact on their sense of self. The process of such an integration 

was different for each participant, suggesting that they may have been at different stages of 

this journey. The participants’ reflections on the difficulties presented through their 

experiences of moving and the associated challenges this came with appear to be like those in 

the published research on this topic. For instance, Walters and Auton-Cuff (2009) found that 

the experience of transitioning between cultures led to their female participants experiencing 

the feeling of being different from others in their social milieu. In their biographical 

phenomenological study, their female participants spoke of generally feeling different from 

other people regardless of where they were living. They also spoke of typically discovering 

who they are not, prior to discovering who they were. This appears to be like how Belka 

referred to being different to her peers, and how Lily discussed how her experience of 

transitioning allowed her to stand out from her peers as though this was an automatic 

component of moving. Their stories were different to their non-TCK counterparts and that 
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created an immediate point of differentiation that required time, effort, and consideration as 

to how to overcome it.  

In a similar vain, the participants within this study made strong links to how the move 

to the UK affected their identity, something that has been reported in other studies. For 

instance, within the Moore and Barker (2012) study, some of their TCK’s appeared to 

integrate the experience of moving within their sense of self, developing multicultural 

identities that allowed them to fit in within many different cultures. Other participants within 

the same study spoke of having multiple identities that allowed them to feel accepted in two 

or more cultures and being able to adapt and shift identities, depending on the circumstances 

they found themselves in. Regardless of the strategy used, participants also reflected on 

struggling with finding a strong sense of belonging to any single culture.  

It may be suggested that the process of identity formation is a delicate and intricate 

one, and one that is likely to be dynamic in nature. Therefore, when Belka spoke of being 

surprised at how her peers didn’t appear to recognise how her story was different, this may 

have been an expression of how she had to find a way of integrating her identity as a TCK 

with that of a young female finding her way in life in the UK. She thereby may have been in 

the process of establishing a multicultural identity that allowed her to fit in with her host 

environment, at the same time as integrating the uniqueness of her story.  

Similarly, Roxanne and Eliza reflected on having to adjust between home and school 

– at home they spoke one language, at school another. Roxanne created the impression that 

she was in the process of figuring out how to adjust to these frequent cultural transitions and 

how to integrate them within herself. This may suggest that adjustment to such cultural 

transitions created an extra step within the process of identity development for Roxanne. This 

is like what Walters & Auton-Cuff (2009) found within the experience of their participants, 
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who appeared to be responding to how they needed to act and behave in the present moment, 

which is something that was a changing factor when they needed to adapt to the 

environments, they were findings themselves in. This may have taken precedence over 

identity development with their participants as the need to respond to the environment was 

more pressing.  

It could suggest also that the participants were at different stages of the process of 

building a multicultural identity and a global mindset, as the participants Mosanya and 

Kwiatkowska (2021) study suggests. This would suggest that with time and successful 

integration of multicultural identities, these individuals could be placed at achieving better 

well-being (Mosanya & Kwiatkowska, 2023) and a global mindset – permitting them to reap 

the advantages of having multicultural experiences such as enhanced cognitive skills of 

intercultural sensitivity and an expanded worldview (Fail et al, 2004; Pollock et al., 2017; 

Straffon, 2003).   

Tajfel (1981, 1982) developed the theory of social identity within which the social 

self is defined as an “aspect of an individual’s self-concept which derives from his knowledge 

of his membership in a social group (or groups) together with the value and emotional 

significance attached to that membership” (p.255). Accordingly, our cultural identity 

incorporates the idea that membership within a particular group is part of that person’s 

identity. Therefore, it may be considered that not knowing which cultural group one belongs 

to can lead to an obstacle in the development of the personal identity.  

Within the narratives of the participants in this study, they all referred to stepping in 

between cultures. It is therefore plausible that through these constant transitions, the 

participants are likely to have found difficulty in establishing a solid personal and cultural 

identity. Rezzoug et al. (2011) and Weise (2010) helpfully discuss how migrant children face 
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the challenge of having to create splittings on a topographical, temporal, spatial and 

ontological levels – referring to separation of family and school relationships (topographical), 

life before and life after the migration they experienced (temporal), how they behave in one 

place such as home, versus how they act with friends (spatial), and context within different 

cultural backgrounds at home and outside world (ontological). These splittings are needed to 

enable the young person to move between separate cultural worlds they are inhabiting but 

they can, at times, create confusion, uncertainty, and anxiety for the young person, as they 

may become mechanisms for psychological functioning in the form of ego splitting. 

Evolutionary psychology tells us that we are driven by social motives that include 

forming alliances, cooperating, and belonging to groups or tribes (Baumeister & Leary, 1995; 

Buss, 2015; Cassidy & Shaver, 2018; Gilbert, 1989, 1992, 2017, 2019; Neel et al., 2016). 

Social rank theory (Gilbert, 1989, 1992, 2005, 2015; Gilbert & Allan, 1998) tells us that 

when we find ourselves experiencing stresses such as social criticism, rejection, and 

putdowns that we cannot get away from, we may find ourselves demobilised into a 

depressive state as a form of an evolved strategy and solution. Social mentality theory 

(Gilbert, 2015) discusses how when human relating needs are thwarted this can lead to 

emotional and behavioural difficulties (Gilbert, 2015; Siegel, 2020; Slavich & Cole, 2013). It 

can therefore be considered that in the situation whereby our needs to belong to a group are 

threatened, this is likely to take precedence above other psychological developments, thus 

slowing down the process of personal identity development and requiring the individual to 

respond to the immediate threat of survival. It is possible that participants such as Roxanne 

and Belinda, who referred in their narratives of having trouble stepping in between cultures 

between home and school, may have been in the throes of responding to an immediate 

environmental threat of not knowing what group they belong to, or what their social reference 

point may be. This is likely to have taken precedence to discovering of who they are at this 
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point and impacting the development of their personal identities and the emotional turmoil 

that came out as being linked to these.  

On a personal level I was able to identify easily with the accounts that the participants 

shared with the need to step in between different worlds – as this is something that I 

experienced as a young person and still do today as I step between conversations with my 

parents or distant family members and the conversations with my husband and child or 

friends and colleagues. I therefore considered how I was likely to respond with selective 

attention to the narratives of the participants who shared their story with me. It’s likely that in 

hearing similarities in their stories to mine, I was potentially applying more significance to 

those that resonated with the feelings of identity struggles that I experienced and potentially 

applied more weight to these than others. This illustrates that in the process of this study it is 

impossible to separate my closeness with the topic and shows how my subjectivity and inter-

subjectivity with the participants may have impacted the findings of this study in placing me 

in the position of the researcher, a CP and a TCK myself (Gil-Rodriguez & Kasket, 2011).  

To establish as much bracketing as possible (Smith et al., 2009; Milton, 2010) and improve 

the validity of the study, I relied on supervision review, as well as peer review to check in 

regarding my findings.   

I also had to recognise that I often saw the challenges of the experiences that were 

shared by the participants, in advance of noticing the advantages. This is likely to have been 

driven by my own personal need for validation and normalisation of a seemingly positive 

TCK experience presenting with challenges that were hard to identify. Challenges of the TCK 

experience are also given more focus within published research on this topic (e.g. Walters & 

Auton-Cuff, 2009; Moore & Barker, 2012; Pollock et al., 2017) whilst the advantages of the 

experience, whilst often mentioned, are not usually given as much space. Accordingly, on 
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final reflection of research I had to recognise that my stance was also skewed and particularly 

alert to notice the challenges ahead of the advantages of the experience.    

 5.1.2 Sense of belonging 

Five of the six participants made explicit references to feeling as though they didn’t 

belong which they linked to the experience of moving to the UK. For some participants, like 

Belka, there was a very clear identification of being cut away from an original group of 

childhood friends, that she was removed from by virtue of having moved to the UK. For 

others, like Aryana, there was a clear reflection on how she felt cast as an outsider from a 

majority in-group of the host culture despite living here now for a significant period.  

Within existing literature, a sense of belonging can be considered from several 

aspects. From a social mentality perspective, we can gather that humans require to share and 

operate in cooperative groups and relationships, coordinate their behaviours and work 

together for common goals – giving rise to a sense of belonging (Gilbert 2015; Baumeister & 

Leary, 1995). A sense of belonging can be defined from several perspectives and includes a 

sense that comes about from building long term, stable and predominantly positive 

interpersonal relationships (Baumeister & Leary, 1995). Antonisch (2010) separates two 

parameters of belonging, one that refers to place-belongingness - referring to a “personal, 

intimate, feeling of being ‘at home’ in a place” and politics of belonging which is a 

“discursive resource that constructs, claims, justifies or resists forms of socio-spatial 

inclusion/exclusion” (p.645).  

The narratives within this study appear to accentuate that participants tried and 

struggled to make meaningful connections to physical places and to people to establish an 

inner felt sense of belonging. Belka, Lily and Aryana explicitly pointed out the difficulty they 

experienced with finding a sense of belonging with the geographical location of the UK. This 
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seems to be suggestive of how Antonisch (2010) discusses the sense of belonging indicating 

that at least an initial attempt is made by these participants to establish a sense of belonging 

with the geographical place and the discursive social construction of a socio-spatial inclusion 

by the host community (UK). de Waal & Born (2021) found that their TCK’s defined their 

belonging more in terms of personal relationships than in terms of geographical locations. 

This echoes what was explicitly referred to by Aryana, who talked of surrounding herself 

with friends who had similarly international stories to hers; and by Lily who talked of her 

friends around the world becoming “satellites” (7/189) whom she could fall back on at all 

times and this is what may have allowed her to feel “home” (7/190,197) wherever she went.  

Belka was able to specifically identify a cutting off a sense of belonging from her 

childhood friends when she returned to her home country and met up with them, reminiscent 

of narratives within the studies of Bikos et al. (2009) whereby their repatriated missionary kid 

respondents associated home with friends and the comfort in their host country rather than 

original home cultures.    

Similarly, the studies of Greenholtz and Kim (2009), Moore and Barker (2012), 

Walter & Auton-Cuff (2009) showed that their adult respondents found themselves being 

able to fit in with groups of people but didn’t feel a full sense of belonging to any; rather they 

found it easier to find a sense of belonging with other TCK’s.  

The difficulty with finding a sense of belonging led to four out of six participants 

explicitly mentioning the need to seek out continuous transitions, to find and solidify a sense 

of belonging, but often finding this difficult. For instance, Belinda spoke to seeking out 

moving around but simultaneously experiencing each transition as “traumatic” (4/95). This 

appears to validate the extensive discussion by Pollock et al., (2017) on the feelings of 

restlessness and rootlessness which appears to be pervasive within the population of TCK’s, 
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presenting further evidence in this case to suggest that such feelings of restlessness and 

rootlessness may be enmeshed with a lack of belonging that seems to have a relationship with 

transitions that TCK’s experience.   

5.1.3 Lack of a physical home  

In attempting to overcome a sense of not having the stability provided by a constant 

physical home, participants referred to looking to establish alternatives to this. Belinda spoke 

of looking to creating a home within herself, and Eliza mentioned attempting to compensate 

for not having a stable family home by trying to recreate this in her adult life through her 

work. Roxanne, spoke of not really having a home anymore because of her numerous 

transitions.  

These descriptions are like what has been reported in studies on the experiences of 

TCK’s. Nette and Hayden (2007) found within their study of 9–11-year-old children who 

experienced a globally mobile childhood that they had a sense of belonging but struggled 

with identifying a specific place of belonging. de Waal & Born (2021) also identified within 

their study that their participants translated their understanding of home into their significant 

relationships, especially those with their family members, rather than a physical place.  

From a TCK perspective this appears to make sense, given that TCK’s are likely to 

experience many transitions in their life, thus it may become difficult to create a strong sense 

of connection to a physical ‘home’. Instead, often, the constancy in their lives is the 

relationships they have, often with their immediate family members. This therefore suggests 

that the previous findings on this topic are further corroborated with the narratives shared by 

the participants within this study, implying that within the trajectories of TCK’s there is an 

important emphasis on the relationships that are formed as part of their transitions, since 

these compensate for a loss of a constant physical home.  
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5.2 Superordinate Theme 2: Meaningful connections 

5.2.1 Connections with others 

Participants made specific references to the impact on the move on their relationships 

with their family members, as well as with friends. Each aspect is considered.  

Family. Five out of six participants spoke of how their move to the UK impacted their 

relationships with their families. They reflected on how the familial support they felt during 

the move(s) from their families was very important. Eliza made specific references to her 

family as a strong support unit; and Belka and Aryana specifically noticed how their 

relationships with their parents strengthened because of the moves they experienced. This 

corroborates the findings published from other studies on this topic who found similar themes 

emerging within their TCK participants. For instance, de Waal and Born (2021) found within 

the accounts of TCK’s who took part in their study that they tended to relate the idea of 

belonging to a strengthened relationship with their immediate family members, potentially 

due to the constancy that their family presented being there as they transitioned through 

geographical locations. Similarly, Bikos et al. (2009) found that the strength of family 

relationships became one of the most important factors of support for their participants when 

these went through repatriation experiences. The takeaway from this suggests that the nuclear 

family can be strengthened through an experience of moving, however it appears that the 

nuclear family needs to be there as a support system with intention, as specifically referred to 

within Eliza’s description of her family – “because my parents have purposefully created 

that as a safe space and as a safety net, for us wherever we went” (Eliza, 17/526-527).  

This is in line with attachment theory (Bowlby, 1973) which suggests that when we 

leave things that are familiar to us, this is a natural clue to danger which can activate 

attachment patterns that encourage us to interact with people who make us feel safe (Juang et 
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al., 2018). Accordingly, in the case of the Eliza, Belka and Aryana it seems that they reached 

out to their family, suggesting that these are the secure relationships they have in their lives, 

which in turn allowed them to feel safe during a potentially stressful time. This could indicate 

that despite the difficulties of a stressful experience, these individuals were able to rely on 

and strengthen their secure attachments, which in turn can have a positive effect on their 

future relationships (Juang et al., 2018).   

Friendships. Another aspect that became evident in the narratives of my participants 

was that of the friendships that were formed with others. Belka reflected on how the 

connections she made after the move to the UK, within the international college that she 

found herself in, were stronger in power and duration than the friendships she had before that. 

Similarly, Eliza remarked that the friendships she formed after the move to the UK lasted to 

the present day indicating the longevity and depth of the connection. In both instances, these 

friendships were formed within an international community, suggesting that they were 

created with individuals with similar life stories to those experienced by Eliza and Belka. 

Choi and Luke (2011) found that their participants struggled to make friends with non-TCK’s 

but found it easier to make connections with TCK’s. Kwon (2019) found that TCK’s prefer to 

build relationships with others from similar backgrounds to them. Studies on TCK’s 

conducted by Firmin et al., (2006), Lijadi and van Schalkwyk (2014), Smith and Kearney 

(2016) also support that idea that for individuals who identify as TCK’s forming relationships 

with other TCK’s may be easier than with non-TCK’s.  

Roxanne, Belinda and Aryana all eloquently expressed that they struggled with the 

ability to make friends. This is similar to what has been reported in other studies on TCK’s 

struggling with forming friendships (e.g. Choi & Luke, 2011; Walters & Auton-Cuff, 2009) 
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From a biological perspective, we are physiologically set up to create social 

connections to thrive (Crosier et al., 2012; Hostiner et al., 2014) and thus it makes sense that 

when these connections are not formed, individuals are likely to express unhappiness because 

of that.  

Belinda and Roxanne also spoke specifically of experiencing feelings of shyness in 

conjunction with narratives on forming friendships, creating a sense in my interpretation that 

this inherent quality of their personality may have been forced out because of the difficult 

environment they found themselves in. This can be formulated in line with the diathesis-

stress model (Monroe & Simons, 1991; Zuckerman, 1999) that suggests that some individuals 

due to a vulnerability in their behavioural and/or temperamental physiological make-up may 

be disproportionately more likely to be affected adversely by an environmental stressor, such 

as a difficult life event. It may be considered that the move to the UK created a challenging 

environment for the participants, thereby creating a negative environment, which may have 

led to a natural predisposition to experience feelings of shyness to come out in a way that 

may have been hindering when attempting to make social connections. It is therefore 

necessary to consider the importance of such an impact on the trajectories of TCK’s when 

planning for or assessing such transitions. Whilst we cannot generalise the findings from the 

experiences of these TCK’s to all individuals who have such transitions, it is nonetheless 

important to consider and plan for the potential negative impact that may arise because of 

having an environmental stressor such as an international transition at a specific time in life. 

This is because such a life event may interact with an underlying predisposition for an 

expression that may impact that individual in a negative way. Being prepared for this is likely 

to create accessible opportunities for safe space of expression of such emotions and/or 

behaviours, their validation and normalisation, which are likely to be helpful tools in 

overcoming such difficulties.     
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5.2.3 Losses 

The participants appeared to experience losses that felt highly significant to them, but 

which they noticed were not likely to have been experienced by their non-TCK counterparts. 

Specifically, Belka identified that she lost her childhood connections and reflected on how it 

seems like a “beautiful” (13/285) thing to be able to carry such a connection through life. 

Eliza made specific remarks at being taken out of an environment she was used to and have 

everything she knew taken away from her; and Belinda spoke openly about the loss of her 

pack of friends, which she did not find again after the move. Roxanne made a painful 

reflection on losing a relationship with her parents and a family home because of the move to 

the UK.  

Hidden losses are somewhat referred to in existing literature (Gilbert 2008; Smith & 

Kearney, 2016) and range in very individual experiences from losing material possessions 

that cannot be taken on the move, to losing pets and human connections. Unprocessed grief, 

and lack of validation and identification of such a process is something that can lead to 

understandable emotional pain and confusion. Participants made references to spending time 

reading about the topic of TCK’s which allowed them to consider and reflect their own 

processes and may have been an example of validation and a process of grief coming into 

effect.  

In analysing Roxanne’s transcript, I felt a deep sense of sadness which was not as 

apparent with other participants. At a certain point within the interview Roxanne made 

references to experiencing depression and anxiety and seeking psychological help; and of 

experiencing great sadness because of a broken relationship with her parents. She made a 

reference within the interview at being left alone for a few weeks when her parents made a 

decision to move back to their home country after coming to the UK, but Roxanne decided 
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not to go with them and was, in my interpretation, left behind. This created a sense of panic 

and unease within me as I felt myself switch into therapist mode and mentally began to assess 

risk and any past safeguarding concerns. I was aware that the interview was at risk of turning 

into a therapy session, but also found it impossible to ignore my therapeutic skills and 

intuition, highlighting my own confluence of being a researcher and a practitioner.  In 

engaging in personal reflexivity (Willig, 2013) after the interview and during the write-up 

process and keeping a reflective journal (Kasket, 2013) allowed me to process what may have 

sparked a stronger emotional response to Roxanne’s story compared to the others. Roxanne 

shared that while she appreciated the positives that came out of her experience of 

transitioning between countries, she felt that overall, the experience was a negative one for 

her and I interpreted that she was likely to have felt like she would have had an easier time if 

she had not moved. This is a conclusion that I have pondered for myself many times, which is 

something that may have connected me to her story and allowed me to interpret and feel the 

sadness in her words. While my own conclusions and assessments of my story is an ongoing 

process, the process of this research has allowed me to see that my identity as a TCK is 

enriched by my identity as a CP, which enables me to introduce clinical skills of formulation, 

analysis, and interpretation to arrive at a more nuanced standpoint.  

There is an implication for CoP as a profession to recognise the importance of the life 

stories of TCK’s, as the ‘simple’ process of speaking about the experience appears to have 

created a significant moment for these six individuals to reflect and assess their own life 

stories, and potentially start the process of validating their feelings and losses. I do also 

acknowledge that in agreeing to take part in this study, these participants may have seen the 

interview as an ability to talk about something that there may have been little other 

opportunity to do so, therefore loosely engaging with a psychological process. This highlights 

how their motivation to participate influenced the nature of this sample and the findings.   
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Taking into consideration the impact that speaking of their life stories has created for 

the participants in this study, it is important for us to consider as a profession that a life event 

such as a move, especially at a particular stage in life (e.g. adolescence), may have a 

multifaceted impact on that individual from the perspective of the hidden losses that they 

experienced, as shown in this study and in others (e.g. Gilbert 2008; Smith & Kearney, 2016). 

This suggests that being aware of this creates an opportunity to provide spaces for individuals 

to recognise and acknowledge such events in their lives and create a space of processing 

these.    

It is also important to acknowledge that there isn’t currently a large pool of published 

research that has found themes around the notion of hidden losses as part of transitions in the 

journeys of TCK’s, it is therefore an avenue that is worth studying further, given that loss is 

closely intertwined with grief – a process that may need to be considered and addressed as 

part of a journey of an individual who identifies as a TCK through the safe space of 

normalisation and validation.  

5.3 Superordinate theme 3: The turmoil of adolescence and choice  

Within this superordinate theme the impact on the emotional and psychological 

effects on the participants became apparent. This was significantly influenced by the effect of 

choice that the participants felt they didn’t have within the decision-making process of 

whether to undertake the move, as well as timing of it coinciding with the experience of 

adolescence. These factors are intrinsically intertwined, but equally important and are 

discussed below individually.  

5.3.1 Role of choice 

Five of the six participants made explicit references to not choosing the move the UK, 

but rather being forced into it by virtue of familial situations. Roxanne’s voice was the 
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strongest when it came to articulating the lack of choice she experienced when moving to the 

UK, in that she explicitly stated that she was told her family was moving and then it just 

happened, creating an impression that her role within this process was minimal. She very 

succinctly described hating being forced to come to the UK and revealed that her relationship 

with her parents broke down because of this.  

These narratives support the idea that as children or young people, TCK’s are 

involuntary migrants, however they are not in the same category as child refugees or asylum 

seekers – who are the traditional target groups looked at in research on involuntary migration. 

The involuntary aspect of their transition differentiates them from other migrants as well as 

from their parents undergoing the same transition, since the parent(s) choose the move. This 

places them into a category of their own, where, once again, they don’t fully fit into any 

standard model. However, the importance of choice is something that requires to be 

considered as the power imbalance that is created through the absence of this volition is 

something that is likely to contribute to how these individuals feel. Literature on forced 

migration, which focuses on migrating for safety and addresses the plights of refugee and 

asylum seekers, suggests that the lack of choice within situations where the migration 

becomes involuntary can be equated to increasing the acculturative stress that may be 

experienced during this time referring to many stressors resulting from cultural, social and 

psychological changes (Berry et al., 1987; Weiss, 2010). Specific literature on TCK’s doesn’t 

appear to address the role of choice within the experiences and trajectories of TCK’s yet this 

has come out as a salient factor within the experiences of the participants who took part in 

this study.  

It may be considered that the lack of choice arising from the move(s) that TCK’s 

experience may be something that could contribute to a phenomenon that may be akin to 

trauma in particular circumstances. Belinda specifically described that each move that she 
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experienced was “a bit traumatic” (4/95), and while the nature of a qualitative methodology 

such as IPA doesn’t translate into generalising the emergence of this theme to a wider 

population, it does create a starting point at looking at the aspect of choice within the 

trajectories of TCK’s. It could be considered that in experiencing the stress of the move that 

is without their choice, these young people may experience increased vulnerability – referring 

to the state of least resistance to harm and aggression (Weise, 2010) which may impact that 

person’s psychological functioning in that developmental stage. Literature on forced 

migration, especially in traumatic circumstances, suggests that increased vulnerability 

because of trauma may increase the risk of psychological disorders throughout life (Rezzoug 

et al., 2011; Weise, 2010).  

From the perspective of forced migration, Vingevogel and Verelst (2020) discuss how 

the forced migration process involves, sometimes repeatedly, altered settings, frameworks of 

reference, role expectations and living conditions, which instil disequilibrium and necessitate 

adaptation. There is likely to be an impact on the individuals’ sense of self, personal identity, 

and sense of belonging. There is also an aspect of unpredictability and uncertainty (Schiltz, 

2018) as life for forced migrants becomes spatially and temporally undetermined. The lack of 

choice is likely to also add to the destabilisation resulting from the normal processes of 

development and come at a time when the young person essentially experiences the loss and 

overt or covert need to process the passing childhood and the loss of the home country 

(Volkan, 2017). 

Younger people tend to be more flexible to adjustment, however, are also at a higher 

risk of developing mental health disorders (Bhugra, 2004). This presents a risk of relational 

struggles caused by intergenerational gaps, different integration speeds and changing family 

roles (Deng & Marlowe, 2013; Hynie et al., 2013; McCleary, 2017). Because of the 
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disconnection, dissonance and adaptation involved in the passage over different societies, 

transition may be a distressing events and lead to mental health disturbances (Schiltz, 2018).  

The trajectories encountered by forced migrants such as refugees and asylum seekers 

are not the same as those of TCK’s, however, the literature on forced migration creates a 

starting point for formulating the hypothetical experiences of TCK’s. In utilising the 

biopsychosocial model, which incorporates biological, psychological, and social perspectives 

of the individual’s experience, together with the 4P’s model, which looks at chronology and 

aetiology based on predisposing, precipitating, perpetuating, and protective factors, it is 

possible to start creating a nuanced conceptualisation of the TCK experience (Henderson & 

Martin, 2014).  An example of such a formulation can be seen in Table 3 below.  

Table 3  

A hypothetical formulation of a TCK experience   

“P” characteristic Biological Psychological Social 
Predisposing  
“Why at risk?” 

Familial history of 
mental health 
disorders; 
predisposition to 
increased stress 
experience 

Temporary 
separation from 
familiar figures, 
settings and close 
relationships (e.g. 
school, friends, 
family members) 

Removed from 
home culture, 
network, and society 

Precipitating  
“Why now?” 

Limited biological 
resources due to 
increased stress and 
developmental 
changes occurring 
naturally  

Grieving loss of all 
things familiar. 
Experiencing 
distress at being 
“forced” to move 

Acculturation stress, 
starting new school 

Perpetuating 
“Why still?” 

Focus on social 
adaptations, lack of 
focus on biological 
needs 

Coping skills limited 
due to lack of 
acknowledgement of 
experience, external 
social factors 
needing immediate 
attention and taking 
focus away 

Difficulties with 
establishing social 
networks, feeling 
“different”, 
difficulties with 
language 

Protective 
“What to rely on?” 

Now aware of 
accessible resources 
and personal 

Access to resources 
to improve adaptive 
coping skills 

Familial support, 
community support  
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motivation for 
follow up 

 

Note – Adapted from IACAPAP Textbook of Child and Adolescent Mental Health (Henderson 
& Martin, 2014).  

Creating such a formulation presents a starting point to bringing into awareness the 

complexities of the experiences that TCK’s may have and how this may impact them. This 

allows us to create a resource for a quicker adaptation process and a lessening of the possible 

acculturative stress experienced by some TCK’s.  

The consideration of how TCK’s are impacted also leaves an implication for CoP as a 

profession to consider the significance of choice within the life stories of young people, as 

this is something, in the narratives of these participants, that played a role within how they 

interpreted their life events, and equally there will be other aspects in life where a young 

person has little or no choice in a significant decision – how do we, as a profession, then 

consider the impact of this on them as a person?  

TCKs’ unique trajectory places them in a category whereby they experience being 

‘different’ to both their peers and their families – as their position within the family didn’t 

allow them to choose their trajectory. This therefore echoes the findings of existing research 

on the experiences of TCK’s whereby they voice feeling different and articulate the effects of 

this which includes struggles with forming their identity, difficulty in establishing lasting 

friendships or establishing a sense of belonging (e.g. Bikos et al., 2009; Choi & Luke, 2011; 

Cranston, 2017; Moore & Barker, 2012; Walters & Auton-Cuff, 2009). 

My interpretation and reaction to the lack of choice expressed by the participants 

changed throughout the analysis process. Initially, the idea that these individuals didn’t 

choose to move was not at a forefront of my awareness – it was a given that as children – 

these individuals, and myself, did not make the decision to move countries, this was made by 
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the parents. Now, at the end of the research process, this power imbalance feels a lot more 

apparent. I also find myself reflecting on my own story which, now, differentiates me from 

my participants. My choice to go back to my home country is currently being taken away 

from me – by war. It thus creates a stronger connection to my experience as a young person 

who did not choose if or where to go, and a stronger connection to my participants’ accounts 

on their reflections regarding choice. Undoubtedly, this likely impacted the subjectivity of the 

research process, which is why the suitability of IPA as a method of analysis is once again 

highlighted since it recognises the integral role of the researcher in the process of analysis 

and required transparency and personal reflection of the process (Smith et al., 2009).  

5.3.2 Adolescence 

Five out of six participants reflected specifically on the significance of experiencing 

adolescence at a time when they found themselves transitioning to the UK. The narratives 

indicate the interaction of the physiological and emotional changes occurring in the age of 

adolescence creates a particularly stressful environment to an internal challenging process of 

change.  

Adolescence is, in its nature, a significant developmental stage which involves 

physical and psychological changes (Hettich et al., 2020). From the perspective of Erikson’s 

developmental model, it makes sense that a transition to a new country and culture would 

have an impact on the internal development of the individual, since in adolescence peer 

relationships begin to have more significance during this stage while the salient ties to 

families still retain their importance (Kerpelman & Pittman, 2018). In the case of TCK’s, 

they find themselves within a new environment with new peer relationships as well as altered 

familial ties due to parents also going through a transition and likely separation from more 

distant family members.    
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Migration literature shows that the acculturation stage (Berry et al., 1987; Weise, 

2010) is a complex process, it can be assumed that such a process for adolescents and 

children can be even more complicated as it is compounded by the internal psychological 

development occurring at the same time which could arguably make them more vulnerable to 

the external environmental changes taking place (Weise, 2010). It is therefore plausible to 

suggest that cultural and geographical transitions during this time can significantly affect 

personal psychological development of that individual. Immigration literature on children 

also helpfully points out how migrant children face the challenge of building a bridge 

between their parent’s home culture and the host culture and find a way of processing this 

and communicating this with their family members (Weise, 2010). One of the founding 

characteristics of TCK’s is the concept of such a ‘bridge’ – the interstitial third culture that is 

created within the experience of that individual (Pollock et al., 2017).  

All participants identified how the effects of their transitions were something that 

impacted them long after they occurred, often forming significant aspects of their meanings 

of self and identity. This too is in line with findings within migration literature that tells us 

that the consequences of moves – voluntary or involuntary can manifest long after the events 

and can affect the entire family (Weise, 2010). Roxanne specifically referred in her account 

to the lasting effect of the move to the UK on the relationship with her parents – she didn’t 

feel like she had a home and felt that her relationship had changed for the worse with no 

indication of a change. This is somewhat reminiscent of the findings of Long (2020), who, in 

her study found that TCK’s can often grow up with a disrupted sense of temporality – not 

sharing the same sense of time as family members, and not having the same continuity as 

their peers, siblings or parents due to their numerous transitions and immersions into different 

worlds while in the process of developing in the age of childhood and adolescence.  
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It is therefore necessary to consider how we can better support and prepare people 

who experience the combination of external environment stressors created by a move with 

the internal process of change presented by adolescence. Acknowledging that this can be a 

stressful combination is an important first step, as well as educating health care providers and 

others the potential negative effects that such a combination can have is necessary. This is 

likely to better prepare and provide the required support to the individuals who experience 

such transitions and who may then find themselves experiencing any negative effects that 

may be linked to this.   

5.3.3 Emotional and psychological response  

The interaction of adolescence with the lack of choice when deciding to move as well 

as the other factors within an act of transition create a melting pot of emotional and 

psychological responses that all participants spoke about. Aryana spoke of turning to food for 

comfort and dramatically increasing her intake of this without realising the connection to the 

emotional pain she was experiencing until much later. Belinda and Roxanne made specific 

connections to experiences of depression and anxiety with when they moved to the UK; and 

Eliza referred to feelings of resentment towards her parents that built up in her over time for 

which she later sought psychological support with.  

Literature on TCK’s suggests that emotional responses linked to the moves can range 

significantly in their expression, giving examples ranging from low self-esteem, (Hoersting & 

Jenkins, 2011) to depression (Davis et al., 2010; Hervey, 2009; Smith & Kerney, 2016) to 

feelings of suicidality (Walters & Auton-Cuff, 2009).  

Theoretically, we have seen that when individuals seek but are unable to form lasting 

positive relationships with others, they can become vulnerable to high levels of distress and 

mental health problems (Hostinar et al., 2014). As discussed in this chapter, and referred to 
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throughout the analysis chapter, participants within this study referred to struggles with 

making friends and became aware of losing connections to friendship groups they already 

had.  

Wesselmann et al. (2013) have shown that even in instances when individuals are ‘left 

out’ of computer games this can lead to changes in mood and self-esteem. Gilbert (2015) 

discusses how considerable research has shown that when individuals feel disconnected from 

their groups and networks, they can experience a sense of isolation and loneliness leading to 

emotional and mental distress. Cacioppo and Patrick (2008) reviewed a vast literature on 

what they called ‘the human need for connectedness’ and to demonstrate how loneliness can 

be associated with a wide range of emotional and mental health problems. Participants in this 

study referred to feeling different and isolated within their experience and struggling with 

feelings of not belonging as well as uncertainty in personal identity, which can all contribute 

towards feelings of emotional distress.  

Further, research on migrant children has shown that because of migration, children 

can experience increased levels of psychological distress (Lavik et al., 1996; Mollica et al., 

1993; Resnick et al., 1993; Vrana & Lauterbach, 1994). It is therefore understandable that 

experiences shared by these participants demonstrate the emotional pain they experienced 

and, while from the idiographic standpoint of IPA this cannot be generalised, it nonetheless 

creates a platform from which we can consider further research on the mental and emotional 

impact of these moves on young people.  

It also important to consider advantages that may arise because of and following the 

difficulties expressed and interpreted by me within the accounts of these individuals. 

Recognition of challenges that were interpreted by me within the sample of these TCK’s is an 

important first step in understanding, normalising, and validating the experiences of these 

Commented [AM27]: Consideration of advantages of the TCK 
experience, as per Dr Flothmann's and Dr Cucchi's feedback.  
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individuals. It is also an important building block from which it could be hypothesised that 

upon resolution of the identified stressors and challenges, it is possible and, in some cases, 

likely, that post traumatic growth can happen and likely create a new skill set, as well as an 

expanded global mindset for some TCK’s. Post traumatic growth is defined as “positive 

psychological change experienced as a result of the struggle with highly challenging life 

circumstances” (Tedeschi & Calhoun, 2004, p.6). The positive changes that are referred to 

within this definition are: improved closeness in relationships; awareness of new possibilities 

in life; a sense of increasing personal strength; positive spiritual change; and increased 

appreciation of life (Acar et al., 2021). Research on immigrants and refugees has shown that 

such psychological changes have been observed within these groups of people (e.g. Kira et 

al., 2013; Hussain & Bhushan, 2011). Furthermore, research on TCK’s has shown that the 

TCK lifestyle does lead to many advantages which include positive diversity beliefs (de Waal 

et al, 2020); and intercultural literacy, adaptability, and flexibility (Stokke, 2013). Previously 

mentioned research by Mosanya & Kwiatkowska (2021, 2023) also shows how the 

advantages stemming from the global mindset that can be linked to the TCK lifestyle can be 

linked to improved well-being and an integrated multicultural identity. Participants such as 

Lily readily identified how they are able to feel connected to many friends across the world 

and made a reference to having “satellites” (7/189) of friends all over the world, suggesting 

that she may have been at the stage of reaping the benefits of her unique experience and 

lifestyle.  

On a personal reflection, I did not readily interpret the advantages that my TCK 

participants may have been alluding to when retelling their stories. This may have been 

because of an internal drive to shine a light on initial challenges they, and I, may have 

experienced. I think I was driven to give attention and space to challenges that may be 

typically overshadowed by the seemingly positive situation whereby people are presented 
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with a positive opportunity to live and work in a new country. I recognise also that I may 

have been influenced by the trauma of war that was, and is still, taking place in my home 

country. This naturally alerted my threat system to be on guard and view examples of being 

taken away from a home culture as a potentially difficult event. With time and further 

reflection, I can put a little distance between myself and the negatively skewed interpretations 

that may have surfaced at the time. This demonstrates the constant dynamic in the process of 

understanding how people’s experience shape their reality and hopefully allows me to 

become a more congruent CP.   

5.4 Implications for practice 

This study highlighted the intensity of the experiences undergone by these 

participants and found support for other studies on the subject area of TCK’s. It also pointed 

out how there is little academic literature on the aspects of choice and losses that TCK’s may 

experience.  

At present, there is no structured approach to consider what is the importance of the 

migration pattern combined with the life stage of the individual when a client enters a therapy 

room with a mental health professional. It is therefore important to bring awareness to the 

wider community of mental health, business, and educational professionals how a life 

trajectory of someone who identifies as a TCK may impact them from an emotional and 

psychological perspective. It should also be considered what preparative steps can be taken to 

provide individuals who undergo this experience with support to integrate and process in a 

beneficial manner.  Education and awareness of the concept, and the impact of the trajectories 

and the acculturative stress that may result should be brought into awareness through 

educational seminars and open forums created by schools, universities and business 

organisations that host many international families. General Practitioners should be made 
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aware of the potential stress and associated emotional upheavals recent TCK’s may 

experience so that they can represent a first contact, a source of information, providing a 

point of help that TCK’s can access and ask for support in processing such an experience. 

This would hasten the process of acceptance and integration and improve the likelihood of 

TCK’s asking for help.  

Additionally, mental health professionals should be made aware of the possible 

challenges that TCK’s may experience which would enable them to consider the type of 

therapeutic support that may be beneficial in such cases. A hypothetical formulation as 

suggested earlier (e.g. integration of the 4P’s and the biopsychosocial model, adapted from 

Henderson & Martin, 2014) can help facilitate the understanding of what the process the 

TCK’s may be facing. Focus on loss and grief is likely to be helpful in creating open lines of 

communication and allow for processing of grief (e.g. Ferow, 2019). TCK’s are also likely to 

benefit from cognitive restructuring techniques aimed at increasing their perception of control 

in certain situations. This may promote TCK’s to adopt problem-focused coping strategies  

 (Keeton et al., 2008). 
 

It is also important to consider that alongside the challenges there are numerous 

advantages experienced by TCK’s, such as, for instance having an integrated multicultural 

identity and global mindset (Mosanya & Kwiatkowska, 2021); increased tolerance (Gerner et 

al, 1992) and reduced racial prejudice (Viser 1986). It is also possible that suitable 

recognition, normalisation, and validation of the challenging side of the experiences TCK’s 

have can then serve as a building block to build and create post traumatic growth leading to 

further enhanced coping strategies.  

Further research is necessary to consider more clear-cut aspects that play a role within 

the trajectory of a TCK or anyone who loosely falls into this or similar category. Such as: 

Commented [AM28]: Reflection on clinical implication of 
findings to take into consideration initial blind spots and advantages 
of the experience as per Dr Cucchi's report.  
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-  what is the impact of choice within the life story of someone who has a life trajectory 

that falls within the definition of a TCK?  

- Would there be any links to their emotional and psychological health?  

- What aspects of grief and loss are evident within the experience of TCK’s?  

Additionally, it is necessary to consider the robustness of the definition and its 

suitability for the purpose of academic research. The definition of who is a TCK was updated 

by Pollock et al. (2017) as discussed earlier. However, the implications of this update have 

not been considered as for those individuals who may have self-identified as TCK’s in line 

with the older definition, but do not fall within the new definition, this identity has been taken 

away in an abstract fashion – without their choice. The arbitrary change to a definition does 

little, at this stage, to standardise the sampling procedures from an academic perspective and 

it needs to be considered how this may be improved to create consistency within this 

research.  

5.5 Limitations of the study 

The findings of this study are limited by several factors. Firstly, all participants 

recruited were female, no male experience was captured. While the qualitative lens of IPA is 

not one suited to generalisation, and therefore is it not intended nor possible to extend the 

findings of this group to all individuals falling within the definition of TCK’s, it would 

nonetheless have been a valuable addition to the study to capture an experience from 

someone who identifies with a non-female gender. This may have been an interesting 

addition that could add an extra layer to the conceptualisation of the experience, given that 

research tends to suggest that males and females have different prevalence rates of mental 

health disorders and expressions of how adjustment to migration is exhibited (e.g. Bhugra, 

2004).  
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Secondly, self-selecting nature of participants means that they volunteered to speak 

about their experiences, while having no obligation to do so. This may suggest that the 

experiences captured within this study may have attracted participants who felt the need to 

think and speak about their identity, and who may have already registered the concept of 

TCK’s whilst on a personal journey of self-discovery. This is further supported by the fact 

that the advertisements used for the study used the term “third culture kid”, thus suggests that 

the participants were likely to be familiar with it. It may suggest that this may have been a 

group of people who did indeed experience struggles that they were able to connect to their 

experiences of moving, or at least registered their experience of moving as a significant event 

in their life. The study therefore may not be reflective of experiences of TCK’s who didn’t 

struggle with their migration patterns and who mainly experienced advantages resulting from 

their experience. This may therefore skew the representation of how the experience of 

moving during developmental age may affect an individual, for instance if the individual’s 

takeaway from the experience was primarily positive or not significant enough to register as 

one worth reflecting over.  This may have also added to the general tendency to notice more 

challenging aspects of the experience within this study in favour of the advantages that the 

participants may have experienced. It is worth considering this when working therapeutically 

with TCK’s - the therapist needs to be aware of there being both challenges and advantages 

potentially being present as part of this migratory experience; and, that the challenges may 

need to be worked through to then fully embrace the advantages that may come about.  

Thirdly, as discussed in the Critical Literature Review chapter of this thesis, the 

definition of TCK’s that this study relied on looked at individuals who came to the UK 

between the ages of 10 and 17 and spent a significant part of their developmental years 

outside their country of birth, however there was no strict criteria in place to say that 

individuals must have done so in line with their parents’ choice of work or study; and there 

Commented [AM29]: Additional reflection on not seeing 
advantages and having a skewed view as per Dr Flothmann's and Dr 
Cucchi's reports. 
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was no strict criteria as to how long they must have spent abroad. It would be beneficial in 

future research to consider how the standardisation of the TCK definition would help with the 

research process on this topic and interesting to consider whether there is an impact on such 

an experience if it comes about because of a parent(s)’ choice of work or study rather than 

any another reason – this angle of the experience was not part of the interview schedule in 

this study and no specific questions were asked about the reasons as to why the parents chose 

to move, thus this could be an aspect that may be worth exploring in future research to further 

build a more nuanced conceptualisation of the experience since this could give a better 

understanding of the familial systems and how the individual TCK’s experience of the move 

may be impacted through the parent(s)’ choice.  

It should also be considered that the age at which the participants gave their 

interviews varied (ranging from age 20 when their move happened at age 13; to age 36 when 

their move happened at age 17). It may therefore be considered that the individual process for 

making sense of their experiences and integrating them within their identity was likely to 

have been at a different stage, suggesting that only snippets of such a process were likely to 

have been captured for everyone. Accumulation of research on this topic is likely to help 

identify and unravel what individual factors may contribute to understanding this experience 

more, since it is documented in literature how the effects of migration can come out long 

after the move(s) occurs (e.g. Bhugra, 2004; Weise, 2010; Vindevogel & Verest, 2020).  

As referred to throughout this thesis, the closeness of the topic to my personal identity 

as TCK was continuously considered, to bracket and limit as much as possible my personal 

bias against the experience narrated by the participants. It’s possible that my choice of topic 

for this research may have been driven by my personal process of identity development and 

may have attracted me for the same reasons that my participants may have volunteered to 

speak about their experience. Continuously reflecting on this, keeping a research diary, and 
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discussing my analysis and findings with my research supervisor as well as peers has allowed 

me to maintain a distance to the topic and recognise and reflect on the biases that may come 

up in the process, whilst keeping in mind that complete objectivity is not possible nor aimed 

for. Additionally, obtaining input on my analysis from one of the participants who verified 

the findings and found them to be consistent with their experience helped maintain the 

validity of the study.  

Finally, the interview process and part of the write-up process took place during the 

Covid-19 pandemic whilst in total and partial lockdown. The impact of this unusual social 

state was not directly addressed in the interview schedule; however, it is possible that it may 

have played a role in how participants reflected on and shared their experiences. One of the 

participants made a specific reference and a comparison between the transitory nature in the 

life of a TCK with going through the pandemic, it would thus be interesting to consider in 

future research the impact and interactions of the pandemic on the lives of TCK’s for whom 

global travel is a very integral part of their lives and identity. I carried out my interviews 

online because of the lockdowns, which was not the original intention. This may the logistical 

process easier, as scheduling interviews was much simpler, however there’s also a possibility 

that I was only able to capture a particular or a limited aspect of the participants’ reflections 

which may have been different had we met in person.  

5.6 Conclusion 

This study serves as a way of adding to the literature on TCK’s, from the standpoint 

of CoP as a profession and the UK as the host country. The experiences interpreted in this 

study looked to answer the research question of how adult TCK’s from EU countries 

experience their transition to the UK between the ages 10 to 17 and the interpretations of the 

experiences captured within the narratives of the participants met the objectives of the study, 
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which were to better understand the impact of the move on the TCK’s interpretations of their 

life events and emotional processing, and their sense of belonging, feelings of restlessness 

and rootlessness, and identity formation.  

It was established that the study’s findings echo the findings of published literature on 

TCK’s – there appear to be difficulties with establishing who the individual is, where they 

belong and how their relationships with others are impacted because of the move. The study 

also highlights unique findings that experiencing specific losses (of important people, and 

personal characteristics such as confidence); as well as identifying that the lack of choice in 

the move process differentiated these TCK’s from their non-TCK counterparts, as well as 

their parents. These are aspects that have not been looked at in much detail in published 

research on this topic. The lack of choice within the moving process places these TCK’s 

within a unique group of forced migrants who do not fit into a standardised model since 

research on forced migration focuses primarily on refugees and asylum seekers, and TCK’s 

do not fall within this category. Nonetheless, research on forced migration, in particular the 

effect of this on children and adolescents, serves as a helpful starting point from which a 

conceptualisation of a TCK experience can start to be built, and further research on this area 

can help to develop.  

CoP is an ideal position of bridging the gap between the unique experience of the 

TCK individual and empirical research on this topic, as the profession has a focus on the 

idiographic process that individuals experience (Woolfe, 2016), and can therefore provide a 

clinically informed platform from which to enrich the literature base on TCK’s. The focus on 

the lifespan of the individual (Duffy & Duffy, 2007) is another important factor that places 

CP’s in a good position to further research and consider the implications for individuals who 

are forced into the involuntary migrant category, yet who do not fall into the traditional 

groups of refugees and asylum seekers. Multiculturalism and social justice are pillars of CoP 
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(Moller, 2011) which enable CP’s to consider how growing globalisation and multi-cultural 

transitions impact individuals in their youths and later life and how this therefore impacts our 

society as a whole. Introduction of the concept of TCK’s within the mental health profession, 

as well as educational and entrepreneurial organisations is likely to allow us to better 

understand and treat any individual who presents with such a migratory pattern in their story, 

as well as allowing CoP as a profession in the UK to move forward significant agendas on 

multiculturalism and social justice.   
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Appendix C 

Participant information sheet 

 

Participant Information sheet 

I am a trainee counselling psychologist at London Metropolitan University and am currently carrying 

out research into the topic of Third Culture Kids and how they experience their transition to the UK. 

This research seeks to contribute to the existing literature on the topic of Third Culture Kids, who 

have been defined as individuals who have left and lived outside of their country of origin before the 

age of 18 for a significant period.  

I would like to invite you to share your experience of moving to the UK in a confidential and 

anonymised interview. The interview would last between 30 and 60 min and will be recorded. Data 

from your interview will be used for my Doctoral level Counselling Psychology project. Important 

points to note: 

 Interviews will be recorded and strictly confidential: all identifiable information will be 

anonymised 

 You must be older than 18 

 You came to the UK when you were between 10-17 years old 

 Participation is entirely voluntary 

 If you choose to participate you are free to withdraw at any point up until 4 weeks after the 

interview without question.  

 All recordings will be kept securely and destroyed once the project is completed.  

Before you decide to participate it is important that you understand that the interview will be 

discussing your experience and may evoke some distressing and difficult feelings for you. Please take 

your time in deciding whether you wish to take part. You will have the opportunity to discuss any 

feelings evoked post interview with the researcher and be given information on sources of support if 

you would like this.  

Thank you so much for your time, if you have any queries, please do not hesitate to ask by email: 

alm1291@my.londonmet.ac.uk 

I look forward to hopefully hearing from you soon.  

Kind Regards,  

Alla Montazer 

alm1291@my.londonmet.ac.uk 
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Appendix D  

Interview Schedule 

1. Can you tell me about your experience of coming to the UK when you were 

10-17 years old? 

Prompt: How do you think coming to the UK impacted you? Do you think you 

experienced any changes different to your peers who didn’t have this experience? 

2. Can you tell me what it was like for you living in the UK at that time? 

Prompt: What was it like for you being in an international/boarding school as a 

[national of a particular country]? 

3. Can you tell me a bit about the challenges you may have experienced upon 

moving and in the following years?  

Prompt: Did you experience any difficulties?  

4. How did you address these challenges at that time? 

Prompt: Did you seek help or support with these challenges? What was your 

support system like at that time?  

5. How do you the experience of coming to the UK at that age affected you 

now?  

Prompt: As an adult, do you think coming to the UK at age X influenced you in 

how you are today? 

  



149 

Appendix E 

Distress Protocol 

This protocol has been devised to deal with the possibility that some participants may 

become distressed and/or agitated during their involvement in the research into the 

experience of being a TCK. Below is a three-step protocol detailing signs of distress that the 

researcher will look out for, as well as action to take at each stage. The researcher is a Trainee 

Counselling Psychologist and has developed a set of skills for working with people with 

psychological difficulties. This allows the researcher to ensure the safety of the participants 

and to manage situations where distress may occur.  

It is not expected that extreme distress will occur, nor that the relevant action will 

become necessary. This is because the participants approached for the study are not 

considered to be a clinical population. 

Mild distress: 

Signs to look out for: 

1) Tearfulness 

2) Voice becomes choked with emotion/ difficulty speaking 

3) Participant becomes distracted/ restless 

Action to take: 

1) Ask participant if they are happy to continue 

2) Offer them time to pause and compose themselves 

3) Remind them they can stop at any time they wish if they become too 

distressed 

Severe distress: 

Signs to look out for: 

1) Uncontrolled crying/ wailing, inability to talk coherently 
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2) Panic attack- e.g. hyperventilation, shaking, fear of impending heart attack  

3) Intrusive thoughts of the traumatic event- e.g. flashbacks 

Action to take: 

1) The researcher will intervene to terminate the interview/experiment. 

2) The debrief will begin immediately 

3) Relaxation techniques will be suggested to regulate breathing/ reduce agitation 

4) The researcher will recognise participants’ distress, and reassure that their 

experiences are normal reactions to abnormal events and that most people recover  

5) If any unresolved issues arise during the interview, accept and validate their 

distress, but suggest that they discuss with mental health professionals and remind 

participants that this is not designed as a therapeutic interaction 

6) Details of counselling/therapeutic services available will be offered to 

participants 

 Extreme distress: 

Signs to look out for: 

1) Severe agitation and possible verbal or physical aggression 

2) In very extreme cases - possible psychotic breakdown where the participant 

begins to lose touch with reality 

Action to take: 

1) Maintain safety of participant and researcher 

2) If the researcher has concerns for the participant’s or others’ safety, she will 

inform them that hse has a duty to inform any existing contacts they have with mental 

health services, such as a Community Psychiatric Nurse (CPN) or their GP. 
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3) If the researcher believes that either the participant or someone else is in 

immediate danger, then he will suggest that they present themselves to the local A&E 

Department and ask for the on-call psychiatric liaison team. 

4) If the participant is unwilling to seek immediate help and becomes violent, 

then the Police will be called and asked to use their powers under the Mental Health 

Act to detain someone and take them to a place of safety pending psychiatric 

assessment. (This last option would only be used in an extreme emergency)     

 

© Chris Cocking, London Metropolitan University Nov 2008 
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Appendix F 

Sample Transcript 
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Appendix G  

Ethical Approval  

 

LONDON MET RESEARCH ETHICS REVIEW FORM 

For Research Students and Staff  
     
Postgraduate research students (MPhil, PhD and Professional Doctorate): This form should be 
completed by all research students in full consultation with their supervisor. All research students 
must complete a research ethics review form before commencing the research or collecting any 
data and no later than six months after enrolment. 
 
Staff: This form should be completed by the member of staff responsible for the research project 
(i.e. Principal Investigator and/or grant-holder) in full consultation with any co-investigators, 
research students and research staff before commencing the research or collecting any data. 
 
Definition of Research 
Research is to be understood as original investigation undertaken in order to gain knowledge and 
understanding. It includes work of direct relevance to the needs of commerce, industry, and to the 
public and voluntary sectors; scholarship*; the invention and generation of ideas, images, 
performances, artefacts including design, where these lead to new or substantially improved 
insights; and the use of existing knowledge in experimental development to produce new or 
substantially improved materials, devices, products and processes, including design and 
construction. It excludes routine testing and routine analysis of materials, components and 
processes such as for the maintenance of national standards, as distinct from the development of 
new analytical techniques. It also excludes the development of teaching materials that do not 
embody original research.” 
 
Scholarship is defined as the creation, development and maintenance of the intellectual 
infrastructure of subjects and disciplines, in forms such as dictionaries, scholarly editions, 
catalogues and contributions to major research databases.” 
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London Met’s Research Ethics Policy and Procedures and Code of Good Research Practice, along 
with links to research ethics online courses and guidance materials, can be found on the Research 
& Postgraduate Office Research Ethics webpage: 
http://www.londonmet.ac.uk/research/current-students/research-ethics/ 
 
London Met’s Research Framework can be found here:  
http://www.londonmet.ac.uk/research/current-students/research-framework/ 
 
Researcher development sessions can be found here: 
http://www.londonmet.ac.uk/research/current-students/researcher-development-programme/ 
 
This form requires the completion of the following three sections: 
 
 SECTION A: APPLICANT DETAILS 
 SECTION B: THE PROJECT - ETHICAL ISSUES 
 SECTION C: THE PROJECT - RISKS AND BENEFITS 
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SECTION A: APPLICANT DETAILS 
 
A1 Background information 

Research project title: An exploration of adult Third Culture Kids’ experience of 
transitioning to the UK between the ages of 14 and 17. An Interpretative Phenomenological 
Analysis.  
 
Date of submission for ethics approval: 15 December 2020 
Proposed start date for project: 5 weeks after submission date  
Proposed end date for project: 30 September 2022 
Ethics ID # (to be completed by RERP chair): 

               
A2 Applicant details, if for a research student project 

Name: Alla Montazer 
London Met Email address: alm1291@my.londonmet.ac.uk 

 
A3 Principal Researcher/Lead Supervisor  

Member of staff at London Metropolitan University who is responsible for the proposed 
research project either as Principal Investigator/grant-holder or, in the case of postgraduate 
research student projects, as Lead Supervisor 
Name: Dr Raffaello Antonino 
Job title: Senior Lecturer in Counselling Psychology 
London Met Email address: r.antonino1@londonmet.ac.uk 
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SECTION B: THE PROJECT - ETHICAL ISSUES 
 
B
1 

The Research Proposal 

 Background/rationale 
 

The proposed study aims to explore the experiences of adult third culture kids (TCK’s) 

originating from EU countries when they transition to the UK.  TCK’s are individuals who have 

spent a significant part of their developmental years outside of their country of origin (Pollock & 

Van Reken, 2001). 

Bushong (2013) identified that TCK’s can experience depression and anxiety which can 

be linked to the challenges they faced when they were relocating before age 18. The psycho-

social process of leaving one’s homeland for a new country has been recognised as a distressing 

experience (Carta et al, 2005). Migration literature suggests that leaving for a new country early 

in life can act as a risk factor for common mental health disorders (Bhugra & Becker, 2005; 

Shah, 2004). 

Research questions/aims/objectives 
 
It is proposed that qualitative research is undertaken to address the question: 

- How do adult third culture kids experience the transition to the UK at the age of 14-
17? 

Specifically, the research aims to gain a better understanding of:  

- The impact of the move on TCK’s interpretations of their life events and emotional 
processing; and 

- their sense of belonging, feelings of restlessness and rootlessness and identity 
formation.  

Review of key literature in this field & conceptual framework for study 
 

The concept of TCK’s was popularised by Pollock and Van Reken (2001) who defined 

TCK’s as a “person who has spent a significant part of his or her developmental years outside of 

the parents’ culture. The TCK builds relationships to all cultures, while not having full 

ownership of any” (p.19)  
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The concept of TCK’s is linked to the concept of Culture Shock (CS) which is “anxiety 

that results from losing all our familiar signs and symbols of social intercourse” (Oberg, 1960, 

p.177), which is often experienced by individuals who find themselves in a new culture.  

The experience of CS for a TCK is complicated by the timing during which the move 

happens – TCK’s leave their parents’ culture during their developmental years, prior to age 18. 

According to Erikson’s (1959) psychosocial stages of identity development model, individuals 

successfully move from one stage of development to the next by overcoming a crisis in that stage 

(Salkind, 2004, p.142). In the case of TCK’s, who move countries during the time that Erikson 

hypothesises that individuals go through the adolescence and young adulthood stages of identity 

development, their crises resolution could be impacted by the international relocation that they 

may be faced with. This is because TCK’s may find themselves in the throes of learning about a 

new culture and trying to fit into it while at the same time trying to resolve the crisis of their 

individual developmental stage, which may impact the resolution of this crisis.  

Empirical studies focusing on TCK’s have found that these individuals can experience 

distress that is linked to: 

- feelings of restlessness and rootlessness (Pollock & Van Reken 2001; Sellers, 2011; 
Mortimer, 2010; Fail, Thompson & Walker, 2004);  

- challenges with identity development (Gilbert, 2008; Mortimer, 2010; Sellers, 2011; 
Walters & Auton-Cuff, 2009); and 

- challenges forming and maintaining close relationships (Choi & Luke, 2011; Fletcher, 
1995).  
Studies that have explored the concept of TCK’s are subject to 4 points of critique:  

1. Age of departure –the definition of TCK states that the individual must leave their 
country of origin before age 18 (Pollock & Van Reken, 2001) but no further 
clarification appears to be available about the range between 0-18 years. 
Accordingly, studies have not reached a consensus around what age range to use and 
use a variety of ranges without addressing how age of departure may impact the 
experience of transition (e.g. Choi & Luke, 2011; Gilbert, 2008; Moore & Barker, 
2012; Mortimer, 2010; Pollock & Van Reken, 2001; Sellers, 2011; Walters & Auton-
Cuff, 2009).    

2. Number of host countries lived in – the definition and research studies on TCK’s do 
not focus on the number of countries an individual has to live in before age 18 (Choi 
& Luke 2011; Moore & Barker, 2012; Gilbert, 2008; Pollock & Van Reken, 2011; 
Sellers, 2011; Walters & Auton-Cuff, 2009). Immigration literature has suggested 
that an increase in the number of international relocations can impact the 
psychological state of an individual by leaving them less affected when leaving 
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friends regularly (Dixon & Hayden, 2008) and leading to distress due to less positive 
affect (Peterson & Plamondon, 2009).    

3. Time spent abroad – the TCK definition states that individuals must spend a 
significant part of their developmental years outside their passport country (Pollock 
& Van Reken, 2001). However, there is a lack of consensus over what is meant by 
significant. Studies use a range from 1 year abroad (e.g. Schaetti, 2000; Gilbert 2008; 
Pollock & Van Reken, 2001) to “more than half of their lives between ages 5-18” 
(Choi & Luke, 2001). Literature on immigration suggests a deterioration in mental 
health in long-term migrants compared to new arrivals (Lou & Beaujot, 2005; Rivera, 
Casal & Currais, 2015).   

4. Culture differences – TCK studies require the participants to be outside of their home 
country but do not specify the significance of cultural differences between countries 
(e.g. Choi & Luke, 2011; Walters & Auton-Cuff, 2009). Bhugra (2004) has 
hypothesised that individuals who migrate from predominantly collectivistic societies 
into a society that is predominantly individualistic are likely to have problems 
adjusting to the new culture. 

Review of literature has identified a gap where individual aspects of the TCK experience 

can be looked at to gain a better understanding of how such an experience impacts an individual. 

Specifically, it is proposed that adult TCK’s are interviewed about their experience of moving to 

UK between the ages of 14-17 y.o. to explore how this experience has impacted the individuals’ 

interpretation of their life events and emotional processing.  

 
Research methodology 

 

The research proposition focuses on the experience of TCK’s moving to the UK by 

looking at their subjective accounts retrospectively. A qualitative approach is the most suitable as 

this would allow to explore a holistic understanding of participants’ subjective worlds (Lyons & 

Coyle, 2007). This approach is in line with the principles of Counselling Psychology (CoP), 

which requires CP’s to empathically understand how individuals make sense of their experiences 

(Woolfe, 2016).  

Quantitative studies done on the concept focused on specific aspects such as the 

consequences of international sojourns on positive affect (Peterson & Plamondon, 2009); and are 

not able to focus on the individuals’ interpretation of their experience on their life.  

Interpretative Phenomenological Analysis (IPA; Smith, 2007) is the method proposed to 

utilise to explore the experience of adult TCK’s who moved to the UK. IPA allows for this to be 
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accessed through individual analysis of each participant’s experience of the phenomenon under 

investigation - the experience of coming to the UK as a TCK from an EU country.  

As Smith (2004) discusses, by looking at an individual’s experience in depth, we may be 

better placed to understand the essence of it. Philosophically, IPA focuses on an idiographic 

experience of individual cases, rather than seek to generalise findings (Lyons & Coyle, 2007). It 

recognises the involvement of the researcher, who tries to interpret the participant’s experience, 

through their own interpretation of their life events, leading to a double hermeneutic (Smith, 

2007). IPA fits with the principles of CoP as it recognises that the research process is researcher-

participant dyad (Smith, 1996).   

Participants 

It is proposed that 6-8 adult TCKs from EU countries who arrived in the UK between the 

ages of 14-17 years old are interviewed retrospectively about this experience. The rationale for 

focusing on this sample is discussed.  

Adult TCK’s  

It is proposed that adults (older than 18 y.o.) are interviewed retrospectively about their 

experience of leaving their home country. Frequently, the distress faced by TCK’s emerge as 

issues in adulthood as opposed to specifically at the time of moving (Bushong, 2013; Pollock & 

Van Reken, 2001).   

EU countries 

The greater the differences in cultures, specifically differences between individualistic 

and collectivistic societies, the greater the effect of culture shock and thus the difficulty in 

adaptation to the new culture (Bhugra & Becker, 2005). Research suggests that countries within 

the EU are generally individualistic (Gobel, Benet-Martinez, Mesquita & Uskul, 2018). In 

recruiting participants from EU countries, the impact of culture shock is likely to be minimised 

and we are likely to get closer to capturing the experience of being a TCK.  

Arriving in the UK 
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To obtain homogeneity for IPA (Smith, 2007) it is proposed that all participants arrive in 

the UK as the only host country. This factor has not been isolated in previous research on TCK’s. 

However, research on immigration has suggested that an increase in the number of countries one 

moves to can impact how they experience future transitions (e.g. Dixon & Hayden, 2008; 

Peterson & Plamondon, 2009). Therefore, in stipulating that the UK is the only host country for 

the proposed participants, it is more likely that we are able to gain a better understanding of how 

the transition may have impacted the TCK’s inner world, emotional processing and their 

interpretation of their life events.   

Ages 14-17 

Existing literature on the TCK concept lacks a consensus on what effect the age at which 

the individual moves at impacts their experience, simply focusing on any age range before 18 

(e.g. Choi & Luke, 2011; Gilbert, 2008; Walters & Auton-Cuff, 2009). Güngör and Bornstein 

(2009) have found that adolescents aged 14-17 years old may have an ability to move more 

fluidly between different cultures. It is proposed that this is the age range to focus on to establish 

how individuals who move from their home country to the UK are affected by this experience.  

Recruitment 

It is proposed that participants are recruited through the London Metropolitan University 

(LMU) campus using flyers. It is also proposed to disseminate email requests to undergraduate 

and postgraduate university programme leaders describing the study and asking them to 

distribute this to their students. I am an alumnus of two other UK universities and would 

distribute email requests to these Universities as well. Additionally, it is proposed to get in touch 

with global TCK organisations, such as TCKresearch.com which is an online community for 

individuals who identify themselves as TCK’s, to gain access to an additional pool of potential 

participants. 

Prior to the interviews, the participants will be briefed on all aspects of the interview and 

given 2 copies of a consent form (Appendix C) – one for participant, one for researcher. They 
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will be provided with an additional information sheet (Appendix D) containing the detail of the 

study.  

They will be informed that they can say however much they wish, and space will be 

provided at the end of the interview for discussion and a de-briefing in case any concerns arise in 

the process of the interview or to address any questions. 

Participants will be informed that they have the right to withdraw from the study for 4 

weeks after the interview. After this time, it would become too difficult to separate the individual 

participant’s responses from the overall analysis.  

Participants will be provided with the researcher’s and the research supervisor’s contact 

details for any concerns or complaints about the study in a de-briefing form (Appendix F).  

Throughout the interview, participants’ levels of distress will be monitored through 

verbal and non-verbal communication. An LMU distress protocol (Appendix E) is attached and 

will be followed in situations where participants become distressed. 

Confidentiality and Data Security 

At the recruitment stage participants will be briefed on confidentiality and how this will 

be followed. This information is also included in the information sheet. All identifiable data will 

be removed at the transcription of the interview and pseudonyms used (Bond, 2015). 

Summarised and anonymised data will be used as part of my thesis submission and any related 

articles that may be submitted for publication in line with the BPS Code of Human Research 

Ethics (2014).  

The participants’ audio-recordings and transcripts will be kept in a password protected 

computer in the researcher’s home; only the researcher will know the password. All other 

sensitive information will be kept in a locked filing cabinet in a secure location in the 

researcher’s home. The interview material will be retained for 5 years after the completion of the 

study and all the data will be processed in line with the Data Protection Act (2018).   

Sensitivity of the research topic 
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The proposed research topic, investigating the experience of TCK’s coming to the UK is 

not considered to be a sensitive topic of discussion. Furthermore, APA (2012) specifies that 

immigrants are not a clinical population.  

Participants who are proposed to be recruited for the study are not considered to be 

vulnerable individuals. Should any distress arise during or after the interview, the distress 

protocol will be followed. 

Covid 2019 

In light of the the current pandemic, it is plausible that interviews with potential 

participants may need to be carried out via internet instead of face-to-face. In this case, the 

participants will be informed that for their safety and in line with government guidelines, the 

interviews would be carried out using a suitable video programme such as MS Teams. 

Participants will be reassured that the same levels of confidentiality will be maintained as with 

face-to-face interviews. In case of video interviews, the recording would be done as a video 

recording, instead of audio. As with audio files, the video files would be kept in a password 

protected computer in the researcher’s home; only the researcher would know the password.   
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 Please outline any ethical issues that might arise from this study and how they are to be 
addressed. 
  
NB All research projects have ethical considerations.  Please complete this section as fully as 
possible using the following pointers for guidance. Please include any partic that you think 
would be helpful.  
 

 Does the project involve potentially deceiving participants?  No 
 Will you be requiring the disclosure of confidential or private information?  Yes – 

  
participants will be asked to talk about their personal experiences of moving to the UK, 
as well as other life events that may have been impacted by this. However, all 
participants will be given a pseudonym and all identifiable information (e.g. places of 
work/study) will be anonymised in line with the BPS Code of Human Research Ethics 
(2014) and the Data Protection Act (2018). 
 

 
 Is the project likely to lead to the disclosure of illegal activity or incriminating information 

about participants?  No 
 Does the project require a Disclosure and Barring Service (DBS) check for the 

researcher? No. However, the researcher holds a valid DBS check as part of their work 
as a Trainee Counselling Psychologist and will have this at the time of the study as part 
of course requirements. 
 

 Is the project likely to expose participants to distress of any nature?  Yes.  
 
The project aims to ask participants about their experiences of moving to the UK and 
how they processed these experiences. It is possible that some aspects of this may lead to 
some distress. A London Metropolitan University distress protocol has been drawn up 
and will be adhered to in the event of a participant becoming distressed at the time of the 
interview or following it. The distress protocol can be seen attached in Appendix E. The 
research will be carried out in line with the BPS Code of Ethics and Conduct (2018) as 
well as the BPS Code of Human Research Ethics (2014) to ensure ethical and 
professional conduct in doing research. 
 

 Will participants be rewarded for their involvement?  No 
 Are there any potential conflicts of interest in this project?  No 
 Are there any other potential concerns?  No 

 
If you answered yes to any of the points above, please explain. 
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%20Files/BPS%20Code%20of%20Ethics%20and%20Conduct%20%28Updated%20July

%202018%29.pdf 
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Does the proposed research project involve: 
 

 The analysis of existing data, artefacts or performances that are not already in the public 
domain (i.e. that are published, freely available or available by subscription)?  No 

 The production and/or analysis of physical data (including computer code, physical 
entities and/or chemical materials) that might involve potential risks to humans, the 
researcher(s) or the University?  No 

 The direct or indirect collection of new data from humans or animals?  Yes.  
 
The project involves the collection of new data of participants’ experiences of moving to 

the UK when they were 14-17 years of age directly from their accounts. The data will be 
collected using semi-structured interviews (SSI), as recommended by Smith (2007). This allows 
for the participant and the researcher to engage in a conversation with an initial pre-determined 
set of questions which are modified with reference to the participant’s responses, so that 
important areas of the participant’s account can be targeted. SSI’s allow the researcher to 
explore the experience of the participant, which is consistent with the phenomenological nature 
of IPA (Smith, 2007). 

 
 Sharing of data with other organisations? No 
 Export of data outside the EU? No 

 
If you answered yes to any of the points above, please explain. 
 

References 
 
Smith, J. A. (2007). Qualitative psychology: A practical guide to research methods. London: 

Sage 
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Will the proposed research be conducted in any country outside the UK?  If so, are there 
independent research ethics regulations and procedures that either: 
 

 Do not recognise research ethics review approval from UK-based research ethics 
services?  No 
and/or 

 Require more detailed applications for research ethics review than would ordinarily be 
conducted by the University’s Research Ethics Review Panels and/or other UK-based 
research ethics services?  No 
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If you answered yes to any of the points above, please explain. 

B
5 

Does the proposed research involve: 
 

 The collection and/or analysis of body tissues or fluids from humans or animals?  No 
 The administration of any drug, food substance, placebo or invasive procedure to 

humans or animals?  No 
 Any participants lacking capacity (as defined by the UK Mental Capacity Act 2005)?  No 
 Relationships with any external statutory-, voluntary-, or commercial-sector 

organisation(s) that require(s) research ethics approval to be obtained from an external 
research ethics committee or the UK National Research Ethics Service (this includes 
research involving staff, clients, premises, facilities and data from the UK National Health 
Service (NHS), Social Care organisations and some other statutory public bodies within 
the UK)?  No 

 
If you answered yes to any of the points above, please contact your faculty’s RERP chair 
for further guidance. 
 

B
6 

Does the proposed research involve: 
 

 Accessing / storing information (including information on the web) which promotes 
extremism or terrorism? No 

 Accessing / storing information which is security sensitive (e.g. for which a security 
clearance is required)? No 

 
If you answered yes to any of the points above, please explain. To comply with the law, 
researchers seeking to use information in these categories must have appropriate 
protocols in place for the secure access and storage of material. For further guidance, 
see the Universities UK publication Oversight of Security Sensitive Research Material in 
UK Universities (2012). 

 
SECTION C: THE PROJECT -  RISKS AND BENEFITS 
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C1 Risk Assessment 
Risks and their mitigation 

It is not expected that the project and the proposed interviews will lead to any 

risks to either the researcher or the research participants. The proposed interviews 

will be carried out in a room in a public place (e.g. The British Library) or at a 

London Metropolitan University site. In case of national lockdown measures or 

restrictions imposed by the government due to the Covid-19 pandemic, the interviews 

will be carried out via the internet and the researcher will be in their own home for 

the purposes of this, in line with the BPS Ethics Guidelines for Internet-mediated 

Research (2017) and the BPS Ethics best practice guidance on conducting research 

with human participants during Covid-19 (2019).  

The study covers personal topics that may evoke some discomfort or distress 

for participants when they are discussing them. A London Metropolitan University 

distress protocol has been drawn up; this can be seen attached in Appendix E. It is not 

expected that the participants will experience any undue distress during the interview 

process. However, it is proposed that the participants’ level of distress is monitored 

throughout the interview process and the protocol be followed at any sign of distress. 

As a Trainee Counselling Psychologist, the researcher will be equipped with specific 

skills to monitor the participants’ emotional and psychological state to ensure their 

safety and will do so in line with the BPS Code of Conduct and Ethics (2018) and the 

BPS Code of Human Research Ethics (2014). 

During the interview process, the participants will be offered to take short 

breaks to feel calmer should they wish to do so.  

At the end of the interview process, the participants will be de-briefed by the 

researcher and given the opportunity to voice any concerns they may have and raise 
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any issues. Participants will also be provided with an email address of the researcher 

and the researcher’s supervisor should they feel the need to raise any matters.     

 

 Benefits of the project 

It is expected that the participants’ contribution will provide mental health 

practitioners with a better understanding of how the experience of moving to the UK 

during the ages of 14-17 can impact a person’s life, and what potential consequences it 

can lead to. 

It is also likely that this information is likely to enrich and further the concept of 

TCK’s and wider immigration literature that focuses on the interaction of relocation and 

mental health. This is likely to equip mental health practitioners, as well as educators and 

business organisations with tailored tools to better prepare and deal with international 

relocations and their consequences. 

For some participants, the proposed study may be the first opportunity that they 

have to talk about their experiences, it is therefore possible that this will provide them 

with an opportunity to make sense of the experience of being a TCK and thus provide an 

opportunity for others to better understand this also.  

For the researcher, the proposed study will provide an opportunity gain a better 

understanding of the concept of TCK which the researcher identifies with and provide 

hands-on research experience necessary for a counselling psychologist.  

CoP as a profession is likely to benefit from this research as the profession 

developed in order to better serve multicultural populations (du Perez, Feather & Farrell, 

2016; Bantjes, Kagee & Young, 2016) and this will add to the profession’s social justice 

and   focus.  
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British Psychological Society (2020). Ethics best practice guidance on conducting research 

with human participants during Covid-19. Leicester: Author. Available from: 
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PSYCHOLOGY: PROJECT CHECKLIST 

 
Delete either NO or YES to the following statements: 

1. Will the participants be required to experience unpleasant stimuli or 
unpleasant situations above the normal level of unpleasantness 
expected in everyday life?1 

NO  

2. Will any relevant information about the nature, process or outcome of 
the experiment or study be withheld from participants?2 

NO  

3. Will participants be actively misled or deceived as to the purpose of the 
study?3 

NO  

4. Will participants receive any inducement or payment to take part in the 
study? 

NO  

5. Does the research involve identifiable participants or the possibility that 
anonymised individuals may become identifiable? 

NO  

6. Will any participants be unable to provide informed consent? NO  

7. Might the study carry a risk – above the normal risk expected in 
everyday life – of being harmful to the physical or mental well-being of 
participants?  

NO  

8. Might the study carry a risk – above the normal risk expected in 
everyday life – of being harmful to the physical or mental well-being of 
the researcher in carrying out the study? 

NO  

 
If you answered YES to one or more of the above questions, explain how you will address 
the corresponding ethical concern(s) in the study protocol (no word limit). 

 
 
 
 
 
 
 
 
 
 

 
1 If required to experience unpleasant stimuli or unpleasant situations, participants should be informed 
beforehand and possibly screened for suitability. Finally, depending on the level of unpleasantness, it may be 
appropriate to use the distress protocol immediately after data collection. 
2 If information is withheld, the participants will need to be debriefed after the data collection. In addition, a 
second informed consent to use the data should be obtained after debriefing the participants (attach the second 
consent form as an appendix to this document). Finally, the distress protocol should be used immediately after 
data collection. 
3 If the participants are actively mislead or deceived, they need to be debriefed after the data collection. In 
addition, a second informed consent to use the data should be obtained after debriefing the participants (attach 
the second consent form as an appendix to this document). Finally, the distress protocol should be used 
immediately after data collection. 
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Please ensure that you have completed Sections A, B, C and the Psychology project 
Checklist, and attached a Research Proposal before submitting to your Faculty 
Research Ethics Review Panel (RERP) 
 
http://www.londonmet.ac.uk/research/current-students/research-ethics/ 
 
Research ethics approval can be granted for a maximum of 4 years or for the duration of the 
proposed research, whichever is shorter, on the condition that: 

 
 The researcher must inform their faculty’s Research Ethics Review Panel (RERP) of 

any changes to the proposed research that may alter the answers given to the 
questions in this form or any related research ethics applications  

 
 The researcher must apply for an extension to their ethics approval if the research 

project continues beyond 4 years. 
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PSYCHOLOGY: SUBMISSION 
 
You must submit your Psychology Project Proposal and Ethics Application Form in 
electronic form (only) as follows: 
 
1. Prepare a single MS Word file, including all attached material (if any) at the end of it; 
2. Sign it, and make your supervisor sign it (signatures can be picture files of scanned 

signatures); 
3. Rename the single MS Word file using the following convention and format: 

Ethics_Course Code_Student Surname_Student ID number 
4. e.g., Ethics_MPhil-PhD_Bond_0000007 or Ethics_Staff_Bond 
5. Submit the single and renamed MS Word file via Weblearn on Psychology Research 

Ethics Community (visible under My Organisations), using the course-specific 
submission link. 

6. Alert the Chair of the Psychology Research Ethics Review Panel (RERP) by email.    
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Appendix H 

Consent Form 

Title of research: An exploration of adult Third Culture Kids’ experience of transitioning to 
the UK between the ages of 10 and 17. An Interpretative Phenomenological Analysis. 
 
Description of procedure: In this research you will be asked several questions regarding 
your experience of moving to the UK within a voice recorded interview.  
 
 I understand the procedures to be used.  
 
 I understand I am free to withdraw at any time during the study without question. 
However, all data will be aggregated by the end of December 2021; therefore if I wish to 
withdraw it has to be done by 4 weeks after the interview date.  
 
 I understand that participation in this study is anonymous. My name will not be used in 
connection with the results in any way, a pseudonym will be used on the digital voice 
recording and all information that may otherwise identify me (e.g. address, friend’s names) 
will be changed prior to transcription. There are limits to confidentiality however; 
confidentiality will be breached if any information is disclosed that indicates a risk to safety.  
 
 I understand that the results of the study will be accessible to others when completed and 
that excerpts from my interview (minus explicit identifying information) may be used within 
the study.  
 
 I understand that I may find this interview upsetting and that it may evoke some difficult 
and distressing feelings for me. I will be offered support and the opportunity to discuss these 
feelings at length post interview with the researcher. The researcher will also give 
information on further support available if required.  
 
 I understand that I have the right to obtain information about the findings of the study and 
details of how to obtain this information will be given in the debriefing form.  
 
 I understand that the data will be destroyed once the study has been assessed.  
 
Signature of participant:……………..           Signature of researcher:…………………  
 
Print name:…………………………..            Print name:……………………………...  
Date: ………………………………...            Date: …………………………………… 
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Appendix I 

Debriefing Form 

Thank you for taking part in this research study. This is part of a Doctoral project that the 

researcher is conducting.  If you are interested in the results of the study, or if you have any 

questions about this study, or if you wish to withdraw, please contact the researcher on the 

following email addresses: alm1291@my.londonmet.ac.uk 

Emails will be checked regularly.  

Please remember that if you wish to withdraw your date from this study it should be done by 

4 weeks after your interview, as it may not be possible at a later stage.  

Equally, if you have any questions or concerns you are more than welcome to address them 

now.  

If you have any complaints regarding any aspect of the way you have been treated during the 

course of the study, please contact my research supervisor Dr Raffaello Antonino on: 

r.antonino1@londonmet.ac.uk 
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Appendix J  

Analysis process examples 
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Appendix K 

Reflective Journal excerpt 

Reflective journal – post interview 01.07.2021 

Her answers touched me to the core, because it felt like the transition years had a very 

profound effect on what she was experiencing. It sounded like she was going through 

something very difficult in that time without a clear cut off point. Who’s to say that at 18 you 

stop processing things the same way?  

I also got the impression that she was trying really really hard to integrate with the British 

culture in order to fit in. She mentioned several times how she would never leave the place 

where she is at now.  

I found it hard not to be a therapist in this interview. I could feel her pain at times, and I also 

found myself comparing my experience to hers so much. I will have to keep this in mind 

when I am doing the analysis. Is this her sadness that’s coming out or mine?  

29.11.2021 Analysis of 1st transcript  

I found myself panicking about not finding enough negative material in the transcript from 

which potential issues may be stemming and thus making me feel like this research may be 

fruitless. Imposter syndrome is coming out a lot. In going through the analysis, in particular 

looking at the emerging themes, I found myself automatically going into what previous TCK 

research has found to be issues  - e.g. lack of belonging; restlessness and rootlessness. 

Therefore I had to take a step back and think about whether I am trying to make themes 

coming out of this transcript fit into my knowledge and instead focus on allowing the 

transcript to lead me to the themes that it is addressing. I also found the physical process of 

cutting out the themes, laying them out on the table and then moving them around to find 

their own groups to be very enjoyable. They naturally flowed to one another with a few 

falling away completely and a few merging into one when I recognised that the same themes 
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was appearing using slightly different words. In those instances, I looked at the transcript 

again to see in which of the participant’s words the themes were most evident and applied 

them to those, removing the others. I took photos of the physical process to ensure 

consistency and an audit trail.  
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Journal Article 

 

An exploration of Adult Third Culture Kids’ experience of transitioning to 

the UK between the ages of 10 and 17: An Interpretative Phenomenological 

Analysis. 

Alla Montazer 
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Abstract 

Third Culture Kids (TCKs) are individuals who spent a significant part of their 

developmental years outside of their country of origin. They differ from traditional migrants 

due to the relocation being driven by parents’ choice, with a temporary mobility pattern. 

Research on TCK’s suggests that their migratory experience(s) can be linked to challenges 

with identity development, a lack of belonging and others. There is a lack of consensus on the 

impact of age at which TCK’s experience the relocations and little focus on cultural aspects 

of home and host countries. This study addressed this gap by looking at the experiences of six 

adult TCK’s who came to the UK between the ages of 10 and 17 from EU countries. 

Verbatim accounts of semi-structured interviews were analysed using Interpretative 

Phenomenological Analysis. Three superordinate themes emerged: a. The creation of me and 

my home (referring to personal identity formation and a lack of belonging); b. Meaningful 

connections (referring to the impact the move(s) had on significant relationships); c. The 

turmoil of adolescence and choice (referring to the interaction of adolescence with the move 

and the lack of choice when moving). Results were interpreted to suggest that these TCK’s 

experienced difficulties with identity formation and belonginess. Losses of childhood 

friendships, as well as self-confidence were reported, and identifying that a lack of choice in 

moving differentiated these TCK’s from their non-TCK counterparts, and their parents. The 

combination of adolescence with the move was linked to experiencing emotional distress. 

Keywords: Third Culture Kids; TCKs; IPA; Belonging; Losses; Adolescence 
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Introduction 

According to The United Nations Department of Economic and Social Affairs (UN 

DESA) there are 281 million international migrants worldwide, representing 3.6% of the 

world’s population (UN, 2022).  

The concept of Third Culture Kids (TCK’s) has been researched and developed 

extensively by Pollock et al (2017) who define a TCK as “a person who spends a 

significant part of his or her first 18 years of life accompanying parent(s) into a country or 

countries that are different from at least one parent's passport country(ies) due to a parent’s 

choice of work or advanced training".  

Today, the concept of TCK’s deserves attention since globalisation and technological 

advances have allowed an increase in international mobility for many people, creating more 

families with children who live away from their country of origin (UN, 2022). It is therefore 

inevitable, that many individuals are likely to find themselves falling into the definition of 

TCK’s. Many organisations are likely to send their employees abroad, which includes 

transferring families with children from country to country.  

Culture shock (CS), which is “anxiety that results from losing all our familiar signs 

and symbols of social intercourse” (Oberg, 1960, p.177) is often experienced by individuals 

who find themselves in a new culture. From the perspective of a TCK, the experience of 

culture shock is complicated by the fact that moving back and forth from one culture to 

another happens before they completed the “critical developmental task of forming a sense of 

their own personal and cultural identity” (Pollock et al, 2017, p.39). It is the interaction of the 

timing of the move, together with the duration of it, that creates the unique experiences and 

characteristics of TCK’s.  

Distinguishing characteristics of the TCK definition  
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Numerous authors (e.g. Pollock et al, 2017, Tan et al, 2021; de Waal & Born, 2021) 

discuss how individuals who are raised in more than one culture are likely to share many 

common factors, such as a connection to more than one culture, and often because of that, not 

necessarily experiencing a “full” sense of belonging to either culture. Those whose lives are 

cross-cultural because of moving are also likely to share issues of adjustment to new cultures 

and acculturation struggles. These are similarities that are likely, to some extent, be shared by 

all subgroups of immigrants – from refugees to second generation immigrant children to 

those who fall within the definition of a TCK.  

However, the particularities of the TCK subgroup are that, due to the relocation being 

driven by parents’ choice of work or study, or other reasons, the TCK’s mobility pattern is to 

temporarily move abroad with the expectation of repatriating to their home country; and may 

include living in one, sometimes many different host countries. As a result, neither the TCK 

family nor their host country are likely to expect TCK’s to root themselves and belong in the 

host country. This is unlike the traditional moving pattern of an immigrant family, who are 

more likely to make one significant move to a new country in which they settle permanently 

and thus consider this to be a permanent home (Tan et al, 2021).  

A systemic review of TCK empirical research (Tan et al, 2021) has found that, to 

date, whilst there is a widespread interest in psychosocial developmental issues related to 

TCK’s, there is also a lack of programmatic research with a diverse landscape that covers a 

wide array of topic coverage, but which is scattered amongst publications in the fields of 

psychology, anthropology, education, theology, and others.  

Characteristics of the TCK experience 

Tan et al (2021) point out how in research on immigration, the idea of acculturation 

and acculturation strategies have been considered (e.g. Yoon et al, 2011; Berry & Sam, 

2016), however, the TCK experience does not necessarily fully fit within the acculturation 
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framework of assimilation, acculturation, separation and marginalisation (Berry & Sam, 

2016) for several reasons. Firstly, this acculturation strategy is framed from the perspective of 

intergroup or intercultural contact of existing cultural groups however, TCK’s find it difficult 

to identify with existing cultural groups due to their multinational history. Secondly, existing 

acculturation models focus on the adult migrant’s experience – which is different to a TCK, 

since an adult migrant is likely to have had an opportunity to develop a personal identity 

grounded within their home culture prior to the experience of moving. Thirdly, when moving 

as children due the parent’s choice, the voluntary aspect of moving is removed from the 

young person. This arguably may place this group within an “involuntary immigrant” 

category, which, from a research perspective mainly looks at experiences of refugees and 

asylum seekers (e.g. Berry, 2006) whose trajectories and experiences are likely to be very 

different to those of TCK’s.  

Research has shown that TCK’s experience numerous benefits associated with 

international relocations but also face several challenges. Some of the benefits include the 

feelings that the family is strengthened through the experience of mobility (McLachlan, 

2005); being more comfortable with the experience of travel, have a better understanding of 

different cultures and languages, and have greater adaptability and flexibility (Fletcher, 1995; 

Gerner & Perry, 2000; Pollock & Van Reken, 2001).  

On the flipside, early displacement into a new culture can lead to several challenges, 

which research has focused on in greater detail; such as challenges with relationship 

formation (e.g Hervey, 2009; Lijadi &Van Schalkwyk, 2018; Choi & Lukw 2011; Choi et al, 

2013; Bikos et al, 2009), difficulties with finding a sense of belonging (Hoersting & Jenkins, 

2011; Nette & Hayden 2007; Moore & Barker, 2012; Bikos eet al, 2009; Walters & Auton-

Cuff, 2009; Gilbert, 2008), and difficulties with identity formation (Cranston, 2017; 

Rounsaville, 2014; Moore & Barker, 2012; Walters & Auton-Cuff, 2008) . These challenges 
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are of interest to consider because they can be deeply integrated with the presenting distress 

of an individual asking for support (Gaw 2000; Bushong, 2013).  

The present study considered some of the aspects of the TCK experience by looking 

at a particular age group coming to UK from cultures that are like that of UK. 

UK was chosen as a host country because it is a multicultural country which in 2017 

had 9.4m migrants of which 39% were of European Union (EU) origin; and up to 24% were 

under age 25 (Rienzo & Vargas-Silva, 2018). It is therefore likely that individuals who fall 

within the loose definition of TCK will at some point end up in the UK. An age range for 

arrival in UK of between 10 - 17y.o. was selected as this is the age range which correlates 

with adolescence (Sawyer et al, 2018), which is one of the factors that differentiates the 

experience of TCK’s to that of other types of immigrants.  

Adult TCK’s were interviewed to provide enough of a reflection period to try and 

understand the experience of the adolescent moves. It was also considered that in 

interviewing participants originating from EU countries, this may have minimised the effects 

of someone coming from a collectivistic society into an individualistic society (Bhugra, 

2004), and instead focused more on the experience of being a TCK. Furthermore, it was 

hoped that in focusing on EU countries as home countries of participants, aspects of visa 

barriers were removed and cultural differences were kept to as much of a minimum as 

possible given that European cultures tend to share values and are generally found to be 

individualistic (Gobel et al, 2018).  

This study therefore considered the following research question: 

How do adult TCK’s from EU cultures experience their transition to the UK 

between ages 10 and 17? 

The objectives of this study were to gain a better understanding the impact of the 

move on the TCK’s interpretations of their life events and emotional processing, and their 
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sense of belonging, feelings of restlessness and rootlessness, and identity formation. Also, to 

add to literature on this topic from the holistic lens of Counselling Psychology (Woolfe, 

2016).  

Method 

In looking to explore the experiences of TCK’s arriving in the UK between the ages 

of 10 and 17 from EU countries Interpretative Phenomenological Analysis (IPA) was 

employed. The data set was created through verbatim transcription of the semi-structured 

interviews carried out with a purposive sample of six participants as recommended by Smith 

& Osborn, (2008). Participants were recruited using social media and academic community 

contacts, ensuring that the following criteria were adhered to:  

- Be over the age of 18 at the time of the interview  

- Originate from EU countries  

- They should have arrived in the UK between the ages of 10 and 17  

The participants’ names along with other identifiable information were changed to 

preserve their anonymity and ensure confidentiality. The details of the participants can be 

seen in Table 1:  

Pseudonym Gender Age 
at time of 
interview 

Age 
at time of 
arrival 

Country 
of origin 

Other 
countries lived in  

Belka Female 27 17 Lithuania France  
Aryana Female 36 17 Bulgaria Cyprus 
Lily Female 36 17 Austria Canada, 

USA 
Roxanne Female 20 13 Italy none 
Eliza Female 32 10 France Singapore, 

Ireland, Italy  
Belinda Female 23 12 Italy  France 

 

The semi-structured interview procedure was based on the recommendations of Smith 

et al (2009) and consisted of open questions and prompts. It looked to capture the 

participants’ experience of being a TCK and what impact this may have had on them at the 
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time of the move and on reflection. It also asked the participants to comment on whether any 

specific challenges may have arisen because of the move and how these may have been dealt 

with. The interview schedule was drafted with reference to the studies examined, taking into 

consideration the research question of this study. The specific questions asked in the 

interviews are detailed in the Appendix.    

The interviews were carried out during the Covid-19 pandemic and were carried out 

online using Microsoft Teams. Participants consented to being recorded for the purposes of 

the analysis of the study. During the interview process, the questions were adapted to the 

participant’s context and relevant issues brought up by the participant were probed. The aim 

was to facilitate the telling of their own story of the phenomenon they experienced through 

the transition to the UK in this specific age range.  

The verbatim transcripts of the interviews were the raw data to be analysed using IPA 

described below (Smith et al, 2009). The interviews of the participants were not regarded to 

represent exemplars of TCK’s, or to represent this entire group, rather to provide specific 

expression of the psychological experience of being a TCK in the UK.  

The analytic process took the following steps:  

- Interviews were transcribed verbatim; then were read and re-read several time 

whilst the recording of the interview was listened to, to ensure a general sense was 

obtained of the whole nature of the participant’s accounts. During this stage, notes 

were made of potential themes and the process was informed by the researcher’s 

experience of the interview itself.  

- Each transcript was looked at again from the beginning with any emerging 

themes being identified and organised tentatively.  

- The emergent themes were then looked at on their own to understand their 

individual meanings better and establish any interrelationships emerging. The focus 
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was on the psychological content of the phenomenon under study. This led to 

condensation of the data.  

- The interrelated themes were organised into superordinate themes to create 

meaningful representation of the experiences communicated in the transcripts with the 

essence of the participants’ experience grounded in their own words.  

The analysis is organised through the superordinate themes emerging from the 

transcripts.   

Results 

In doing the analysis, three superordinate themes emerged, with corresponding 

subthemes. These can be seen in the Table 2 below. A focus on the research question was 

held in mind throughout the analysis process, which enabled the in-depth analysis of the large 

volume of data collected. The results are organised into three superordinate themes: 1. The 

creation of me and my home 2. Meaningful connections 3. The turmoil of adolescence and 

choice.  

Superordinate theme  Sub Themes 
1. The creation of me and my home 1.1. I had a very different story from most people 

1.2. I don’t truly belong here 
1.3. A home within myself? 

  
2. Meaningful connections 2.1. The role of family 

2.2. The seesaw of losing and findings friendships 
  
3. The turmoil of adolescence and choice 3.1. Intricacies of choice  

3.2. An important age 
3.3. The undercurrent of emotions 

 

Each theme is interpreted in detail next, with an example quote from a participant 

presented to support and illustrate the analytic process.    

Superordinate theme 1: The creation of me and my home 

All participants referred to the experience of moving at a young age as being a unique 

life event which became an integral part of their identity, that can often differentiate them 
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from their peers. This, together with the leaving behind of a physical home pushed them to 

reflect on how this impacts their sense of identity and belonginess creating 3 subthemes 

focusing how the participants’ individual journeys are different to their peers; how their sense 

of belongingness is impacted and how the idea of a traditional home is challenged.  

Subtheme 1.1: I had a very different story from most people  

Participants identified how their experiences of moving differentiated them from 

others and gave them a unique story. This contributed to the formation of their sense of self 

and self-understanding. For instance, Belka illustrates this in the following quote:  

“later on I found myself, well years, years later , for example when I joined my first 

job it was almost never asked "where did they come from and where my accent is from?" no 

one was interested in that story, and it felt a bit strange because I certainly knew that I had a 

very different story from most of the people in the office, but it somehow was ignored” (Belka, 

4/67-73) 

For Belka, the realisation that her story is different from that of her peers became 

apparent once she found herself entering the adult world of UK society, when she realised that 

there was a lack of recognition that her individual story was different to others. The fact that 

others were not asking her about her background seems to force this into a spotlight for her 

suggesting that it may be an important part of her identity which she may still be in the 

process of fully integrating within her sense of self. It may also highlight the fact that Belka’s 

journey was different to the norm which forces it to naturally be an obvious and significant 

aspect of who Belka is, yet somehow it is mostly left invisible to others. This would suggest 

that Belka’s experience leads to a two-fold identity – the one on the inside which incorporates 

her unique journey and the one on the outside where she finds herself in everyday UK society 

that doesn’t necessarily expect or leave much room for the uniqueness of her journey. It thus 

suggests that bridging may be necessary to connect the inner and the outer worlds.   
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Subtheme 1.2: I don’t truly belong here  

In exploring the shaping of the participants’ identities, it became clear that with the 

new formation of themselves they also seemed to have discovered that their new selves didn’t 

have a concrete anchor to a physical community or place, leading to reflections on their sense 

of belongingness. 

Belinda’s experience of this is captured in the following quote: 

“For me, I haven't been able to find that feeling of I truly belong here. Even though 

it's true that I made this place home. But I will not say that I 100% belong here. And I can't 

even say that I will stay here forever” (7/192-194) 

Belinda appears to illustrate a sense of disappointment and loss over not being able to 

find a sense of belonging by alluding to not being able to identify an anchor within a feeling 

of belonging. She gives the impression that she has tried to do so by making the UK her 

home, however this does not appear to be enough to create a sense of full belonging for her. 

There is something about wanting a complete immersion of fitting in – through her reference 

of 100% - which doesn’t appear to be present. There also appears to be a suggestion of a 

potential continued search by making a reference that she doesn’t know whether she will stay 

in the UK forever. This continued search for a home may suggest that despite wanting to, 

there may never come a time where Belinda feels like she belongs to any one particularly 

group fully, suggesting continued feelings of rootlessness and restlessness. Rootlessness 

comes about through not getting to the 100% feeling of belonging anywhere; whilst 

restlessness comes about from wanting to keep searching and trying, leaving a sense of 

unfulfillment and disappointment.     

Subtheme 1.3: A home within myself?  
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The participants differentiated between the internal feeling coming from a lack of a 

sense of belonging and an external physical home. Most of them made references to the 

meaning of a home to them and how they can conceptualise it in their lives today.  

For instance, Belinda says:  

“I'm still trying to find a middle ground between travelling and experiencing different 

lives, but also having that home. And I think maybe it's just a case of I need to find a home 

within myself. (Belinda, 13/323-325) 

She appears to make a very significant observation that one of the consequences of 

traveling and experiencing a new culture, includes the creation of a different life, which does 

not go hand in hand with having a home. The significance of this comes from noticing that in 

gaining the experience of travel and creation of a new life, one tends to lose the sense of an 

anchor within a traditional physical home. It’s almost as though she must make a choice 

between this experience of traveling and having a home, which appears to create a conflict 

for her. She alludes to the idea that maybe an answer to that tightrope is to take away the 

physical tying to a traditional definition of a home and instead internalise it within an abstract 

concept. Since the two ideas appear to create a conflicting dualism, Belinda seems to be in 

the process of bridging the gap between the two and establishing how she may be able to gain 

a sense of stability and stillness and how she can simultaneously access the dynamics of 

continuous movement.  

Superordinate theme 2: Meaningful connections 

This theme highlights the significant role the participants’ nuclear family structures 

have had on their experience of moving to the UK at a young age and how the experience 

itself threw these relationships into focus. It also focuses on the trajectory of losing and 

gaining connections with peers and how the participants experienced this in their journeys 

and the impact this has had on them.   
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Subtheme 2.1: The role of family   

Most participants reflected on the importance of familial connections and how these 

were impacted and the role these played in the experience of moving to the UK. Eliza 

reflected on the support and connections of her nuclear family system and how these were 

impacted by their experience of living in another country:  

“But it was mainly like, my parents, my brother and I are so tight, because my parents 

have purposefully created that as a safe space and as a safety net, for us wherever we went” 

(Eliza, 17/525-527) 

Eliza seems to create an impression of a strong familial unit in which she and her 

brother are purposefully embedded within the safety of said unit, suggesting a strong sense of 

support and care coming from within. She alludes to her parents’ intentionally creating a safe 

space for the children of the family, and in other parts of her transcript speaks of them being 

there for one another throughout the transitionary periods of physical moves and the 

challenges that came up within this process. Later in the interview Eliza also draws a contrast 

in how she felt this support diminish once the children had grown up and the parents focus 

shifted away from them creating a sense of loss and resentment for her. Her experience would 

suggest that her parents were mindful of the difficulties that may arise with the transition to a 

different country at the age at which she and her brother had found themselves in and had 

focused on providing an airbag for them as they tumbled through the challenges. This may 

suggest that she was provided with an opportunity to grow skills of self awareness that 

enabled her to identify what led to her to stand out from her peers. In turn it's likely that such 

an environment may have facilitated her creating helpful coping strategies and resilience in 

the face of adversity and challenges. Belinda’s reflection on moving focuses on the challenges 

and the support she experienced: 

Subtheme 2.2: The seesaw of losing and finding friendships   



  199 

   
 

 

All participants reflected on their experience of making and losing friends and how 

this changed shape before and after the move. For instance, Aryana was able to clearly 

express some of the challenges she experienced in the aftermath of her move. She said: 

Belka spoke of her experience of forming connections in a loss and gain fashion:  

“And such kind of losses probably are less experienced by people who never moved 

and stayed and let's say in the city where they grew up, which is also beautiful as I think 

retaining childhood connections and taking them through life, this is something I didn't get 

the chance to. Ummmm, well, perhaps a few, but I understand that they're less serious than 

anyone I met here (Belka, 13/282-288)” 

In comparing her experience to that of her peers who didn’t relocate, Belka notices 

that for her peers who may have remained in their home cultures, they may have experienced 

the longevity and continuity of friendships and connections that start from childhood and last 

into later life. She seems to clearly identify that having that experience is something that is to 

be treasured, which she illustrated through describing them as “beautiful”. She also seems to 

clearly identify that she did not experience that, alluding to the loss of a “chance” of retaining 

these connections. In other parts of her transcript, she makes a reference to it being a painful 

experience to realise that she no longer belongs to her childhood circle of friends. Belka then 

concludes by diverting away from the sense of loss of the childhood connections to saying 

that the new connections she made after leaving her home country are deeper rooted than the 

connections she initially had and now lost. This appears to suggest that she experienced a loss 

which was then replaced by a deeper gain, perhaps indicating that she is describing a further 

step in her journey, given that her reflection on this journey appears to come with a sense of 

contentment and peace. As though the realisation that the loss of childhood connections also 

meant that she gained something deeper that couldn’t be experienced without the experience 

of relocating.  
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  Superordinate theme 3: The turmoil of adolescence and choice  

This superordinate theme examined the participants’ reflections on how moving in the 

age range of 10-17 played a significant role in their lives – due to the interaction of the move 

with the developmental stage of adolescence. It explored how participants noticed that 

significant emotions appear to be originating around this time. It also explores the concept of 

power and choice and how the lack of the latter can impact the experience of the young 

person.  

Subtheme 3.1: Intricacies of choice  

All participants identified that the choice of the move to the UK was not within their 

individual control – it was typically chosen for them as part of their wider families and 

situations. The lack of power within this choice affected individuals differently and left a 

variety of effects and reflections. For instance, Eliza makes the following observation:  

“I've spoken about this a lot with people during COVID, because I had these 

conversations around Third Culture kids adapting to, to the situation, you know, in different 

ways. Because, yeah, my world has always been challenged, or, like what I took for granted 

has been taken away from me so many times, whereas people who've never had to move, like, 

they've never experienced, like, something so powerful happening to them against their own 

will (Eliza, 7-8/219-225)” 

On reflecting on how the experience of moving affected Eliza in comparison to her 

peers who didn’t have such experiences, she elaborates on how moving is something that is 

very powerful, presumably due to the loss of everything that she had been taking for granted 

up to this point, and specifies that that was something that was done against her will, creating 

an impression that she, like Roxanne, was forced into this choice. She makes a comparison to 

the Covid-19 pandemic and likens the adaptability she appears to have learnt through her 

experiences of moving to the sheer power of the pandemic and how this too, like the moves 
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that had happened without her choice, may have led her to lose things that she may have 

taken for granted before. Such a comparison creates the impression that the powerlessness 

that Eliza experienced within the moves were, to her, of a truly global scale.  

Subtheme 3.2: An important age 

All participants reflected on how experiencing adolescence, when they moved to the 

UK interacted with how they felt about the move and its consequences.   

Belinda also makes a connection between the age at which the move is experienced 

and its ultimate impact in saying the following:  

“Yeah, I think it's obviously moving here. It was not just the only factor, but also the 

fact that you're going through adolescence. So it's also a big transition in your body and in 

your brain. And all of it is very, very intense when it's put together.” (Belinda, 4/102-105) 

Belinda talked about experiencing feelings of depression and on reflecting when this 

may have begun for her, she discusses the impact of the move. She appears to identify the 

move as a significant contributor towards how she found herself experiencing depression 

later, and she appears to make a very distinct connection between experiencing the move 

whilst in adolescence which may have created a very powerful combination due to the 

significant changes that occur in the brain and the body which are then combined with the 

social challenges stemming from moving countries in that age.   

Subtheme 3.3: The undercurrent of emotions 

Four of the participants identified in their interviews significant underlying emotions 

that they were able to link to the experience of moving at the age that they did. They 

appeared to reflect on the fact that the emotions they experienced may have not been obvious 

from the start, but in retrospect may have become clearer and easier to label.  

For instance, Roxanne says:  
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“I think when I moved is kind of when I can pinpoint starting to struggle with like 

anxiety and depression, so I feel like that definitely had a big part in it.” (Roxanne, 4/80-82) 

Roxanne appears to make a very clear connection between her experience of moving 

to the UK with developing feelings of anxiety and depression. She seems to paint a definitive 

stance that suggests an almost causal relationship between moving with the subsequent 

emotions she finds herself struggling with. In the brevity of this quote Roxanne seems to 

create an impression of enormity of the burden she appears to be carrying because of her 

experience of moving and of the pain that it may have created for her, perhaps due to the 

significant challenges she found herself facing due to the changes in the external stressors she 

experienced.  

Discussion 

Impact on personal identity formation 

Participants referred to stepping in between cultures, either by referring to having to 

adapt or learn a new language, then switch to another language within the home setting; or by 

recognising that they found themselves to have different life stories compared to their non-

TCK counterparts. It is therefore plausible that through these constant transitions, the 

participants are likely to have found difficulty in establishing a solid personal and cultural 

identity. This is like the findings reported by Moro (2005) and Weise (2010) who discuss 

how migrant children face the challenge of having to create splittings on a topographical, 

temporal, spatial and ontological levels. These splittings are needed to enable the young 

person to move between separate cultural worlds they are inhabiting but they can, at times, 

create confusion, uncertainty and anxiety for the young person, as they may become 

mechanisms for psychological functioning in the form of ego splitting. 
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In line with Tajfel’s (1981, 1982) social identity theory it may be considered that not 

knowing which cultural group one belongs to can lead to an obstacle in the development of 

the cultural identity.  

From a social mentality perspective (Gilbert, 2015; Siegel, 2012: Slavich & Cole, 

2013).  It can be considered that in the situation whereby our needs to belong to a group are 

threatened, this is likely to take precedence above other psychological and emotional 

developments, thus slowing down that process and requiring the individual to respond to the 

immediate threat of survival. It is possible that participants such as Roxanne and Belinda, 

who referred in their narratives of experiencing stress and difficulty stepping in between 

cultures between home and school may have been in the throes of responding to an 

immediate environmental threat of not knowing what group they belong to, or what their 

social reference point may be. This is likely to have taken precedence to discovering who 

they are at this point leading to potential confusion and emotional upset.  

Sense of belonging 

Five the six participants made explicit references to a sense of not belonging that they 

had experienced throughout their experience of moving and following this.  

From a social mentality perspective, we can see that humans require to share and 

operate in cooperative groups and relationships, coordinate their behaviours and work 

together for common goals – giving rise to a sense of belonging (Gilbert 2015; Baumeister & 

Leary, 1995). Antonisch (2010) separates two parameters of belonging, one that refers to 

place-belongingness - referring to a “personal, intimate, feeling of being ‘at home’ in a place” 

and politics of belonging which is a “discursive resource that constructs, claims, justifies or 

resists forms of socio-spatial inclusion/exclusion” (p.645).  

The narratives within this study appear to accentuate that participants tried and 

struggled to make meaningful connections to physical places and to people to establish an 
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inner felt sense of belonging. Belka, Lily and Aryana explicitly pointed out the difficulty they 

experienced with finding a sense of belonging with the geographical location of the UK. This 

seems to be suggestive of how Antonisch (2010) discusses the sense of belonging indicating 

that at least an initial attempt is made by these participants to establish a sense of belonging 

with the geographical place and the discursive social construction of a socio-spatial inclusion 

by the host community (UK). This is also like the findings of de Waal & Born (2021), who 

found that their TCK’s defined their belonging more in terms of personal relationships than in 

terms of geographical locations.  

The difficulty with finding a sense of belonging led to 4 out of 6 participants 

explicitly mentioning the need to seek out continuous transitions, to find and solidify a sense 

of belonging, but often finding this difficult. For instance, Belinda spoke to seeking out 

moving around but simultaneously experiencing each transition as “traumatic” (4/95). This 

appears to validate the extensive discussion by Pollock et al (2017) on the feelings of 

restlessness and rootlessness which appears to be pervasive within the population of TCK’s.   

Connections with Family 

Five out of six participants spoke of how their move to the UK impacted their 

relationships and with their families and their friendships. One of the focuses was on the 

immediate family with whom the participants had made the transitions; and they reflected 

on how the familial support they felt during this time from their families was very 

important. de Waal and Born (2021) also found within the accounts of TCK’s who took 

part in their study that they tended to relate the idea of belonging to a strengthened 

relationship with their immediate family members, potentially due to the constancy that 

their family presented being there as they transitioned through geographical locations. 

Similarly, Bikos et al. (2009) found that the strength of family relationships became one 
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of the most important factors of support for their participants when these went through 

repatriation experiences.  

 Impact on Friendships 

TCK’s in this study reflects that their friendships were formed within an 

international community, suggesting that they were created with individuals with similar 

life stories, in line with existing research (e.g. Choi & Luke, 2011; Firmin et al., 2006; 

Kwon, 2019; Lijadi & van Schalkwyk, 2014; Smith & Kearney, 2016).  

From a biological perspective, we are physiologically set up to create social 

connections to thrive (Crosier et al, 2012; Hostiner et al, 2014) and thus it makes sense 

that when these connections are not formed, individuals are likely to express unhappiness 

because of that.  

Belinda and Roxanne also spoke specifically of experiencing feelings of shyness 

in conjunction with narratives on forming friendships, creating a sense that this inherent 

quality of their personally may have been forced out because of the difficult environment 

they found themselves in, in line with the diathesis-stress model (Monroe & Simons, 

1991; Zuckerman, 1999).   

Losses 

A hidden aspect that became apparent within the narratives of the participants is 

that they experienced losses that felt highly significant to them, but which were not likely 

to have been experienced by their non-TCK counterparts.  

Hidden losses are somewhat referred to in existing literature (Gilbert 2008; Smith 

& Kearney, 2016) and range in very individual experiences from losing material 

possessions that cannot be taken on the move, to losing pets and human connections. 

Unprocessed grief, and lack of validation and identification of such a process is 

something that can lead to understandable emotional pain and confusion. Participants 
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made references to spending time reading about the topic of TCK’s which allowed them 

to consider and reflect their own processes and may have been an example of validation 

and a process of grief coming into effect.  

Role of choice 

Five of the six participants made explicit references to not choosing the move the UK, 

but rather being forced into it by virtue of familial situations.  

These narratives support the idea that as children or young people, TCK’s are 

involuntary migrants, however they are not in the same category as child refugees or asylum 

seekers – who are the traditional target groups looked at in research on involuntary migration. 

The involuntary aspect of their transition differentiates them from other migrants as well as 

from their parents undergoing the same transition, since the parent(s) choose the move. This 

therefore places them into a category of their own, where, once again, they don’t fully fit into 

any standard model. However, the importance of choice is something that requires to be 

considered as the power imbalance that is created through the absence of this volition is 

something that is likely to contribute to how these individuals feel which is demonstrated 

within the narratives of these participants. Literature on forced migration, which focuses on 

migrating for safety and addresses the plights of refugee and asylum seekers, suggests that 

the lack of choice within situation where the migration becomes involuntary can be equated 

to increasing the acculturative stress that may be experienced during this time referring to 

many stressors resulting from cultural, social and psychological changes (Berry et al, 1987; 

Weiss, 2010). Specific literature on TCK’s doesn’t appear to address the role of choice within 

the experiences and trajectories of TCK’s yet this has come out as a salient factor within the 

experiences of the participants who took part in this study. The nature of a qualitative 

methodology such as IPA doesn’t translate into generalising the emergence of this theme to a 
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wider population, however it does create a starting point at looking at the aspect of choice 

within the trajectories of TCK’s.  

TCKs’ unique trajectory places them in a category whereby they experience being 

‘different’ to both their peers and their families – as their position within the family didn’t 

allow them to choose their trajectory. This therefore echoes the findings of existing research 

on the experiences of TCK’s whereby they voice feeling different and articulate the effects of 

this which includes struggles with forming their identity, difficulty in establishing lasting 

friendships or establishing a sense of belonging (e.g. Bikos et al, 2009; Choi & Luke, 2011; 

Cranston, 2017; Moore & Barker, 2012; Walters & Auton-Cuff, 2009). 

Adolescence 

Five out of six participants reflected specifically on the significance of experiencing 

adolescence at a time when they found themselves transitioning to the UK. The narratives 

indicate the interaction of the physiological and emotional changes occurring in the age of 

adolescence impacted how the transition was processed and received within the emotional 

and logical dimensions of the individual participants. 

Adolescence is, in its nature, a significant developmental stage which involves 

physical and psychological changes (Hettich et al, 2020). From the perspective of Erikson’s 

developmental model, it makes sense that a transition to a new country and culture would 

have an impact on the internal development of the individual, since in adolescence peer 

relationships begin to have more significance during this stage while the salient ties to 

families still retain their importance (Kerpelman & Pittman, 2018). In the case of TCK’s, 

they find themselves within a new environment with new peer relationships as well as altered 

familial ties due to parents also going through a transition and likely separation from more 

distant family members.    
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Migration literature shows that the acculturation stage (Berry et al, 1987; Weise, 

2010) is a complex process, it can be assumed that such a process for adolescents and 

children can be even more complicated as it is compounded by the internal psychological 

development occurring at the same time which could arguably make them more vulnerable to 

the external environmental changes taking place (Weise, 2010). It is therefore plausible to 

suggest that cultural and geographical transitions during this time can significantly affect 

personal psychological development of that individual. Immigration literature on children 

also helpfully points out how migrant children face the challenge of building a bridge 

between their parent’s home culture and the host culture and find a way of processing this 

and communicating this with their family members (Weise, 2010). One of the founding 

characteristics of TCK’s is the concept of such a ‘bridge’ – the interstitial third culture that is 

created within the experience of that individual (Pollock et al, 2017).  

Emotional and psychological response  

The interaction of the age of adolescence at the time of the move, with the lack of 

choice when deciding to move as well as the other factors within an act of transition create a 

melting pot of emotional and psychological responses that all participants spoke about. Most 

participants spoke of the significant emotional effects they experienced which they linked to 

the transitions they went through. TCK literature suggests that such emotional responses can 

range significantly in their expression, giving examples ranging from low self-esteem, 

(Hoersting & Jenkins, 2011) to depression (Davis et al 2010; Hervey, 2009; Smith & Kerney, 

2016) to feelings of suicidality (Walters & Auton-Cuff, 2009).  

Such presentations make sense from a theoretical perspective as wider research on 

varying aspects of mental health has shown that in instances when individuals seek but are 

unable to form lasting positive relationships with others, they can become vulnerable to high 

levels of distress and mental health problems (Cacioppo & Patrick (2008); Hostinar et al 
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2014; Wesselmann et al, 2013; Gilbert 2015). Further, research on migrant children has 

shown that because of migration children can experience increased levels of psychological 

distress (Lavik, Christie, Solberg, & Varvin, 1996; Mollica et al., 1993; Resnick, Kilpatrick, 

Dansky, Saunders, & Best, 1993; Vrana & Lauterbach, 1994). It is therefore understandable 

that experiences shared by these participants demonstrate the emotional pain they 

experienced and, while from the idiographic standpoint of IPA this cannot be generalised, it 

nonetheless creates a platform from which we can consider further research on the mental and 

emotional impact of these moves on young people.  

 

Implications for practice 

This study highlighted the intensity of the experiences undergone by these 

participants and found support for other studies on the subject area of TCK’s. It also pointed 

out how there is little academic literature on the aspects of choice and losses that TCK’s may 

experience. 

At present, there is no structured approach to consider what is the importance of the 

migration pattern combined with the life stage of the individual when a client enters a therapy 

room with a mental health professional. Further, little to no guidance is provided to parents of 

children who are contemplating moving countries; and limited support is provided within 

international schools and universities who host many TCK’s. It is therefore important to bring 

awareness to the wider community of mental health, business and educational professionals 

how a life trajectory of someone who identifies as a TCK may impact them from an 

emotional and psychological perspective. It should also be considered what preparative steps 

can be taken to provide individuals who undergo this experience with support to integrate and 

process in a beneficial manner. 
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Further research is necessary to consider more clear-cut aspects that play a role within 

the trajectory of a TCK or anyone who loosely falls into this or similar category. Such as 

further research on the distinctive aspects of a TCK experience – for instance: 

-  what is the impact of choice within the life story of someone who has a life 

trajectory that falls within the definition of a TCK? Would there be any links to their 

emotional and psychological health?  

- What aspects of grief and loss are evident within the experience of TCK’s?  

Additionally, it is necessary to consider the robustness of the definition and its 

suitability for the purpose of academic research. The definition of who is a TCK was updated 

by Pollock et al (2017). However, the implications of this update have not been considered as 

for those individuals who may have self-identified as TCK’s in line with the older definition, 

but do not fall within the new definition, this identity has been taken away in an abstract 

fashion – without their choice. The arbitrary change to a definition does little, at this stage, to 

standardise the sampling procedures from an academic perspective and it needs to be 

considered how this may be improved to create consistency within this research.  

Limitations of the study 

The findings of this study are limited by several factors. Firstly, all participants 

recruited were female, no male experience was captured. While the qualitative lens of IPA is 

not one suited to generalisation, and therefore is it not intended nor possible to extend the 

findings of this group to all individuals falling within the definition of TCK’s, it would 

nonetheless have been a valuable addition to the study to capture an experience from 

someone who identifies with a non-female gender.  

Secondly, self-selecting nature of participants means that they volunteered to speak 

about their experiences, they had no obligation to do so. This may suggest that the 

experiences captured within this study may have attracted participants who felt the need to 
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think and speak about their identity, and who may have already registered the concept of 

TCK’s whilst on a personal journey of self-discovery. It may suggest that this may have been 

a group of people who did indeed experience struggles that they were able to connect to their 

experiences of moving. The study therefore may not be reflective of experiences of TCK’s 

who didn’t struggle with their migration patterns and who mainly experienced advantages 

coming out of their experience. This may therefore skew the representation of how the 

experience of moving during developmental age may affect an individual.   

It should also be considered that the age at which the participants gave their 

interviews varied (ranging from age 20 when their move happened at age 13; to age 36 when 

their move happened at age 17). It may therefore be considered that the individual process for 

making sense of their experiences and integrating them within their identity was likely to 

have been at a different stage. Accumulation of research on this topic is likely to help identify 

and unravel what individual factors may contribute to understanding this experience more.  

Finally, the interview process took place during the Covid-19 pandemic whilst in total 

or partial lockdown. The impact of this unusual social state was not directly addressed in the 

interview schedule; however, it is possible that it may have played a role in how participants 

reflected on and shared their experiences. One of the participants made a specific reference 

and a comparison between the transitory nature in the life of a TCK with going through the 

pandemic, it would thus be interesting to consider in future research the impact and 

interactions of the pandemic on the lives of TCK’s for whom global travel is a very integral 

part of their lives and identity.  

Conclusion 

This study serves as a way of adding to the literature on TCK’s, from the standpoint 

of Counselling Psychology as a profession and the UK as a country. The experiences 

interpreted in this study echo the findings of published literature on TCK’s – difficulties with 



  212 

   
 

 

establishing who the individual is, where they belong and how their relationships with others 

are impacted because of the move. However, experiencing specific losses (of important 

people, and personal characteristics such as confidence); as well as identifying that the lack 

of choice in the move process differentiated these TCK’s from their non-TCK counterparts, 

as well as their parents, are aspects that have not been looked at in much detail in published 

research on this topic and would benefit from further research to better understand the 

intricacies of this experience.  

 

 

 


