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Abstract

Early Childhood Education and Care (ECEC) is a complex field of studyréddearch
exploresthe creation of an understanding of the ways in wthiehconcept od g o o d 6
nursery workerss congructed in the current political, economic and societal context in
England. It discusses the findings of a qualitative narrative study wivektigatesow

60 goodd isumdarstaod by rursery workers who directly work or have worked with
babies angoung childrenin order b find out what nursery workers think, know and feel
about 6 goodOo-twp nuesery workezfiom & wide rahgg of nursery settings

wereinterviewed.

The rationale for the research was that by exploring experiencessefryworkers, a
deeper understanding i s pr o\pladieeig, thaesf wh a't
adding tathe literature in this area, while simultaneously contributing to discussion around
professionalisation of thECEC workforceThestudy presentsisights into experiences

of working with children within a feminist approatiatfacilitate the emergence of three
themesEach themés presented im separatehapter: the relationship between the

nursery worker and poli¢yhe close link betweematenal discourses and formation of

good practiceand the emotional labour involved in working with children.

This research highlights the impact of poliasnursery practicesocietal lack of
recognition of th&e CECworkforceas professionalandthe emotional investment of

nursery workers when workinmpt justwith childrenbut also withtheir families The

study also reveakhe commitment and passionrafrsery worker@ andtheir doved

towards thechildren It thus unsettlethe notions ofnurseryworkers a® t e ¢ Ison i acni ds t
asd s u b st ietfuandalsoroallg attention to the complexit@fsnursery work in

contemporary England.
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Glossary

BERA - British Educational Resarch Association

BERA is a membership association and learned sqcetymitted to advancing research
guality, building research capacity and fostering research engagement. BERA aims to
inform the development of policy and practice by promoting the hedityevidence
produced by educational research (sourced https://www.bera.ac.uk/)

CWDC - Children Workforce Development Council

The CWDC was responsible for ensuring that people working with children had the
appropriate and necessary skills. It was pebyithe Labour Government (1992010)

and was closed in 2012. The CWDC was tasked to implement Early Years Professional
Status.

DfE - Department for Education

Governmentlepartmentinder the Coalition (20102015) and Conservative

Governments (20150ravr ds ) . |t s remit is childrenés
phases including early years, primary and secondary school, higher and further education
and apprenticeships.

ECEC - Early Childhood Education and Care

This term covers professional priaetwith young children in preompulsory education.
In the UK, this is primarilffocusedon private, voluntary, independgftV1) and school
providers and covers the age ranges birth to five (or the end of the Reception year in
primary schools).

EYES - Early Years Foundation Stage

The Early Years Foundation Stage (EYFS) sets standards for the learning, development
and care othechild from birth to 5 years old. All schools and Ofstedistered early

years providers must follow the EYFS, including childders, preschools, nurseries and
school reception classes in England. The framewasdk originally implemented in 2008

and has since had two revisions in 2014 and in 2017.

EYPS - Early Years Professional Status

The status awarded to all who had completedcognised training programme and met

the required standardgt by the government. Anyone with the EYP status was promoted
as a change agent to upskill the workforce and to support the implementation of the then
new EYFS. The fir gltn20D6/andtise prageamme ceased n@0l2 t e
when it became the Early Years Initial Teacher Training.

EYP - Early Years Professional

This term relateto a posigraduate accreditation for working with children between the
age ranges of birth to five.
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EYT - Early Years Teacher

Early Years Professional accreditation was replaced with YET, and was implemented

from September 2012. This is agtgraduate accreditation for those who want to teach in

the age ranges of birth to five. Graduates need to meetgtheei Teacher s6 St and
(Early Years) and attend practice placements in compulsory education (primary key stages

1 and 2).

Ofsted-Of f i ce f or Standards in Educati on, Chi l c

Ofsted is a noministerial department which inspects aedulates services that care for
children and young people, and services providing education and skills for learners of all
ages.

NCTL - National College for Teaching and Leadership

Government executive agency currently sponsored by the DfE which idl tagke
developing and recruiting a suitable, trained workforce to deliver across the age phases of
Early Years, Primary and Secondary schools.
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Chapter 1: Introduction and context

1.1 Research focus

This study is about the creation of an understandinglofe ways i n which 6go
workers are constructed in the current political, economic and societal context in England.
Carelies at heart of Early Childhood Education and Care (ECEC). However, the nature

and status of this care has been the subfdmth discomfort and contestation. In

considering the lowaid nature ohurserywork, there have beewidely circulating

discourses about the leskilled nature of early years provisiorhusMoss 006;2017)

argual thatECEC has at times been desigdads less valuable and less important than

formal schooling. Efforts to elevate the status of early years provision have been pursued
through the addition of the seemingly more important element of education to childcare
Evidence about the importance betchildd 8rst 1000 days has been mobilized to

advocate for increased attention to early years provisi@mgland(Edwardset al.,

2015. In the context oéusteritymeasures in Englantbllowing the election of the
Conservative/Liberal Coalition i2010, policy goals changed such that expenditure on

6chil dcared has beenomosinfji edt hgrséf emphog
This meant thatuch more emphasigasplaced orearly yeargrovisionby larger for-

profit childcare providergLloyd and Penn, 2014). As a reslittle impacthas been made

onthe pursuit of th@rofessionalisation of the ECEC work@egiendan orderto raise the

social status of the nursery workeDespitethefocus onquality provision, nursery
workersprofessimal identitiesand onthe relationship between education and care

(Bennett, 2003)the issue of low pay, working conditi®m which nursery workers

operate remaigMVoss, 209).

Thereforethis thesidiscusseshe findings of a qualitative narrative dyuwhich sets out

to investigath o w 6 g 0 o ds@understoactbly mucsery workers who directly work or

have worked with babies and young childritralso examinelow statutory requiremest

of the Early Years Foundation Sage (DfE, 2818hapeheir practices.To find out what

nursery workers thinkynderstand and f eel ab theidxperegcesa®® 6 pr act i
nursery workers werascertainedhroughthe use of @ualitative approach to research

Thisinvolved1 5 di f f er ent c hivatedurserredisthecseudastofe s and pt

England.
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The present study sought to contribute new understandings to the existing literature by
exploring how nurseryworkeds nder st andi ngs of d&égood practi
their personal experiences, and doamhdiscourses of professionalism and

professionalisation of the workforce. THiist chapter introduces the key concepts of the

study and provides a context for early yganovision and nursery workers in England.
1.2 Context, participantsand terminology

The context in which this thesis was written addressethtbe structural dimensions of

the ECEC wakforcein Englandnamelyits organisationmaterial conditions, and

composition. Theedimensions are closelgterwoven for examplethe organisatio of

t he workforce reflects the split between O6c
to theorigins of formal, centrdased early childhood services in the nineteenth century

(Moss, 2006Bennett, 2008 In mostcases, hi s s p | i tcarbfertwarkingn &6 chi | d
parentsd and Oeduc at iconeeptiiatsuch ashosdeeplyitisr e e s 6 i s
embedded in the publibutalso structural, with divided government responsibility,

separate policies, different services wdifferent purposes,rpnciples and valuesand a

split workforce.This involves teachers working in schelmla s e d ed@aat y ond6 and
urserywo r k er s 6  wasachdoi cangrestichmasiildren centres or nurseries.

There is a clear line between the two workforteactersandnursery workersThis is

signified bythe different type of worlandalso adifference in material conditions.
Typically, oO6childcare wor kelevwldof edacatipnalr e d wi t
gualification, pay and other employment condi@oss, 2006; 2019 When it comes to

the compositional structure of tBsCECworkforce, theeachemurseryworker difference

is less appareratsboth groups are overwhelminglgmale.

The focusof this thesis igo address these structural dimensi@msion the critical

interrogation of the statutory Early Years Foundation Stage (EYFS) (DfEa2B0¥R)

framework, as its publication in 2008 was a significaitestone in &rly Childhood

Education andCare (ECEC)n England By investigating the EYFShe study provides a

space for a wider conversation around the purpose of ECEC and how this is enacted. To
facilitate this, the research focus was on
their lived experiences it was possible to broaden thatdslaround democracy and the
problematisation of a gendered nature of the ECEC work, school readiness and ECEC

practices in England.

14



Since tls document is statutory, it is under continuous scrutiny, with ongoing
amendments imposed by the governmens; ltlais had a major impact on the ways in
which a good nursery work(er) is constituted. These changes are outlined, and debates
about theprofessionalisationf the workforce are considered, as they are closely linked to
the construction of good nursery woilhe concern is how central government policies
set out to influence outcomes for children at local level which in turn is tel#te ways

in which nursery workersodé (good) practice i

When researchinthose who work in nurseries, the decisioriocus on individuals with

diverse educational levels, roles and experiences was paramount; by exploring their
narratives, better arguments arelkelynd an wunde
Although the class division in the Early Childhood Edwratind Care (ECEC) sector is

an important factor, for example, private sector nurseries are principally the preserve of
relatively wealthy fegoaying middleclass parents whilst childrérsentres tend to be

located within the heart of less affluent comnties and often involve parent/mother

volunteers (Osgood, 2012), théravebeen anumberof authors whdaveconceptualise

class in the context of culture, lifestyle, and choice of childcare in the&SOiKkeauthors,

such adall (2003), Byrne (2006), Rey (2001),Skeggs 1997 2003), andVincent and

Ball (2006)havearguedalongsimilar lines toReay and Bal{1997: 90) that@assumptions

which take middlkelass experience to be normatieguateo theidea thatvorking-class
parents g éll-ilformeda d | ess or i nappropriately involv
educatiod The main aim of this study is not to expldhne class divisions through which

the nursery worker is marginalised; it is beyond the scope of this thesis. The main aim of

the studyis to aralyse how relevant policy, education levels, gender, and experiences form

the construction of the 6good6é nursery work

For this research, the focus was on the 2014 version of the BY #fs version was in
circulation at the time the data were collgctehe current EYFS statutory framework has
been in effect since 3 April 2017, following updates to the 2014 statutory framework. The
main changes am@ound clarity of relevant qualifications suchstaff who hold an Early
Years Educator qualification rtialso hold a level 2 English and Mathematics
gualification and the inclusion of the new paediatric first aid (PFA) training requirements.
All newly qualified entrants to the early years workforce with a level 2 or 3 qualification
must also have eitherfull or emergency PFA certificate withiihreemonths of starting

work.

15



The t er misusedganariealyyhéoughout the thesis to refer to a setting in which

children aged between-® years receive education and care away from the home

reguated provision.ie t er m O n ususee@to refer vosamleane who works

within a nursery. The use of the title O6nur
in this study ashe generic name for participants@fn u r s e r govens@aidkr anpaid

work / employment status, all kisdnd levet of qualifications, gender, and age of the

nursery workers.

1.3 Early Childhood Education and Care in England: policy
context

To provide a background to this study, a brief historical account of govetmokcy
towards the Early Childhood Education and Care (ECEC) workforce is recounted. This
seeks to illustrate the changing policy that has contributed to the shaping of the ECEC,
and which informs the practice in the nursery environment. Thus it asgists
understanding how nursery workers are constructed by the government in England and
conceptualises the current trends in policy documentation within the political context in
England. It can be argued that the continuous change presents possibte fugnefi
enhancing the professional recognition of the nursery worker. However, the fluid policy

environment also gives rise to confusion fo

The unparalleled attention of Early Childhood Education and Care (ECEB@eser

nursery places and choices hasrdimsywh en mot her s6é participatio
market increased in the Second World War. At this timesery places were expanded

due to the demands of the war econpwlyich meant that old prejudices aboutath

females could and should do were cast aside in the name of pat(igtisch, 2012)
Consequently, the situation in which mothers found themselves resulted in them having
less time to look after their children. This approach was strengthened in tree W80

there was a drive to get more mothers to return to the workforce in England (DfES, 2007).
As a result, there has been a rapid expansion of nursery provision which, when coupled
with revised curricula developments (DfE, 2612017), hashighlighted a need for a

larger and more highly skilled ECEC workforce to deal with changing demands.

Under the New Labour Government (from 1997 to 20EQEC services continued to
receive attention in England. In the period 192010, two influential pieces oésearch
were completed which impacted upon ECEC. The first of these was the Effective
Provision of Pre School Education (EPPE) Projechducted fromi997 to 2004), the
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| ar gest l|oAgitudiogbievastigation into the effects of fehool educatio and

cared ( Sy I, 2033 1 This ailned to measure the effectiveness of thegreol on

a wide range of children from different backgrounds and to identify which characteristics
ofpreschool s made them 6effectivebd.

The second piece ofreseamla s O Researching Effective
(REPEY) 6, which was c¢commi s Slatohforgat al.})2002)t h e
and was based on the EPPE data set. It was developed to explore the pedagogical
strategies which enable learningéie place. The research showeatthere were

Peda:
Df E

concerns about transitions between nurseries and schools, and that in those settings where

t hereowmas nuity of | earning ,thedognégven t he
outcomes for the children were aderably bette(SirajBlatchford et al., 2002:15)

To support practitioners working with children, several government documents were
developed such as the National Childcare StratBffyS, 2005; 2007 Xhe Curriculum
Guidance for the Foundation StaggGA/DfEE, 2000) which focusean 3 to 5 year old
children, and the Birth to Three Matters (DfES, 2002)ich covered to 3 year old
children. These constituted a major step towards the recognition of the workforce; by
creating two frameworks the divisidoetween €8 and 35 year old children was
formalised. In addition to this guidance, nurseries had to follow the Full Day Care
National Standards for Under 8s Day Care and Childminding (DfES, 2003). This

sett

document (known as O6tldear dsed aldoakbdsginediseai edd

guality below which no provider may falDfES, 2003:1). Consequently, at that time,
practitioners working with children from birth to 5 years were expected to work under
these three different framework®irth to Three Matters, the Curriculum Guidance for

the Foundation Stage, and the Full Day Care National Standards for Day Care and
Childminding. To bring together all aspects of early education and childcare policies and
to bridge the gap between th&@nd 35 yeas old, and between the ECEC and school
education, in 2007 the Early Years Foundation Stage (EYFS) framework was created
(Miller, 2008. This framework incorporated the Birth to Three Matters, Curriculum
Guidance for the Foundation Stage and the Full Darg Glational Standards for Day

Care and Childminding (DfE2008). The results adhe EPPE (Sylva t al., 200&nd

REPEY (SirajBlatchford et al., 200Xtudies were also reflected in the EY{EBE,

20149). The combination of care and education comes frome EPPE, whi | e

r e a d icaneept sobnes from the REY report. Instead of purely educational learning

17
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goals, the EYFS also stipulates the importance of attachment, incorporating a statutory
key person appr oac mochiagets lefabehind mp, 4B R)i ve t hat

1.4 The purpose of a feminist framework withina narrative
approach to research

Weedon (1997) suggested that researchisharried out from a feminigterspective
addresses a number of IimigEooecensitlen Beminigstt r adi t i o
theory considerbiologicaldeterminism (Connell, 1987andgendered inequalities (Davis

and Gannon206).Fr aser and Nicholson (1990: 5) <cl ai
basis for avoiding a tendency to construct a theway generalises from the experiences of
Western, whit e, Therefaehfeministfransesorkits tneamadysis of

the concept ofare and nursery work, since it can illuminate the experiences of nursery

workers who are mostly femaléraserand Nicholson (1990: Surther argud that

feminiss around the world seek to engage withgefldlers ed r el ati ons of &6p
institutional and personal sites where the effects of gendered knowledge and practices are

lived asi n e q u aBly doing se theddominant beliefin ECECcan be disrupted, such as

it is Onaturaldé for women to work with chil
motherhoodAdditionally, usingfeminig theoryin Early ChildhoodEducation and Caye

attentioncan be paido the need to examine how young children are claneand

educated about gender and equality.

From data collection to data analysis and interpretation the process by wictrtant

research was conducted centrdighe relationship between tresearcheand researched

in order to balance differing lexsabf power and possible authoriffhe power

relationship between the researcher tnatesearch is further explained in the

methodology chapter (see section 3[@)e to the nature of the workhieh can be

compar ed wiabotr,feminigmicamgive Woice to nursery workers through their
experiences. Within this frameworknparrative approach to reseamghswell suitedas a

way of investigating how nursery workési s cour s e scticefn ECEGCoveral 6 pr a
related to their lived experiences and understandings of self and other. Andrews (2014: 8)

stated hat a narrative approach is 6éa way of ex
constructedd. For exampaned uhnodwe rasntda mawhsa ta boonuet
life is, most of theime,c onnect ed to oneds view of others.
the question of who are O0theyd (otheot her).
studyto contributeto O s g o ¢281@)gesearctvhich explored narratives from the
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nursery with the particular focusnthe ways in which nursery workers understand and
negotiate their professional identities in early childhddat only rich and varied
experiences of people can be collected in thaiial context bytas Butchand Staller

(2014) suggest the emotive ashpersonal language can be captured. Even when nursery
workerrole sound familiar for many, there is a possibility to analyse and present
aspects of their evergay life that chatnges common sense ideas about these people, and

about the places they work.

A narrative approacfBamberg and Georgakopoulou, 2008)particularly relevant for

this research, in whicharratives or participarfistoriesenable an exploration of how

understandings of good practice are socially constructed in time and space through the

narratives that nursery workers mightt&l. or i es ar e cidenactigept ual i sed
engagewmkeeat s dpenpt prudt a s e,ewmblingafocusrdndo t hey ar
characters and the narrator are positioned
with regard to dominant discourses (Bamberg and Georgakopoulou,38®H)8n this

sense, the O6self6é can be anal ysedisas the wa
controlled in order to manage their emotions and how they follow the government

policies.

1.5 Rationale for the study

My interest in this topic began with my involvement in assessing and teaching on the
Foundation Degree in Early Years aflte Early Years Professional Status (EYPS)
programmes, introduced by tkdildren Workforce Development Council (CWD(®)
2006 CWDC, 2006).The programmes were introduced as a direct result of the
government document on a (O2partrhedfor&duéasondd r k f or ¢
Skills, 2005 24-25) that stated

The early years workforce is critical $apporting of giving children the best start

i n éidfaed et t emorkfaroe and with m@&alworkers trained to

professional levels part of the Governenn t 6 s of childsareservices in this

country becoming among the bestinthewérld t he wor kcfudat ce pl ay s
role in determining the quality of provi

At the time, both programmes | was involved with aimed to increase the skills and
compeence of the Early Childhood Education and Care (ECEC) workforce, and to

contribute to the recognition of their professional idengtyidents were required to meet
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a set of professional standards, and to provide evidence of thehbaseklearning and
practice. Being an academic who came to the UK nearly three decades ago, and teaching
mature students, the process of Oithcomi ng a
regardto the dichotomy between the students who were completing the programmes and
the low qualification requirements needed for working in the nurseries. Since 2008, in
Serbia, my home country, the minimum qualification required to become a nursery worker
is a Batchelor Degree (Paliégs 1984), which is the same as in many other Ewanpe
countries (Hungary, Slovenia, and Croatia as examples) (Korintus 2017). In the UK,
however, to work with babies and young children, no higher qualification theuela3 is
required. Instead, nurseries need to follow the Early Years Foundation SYdg®) (E
(DfE, 2014) framework in which providers

@ must make sure staff have the appropriate qualifications to count in the ratios,

including the need to have at least one staff member trained in paediatric fivst aid
(DfE, 2014; 2017a:24).

This concerns discussed in latesectiors (see 2.2 and 2.2.1

The majority of students on both programrhe&s involved withwere mature women

who had returned to learning after a long break from formal education. (In the last decade
| had only taught three mastudents on these programmes). Most of these women had
extensive experience of working in a nursery, while some entered the ECEC field as a
second career opportunity after giving birth. In my previous research on the reason mature
students participate imgher education (Mikuska, 2014), | argued that learning has

become transformative for mature students in respect of their performance in employment,
their selfesteem, and their social functioning. | also found that their professional work

was nothighly valued, despite having completed various degree level programwimehl

leads to a social injustice.

This aspect of ECEC has attracted much atterf@@ampbelBarr, 2014; 2019and is
widely considered to be an important factor, shaping the ways in Wigabccupation of
nursery workers is viewedrban, 2008; 2010gnd the status which is attached to
nursery work in terms of pedagogical approaches and staff str@Bturetti, 2018; Moss,
2019) Therefore, the rationafor this study is in the politidaontext in which nurseries
continuously receive attention by the government in Engl@neuniqueness is in the

paradox ofrofessional work that nursery worken® requiredo dq yetfor
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unsustainable low pay and constant chamgeguality requrements(Osgood, 2012; Moss,
2019).

Despite recognition of the key role of nursery workers in improving the qualésirbf
year®provision, a large proportion of nursery workers are struggling financially. The
Educati on P Q01P eporiThertssiyt Yiedrsokkforee in Englar@onetti
2019)sees a worrying trend that the ECEC workforce earned an average hourly pay of
£8.20in 2018 around 40 per cent less than the average female worker in England. This
leaves nursery workers in a positioncohsiderabldinancial insecurity. A high

proportion of nursery workers are claiming state benefits or tax credits (44.5 per cent).
This also does nothing to dispel the culture, in some schools and colleges, that childcare
should only be seen as a routetfayse with low priofattainment idutchinson et al.,

2019).

FurthermoreHutchinson et al(2019)suggestedhat childcare providers frequently report
difficulties in hiring staff, particularly well qualified staff that have full and relevanél

3 qualfications. The ECEC workforce is also far less qualified than the teaching
workforce and the general female working population. In 2018, 25.1 per cent of the
childcare workers had completed a degree; by contrast, around 93 per cent of teachers
have a dege=or equivalent. Overall, qualification levels have marginally increased, but at

a very slow pace in the last few years.

Supporting childcare workers to upskill and gain higher qualifications is critical to the
guality of early yeai®@education, yet mamyorkers are not undertaking further training, in
part due to fewer opportunities provideddiyployersThe reason could lay in a deeply
rooted division between care and education that delays significant investment from the
government in nurseries that effplaces for children from birth to five years. This
dichotomy persists due thegreat imbalance in investment for nurseriesludingthe
continuous weak position of nursery workers. For examptehbse that do upskill, there

is no guarantee of o@er progress. This trend is particulanlgrrying for nursery workers,
given their relatively low level of education at the time they enter the profession and the
importance of professional development to improve workforce quality. Therefore

addressinglathese concerns is vital for their professional recognition.
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1.6 Qualification requirements in England

Bonetti ds (2018) quantitative study ai med

demographics, pay and qualification levBl.o n e $tudy dissoverd aworrying trendin
the decreasintpvels of qualification within the early ye@wsorkforce Most notable is

the drop in numirs of level 3 qualified staff from 83% to 75% since 2015 (NDNA,
2016). It was further reported that overall staff turnavas higher than in previous years
due to continuous low wages and lack of progression. NDNA (2016) also found that
employershadreduced staff training budgets as a result of heavy financial burdens but at
the sameime needing tckeep pace with the Nationkiving Wage and pension cast
Qualification is a criticafactorin securing good outcomes for chigar, as Melhuish and
Gardined £018) research findingshowed They stated thahe more hours spent in
formal and informal good quality settisgetwea ages two and fouthe greater the
benefits for child cognitive and soe@notional development. Good quality setiing
generally employ qualified nursery staff.e§pite government attempts to improve
training and qualifications for the ECEC workforceleast a third of those working in the

nurserywere found to be onlgtLevel 3 or below (Bonetti, 2018).

Thelevel of qualification isalsoan importanfactor for employability. Fronist
SeptembeR014, alllevd 3 qualificatiors were required to meéte early yea®educator
criteria designed by the National College for Teaching and Leadership (NCTL) (2013).
This meant that all nursery staff who had registered for a qualification Siri®eptember
2014 could be counted in the EYFS staff: child stibtheyhelda level 3 early years
educator qualification, and have suitable level 2 literacy and numeracy qualifications. If a
person holds a level 3 early years qualification but does not have suitable level 2 literacy
and numeracy qualifications, thean only counasnursery staff at level 2 in the EYFS

staff: child ratios. This has a major impact on the way in which nurseries operate as
changes in the ratio could have a measurable effect on both staff and child behaviour
(Bown, 2013) For examplea qualified staffnember(at least a level 3 qualification)

could be required to care for 13 children, while a-gaalified staffmember(below level

3 qualification) can only care faightchildren(see EYFS, DfE, 201a24).

Bonetti (2018) also repatl that the age profile of nursery workers whoouer 39 years
is about 60 per cent. Similarliutchinson et ab €019) research showed thiat 2018,

around 90,000 nursery workers were 55 years old or above. Bo&2tl8) report

22

t



showed that mordénan half of highly qualified staff (level 6 aadbove were aged over

40, with 21 per cent aged over 50. Béithuressuggest that the ECEC field could soon be
losing a substantial number of staff due to retirement (especially childminders), with
insufficient younger groups entering the sector to keep up with additional demand for

childcare.

1.7 Discourses of nursery workers

It is important to highlight the highly gendered composition of the workforce and how

nursery workers have been positioned protessily with reference to policy discourses of

the Osubstitute mot hiei 8t namslenmuyrwerkewsr &e
agent 6. The ar pgydhestatisticaltrend suppomsedf womenoés
employment and qualification of the ECEC Wfarce in England. These discourses

largely draw on the work of Moss (282017), Osgood (2012) and Bonetti (2018) and

examine how nursery workers have been positioned within a predominantly low status and

gendered workforce.
1.7.1 Substitute mother

Thequantitative study by Bonetti (2018)so focused on gender arevealed that

childcare continues to be the most female dominated of all occupations in the UK, with 97

per cent of the workforce comprising womémnaddition, despitéhe popular beliefhat

Nordic countries have more gender equal societies, Bonetti reported that the percentages

of men working in childcare in Nordmountries are similar to thogethe UK- for

example, three per cent in Sweden, four per cent in Finladdjenper centn Denmark
andNorway. The European Commission (2019) data also showsusiat j8 per cent of

nursery workers, anfbur per cent of childminderare maleMoss (20®; 2017) argued

that a highly gendered ECEC workforce on low pay reflects a historioutse of a
O0substitute motheré, where the only require
havingad mat e r n a [For axamplé, duning &ndl aftérorld War 2 there has been a

powerful maternal discourse about the role of mothers in caringdurahting their infants

(Burn and Pratddams, 2015) which reconfirms the long standing assumptions that

motherhood is a sufficient grounding for working with young children. This assumption

was culturally perceived since, in the post 1945 UK welfare, stetee was a clear gender

di fferentiated model of f-amnhnhgrsofaendi woméan
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full-time carers, with women and children financially dependent upon men. Therefore, it

i's not surprising that BEGBGhHawe lorganfludncea sady wo me n
childhood policy and practice. Osgood (2012) further explained that the discourse is based

on the evidence that the motheros natur al [
therefore nursery work is seen as an extensidhis role. This suggests that being a

nursery worker is an unskilled job performed by women.

Si nce wo me n 0hmsseemgn inaease énhe labour market, demand for
childcare has significantly risen. The Institute for Fiscal Studies commisisiesearch in
208t o i nvestigate the rise of womené68 empl oy
reported that over the past 40 years, the UK has seen an almost continual rise in the
proportion of women in employment. The employment rate among wonempaf i me
wor ki ng a ¢4)bas ifcaegsetivm 27% in 1975 to a record high of 78% in

2017. This predominantly reflecasrisein full-time employment, from 29% in 1985

(when data on hours of work began) to 44% in 2017. It is also because womew are n
much less likely to drop out of the labour market around the time they have their first
child, and much more likely to stay in paid work in the years following. The rise has been
particularly large among lone mothers and mothers eépheot and primay-schootage
children. They also reported that increases in maternal employment have been largest
among the partners of highearning men as well as among women with degrees. A
contributing factor to the rise in employment is a shift in the working noattaf women
across the life cycle such as working garte or reduced hours. Chevalier and Viitanen
(2010) highlighted the causality between female labour force participation and the
availability of childcare. Blackburn (2004) reported tlathe perial between 1990 and
2000, the UK day nursery market more than douhigith day nurseriesccountingor

about 30% of registered child care places, an8003, they grew by 13%.

With the demand for childcare plag;ehild care costandthe quality of chldcare hae
become important factefor parents when choosing care for children. This has close
connections with the discourse of O6substitu

nursery staff as well agith the quality of services they provide.
1.72 Technical competences
Since the Childcare Act 2006, all early years providers in England have been required to

register and be subjected to inspection by Ofsted. ViraahBall(2006), however,
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stated that the private day nursery sector remainsaetitive, but fragmented market. In
England the overwhelming majority (78%) of nurseries are private (prméking),
voluntary and independent (Robétbimes, 2012), for which there are no requirements to
employ qualified staff (DfE, 20184 2017a). Thex has been much debate as to who can
work with children, and what kind of skills and qualifications nursery workers need. These
debates are based | argely on improvetheiqudlityr e of
of early years training ( Df B:2) an2l @Hich

@ set the standards that all early years providers must meet to ensure that

children learn and develop well and are kept healthy anddsaf¢ Df B5). 201 4
In order to meetheserequirements, Moss (20086) describedhe nursery workeasa
0technici:and, who has

@ varying levels of skill and qualification. But their role is to apply a defined set

of technologies through regulated processes to producepeeified and
measurabl e outcomes?o

This type of work is in contrastto the discoule o f t h e O sagppesidusiyt ut e mo't
explained. Mossobds (2006) ideas of20®) e o6t ech
analysis of developments in the early years workforce. Nursery workers have been subject

to increased state regulation awtountabilityresulting in an increased workload and

e mp h a stécknical comptence and performatiGity ( Os g o: @4#), De8plelal?

these challenges for the nursery workers, there is opportunity for progress to be made in
repositioning the ECE@orkforce. It could be argued that nursery workers have the
potentialtoberp osi t i oned as ¢ cabhilitytacentest thedistoarée ofwi t h t
O6substitute mothiei&tads aw@lrloazh tthwe pdtod elsrsi o
Osgood (2012)rposed t hat nursery workers can tran
professionalising the ECEC workf,orce which,
recognising the importance of supporting and protecting children and faamtles

secondly, acknowledgéle importance of critical reflection on how nursery workers have

been positioned. Osgood (201Bpwever highlighted that the way in which nursery
workershavebeen micromanaged is largely invisible and difficult to challenge. Nursery

workers can be sea@s change agents in the way in which they interpret and transform

policy which carmakeopportunities for new discourses to be created through the merging

of existing discourses, such as the O6substi
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1.8 Structure of the thess

ChapterOnehasprovided a detailed explanation about the Early Childhood Education

and Care in England and explained that there are strategies imggacginghow to

support and guide the workforce. However, austerity policies and cuts to furdieg h

i mpacted on bo tandnarserielggsultiaginicsuresandt r e s
amalgamations and challenges for nursery workers in terms of how to meet the demands
for childcare places and how to maintain the quality of services they provide. A déscours
of the 6édsubstitute motherd reflects how,
up, to a large extent, of lepaid female practitioners working in a low status sector
constrained under austerity policies. Despite workforce reforms, thesensswes

| argely unaddressed within discourses of
the Early Years Teacher Status has failed to address issues of equity with Qualified
TeacheiStatus showing the dichotomy between care and educalmadadtion, further
tensions have emerged for nursery workers in tefmagrk-life balance, such as being a
mother and a worker. Ethics of care are undervalued and nursery workers continue to

leave the sector for better pay and progression opportunities.

Drawing uponliterature that directly addresses nursery workers and the Early Childhood
Education and Care (ECEC) terra@hapterTwo provides a explanation of which
literaturehas beerhoserfor detailed critiqueand why. This chapter has four sections.
Thefirst partexplains the policy implications and the importance of fgghlity learning

for young childrerandthe professionalisationf the workforce thusaddressing the debate
about qualification requirement for nursery workers. $éeond paraddresses the
importance of early attachments between parents and their children and its translation to
the role of the nursery workers. Emotional wellbeing of children, and parental choices of
childcare servicearealso discussed. Thhird partexplores thditerature that is strongly
associated with gender, gendered work and women in gefodiaed by the importance

of attention to emotions and emotional labour. The theoretical approach of thelsatidy

is the adoption o& feminist frameworkis explaned in the fourth padf the chapter.

ChapterThreediscusses the methodological approach and justifies the method deployed
in the study. Three main aspects are emphasised in this chapter. First, the significance of
adopting a narrative inquiry as a mealbtogical approach; second, the ways in which

qualitative data were collected and selected to inform this study and the ethical
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dimensions; and third, the position of the researcher in the process of collecting, selecting

and analysing data.

The rarrativeapproachBamberg and Georgakopoulou, 2008)d application of feminist
theoryencountered during the resegnsitonsidered. The use of NVivo 11 &3

analytical toolis also discussed in this chapter.

Chapters Four, Five and Spresent and discusise findingsfrom the researciChapter

Four exploreshe EYFS (DfE, 2014) statutory framework and the ways in which
participantanterpreted the policy. highlightshow they described the way in which the

pol i cythamachidceedainwaysinordetro be 6égooddé at what the
of the participants talked about the importance of the qualification as it has the attachment

of professional recognition, thereirsthe dataa sense of confusion about the EYFS (DfE,

20143 framework, whichn turn produced a tensian terms oftheappreciation of the

specialised ECEC knowledg&/hilst the framework wakargelywelcomed, the

sentiments around the O6overlklieobthef r amewor k w
participants that the reform $ieesulted idemands to alter their practiemetimes in

unreasonable ways.

There were different views aboqualificationrequirements which showaetifferent
understandings of how participantsdé format.
ways the applicationfaop-down measures designed to enhance the quality of nursery

provision was viewed as inherently benign amdrwhelmingly positive. lis arguedn

the discussion of the findinglat there has to be a place for complexity, values,

flexibility, subjectivity, and multiple perspectives regarding what is considesédgo o d 6

practice.

ChapterFive shows that there were inconsistenciegte findings in terms ahe ways in
which participantsdescribed their construction tifeé g o o d 6 worker. Sreertujit

on their own experiences, such as maternalism, that shaped their understanding and
construction of the nursery work. The importance of attachieeiigcussegwherdy

some of the participants made it clear that it was desirable for the child tthbdbew
mother. This view confirms the culturally and historically embodied belief of attachment
theory and maternalism (Ailwood, 2008) as well asittygortance of the key working

approach which suppor-beng.t he chil dds emoti on
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This chapter alo discussethe views of those who fedtrongly thathe maternalistic

approach devalues the ECEC workforce and their professional ability to make decisions

on how to care for children in their nursery. Nursery managers formed a slightly different
constucti on of O6goodd nur sery mfinancidlly headthyas t hei

nursery was aheforefront.

ChapterSixdiscusses and evaluates emotional labour in nursery practice. All the

participants in this study were asked to describe anldiexpho they would considéo
beabgooddé nursery worker. Additionally, they
at their work, and what skills they needed to work with children. The investment of the

emotional human capital to produce highquality oo d 6 ser vi ce was spoke
participants. In particular, the connection between different kinds of emotions and

affections were highlighted, such as love, passionfldr i ght atti tudesd as
nursery worker@everyday practice. These enwt§ including personal cost andrwefits

of emotional laboyrarediscussed in the first part of the chapter. The second part of the
chapterdebateshe impact of motherhood on nursery work, while the third foariseson

how nursery workers have to dedth the parensdemaotiors when leaving their child in

the nursery. Although all three themes were interwoven, thasegparticular uniqgueness

to all strands.

ChapterSeverdraws together the findings to discuss the implications foiutioee of

nursey workersand for education and social policy with regard to how to raise the status
and how to promote the issue of recognising the emotional aspect of thé'hisrinal
chapter concludes by summarising the findings in relation to the research mgiastio

aims. It also considers tis¢érengtls and limitatiors of the study as well as tleffect the
process of the doctoral study has hadnyrprofessional practicdkecommendationare

made about directions for further research in relation to what gaseény practices are

and how closelyt is linked to professionalisation of the ECEC as a whole. The role of

institutions of initial professional preparation has been explained.
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Chapter 2: Literature review and theoretical framework

2.1 Introduction

This chapter outlines the key literature and the theoretical approach that influenced this

study. The aim of the reviewas to identify the main themes that explore the connection

bet ween the 6goodd nursery work(er), and ea
practices in England. Particular focus was on policies imposed by the goverhavent

these shape the practices in the nurseries, and on the process of professional recognition of

the nursery workers. Two academic web search engines were employed, Sxujbe

and Dawsonera, to search broad terms such a
in Englandd. Google Scholar identified the
while Dawsonera, which is the University of Chiche&ten-line sourceof resources,

provided amore refined searalith the most concentrated research hits.

The references in the identified literature were carefully considered in order to ensure that
a thaough coverage of theertinentliterature was included. Was evidat thatthe

majority ofthe most relevariiteraturerelatingto nursery workerdatedfrom 1999, which

set one of the parameters for the literature review. Other parameters were topic and theory
related as well as the context of the stutiegondEngland(UK andAustralig for

example)Ther evi ew revealed a | arge number of stu
professionalisatiofe.g. Cameron, 2IB; Osgood, 2006; 2010; 221Miller, 2008; Moss,

2008; 2017Taggart, 201) and on government policies relevant tosauy work

(Cameron et al., 1999; Penn, 2000; Cameron et al., 2002; Moss, 20ar; 20D).

There were also several studies addressing emotions in nurseryGetdy( 2006; Elfer

and Dearnley, 200°Elfer, 2012;0sgood, 2012Elfer et al., 2018and maésin the

nurseries (Cameragt al.,1999; Cameron, 20Q0&RobertsHolmes and Brownhill, 2011

Brody, 2013. Appendix2 provides details of the search strategy and the number of items

identified.

When searching the keywor dedéraoGsHaleshaithis cy i n
createdhehighest number of hits across the search engivigsh totalled in excess df
million. To narrow the search | combined th
England + EYFS. 6 Thi s nifeahtly,doe ekanplaia Gaoglemb er o f
the hits were 5180 while on Dawsonera the number of hits was 97. To further refine the
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review, and to reduce the vast amount of, lkigy authors in the field were checked
(namelyVerity CampbelBarr, Peter Elfer, Linda Mer, Peter Moss, Jayne Osgood,
Geoff TaggarandMathias Urbah(SeeAppendix1).

| combined the search by adding more specif
workdé o6nursery work + emotional recognition
d e mi rasas indicator for the theoretical framework of this study. When these specific
terms/words were used, the number of Wiéssignificantly lower. This indicated the
potentialuniqueness of this study and that the emotional aspect of the mwsris still

underresearched.

It should be notethat the emotional aspects of the writings generally addressed
childrenbés emotional well being and the i mpo
worker®emotional involvement in caring work. It issalimportant to note that the
majority of the literature was addressing nursing earing profession; nursery work was

rarely mentioned as caring and as a professional occupation.

Fourdominant themes emergédmt he | it erature maserywork r el at e

as follows:

1) Policy implications, school readiness, and professionalisation of the ECEC
workforce

2) The implication for nurseries of an increased labour participation by working
mothers

3) Gendered work and womem general (nursery work asfemaleoccupation,
returning mothersotworkforce, men in nurseries).

4) The importance of attention to emotions (mainly children) and emotional
labour.

As the research progressed, further searches of the literature took place at regular intervals
within the $udy in order to identify references that had become available during the

research process. Sites such as Academia and ReseansleGatsed.

These themes are now examined. In the first section (2.2), the theme of the
professionalisation of the workforemd policy implication is addressed as well as
gualification requirements for working witk®years old children in England.

Furthermore, a growing body of literature that relates to research undertaken with parents,

mainly mothers, who use the childcaexvices is explained.
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The second section @.focuses upon the theme of the highly gendered composition of
the workforce. This aspect of ECEC has attracted much attention as it is considered to

shape how the job of nursery workers is viewed.

The thirdsection (2.4) explores the literature related to the importance of attention to

emotions and emotional labour as an aspect of nursery work within the context of how it
influences the construction of O0gooddd nur se
explains the theoretical framework used to highlight how governmentality operé#tes in

ECEC.

2.2 Policy implications, school readiness, professionalisation
of the ECEC workforce

|l nvestigating the concept of t ledevelopgmeadod nur
of relevant policieswith the notion ofrofessionalisnand with UK signing the hited
NationsConventions on th&ights of theChild (UNCRC)(1989)in 1990 which came

into effect in January 199Zhe significance of signing the legally bingd international
agreement was that tseatutory frameworks in early yeareaupportedy these articles.
For example, article$ to 42 are the maiarticles affecting the childreim a nursery and
they include pn-discrimination respect for the viewsf the child and potection from
violence, abusand neglectArticles 43 to 54 are about haadults and governments must
work together to make sure all childrean enjoy all their rightsTheimpactof the variety
of articles of the UNCRG evident inthe EYFS (DfE, 2014)such asactively promoing
equality and diversity, narrang any gaps in outcomes between different groups of

children,safeguarthg childrenand tacking bullying and discrimination.

ECEC in England lacked any form mditional firancial support or policy direction until

1966 when the Conservative Government introdw@ceducher scheme for working

parents to pay for patime nursery places fdour-year old chidren (Miller and Cable

2008).This financial support for parentgas wdécomed howeverthis still led the sector to

be dependent on the ability for parents to pay for their services. In 1997 the National
Childcare Strategy was introduced where the early years selb@came part of the

government Department for Educatihich was welcomed by the national ECEC
organisationslt was hoped that the first step was made to integrate the ECEC services

with other education organisatioish e wi despread adaptation of
years serviceso I dplaelédet e0hTee.nh iYsetaorr iCchid cdhciar
(HM Treasury et al., 2004utlined the strategy to improve the skilsthe ECEC
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wor kforce. At the same time the Childrenos
to drive the reform andn 2006thegoe r n ment publ i shed the Child
Strategy (DfES, 2006k he goal was to have an O0integrate
which would 6help with recruitment, retenti
wor kforced (DfES, 20@rofésiondlisaton agenthaibeganiwghtheh e n t
aim to raise the status of the ECEC workforce. The new Early Years Professional Status

was introduced by the CWDC in 2006.

At the same time, The Early Years Foundation Stage (EYFS) was established under the

Childcare Act 2006 and is a framework for learning, development and care for children

from birth to five The EYFS framework became statutory in 2008, andimteczduced as

part of the British National Curriculum, which all Ofsted registered early yearsgsettin

must follow (DCSF, 2008). This high profile policy attention was not only to address the

ECEC workforce, but also to serve particular political agendas, such as to improve the

employabilityof parentsy providing childcare support essist them to wér andenable

betteroutcomes for children to tacklésddvantage (HM Treasury et &004). The ECEC

workforce was, therefore, constructed as the means by which the Government could

achieve its vision. Nursery workers have been given a central roleuieder children

t hke®t possible start in |Iife and the suppol

(DfE,20145) , and to educate them in an &bdappropr
&Children are the citizens, workers, parents and leaders of the future. It is in
everyoneod6s interest in investing in child

and capabilities to contribute positv e ways t hr o.(HMhTeastiry t hei r
et al., 2004, section Z)

With this vision, the government began to micromanage the B@#kforce, and the

settings within which they argorking. The regulation by inspection under Ofsted (Miller

and Hevey, 2012) proved that the early years provision was centralised, leaving little

space for the nursery workers to exercise creativity dsasdhcing the danger of a
reduction in professional autonomy. The <con
government vision. In such a policy contéxgre is another danger, that both nursery

wor kersdé good practice andalwelbeinglareends devel
measured as 6outcomesd against externally p

that services are worth investing in.
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When, in 2010, the coalition government gained power, in their first year in office they
commissioned a reweof the EYFS (Tickell, 2011). As a result, in 2012, a revised,

slimmer version of the framework was introduced (DfE, 2012). This simplified version

was largely welcomed across the early years sector (Pugh and Duffy, 2014). However, the

O0r epr od ue EYIF®fradework provved that the early years sector was under
scrutiny once again. Despite the 6unifiedd
6school readinessd was evident. The O0school
stressed in a repopublished in 204 (Ofsted, 2015 0f st ed6s conceptual i sa
6school readinessd was framed by ideas that
the specific demands of a defined school routine and curriculum, rather than as a process

of co-creatirg learning spaces and activities, and building relationships. The early years

wor kforce was judged against government def
determined by a narrow definition of d&édschoo
outcomes at developmental stages. For these reasons, the continuity of the conceptual

di vi sion between O0educ al999%Mo8s, 2006,2016;2@9) e d ( Da
between@B and3 years old children, as well as det

childhood, remained high on the policy agenda (Cannella et al., 2016).

Whil st the O6school readinessd agenda captur
prepare young children for primary school, there are numerous counter positions, many
underpinnedy pilosophical conceptualisations of the child that view childhood as more
than simply the preparation for adulthood. These counter arguments emphasise the
distinction between early childhood education and care. For example, Trevarthan (2011
175 arguedhat early years institutions should encourage learning, but clearly
di fferentiated this from O6schoolingd:
@Preschool nurseries should encourage children to learn from adventurous play in
a rich environment €& c nilasstoomahoolingase young

eagerparticipants in peer communities with their own meanings, arts and
techniqueé

This approach was stipulated by Michael Gove since, during his term as an Education
Secretary, he gave a speech in which he highlighted the directionEeCHE€ stating:

ONebve introduced screening checks at the
recognizing and blending letters to read words fluently. We are introducing a
basic test for competencgpelling, punctuation and grammérd(Gove, 2013).
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As Gow stated, the governménsmphasis, through the national strategy, was on literacy

and numeracy. The workforce was seen as an important part of the process that connects
policy intentions to practice interventions. This trend was evident within the dpdate

(third) version of the EYFS (DfE, 2014a) which was implemented in September 2014,

foll owing the governmentds response to the
(DfE, 2014b). 6Childcared was the mnmew phras
Childhood Education and Care, leading to thgdeessionalisation of the workforce.
However, this is nuanced with the &édschool r
the EYFS mainly saw changes in the Safeguarding and Welfare section, the form
approach to school sbhgfandcd edémedtlidngvitththa nn & ehce
the fore. This approach can be traced to the seven areas of learning and development (see
EYFS, page 7) as these areas weoalel eucsteido mbs, 6
which in turnareused to measure childr@mseadiness, rather than as a guide to nursery

workers on how best to work with children.

Nur sery weeirgand théir emotidndl investment in their professional job, that
is the emotional laour, was disregarded. The conceptual division, therefore, between
0educationd and o6cared remained a concern a
direction. This i s porasgpectofithetchilthreustthesleftt o ensur e
uneducatededucation touches spirit, soul, motivation, wishes, desires, dispositions and
attitude® ( F e n d L24)r Whaik8yXor future society is, however, the creation of
a child as a selfjoverning subject; therefore it should be fundamental that the EYFS
endorses this not i osofficiersatime each dayhisadevotedhtethevh er e b
direct teaching of r e adff 8047:6). Whissuggestslgat and mat
the government 6s ai m h atse Newliabow'sfistdgcatidn s i nc e
White Paper was published statiigt:

@ur aim is that all children should begin school with a head start in literacy,

numeracy and behaviour, ready to learn and make the most of primary edécation

(Former Secretary of State for Education &meployment, David Blunkett,997:
14)

Similar comment was made by Gove in 2013 in his speech, when he said:

ONe need to make sure that children arrive in school ready tod€aonmer
English Secretary of State for Education, Michael Gove3R01

This quog clearlyidentifiesthe way in which the governmeontinuesto see the future

of the ECEC sector. Since 2011, the government has brought out a set of documents
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prescribing a curriculursentred approach for the Foundation Stage, and has considered
assesment testing of O0school readinessd in chi
academics and researchers. One of the reasons behind the argBmgheni and

Whitebread, 2012¥loss, 202; 2019) was that the governmensedt he t er m 6school
readiamesasd i nite construct, neglecting the p
i mplying there should be a fixed standard f

mainly focuses on cognitive and linguistic skills.

The governmentlaimedthat childrenwere not ready for school by aged five, with
delayed speech and poor social skills as the most commonly cited issues. The
governmeri8i si on was to regulate why and by wher
school 6, so the revi s elgYesars Foundatiom Stgge (EYRSme wo r k
(DfE, 2014 2) encompassedifficial standards for learning, development, and care for
babies and young children that must be met by stating:

frhe EYFS promotes teaching and | earning

and gives children the broad range of knowledge and skills that provide the right
foundation for good future progress through school and life

While the original idea of the implementation of the EYFS was to support the nursery

wor ker sd g owad very bnitéd,guidartesas ® how to do this dresskills

that wererequiralt o support a seemingly O6needyd chil o
d e v athedabourdof love, care, and solidariity ( Appl e, 2013:16) that

nursery worker ra.

Academics such as Dalli and Urban (2pafdUrban (20D), who have researched the
professionalisation of the ECEBave suggestetthat the notion of professionalism is
linked to professional and practical knowledgeere

@ ambitious policy goaks canonly be achieved by a skilled and qualified

workforce whose practice is guided by a professional body of knowledge
(Urban, 2008: 135).

Osgood?2012) argued that due to the | ackoef prof e
has been considered as low skilled and undervalued. As a result, Moss (2010; 2019)

further argued, that nursery workers in England have been constructed as a group of

peopl e wh o prafessiondskilla ané knowtedge which has a detrimentéetf

on the way in which nursery workers are constructed.
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Osgood (2010, 2012), Urban (201CGhalke (2013and CampbeiBarr (2014) have all

indicatedthat the debate about the professionalisation of the workforce became one of the

most discussed discoasin ECEC. Oberhuemer (2005) stated that there are many
interpretations of Oprofessional é or Oprofe
understood. This concept makes space for the possibility of a new form of professional

identity to emerge. Osgood(q22: 120) defined professionalismasd a po |l i t i c al con
broadly defined by the acqui si t.Ubanetalf speci
(2012) claimed that the close connection between the quality of provision for young

children and profesonalisation are two inseparable aspects of the ECEC practices. Urban

et al. (2012pnlsonoted that to distinguish the workforce knowledge from parental

knowledge, traditional recognition is needed through relevant qualificatrban et al.

(2012: 515 ur t h er thetqaalityeol ECEQ deeiends on the competence of people
working with chil dr enmhereff meny | d efsi @ ewdth ¢ @ mpe th & |
t he holistic und eathertthamsdeingampeténcetahdculdt €€ C 6

of skills or particular knowledgd& herefore the concept of nursery work as a profession

is complex, as it struggles to gain cultural recognition in society.

Osgood (2@0) alsoargued that one of the main discussions around nursery workers as
professionalss how they have been constructed in policy documents. ECEC policies have
created a concecptiisan til@sgoodti2@Gdicas pokseseek 6
t dmpdove the quality of early yestrainingd ( Df B 2)ardi0 1 7

@ set the standagithat all early yees providers must meet to ensure that

children learn and develop well and are kept healthy anddsaf¢ Df B5). 201 4
Miller and Hevey (2012¢ontendedhat the regulation and inspection of the nurseries
under Ofsted highlighted thdite ECEC provision was cenlised, leaving little space for
nursery workers to be creative. This can have a negative effect on the Wworkative
skill and professional autonomy as the conc
to the governmentision. In such a policy context there isisk of seeing nursery
wor kersod good practice thr oughstipmatedbat r ed out
the evidence based nursery work feeds the government agenda of justifying that early
yeas savices aravorth the investment 6 Measuringd such outcomes
the uniqueness of the individual childhich may neglect the cultural, language and other

heritage valued by their parents, bigothe nursery workeés creative skill.
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The policy implcation, consequently, has seen the introduction and requirement for
nursery workers to have increased levels of regulation, accountability, and professional
qualifications. As a result, over the past two decades, nursery workers have become a
central focudor the government in terms of revisiting and implementing new ECEC

policy and guidance in England.
2.2.1Qualification as an increased sense of professionalism

The wider assumption is that relevant higher education qualifications produce a
professionahursery workerNliller, 2008; Urban et al., 2012)It is widely accepted that
specific knowledge | eads to the definition
argued that education (and qualification) increases human capital through knowlgdge an
skills and with it professional recognition. Lloyd and Hallet (2010: 76) also argued that
there was a more traditionally accepted framework of a professional including

@ the monopolisation of specific aedclusive skills and knowledge, group

member slidarity and restricted access to learning opportunities requiring
accreditation to practicebo

The suggestion here links the ideas of competence to ECEC practice with accreditation

and qualification. Since the ECB@rkforce currentlydoes not match thabove

requirements, nursery workeaserequired to develop skills, knowleddsow to provide

professional practiceand understandinipr working with children while engaging in

practice. Osgood (2010, 2012) and Dafid Urban(2010) stipulated that therare

challenges for the ECEC workforoéfitting some of these practices into any existing

construction of professionalism, suggesting that professionalism in ECEC needs
reframingFur t her mor e, professionalisatiduct revol v
of conductdé (Foucault, 1988); that is, how
nursery workers manage others and how others manage the nursery workers. Such a
perspective begins f r omacessity ofwhatpassesfoandi ng of
necessiy in our presentodé6 (Burchell et al ., 199
gualificati omeaxamssadtybas TanisGnalmes not mean
not be gained; rather, it questions ideas about qualifications in ways that pigtereete

space for rethinking the role of ECEC, where nursery workers consider how to resist

government rules. Rose (1999: 52) suggested that technologies of governmentality are
those tactics, strategies, i deatsntheinoge knowl e

of producing certain desired effects and av
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the construction of whatonstitutes gooddé nur sery work means t ha
considered as technologies of governmentality that shapetigeict of both adults and

children in nurseries.

Since the ECEC work has been perceived asskiled work, the development of a
professionalisatioma genda has hel peqduatloi fdiecsaitgi ng nddg r(aMii ul alt
with the aspiration of havinga §a t i ve i mpact on the delivery
nursery services, and on the professional identity formation for nursery workers. Aukrust

and Rydland (2009) and Peeters and Vanderboeck (2011) built on this concept, and
pointed out tohfatt hdec omrmpresteernyc evsddr ker s ar e Vvi t e
Aukrust and Rydland (2009) further stated that competence is influenced by staff

gualifications through which other aspects

The introduction of the &ly Years Professional Status (a graduate level status) was a
result of the governmentdéds reform agenda in
ECEC workforce was acknowledged. It unveiled plans for the promotion of early years
workforce traininggualifications, skills and competence (HM Treasury et al., 2004). The
Children Development Workforce Council (CWDC, 208Breported that:

Or'he move to a graduate led profession represents a transformation of the early

years workforce. To drive this trasformation the Government made it clear that

their aim is to have akarly Years Professional (EYP) in every full day care
setting by 2015 and one G n every childre

In the independent review of early education and childcare qualifisatiat was carried

out for the Department for Education in 2012 by Nutbrown (20} 2hé following was

stated:
AAlongside these positive attitudes and the very many examples of good practice |
have seen during the course of my Review, | have foundtsimge that have
caused me concern. Our presemsequpgual i fica
practitioners with th&knowledge and experience necessary for them to offer
children high quality care and education, and to support professional development
throughout their careers. Changes are needed, and | have made recommendations

for how | believe this should be dohnsome for Government to consider, and
others | hope the sector will take forward

Similarly to Miller (2008) Nutbrown (2012: 2) also statetd,h gualification is the
foundation for qualitgwhile Urban et al. (201523 reported thatesearch has shown
that while formal level of qualification of staff is an important factor for quality ECEC

practices, it also informs the level of professionas m and ¢ o mqorapetencec e wher
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is more the sum of the endskibdual apdaatiiio
Furthermore, Nutbrown called for new qualification routes to be introduced for the ECEC
workforce, and recommended that all nursery woslkshould have achievedeael 3

gualification by 2022. It was suggested that:

People with o6full and relevantdé qualific
Years Professional Status (EYPS) have led to a welcome and increased sense of
professionab m i n some parts of the sector €& th

gualifications are effective in developing the necessary skills, knowledge and
understanding to work with babies and young chidd@utbrown, 2012: 17)

't can be ar gu e dbythaviagtrelebapt earlkchildhead mugldicattonsd

high quality childhood services can be providedan (2010) added that language and

knowledge are essential to the productioa pfofessional workforceThe establishment

of a language and the spredgarticular knowledge makes available frameworks within

which subjectsnursery work for examplean come to be thought about. In producing

such frameworks of O6knowabilityodecanipearti cul a
ormalised To begin askig the question diowknowledgehasbeen producetequires

a brief historical overview of nursery workers, their role and responsibilities and the ways

in which they have been portrayed in society (as explained earlier)&2&10)study is
particularlyh e | pf ul i n unpicking the construction
0sel fdé and o6conduct of conducté in the EYFS

relationship betweethe policy knowledge andself6 .

Moss (2019) argued that, since childrenrgat think and act for themselves, government
and through policies the nursery workand parents must do this for them to ensure
subsequent economic awards. Young children in this scenario are viewed as potential for
economic growth through:
6Thecapploin of correct technical practice
ageé.[in which] the concept of human 6te

of working by people to people with the aim of better controlling or governing
t h e(ddass, 2019: 12).

By adopting this approach, it is possible to consider alternative understandings of how the
EYFS (DfE, 2014a) governs and guides the nursery worker. It becomes apparent how this
particular policy seeks to invite the nursery worker to perform particular fofself

work in order to achieve specific and desirable ways of being. Dean (2010: 24) suggested

that this kind of response, such as the way in which a nursery worker may think, reason,
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and respond mightdratv eporpfarnsabbbodeesgf kndwledy expertisé

which is a drive towards the professionalism agenda. In this context, the nursery worker is
governing self, as part of the nature of the nursery practice in which they are engaged, in
order to provide 6gooddé care for children.

Rose (199952) further argued thalhrough policythedg over nment 6 s aim i s t
certain forms of out co n&ECECmpradidesitregeestot of t he
certain knowledge held by both nursery workers and children; it includes knowing the

stages othild development or approaches to professional practices, which measures the
performance of children (and nursery workers) against the demands of the educational
curricul um. For example, in theseghoneES ( Df E,
knowledgeo decode regular words and read them aloud accurately Unl ess nur ser
workers are equipped with skills of how to teach children to read, children will not learn

how to decode regular words. So, in this se

teach and how to approach to teach children to read.

The standardised training, and target driven government policy was to fund those nursery
workers who provided care in private nurseries; therefore, the creatiom Batly Years
Professional @&itus was xplicitly aimed at professionalising the early yemsctor.
During 2011, however, the paradox between public sector spending cuts and the increased
calls for the early year s needsofchidrensandther do be
f a mi (Reados ét al. 2018: 4) became a reality. The government announced their
intention to continue to fund those working in the ECEC sector, due to research evidence,
such as that in the Dame Clare Tickell Review (2011) of the EXEeEVvaluation of the
Gradwate Leader Fund (Mathers et al., 2011) and the Nutbrown Review (2012). However,
many of the recommendati®have been rejected by tf@mer Conservative and Liberal
Democrat coalition government i® 23 including the establishment of a clear and
effective system of qualifications. Consequent reform was introduced through More Great
Childcare (DfE, 2013) which set out the Eng
which quality can be raised. For example the EYFS (201@) stated that:

A quality leaning experience for children requires a quality workforce. A-well

qualified, skilled staff strongly increases the potential of any individual setting to
deliver the best possible outcomes for children

However, the o&6well gblemdtic here. @k EYFS kleadlyldedimed st af f

which kind of qualification nursery managers need; however, nursery staff were addressed
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aspetwpl e | ook i fOjE, 20M4a 21Y. In thenBYIFSJdundenséction 3, the
gualification reqkiimgmainhterdf ochidlpeophée& il ® pal
It was stated that:
@roviders must ensure that people looking after children are suitable to fulfil the
requirements of their roles. Providers must have effective systems in place to

ensure that pretitioners, and any other person who is likely to have regular
contact with children, are suitali¢DfE, 20M4a: 18).

This requiremenihas not changed in the current EYFS (201T7hgrefore the construction

of the nursery worker in policy discourse imgligaat on the one handhey should be

owel | g u hthedothertdand medsetti ng has to have an
placeé to ensure high quality delivery. Gov
st at etsh et hnaatn adg e r at keast arfull and reldvant lelel 3 qualification and

at least half of all other staff must hold at least a full and relevant level 2 qualifiGation

(DfE, 2014 23). Miller and Hevey (2012) argued that unless there are good graduates to

deliver (such agYPs), the education system will not be successful. This example shows

that policymaking and research findings are in contradiction with each other.

Furthermore, it has been proved that sustaining the EYP as a new government initiated
status forthe gradwate nursery worker was unmanageable during the funding cuts. As a
result, in 2013, EYP was replaced by the Early Years Initial Teacher Training (EYITT).
The revisited qualification under the Coalition Government (282016) marked the start

of the standardation of the ECEC. The aim was to streamline the teaching qualification;
therefore, Early Years Teachers in England must meet the same entry requirements as
trainee primary school teachers to be awarded the Early Years Teacher (EYT) status
(NCTL, 2017).It was of great concern that many of those who were awarded the EYT by
meeting the requirements of the National College for Teaching and Leadership (NCTL)
Teachers Standards, have not been awarded the Qualified Teacher Status (QTS). This was
a clear exampgl where government policies have positioned the nursery worker in a more
disadvantaged way than teachers. English government policy has done little to overcome
the deficit discourse of nursery workers in terms of the pay and professional recognition
when ompared with teaching professionadlilier and Hevey, 2@2). By doing so, the
continuity of the split between the workforces (nursery worker v teachebden

perpetuated.
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2.2.2Common sense or professional qualification?

Weedon (1997) argdehat thesocial institutions in which individuals enter (nursery,

school, family)d g u i theenbodv to act and behav€hildren learn how boys and girls

should behave, and what women and men should be. These subject positions, the ways in
which the individual exis, and the values inherent in them may not all be compatible.

What was offered for women is being a wife and mother where the focus is on raising a
child as it is 6natural o ,fbe appemal Actcoddan
most powerfulaspect of common sense thinking. It is the way of understanding social

relations which denies history and the possibility to chaihg&uture. The nature of the

6cared6 work is therefore inherent in the co
structue of family and their experience in the labour market. By gaining professional

gualification the role of the 6cared (nurse

Quialifications represent status (Oberhuemer, 2005), but it appeadifsettedd acomplex

relationship between common sense and qualification. The question is often raised as to
whether professionals aneededo work with babies and young childregince he

societal understanding is that the role of the nursery worker is similz tole of the
Obabysittero. Il t i s ixrégeirado movh tavwards ahgeatdi CEC  wo r
sense of prof essi oensutethatedrleysarsatafihave dearrandi t i e s

i ntel | i ¢guthrdwe (200217 s 0

Bonetti (2018) arged that the ECEC workforce is fragmented and the workforce has
hardly changed in terms of qualification level in the last two decades. However, it is not
clear inB o n e tepoit liosthatcan be changed. This debate leads to the discussion of
which kind d knowledge is really required to work with children. Steinnes (2014)

compared 6common sensed with professional g
and argued that obtaining qualifications he
whichcont i but es to égoodd nursery work. Steinne

knowing the cultural background of the child and experientesrking with children

are equally important. Nevertheless, the idea of the nursery work as a professional

occupations undercut by the culturally and historically evolved common belief that work

with young children i s | ¥Wimcgneand/Braad 2041) t er of
small scale research also found toatstudents studying childhoothe emphasisvason

work with young children being | argely a ma

repository of a particular knowledge and skills set.
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Brebner et al. (2015) argued that young children need rich learning experiences to

maximize their potential; therefore sery workers should have specialised professional
knowledge of individual children as well as skills that afford opportunities to provide

languager i ch environments for | earning. The &co
not sufficient for forming theneaningful strong relationships between nursery, children

and their families. However, the danger of having a streamlined qualification may create a
system that implies there is only one right way of working with children. Moss (22)10: 1
suggestedthathe di scourses of déqualityd, O6best pr

can produce the nursery worker who hasbeeniterpe d as a Ot echnici and

2.3 The implication for nurseries of an increased labour
participation by working mothers

The second eerging theme in the literatureviewwas around increased labour
participation of working mothers am@rly attachment between parents and their children.
The Early Years Workforce Strategy (DfE, 281 promoted the notion that mothers need
to return to verk after giving birth. The provision of childcare is seen as having the
potential to bring women back into the workforce, thereby increasing productivity as well
as liftingfamilies out of poverty. As a result, the rising number of mothers with small
children who were returning to the labour market was a phenomenon in England that

demanded a response from the ECEC services as well as from the government.

Plowden (1967), however, argued that the increased labour participation of mothers has
hadanimpactm chi |l drends devel opment. I n 1967, PI
primary schools and concluded that the lack of parental interest was the main reason that

some children did not achieve their full potential. The result was used as a strategy for

tackling educational disadvantage (Bastjd®89), and marked the official start of

parental involvement in the English education agenda. The strategy emphasised home

school communication, regular meetings, open days and parent/teacher associations, but
equallyproposed limiting fultime nursery places based on the assumption that young

children should spend part of the day with their mothers.

Rumbold (1990) also recognised the importance of the teacher and child forming positive
relationships and stressed teed for a key person approach to foster attachment.

Foll owing Pl owdends (196 7)ssignifichntBhangdsbava 6 s (1
been made to ensure the development of progressive educational ideas. One of the major
changsfor nurseriedas benthe implementation of the key person system (DfE, 28014
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This example illustrates that policymaking is subject to trends and the influence of the

dominant viewpointthatessr ves t he governmentds agenda.
2.3.1 Key person approach in early years

The inaeased participation of motharsthe labour marketas resulted in an increase in

the demand for nursery placés order to meet this demand, the government rhetoric has
shifted about their policies by making nurseries more attractive for working parent
(mainly mothers). Firstly, they stipulated the importance of the attachment between the
nursery worker and the child to demonstrate to parents that their children will be provided
wi t h 0 g o qskdéondly,aheyeintredacdd free entitlement for atalek.

It is widely accepted that there is a strong connection between motherhood and care which
formed an important part in the attachment theory (Bowlby, 1988). The theory supports
mot hers to be the O6natural 6 m@uralmelatons carer s
between mother and child. Leach (2009: 193) found that one of the most important
contributing factost o gd@d 6and hi ghi g utadilaattdibetwesrhsi eproy 6
children and nur sery wesenskiwy, eapatiwhanckc h s houl d b
attunemerd Similarly Lynch et al. (2009420) argued that care wio is emotionally
engagedworlkd c al | e d i.Theyddesoribeslove l@bbudng thét is
a. undertaken through affection, commitment, attentiveness and the material
investmenb f ti me, energy and resourceséo
Ail wood (2008: 159) identified the influenc
theory for the training of teachers that sought to make conscious their natural motherhood
skills. This debate remains a contemgrgy concern that continues to influence practices
and perceptions of ECEC in the URgnnella 1997Mikuska and Fairchild, 2020

Although the Early Years Foundation Stage (EYFS) (DfE, d0ddes not explicitly
underline the need for motherhood skiliseaperience, the statutory requirements state
that the key person approach needs to be in place in the nurseries which indicates that the
nursery worker needs to build a special relationship and bond with the child. The EYFS
(DfE, 2014 21) stated that:
&Each child much must be assigned a key persorir. iidhe is to help ensure that
every childdéds car e i s needs,tblelpadchildbeztomme et t

familiar with the setting, offer a settled relationship for the child and build a
relationship with the parents
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In this quote, there are two positions taken. Firstetigethedeficit model of the child

who is in need and requires help. Second, the assumption has been made that nurturance
and care, which draw on motherhood skills anceelgnce, are considered vital attributes

of the key person. However, by not recognising that many nursery workers are themselves
working mothers, Osgood (20125) argied that nursery workers becomeo t hoetrh.emn s 6
Osgood argued that the discourses ardbadalance of work and private life have

produced a dichotomy whereby the parents in need of childcare are typically-oiaddie
professional working mothers while nursery workers are stereotypically working class

mothers.

Similarl y, tdards (Hadyareamspe(N@rk, 2083 guidance stipulates this
view, stating that the Early Years Teacher should:
@ demonstrate knowledge and understanding of the attachment theories, their
significance and how effectively to promote secure attactiment
TheTeacher 6s Standard guidance, although si mi
on teaching and education of children than on attachment, which leads to the school
readiness agenda. Not surprisingly, Moss 2Z@D19 identified the country of England
as an active example of this dominant O6readi
this dominant discourse is problematic, being underpinned by conservative views of the

child, education, learning, and knowledge.
2.3.2 Free entitlement to childcas

To make nurseries more attractive, in The Early Years Workforce Strategy (Dftb; 2017
6) the message was:
0 Ais government is committed to supporting parents to access good quality early
yearprovision. We also want to support earBays providers todeliver free

entitlement places, including delivering the manifesto commitment to provide 30
hours of childcare for eligible working parents from September @017

The governmeidt gitention of raising the free entitlement to childcare from 15 to 30 hours
aweek for working parents (mothers) was to reduce the cost of childcare for working

families and break down the barriers to work, so that parents who want to return to work

or who wanto work more hours can do Sthe statement is clear evidence of the
gvernment endorsing womends participation i

recommending that children best develop from the provisions of the EYFS (DfEg)2014
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the government has continued with their strategy of promoting the eargpyeuisions

to fulfil their agenda of implementing policies.

While the promotion of free childcare places makes the nursery relatively attractive,

according to a survey about childcare choices conducted tayikison et al. (209), 53%

of nonworking mothers agreed theyowld return to work only if they could arrange good

quality childcare. What is emerging fromtdhin s o n  (@Q19) redordis that mothers

would return to work if the nursery was good. Therefore the question needs to be asked as
to what codnéstguaultietsy écghoiol dcare for parents.
there are two main bodies of research that address this quastiohoth streams being

closely linkedta he concept of o6égood mot herso.
2336 Good6é6 mother versus 6gooddé nursery

One stream of the literature investigates the social location of mothers, and a second
explores the ways in which good mother(hood) discourses shape the activities of
mothering, constructonand defining what mothers do.

By making an attempt to define wigood mothers are, class, race, sexuality and economic
status of the ideal 60typed of mother have b
differently in different social contexts. Arendel00Q 1194 claimed that the good

mother, against whom adthers are measured, has certain characteristics. These are that

they are heterosexual, married, monogamous, White and native born. Economically they

are dependent on the earnings of their husband (unless she is independently rich and, in

that case, allog’her husband to handle the finances). Krane and Davies @&){drther

argued that good mother discourses position women as intuitive nurturers who are

Gnaturally equipped and always readily available to care for their children, no matter
whatthecire mst anbasédcoining the term O6intensive
explained, through di sa&gnadmsteswoddneversimmyn si v e

put her child aside for her own convenience

Additionally, good mother discourses are shawshape the identities of mothers and the
meaning of being a mother for some individual women, constructing and defining how
mothers feel. Inevitably, the central focus of the good mother is how they care for their
children and how they would like thahildren to be cared fowinnicott (1988) also

argued that the mother herself is the specialist in her own baby, and that professionals

must not take away the motherds confidence
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Winnicott 6s most pef mahemtbgméed mowdser 6, a phr a:

release parents from the aspirational perfection.

From a parental perspective, good quality childcare, in which the nursery worker becomes
the main actor, has to have the same or at least similar chatazddn a good mother.

The role of good mother is transmitted to the nursery worker (Krane and Davis, 2007).
Johnston and Swans oagoodddherds:ahappy mathegane d t hat
unhappy mot her .Iftlse statenferst of Joandtonth®warisen r(268) is

correct then the nursery worker who works for working mothers needs to be happy all the

time in order to be thought of as 6goodod.
Miller (2005: 86) stipul aaetd t bagnbdtasgbbydmo
present themsedvs ciunl téur al |y recogni zablne Mand eadcse pti

good mother is concerned with what is regarded as culturally desirable and socially
acceptable for mothers, and that is to gain a fine balance between theirafiig aed

professbnal duties.

234 Connection between motheroés empl oy
professional love

The second stream of literature also explored some of the implications and connections

bet ween mot herdés empl oyment asrexemglifeébynot i on
Ruddi ck @and( Ra&i@)omese r20M0 2Wwhi ch expl ored the
as academicdéd and the 6good motheré connectd.i
often need to disengage from their mothering role and duties whilerla, making them

feel 6guiltyé. The f eel i ngaresearch.dPage $tudiéd al s o
mot hersd views on choices for childcare, an
trying to balance family life with employment, espegiallhen attempting to find care for

their children with which they feel comfortable. She concluded that what mothers
considered to be good quality childcare is
carer who looks after their children. Howeventhrers are not always comfortable with

the term 6l oved, despite seeking childcare

contrast with some European countries such as Hungary, for example, where to love the

childisrequireda s Oloving-ddds 6 i s part of the quality nt
Barr et al ., 2015) . Il n an attenmMpa20lttlpb captur
introduced the term Oprofessi onadveflomveo. I n

love provided in a care siationandar gued for the term 6l oved t
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integral part of the practice (Page, 2018). Despite this effort, love and touch are much
debated aspects of caring for and nurturing young children iofdudme care settings in
England (Elerand Page?2015). As explained earlier, when looking for childcare places,
mothers are looking for places where they feel their children will be loved. Love,

however, is a contested concept as most of the ECEC workers, including students studying
towardstheir qualification to work in the nursery, felt the need to constrain their emotions

when working with children (CampbedBarr et al. 2015).

Furthermore, Elfer and Dearnley (2007) and Efied Pag€2015) investigated the close
relationship between theursery worker and children in their care. They reported that
nursery workers show concerns about forming close $witt the childrenquestioning
whatthe correct degree of professional distancéligsery workers also talked about the
possible impacthis relationshigouldhave on parents as they may become resentful.
Nevertheless, Pagef2011a) qualitative study showed that parents who she had

interviewed wargdthe nursery worker to love their children (see 2.5 for more details).
2.4 The gendered corposition of the nursery workers

This third theme considers the highly gendered composition of the workforce which has

attracted much attention, as this aspect is widely considered to be a significant factor in
shaping the ways i n whuircshe rtyh eworr dbpeeronsta) n da r éeg ov
al. (1999) argugt hat t he meaning of Ogmewhehizdd oper a
individualised and one that is institutional. The individualised level is about what nursery

workers bring to the nursery thrgiu their gender identity, their roles and the ways of

being man or woman. At institutional level, the gendered understandingpisdded

within historical and pedagogical understandiafjwhy childcare exist Therefore

0 g e n drefersstalthe gender elent of the nursery work which is often invisible.
2416 Femi ni sedd6 and gendered nature of

The 'feminised' nature of ECEC has been the focus of much research, both nationally and
internationally. The literature reviewed in this chapterdat#s that childcare is an

explicitly female profession in all countries (Peetamnd Vandenbroec011). In all the
professions which deal with children, women are in the majority and the degree of gender
segregation is in direct relation to the agehef ¢hildren in that the younger the children,

the higher the percentage of women employed (Mos$)280wood (2008), for

example, analysed early childhood education and care policies in an Australian context,
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highlighting the strong links between mothes 0 d, womendés pl ace in th
market and childcare. Her study emphasised the serious difficulties faced by the women

who work in the nursery, work that is undervalued and underpaid, but at the same time

o

they identify themeeheersngsrahdértahkhengeas
positioning, Ailwood (2008) argued, is the strong culturally embedded view of mothers

being less worthy if they choose institutional care for their children, indicating the pivotal

role of mothers in the family. Won(@007) also stated thain an historical analysis of

public, professional and government texts related to ECEC, nursery work has long been
constructed as o6womends worko6é, which is pro

predominantly working mothers.

In most d the research that addresses thedgerr e d nat ure of ECEC, the
is taken to have a dual meaning; firstly, it refers to the numerical predominance of women
and secondly, it considers that the nature of the workuisded upon an understandiof
0 f e micharaotexigtics such as nurturance, care and emotion. Whilst numerical
dominance of women in the workforce does not necessarily mean that the work
undertaken will be 6feminined, those resear
point. For example, Cameron et al. (1999: 8) stated:

@ur central proposition is that gender is, perhaps unwittingly, embedded within

the being of childcare institutions and childcare work ... [it] is widely understood

to be, and is practiced as, women@rky something that women "naturally’ do ...
childcare work has been modelled on a particular concept ofcanetherc a & e 6

In taking this particular understanding of the gendered practice, composition and power
relations in nursery settings, througjeir research Cameron et al. (1999) explored what
effect gender has on institutional relations amongst staff, between staff and parents, and in
working with preschool children. By doing this, a minority male presence in a
predominantly female workforce wacknowledged. The study included 21 nursery staff
and 77 parents, both males and females. The principal focus of the research was to
investigate the experiences of male nursery workers and to understand better their reasons
for entering a female domina®ccupation. They were also interested in exploring the
relationships men have with female colleagues, children and parents in everyday work and
practice concerning 'gender in the workfor€&aiheron et al., 1999: 168rguing:

dt is not only genderely virtue of the distribution in the workforce but ideas on

which the work is based are also infused with gendered understandings of roles ...
the work is threaded with ideas about caring as substitute motherhood. This posed
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difficulties for men workersyhose role within childcare work is seen to be at odds
with emulating motherhodd

Their conclusion emphasi s e sliscaursé whachgouldy as s u
be seen as a binary gender division as they highlight the differences between men and

women. For example, six male workersweredeéisdo ed as &égood with chi
0spont an e o.urbese kinds ofattridufesicouid be entangled with theories of

workers as caonstructors to develop new models of nursery workers' methdadls wit

young children that are less reliant on a model of nurturamoemed by ideologies of

motherhood. This can be problematizedtfovno r easons; firstly this
appears only available to men because women were not described as somesne who

good with children, playful, spontaneous or fun (NilaadManum 1998). Secondly,

nurturance, caring and emotional labour are widely considered to be vital attributes for
those working with young children96GMoyl es,
warnings that nursery wor kvomes [canjecapitabze gnl oi t t
their femininity and femaleness within these occupations in order to gain a steady and
reasonable ncomeasd Thomas (1993) ar guemndrgverdiahe meani
The concept of care teatbbepr e sent ed as generic, Owhen the
and within, either private or public domain
me ani n g sach asaringor smrdeoneduch as nursery workgicare for children)

and caringaboutsomeone (such as nursery workers having developed caring feelings).

Other feminist writers, such as Osgood (2012), have been concerned with nursery
workergconstruction of professionalism and the interplay betweadeagyed, classed and

raced identities. Wider understanding about the construction of childhood and the role of
women in early childhood and education in a global cortagtbeemddressed by

Canella (1997), while Vincent and&r n @812 fesearch was bltion the concept of
6emotional l abourd in relation to work with

particular employment structures in ordertounderstd wor ker s emoti onal
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2.4.2Men in nurseries

The work of Cameroet al.(1999) was partidarly relevant to explore the gendered

nature of the ECEC and forms of marginalisation experiences among nursery workers. In

their book, they argued that it is the predominant ideology of motherhood that has shaped

and informed the understandings of nuysgork. WhilstC a me r o n(19689studyl 0 s
explored the gendered constructions of the
study, with similar research aims involving six different European countries, showed that

men have been moved intoapositio 6 of removedi agpéehes wor By 6 e x
Brody (2014: 122)waa | r eady suggesting that gender dri
good?o. Hi s work was constructed around the
man has b e etodosometlsng gbefivug aut obthe ordinar§y when empl oye
to work with young childrenrDespite the different countries and cultures, participants

revealed many shared practices. For example, the men in his study spoke about the aspect

of career decision améported that they had backing from their family members. It was

al so reported that their families were surp
children as it was considered a job for women. Furthermore, when men joined the ECEC

field, Brodyr eported that generally men were unawa
being considered to be paedophiles, or to have semative reasorfsr joining the

ECEC workforce. They entered the profession believing they were making the right

decision fothemselves at the time. Piper and Smith (2003) also reported that this

suspicion was constructed in part by moral panic around touching, holding and kissing in

the nursery (Piper and Smith, 2003), and by the culture of fear regarding adults who

demonstra affection towards children (Campb8larr et al., 2015).

Other relevant research by Burn and PRatams (2015), carried out in England, was

concerned with the work experiences of men (eleven in total) who teach children aged

three to elevegears. Thg ex ami ned gender O&ébarriersd that
young children and argued that in primary s
consistently try to reaffrmheé good mot her 6 and o6famil i al mo d
Notwithstanding thesasights, botlBrody 6 s (1 2014) &Ardd mBWr f 20L& ) P
studies were small scale qualitative studiesed on subjective experiences of male

workers only.

In England, inthe 19906 her e was a sense that menbs empl

a risky area due to the series of child abuse scandals (Kitzinget). 20@ question was
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raised as to whether men or male workers should be encouraged at all to join the early
years workforce. This belief started to shift when the government changed thi&rhetor

around mal e wor ke r desirable to ast & pasitive mla madelsdor e d

boy® ( Df H:R25; DIEQ ZD1B: 24). Males were seen as an underused pool of labour

in the context of an expanding childcare market (EOC, 2003). As a resultngrer
initiatives and targets to increase male recruitment in England were drafted (DfBJ, 200
The intention was to tackle the O6gender
and childcare a viable career choice for all.

For example, The Earlyears Workforce Strategy (DfE, 20d)/recommended that more
men should opt to work in the early years sector in order to increase the proportion of
male staff in the workforce which has remained consistently Idinre¢per cent for the

last twenty yeargBonetti, 2018). This change in the policy approach is in line with public
opinion. A survey conducted in 2012 by the-Bchool Learning Alliance showed that
98% of parents wanted more men to be involved in childéaeeschool Learning

Alliance, 2012) Thornton and Bricheno (2006) identified that materkers in ECEC
werenot prevalent in the workforandCameron et @l €999: 61) findings showed that
mends Ot okendapayaavaniage. ot ontip they hadveesome pay
advantages, men tena progress faster than their female colleagues to leading positions
(Miller, 2008). This situation appears littidifferent, contemporaneouslgsBonettd s

(2018; 2019) report shows that the gap between male and female employthent

ECEC sector has hoarrowed, and that theageonly three percent males working in the

early years sector.

All these studies were concerned with differences in terms of gender. However, it could be

argued that in order to under svorkemd t he

additional consideration should be given to examining factors other than biological gender

that characterise their differences. These could include their individual/personal and

professional experiences, motherhood, and qualification level albhgthers. Though

mb

cons

this kind of anal ymnodesofnurser warknmastthie potentsitheb st i t ut

to be challenged or to be accepted with a more positive connotation attached to it.
Consequentlynursery workergindividualitiesshaped theitection ofthe currentesearch

and, as a result, the analyseshef data reflect this concern.
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2.5 Emotional labour in nursery work

The fourth theme was around the importance of attention to emotions (children and
nursery staff), and abothie emotion&labour of nursery workers, and its possible

consequence This section examines the persoca@dt and benefits of emotional labour.
2.5.1 Emotional labour

Hochschil dés ( 1 9Be3dvianaged Helary @ommercaalizationot Haman
Feeling wasthe first to address the idea that work is not solely divided between dualism
of the mind and body, but it may also incorporate substantial emotional work. Such work
involves |l earning to manage oneds own feeld]
other people. Hochschild argued that, in human life, emotionality is an important function
that contributes to successful relationship
labour market and is taken for granted. Hochschild (2003: 7) said loairilag required:

@ coordination of mind and feeling and it

| usetheterm of emotional labour to mean the management of feeling to create a

publicly observable facial and bodily display; emotional labour is sol@dfarage

and therefore exchange valuaise the synonymous terms emotion work or

emotion management to refer to these same acts done in a private context where
they have use valae

The idea of selling emotion for wage demonstrates the ways in which enshbeing

objectified. When emotions are managed in fulfilment of a work role, emotional labour

becomes part of the nursery services produced for the market. In this sense, emotions can

be 6bought and solddé for fi nrarguedttat gai n. Ho
commercialisation of f eelcertaigralesaraqui res wor k
requiremenbf a rol& specifying the appropriateness of showing certain type of

emotionality tothee x t er nal wor |l d. On t he oetwbrkerto hand 01
secretly or privately deal with their emotions. In these r@e®tions, in private life and

those in work life, demand the nursery worker to display different feelings to match those
required.Hochschild €003)idea has generated debateswtlemotional labouyr

especially in care related work, where the existing discussions surrounding emotional

labour have focused on the management and expression of emBttiog,(2004;Van

Laere et al., 2014). Bolton and Boyd (2003) criticized Hochdgh§003)

conceptualisation of emotion labour stating that it is too simplistic. They proposed further

dimensions of emotional laboysrescriptive where emotion management follows the
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occupational feeling rules not necedgaior financial purposes, aphilanthropic

emotional management that follows the occupational feeling rules with the choice to
engage more deeply in certain social interactions. Taggart (2011: 85) also argued that
nursery wor ker s origicaldindérstanding ofiieinpsadtice as eenotian 0

wor. ko
2.5.2 How emotional labour is constructed in ECEC

Dunkel and Weihrich (2013) stipulated how emotional labour and working with feelings
become integral pabf the everyday job, such as of those people who work in the
nursery.Elfer (2008: 365)for examplediscussed emotional labour in the context of the
ECEC describing how nursery workers manage their emotions:
0 Wrsery staff spoke of minimising possible feelings of exclusion, guilt or envy in
parents by careful controlaf nf or mati on given to them abc
Staff were required to smile and look cheerful when parents were being showed
around. There was also the labour managing emotions evoked by parents,

someti mes nursery staf frenhndhavingendldssal i s ed
patienced when this I8 far from the subj

Elfer et al. (2012) further argued that the close and bonding relationship between the

nursery worker and child promotes the child holistic development where the nursery

worker is required insight into an emotional state of the child. Such an example of

working with emotions is the key person attunement and emotional sensing of young

children. Bowlby (188: 194)described hi s as att at@sdtiment which 1is
psychological conectedness between humanbeings I't i s a connection
and caregiver who recognises the need of the child and respond to that need with care and
empathy. Boyer et al. (2012: 518) stiteh at t hi s c¢ aeeplyegeatfyjingand can b e
rewardingg f or t h e ndespite being haml and kneotiorallydraining Boyer

at al. (2012) researched five day care sedtinghe Souttof England, and conducted

twenty-two interviews with nursery workers. Although their findings cannot be

representativedue to sample size and the narrow locality of the research, the findings

showed that nursery workers can experigmegéoundemotional connections with the

children in their care. This raises a question of professionalisation of the workforce, as

Miller (2008) suggested that nursery workers must balance their emotional investment to

children and to their families with the maintenance of professional distance. The potential

of deep commitment and their passibhller (2008) argued undermines regmition of

their professionalism and status.
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Boler (1999: xviii) questioned as etase, why pr
denigrate and devalue emotigdns &t s up t he argumentofabout t
emotions in professional ligestating that it moves emotion away from the terrain of the
unspeakable professional field into the territory of the spoken. Emotional labour in this
sense refers to the behaviowslf-regulation and actions of the nursery workers in which
behaviour igegulated deliberately. For example, Colley (2006) studied a group of trainee
nursery workers with the ainf investigatinghow the education of nursery workers
functions to prepare them for theld ofwo r k . C o | : 15 spudysvas(b@sedloh
both quantitative and qualitative data gathered from participants who were studying on
different childcare programmes in seventeen Further Education colleges. Her findings
showed that that emotional | abouwontraledr ri es ¢
andexp oi t ed f or p tSheéwrdte about treeneepekperiereeplaceément
where participants displayed pleasure working with children but also distress in dealing
with challenging behaviour and how they had to manage their emotionseSsipprof
emotion ranged from limiting their affectionviardschildren to not showing annoyance
and irritation. Colley (2006) and Vincent andaBmn (202) argued that expectations for
emotional engagement, regulation and containment, should form plaet todining for
ECEC workers, where workinglass students are encouraged to develop their responsible
caring selves as respectable ECEC workers. These values can conflict with other
internalised moral and social expectations of gendered caring work, @), and can
impact the ways in which the workers view themselves and their practice. The challenge,
therefore, for nursery workers remains to find ways of moving beyond deficit perceptions
of ECEC as emotionally gendre(20eld85)agued 6 nat ur a
that:

G taking control of the professionalisation agenda therefore requires

practitionersto demonstrate a critical understanding of their practice as
emotional work

A study by Vincent and Braun (2Pjlhighlighted the importance 6fe mot i on a l
engagement 86 when working with children. The
were training to become nursery workers and emphasised the importance of teaching

students how to use emotional labour once in employment. They found that in t

teaching, the aspect of emotional lahoun c | udi ng 61l oved and O6passi
children was not addressed. As a result, Vincent aradiB(20R) argued for the official

recognition of emotional labour, emphasising the possible effect that ihavayon the
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nursery workers. Similarly, Campbdlarr et al. (204;2017) st i puémmtiomad t hat &
competencés i n ECEC requires compassion, empathy
emotional connection with the children. According to Page&piere is aneed for

nursery workers to have a loving relationship with the childradBoyer et al. (2012:

535) stated that themeasdeep affection and even love between care workers and

children in day nurserids .

In nursing, however, research conducted by I($888)concluded thasupressing

emotions in the individual out of fear nbtbeing seen asrofessional was eontributing

factor to workplace streskynch et al. (2009) further argued that cara esucial kind of

work for humans yet it is accordenltt social status and material rewartise dimension

of care relates to the social characterist.i
carers might be defined in terms of familial roles such as wife and matitein terms of

occupational or prfiessional roles such as nurses and nursery workers.

Thomas (1993: 649) arguedtiiat ar i n g a bisaommosptace ensactial Policy.

Similarly, Page and Elfer (2013: 56dlipulatedthatcaring andvorking with childrenis

emotional, andsuch emtions should be seen as an inevitable aspect of this part of the

work and not as an indicat i oheyclfedtpatiang essi on
periods of sustaining emotionally close interactions with very young children places high

emotionaldemands on nursery workers.

Dahlberget al.(2007 45) provided an opposing view, stating that portraying nurseries as
placsof emoti onal c¢cl oseness where efaugti onal |
which can misleadingly combine a nursery envin@nt with home environment. They
further argued that the -framthoereyd shoau lsdc orud td
nursery worker to be seen and regarded as 6
the benefit of attending a nursery is thatffecs:

@ something different but quite complementary, so the child gets the best of two

[ home and nursery] environmentsa®é
Osgood (2012113 also conducted ethnographm&search in whickhreenursereswere
involved. In this study, 24gsticipantsvereobserved and interviewed. Participants
addressed the issue of e manbgeacaringselfandhhey t al k
emotiorality in the right wa@ Osgood argued that the domesticated and emotional nature

of nursery work is negatively constructasl an extension of mothering skills. As a result,

56



ECEC is still perceived as low skilled, low paid and highly feminised work and, as
Canella (1997) stated, the work is linked to emotional labour, to the skills mothers
6natural |l yd hayv eardamRargurhentfoRtBelg@wing peed for Encotional
awareness of oneself and others to be able effectively to engage in care related work.
Hochschild (1983), however, warned that the way in which emotional labour is managed
is differently distributed by saal status, class, and gender, where women in particular are

required to do more emotiahlabour type of work than men
2.5.2 Emotional labour as skilled work

Payne (2009), furthermore, opened up a critical discussion of the potential of emotional
labouras skilled work that needs recognition and reward. With emotionally engaged work
connected to caré can be a challenge to have recognised the skills necessary to perform
this work (James, 1989). This has been exemplified when Bolton (2004) debated the
commodification of emotional labour, which reveals complex and nuanced views of how
the skills workers develop are performed. Bolton (2004: 34) noted:

0 &ognising emotional work as a social relationship, acted out on a material

stage, gives the potentigr worth to be restored to what is often an unequal
exchangé

These wider dichotomies of care/education, skills/emotions and gendered work have been
problematized bypsgood(2012), who argued that power relations promote academic
knowledge (that is presminantly theoretical and masculine), and is more highly valued

than (motherly feminine) prechootpractices. This gendered dualism forms the basis of

the skillddebate in service and care wonkhere men are generally employed in more
managerial or teghcal roles than women (Nixon, 2009). Therefore, it can be argued that
debates on emotional labour in ECEC are nuanced and complex due to the additional
development of the orgasaitional requirements of work in settings where both care and

education are kecomponents.

This study provides an opportunity to explore many of these similar issues in order to

build on this literature.
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2.6 Theoretical approach

As indicated previouslin section 1.4applyingafeministframeworkhasguided thinking
aboutthecost ructi on of the 6goodd nursery wor k(.

with gender, motherhood experiences, emotional labour and qualification.

Feminist theoy facilitates the review of norms in relation to the nursery workers
pract i ce g1997Wedk dfferadéa<lear accounfeministtheory through which
subjectivity, experiences of nursery worker
current UK society, and this was drawn upon as follows:
s feminists we take as our starting poi patriarchal structure of society. The
term patriarchal refers to power relationsinwhislo men6s i nterests ar
subordinated to the interests of men. The power relations take many forms, from

the sexual division of labour and the social organisatioprotreation to the
internalised norms of femininity by whic

Weedon (1997) emphasistéee nature and social role of women wdredefined in

relation to a norm which is male. Weedon further argued that much of the British

educat o n a | provision is organised on the assur
(p.2), stressing that womenereseen as a separate group who are naturally equipped to

fulfil different social functions, including being a wife and mother. Beidgoadwifed

andd@ood motheli Weedon arguedtalls for particular qualities such as being naturally

feminine, patient, emotional and ssHcrificing. Therefore, when a womatcessethe

labour market, or entethe ECEC workforcethey were seen as best sditer this

professionThis perception was based gender differencesthate6 vi ewed as i ndi \
characteristics that gWeedor ©2987nd thegrefonet on t i me

subject to historical and cultural variation

A feministframeworkas Ramazanojl u and Hdbéteagdi (€9€0a2n
understanding of the connecti oThistoenechopen t he
by a feminist approaclean be linked to the practice of nursery workers, the ways in they

interpret andaddress policies and how this influences their practice. These issues are
explored and unpacked through t hexplameducaul di

in section 3.5.

While Foucault (1988) has been criticised by feminist researchers suchaszRam o j | u
and Holland (2002) for not acknowledging gender in his writings, his work on power and

selfis useful when determining whether nursery workers reproduce and align their
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behaviour with certain discourses resist themEeminist frameworkiurthemore,

considers biological determinism (Connell, 1987), and gendered inequalities (Davis and
Gannon, 2006). It has been claimed that the reason for having gender categories (that are
constantly constructed and reconstructed) in any social groilyatigender is a
o6fundament al component of the struwedt ure of
Nicholson 1990: 5). For example, the competence of men and women as gendered begins
with how well they demonstrate qualities that are associated with feraaland

malenes. Davies (1989jurther clainedthat those who adopt identities outside the

dominant versions of gender (male v femalleit is those who do not perform within the

socially accepted boundariebmasculinity and femininityrisk marginaligtion. For

example, understanding senle stereotyping tends to reinforttee biological

understanding of being female and male. In terms of ECEC, the employment of males in
nurseries is not always consi der edwithnor mal 6
scepticism andn this contextthe status of the gender group is not equal. Connell (1995)
arguel that what men do tends to be valued more highly than the occupations of women,

not only in terms of power but also in relation to economic rewards.

Examining the aims of this research through a feminist appyrbackalso applying

Foucaul di an c¢ on c eqantheceforejbumioatedhe waysasimwhichdre e | f
6gooddé nursery worker is construBRBytdend i n cur
so, the dominant beliefs in ECEC can be dis

work with children, or seeing nursery work as an extension of motherhood.
2.7 Summary

This chaptehasidentified and outlined the key literature and thedretical approach that
influenced the study. The first theme addreds€&C policy developments and

implications, andisss&ar ound preparing young children t
process of the professionalisation of Early Childhood Educatioi©anel (ECEC)

workforce was explained and critically analysed, including an explanation of the complex
nature of qualification requirements for working witth ear old children in England.

The literature also specified that the work that nursery workeis shaped and regulated

by policies in terms of qualification requirement which remains unclear for those who

work with children.
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The second theme addressed the implication for nurseries of an increased labour
participation by working mothers. tighlighted that a growing body of literature relates

to research undertaken with parents, mainly mothers, who use the childcare service.

Thethird theme explored the highly gendered composition of the workforce. This aspect

of ECEC has attracted much attentaord is widely considered to be an important factor,

shaping the ways in which the occupation of nursery workers is viewed, and the status

which is attached to nursery work in terms of pay poorworking conditions.

Connection between the gendered contpasion of t he ECEC wor kf orce

nursery worker@role was considered.

Thefourththeme explored emotional labour as an aspect of nursery work. Relatively little
has been published in relationtte ECEC and emotional labour. The published ditare
concerned with emathal labour talks about rewaathd exhaustion (Boyer et al.,2012) as
well as the ways in which nursery workers need to manage their esydliter, 2008),

while Page and Elfer (2013) repedthigh emotional demands from nursevgrkers. It

was identified and acknowledged that emotional labour and emotional turn in care work is
still a concern with specific reference to emotional labour being seen as skilled work. This
is due to policies which often neglect the important rolaodteonal excess in

professional practices.

Thelast sectiorexamine and explaiedthe theoretical framework which is how

feminism operates ECEC practiceslt describes thaotion that the construction of

gender occurs together with other aspetpeasonal identityand that society tends to

prescribe behaviour according tergler differencegor to the gender of the individual).

The tacit acceptance of gender raldermsanunderstanthgof6 good d pr acti ces

nursery.

Having explored the kethemes, the review of the literature revealed gaps in the literature
showing that certain aspects of nursery wuaike beemnderresearched-or example,
while the emotional wellbeing of childrevas well researchedursery workerg

emotional investmenh their job needs further attention.

The influence okey authors within the field of the ECEC, such agdasl (2005; 2006;
2010; 2012), Moss (2006; 2007; 20@810; 2017; 2019)Urban (2008; 2010), Elfer
(2012; 2008pnd CampbelBarr (2014; 2017; 2() on the study has been twofold

Firstly, they have helped to frame the background of the participants in the study (most of
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the participants were women/mothers) and secondly, they facilitate an understanding of
the policy implications for practice. Thext chapter sets out the research design and
methods for the empirical studyith discussion of the methodological and ethical

decisions and potential limitations.
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Chapter 3: Methodology, design and methods

3.1 Introduction

The purpose of this chaptisrto explain the research methodology adopted for this study

and the theory that underpins the investiga
The study specifically aimed to explore how
work(er)inrela i on to the qualifications of staff,

The chapter begins with the research questionsandjustification of the chosen
methodology, which is followed by the review of the ontology and epistemology. Ethics
underpnning the study, recruitment and sampling of participe¢xplained as well as

the methods of data collection and methods of data analysis. The final section in this

chapter discusses issues of quality and rigour.
3.2 Aims and research question

In Chapter 2, the literature review revealed the complexity of the Early Childhood

Education and Care (ECEC) workforce in England, and addressed key issues relating to

the historical context in understanding the early years workforce, their (lack of)

gualificaion requirements, parental choice of childcare, and the gendered nature of the
work. The historical divide between chil dca
nursery work have contributed to the development of an ECEC workforce that is
marginalisedMoss, 2019)low paid, less skille§Bonetti, 2018; 2019rnd has lower

status than other workers across the education system in Esgleinds teaching

assistantand teacher@Jrban et al., 2012 To investigate the current trend of the

workforce andhe historical dividdetween childcare and education, the adfnthe

research are to:

T Ildentify and anal nuseywatkersircrelalionsoehe policy 6 good
documents and qualification.
T Explore the ways i n whrsecyhworkehisegendesedinon o f

relation to caring experiences.
As a result of these aims the following research question was posed:

What makes a 6goodd nursery wor k(
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3.3 Methodological approach
The focus of this study is to learn about the experieacdwiewsof nursery worker and
throughthesethe researchaimwast o ascertain their understanda
work was constructed. Sartre (1982) stated that a narrative approach to research is
rooted in peoplebs experiences:

@People ae always tellers of tales. They live surrounded by their stories and the

stories of others; they see everything that happens to them through those stories
and they try to live their lives as if they were recounting them

As Sartreods gispatt@&d parca of iheastores partidipants eell (Gilbert,
2008). Similarly, Ear t hy narmatde réSeaccmdam ( 200 8
offer insights into deeply held cultural values and assumpgiionsvhi | e A4hdr ews (2
2) claimedthatexperier e s capt ur ed taryt@eegdihumantivesat i ves 6
that we want to understad. Gu br i um a b furtheresuggestesl that by( 2 0 0
exposing and addressing womenb6s experiences
be captured whichhasbee one of the feminist researchers

accomplishments.

Narrative inquiry has gained an increasingly high profile in social res€agelire et a.

2014) and in recent research within the field of early years; for example, Osgood (2012)
undertook arrative research on professionalisation of the early years workforce and their
identity formation, and Davieand Gannor2006) adopted a narrative approach to

understand masculinity in education.

A narrative approach to research was well suited to addhe research aims, as it

allowed the privileging of participants issues, voices and experiences. Not only can rich

and varied experiences of people be collected in their social context but, asulitch

Staller(2014) suggested, the emotive and perstamgjuage can be captured. Even when
nursery workersé6é role sounds familiar for m
present aspects of their evatgy life that challenge common sense ideas about these

people, and about the places in which they work

Within narrative aproach the focus was on participditst o rStores, according to

Bamberg and Georgakopoulou (2008), are snippets of often routine or everyday talk in
interviews, which tell of past, current, imagined, or hypothetical eventgpased to

O0bigd narratives | i ke Iife histofStoriessaceand th

concept uirtdractivecedgagemer@d a n dstrio$ diseourge activity
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(Bamberg and Geor gakopoul anstruct2sende8ofwh@ 8 0) i n
theyard , enabling a focus on how characters an
6sel fdé (or narrator) is positioned with reg
Georgakopoulou, 2008: 383iwvestigating participangstories wihin anarrative

approach to researeéhparticularly relevant for this research, in which the stories enable

an exploration of how understandings of good practice are socially constructed in time and

space through the narratives that nursery workers rtetiht
3.4 Visualising the methodology

To address the complexity of a qualitatimarrativeapproach to research, in Figure 1

the factors that needed to be consideregpeeeented As Fi gure 1 shows, 0
pl aced next t o dofyandpolichiefam thebstudy and hosvtddta t h

were analysed (see section 3.10.1). In preparation for the data collection stage, and in

order to contextualise the study, two key policy documents were inclimdeHarly

Years Foundation Stage (EYFS) (DfB12a) and The Early Years Workforce Strategy

(DfE, 201Db). These documents not only contextualised the research, but also helped to

examine the interconnection between nursery practice and how policy shaped this

practice. By doing so, it enabled the id&a#tion and exploration of the government

vision about the early yeaworkforce over time.

Figure 1. Methodology adopted for this research

«THEORY: Feminist approach

METHODOLOGY: Narrative «ETHICS
Approach to Research «POLICIES that influenced the

study

; DA&?&?PEE:J% mf;':'li?vi L CREFLEXIVITY: Insider knowled%
SAMPLING: recruitment & sampl

2. Fieldnotes size
DATA ANALYSIS : sDetermine the themes
-Thematic sub-themes (stories)
-NVivoll *Reflexive coding
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3.5 The purpose of a feminist framework

Weedon (1997) suggested that research that is carried out frerapective addresses a
number of iissues that o6traditional 6 researc
gendered inequalities (Davies, 2008); feminist framework fits the analysis of the concept
of care and nursery work since it can illumindte éxperiences of nursery workers who
are mostly female. From data collection to data analysis and interpretation, the process by
which the research was conducted centralised the relationship between the researcher and
researched in order to balance difigrlevels of power and possible authority. Due to the
nature of the work, which can be compared w
afeminist methodological approach to research,dhisgive voice to nursery workers
through their ex1po9:r33) eriing efiers a ddteextdabsation for
exploring experiences using feminist theory, stating that:
Oéexperience has no inherent essential m
language through a range of discursive systems of meaning whichteme of

contradictory and constitute conflicting versions of social reality, which in turn
serve conf |l (Weddonnlg97:i33)t er est s 6

Soci al reality is thus formed through indiywv
feminist ter msd tihse ontoetmpoonr aorfy ,6 tirruttenl | ect ual |
emotionally grounded and this is contextual
23). Therefore, it is important to recognise that this study is not concerned with identifying
an authebticadbmsutbadéi nvestigate nursery wor
Since individuals have multiple identities that are influenced by their localised setting and
their family background, the feminist approach allows the complexity of these layers to b

investigated.

Since | am also interested in understanding how nursery workers interpret policies, and

how policiesinfluence their practicee d sed t he Foucaul di an concept
0 s e FFoficault argued a number of points in relation to poweradiers
severadef i ni tions of power over ti me. He said
(Foucaul t, 1988: 32), that Opower is not si
Ooperates at the most mi cr ®01]i18N.é€drtlsermoreé, soci a
Foucault claimed that a mechanism of power regulates the behaviour of individuals within

a soci al context which relates to how it iIm

power,in this sense, supportisose to exploréhe dten complicated ways in which
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women's experiences, seifiderstandings, and conducts are constructed by the power
relatonsTo consi der the behaviour of nursery wo
and self was relevant as for Foucault, ethics aorscthe kind of relation one has with
oneself(alsosee section 3.9Foucaultsuggested that there are four aspects to how the
individual constitutes him/herself as the moral subject dhrsown actions. The first
aspect relates to the part of the indual which acts as the focus of moral conduct. The
second aspect concerns what makes an individual recognize their moral obligations. The
third aspect relates to the means by which individuals transform and work on themselves.
The fourth aspect concemhat sort of person an individual might want to lbeucault
(2000: 36) states that, O6the concBisn for th
theoretical model can be appligdexaminghe role ofnursery workersvho, through
policy workforcereform and related practices of constant scrutiny, find that the way in
which power is exercised is largely invisibf.the same time nursery workers embrace
6ethics of caredéd, recognising the iIimportanc
famiiesHowever, whether the power is visible or
becomedlifficult to challenge or negotiate. Francis (2001) for examptedthat as well
as positioning ourselves and others through discourse we are simultaneausly bei
positioned by others, and that such positioning is beyond our control, so that:

0 é seltiecorporatesboth contradiction and consistency; is constructed by the

self and by others; and has agency but is also determined by discursive material

forces. his account is flexible, able to incorporate the contradictory and complex
nature of human interaction and power relasor(Francis, 2001:166)

Thus, in a quest to conform to dominant constructions of good nursery practices,
practitioners become regutat by policies and government expectations. By recognising,
identifying and problematising the discourses through which nursery workers are
positioned, possibilities exist to develop critical consciousness and to challenge current
selfunderstandings. As@nsequence, as Francis (2001) suggests, the feminist aim of

establishing a space for new forms of subjectivity and resistance can be achieved.
3.6 Ontological approach

The ontol ogical perspective of a tdeory con
section 3. 3. Feminist ontology rejects obje
(Hawkesworth, 2012).ducault (197) also claimed that there is no absolute objective

truth, but instead truths are discourses accepted by society as meaningfuleyssoc
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fluid, these discourses will evolve. Ingiuals in this study, that isursery workers, are

seen as social actors who are variously located within their settings; therefore a variety of

l ocal oO6truthso wildl undouwkst ed | Y gmroaddu mal ra ep
upon which knowledge is formed. Thus, the I
accurate representations of their subjective experieAcekdwset al., 20B) that were

shaped by their personal and professional backgrauiture, and genderhis

positioning offers an alternative approach to the understanding of both the production and
analysis of qualitative data by addressingthe riuiy er ed O meani ngsod gi Ve
participants within a certain social situation ipaticular place and time ¢Bare et a.

2014) . Notions of &6truthd obtained through ob
surveys were therefore dismissétl, positionality in terms of the concerns arising wath

gualitative approach to reseaisladdressedt lengthin section 3.8andFigure 2in that

sectionalso supports my positioning where | visualise the mfajtered task and role of

the researcher in feminist researt¢h.addition, in section 3.9, with respect to #dthical

implications infeminist research, | describe hd@minist ethics endorse a non

hierarchical standard, emphasizing care, compassion, connectedness, and collaboration

between researchers and participants.
3.7 Epistemological approach

A theorydbés epi st avithavhatigrggarded asowledges Feminis e | f
epistemology claims that personal knowledge is directed and grounded upon individual
experiences (Oakley, 1981). Therefaesection on epistemology is important for several
reasons. Firstly, the nature ofdmledge, and the nature of sociality are central to feminist
thinking. Secondly, it is important to illuminate which knowledge and phenomena are

deemed valid topics for research and consequently worthy of recognition.

Ramazanojlu and Holl and (2002) warined that
feminist workhas ethical implications; therefore the definition of knowledge by
Ramazanojlu and Holland (2002: 65) was adop
&nowledge is a hisrical product of the social life that is shaped by theory,
culture and ideas but does not come only from theory or language. So, from this
perspective, it can be argued that individuals are constantly in a process of

subjectificati ond Awhreurteh 60 kanroew | uenddgeerds taono d
interpretations held by the individuéls
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O0Di scoveringd the meaning making is then un
which is seen as a process of knowledge production (Ramaoj | u and Hol |l and,
and subjectification (Davieand Gannon201). These experiences are shaped by the

participantso6 individuality, professionalis

results in constructing knowledgad truths aboutéh wor | d Foucault X08)e | f 6 (

Given the interpretive approach in knowledge production, it is important to clarify the
nature of the relationship that I, as the researcher, had with the participants§ibesse
2012. My current academic identitg & result of a complex interaction between the
multi-cultural environments | have grown up in, the educational institutions | have
attended, and my ethnic and professional identity. | am a mother of two, and | started
working in the nursery after givingrth to both of my children; | am a White woman, but
| am not White British, as were the large majority of the participants. At the beginning of
the Yugoslavian war in 1992, | came to live and work in the UK. | draw on Ozbilgin and
Woodwar d ®83id & 0cdf: 6ot heringd that makes it
meaning of ©&éothernessdéd. They stated that o060
@dualistic processes by which the normative and deviant, centres and margins,
core and periphery and powerful and powerless are ifledtand differentiatedl
This definition highlighted my second | ayer
write and conduct myself. |l argue that o060t h
Therefore, as a feminist novice researcher,imortant to understand the experiences of
the individual nursery worker as well as mine, and understand the connection between the
knowledge created by the government and that of nursery workers, which then becomes
the nurseryods r epsapticenThis dracdss réqyirestan ungerstandingot o
the purpose of the policy and its interpretation.

To recognise the significance of the policy and the impact policy has made on the practice,
themes were created fromoecurring topics of potly thatemerged from the datgor

example, in the process of constructing knowledge, the role of tregekee comes to the

forefront.It cannot be assumed that the researcher is free from the problematic nature of
interpretation of the daf@®iessman, 2000; 28Q While | intend to bring to the front the
nursery workersé experiences, I al so recogn
my own perspectives when interpreting the researched experience. Since | had years of
experience working in the clitare field, this research has been a particular challenge as |

had to be mindful of my ontological and epistemological assumptions about the nature of
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the professional experiee participants talked abodts a researcher who has worked in

similar enviromments to the participants, my understanding about that environment was

greater than for someone who had never worked in the ECEC field. For example, having
experienced Ofsted inspections myself, | could instantly understand what it really meant

bei ngeddo Qfesatdy 6, or to be addressing the i ssu
From this perspective | ¢ an MauthnedaadsDoucgtbed as
1998;2003). Floyd and Ahur(2012:174) debdteevck |t lod edpeceliyder nes s
when conducting education doctoral research, as in this case, where the student is

encouraged to research their own or relevant practice. It has been claiMadthper

and Doucet (2003hat insider status may confer privileged access and information, b

the researcheros position in an organisatio
willing to participate.

Although I had experience working in the setting and can relate to the partidipants
experiences especially when talking about poor vimgykionditions, or low paid jobs, my
experiences were more than a decade ago and the participants were recruited outside of the
organisation | am currently employed within. hooks (2000) suggested that those who have
experienced marginalization themselves garticularly suited to conducting interpretive

and critical feminist research; therefore it can be argued that in this case my experience of

working in nurseries can be beneficial to this study.

Weedonds (1997) suggest iiesmowtindiddualssdantify ect pos
themselves and their place in society has been followed in this research (see section 3.6).
Weedon (199715) conceptualised this @he relationship between language, social

institutions and individual consciousnés$herefoe the ways in which | position myself

in understanding the data give a specific flavour which is explor€tapter4, where |
consider discourses surrounding professiona
wor ké6 mani fests i DfE R0O&4aa0tm.on t o t he EYFS (

3.8 Reflexivity and positioning

Since the project is situated within the feminist framework, reflexivity lies at the heart of
thefeministresearchRa maz anoj | u a nGorled and Mavin, 200)3TAIH 0 2 ;
means acknowledging thetccal role the researcher plays in collecting and interpreting

the data. For instance, reflexive writing is discussed in a wide range of literature within

narrative inquiry and constructionist narrative analysis (Riessman, E6B(&t al., 2014),
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whereit is suggested that a narrative approach consists of not only thdedtiony

component but also the social interactions between the interviewer and interviewee. This

is in |line with Mauthner and Doucehdds (1998
under st an d asmgesearehamaking @xplicit where | am located in relation to

my research rlemspdrheentwod ds, it should be ma
cultural, personal, political and intellectual stance is. Since reflgxs/itharacteristic of

feminist research (Oakley, 1981), this study will help me to understand more about my

own personal, political, and professional positioning, such as where | am in relation to my
research respondents (Mauthner and Doucet, 1998gxRomle, when positioning

myself as a researcher, | found it a difficult balance between analysing the narratives on

the practice of the nursery workers and, at the same time, avoiding making judgements.

This was due, firstly, to being a migrant mothened thildren who attended a day care

setting in England, where | gained insight into the ways in which a parent can experience

the practice. Secondly, as an experienced nursery worker abroad and in England, | recall
working for long hours with little pay. @nhzin (2@4) warned that this kind of subjective

reflexivity can be a trap as it may produce dramatic conceptions of the meaning making

and interpretation of the data. | particularly struggled to overcome the professional

practicebased knowledge as | hasensiderable experience of working in nurseries.

Since my sources of data production are people, the ways in which power operates needs
some attention as power can i mpact both the
Holland, 2002). No research is free from the knowledge of the resedbarenitf,20149)

and therefore it requires the researcher to be aware of their own subjectivity and how is

created.

Lincoln and Guba (1985) suggested that there is a possibility that the researcher will try to
6reconstructd the r eal bsequestohssticha hawaveuido nd e n't
participants respond to social similarities and differences between themselves and the
researcher? Further, how may the social positioning of the researcher affect the interview
exchange? According to Miller and Glassri#1(1), a researcher must consider the

foll owing question: 6Do | need to be a memb
understand their | ife experiences?d Or, wou
understanding about different perspectives? Thezefs stated by Drake (2010: 88),

G efl exi viitsy piam aamotuinané and, as t hwhatr esear che
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frames (my) seeiiy a n d tokiattwhat la&hos$eyo make visible in my analysis of
the data.

To guide the understanding thie epistemological, ontological approach, and importance
of reflexivity and positioning in research, the diagram produced by Pitard (2017) was

developed further (see Figure Pjtard claimed thaiof a reader to trust the perspective of

a researcher iqualitative study, the disclosure of the researcher's position in relation to

the data is vital.

Figure 2. The epistemological and ontological approach, reflexivity and
personal positioning(Adapted from Pitard, 2017)

oMultiple interpretations N
of reality
wMultiple 'truths'

@Subjectivity and the nature of
knowledge- how valid and how
reliable is this knowledge ?
wny experience as a nursery worker
wny experience as a mother
wmy experience as a parent ang

service user Ontology_
\_ ' NEWEYE
Approach

Reflexivity

WWho am | in relation to the
research?

wHow does my positioning
affect the interview
process?

wHow do | influence
the analysis of the
data?

3.9 Ethical implications in feministresearch

In feminist research, ensuring that ethical principles are upheld is-goimg process so it

is necessary for the researcher to reflect continually on their own practice as a researcher.
Balancing feminist research principles as well as maiimgiafeministunderstanding of

the wellbeing of the researcher and participants leads to careful consideration of both.
Feminist researchers are concerned not only
knowledge. This entails being mindful thaiokviedge from a feminist standpoint is

al ways partial knowledge due to the researc
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(Ramazanojlu and Holl and, 2002) . ferRinistt her mor

principles, ethical considerations should be siti&#hin this framework Such a
framewor k i s ¢ o npractices efdjoverrong othens buyalsevpractites 6f
t he (Bean,2010 5). Thismakes it possible to bring out the autonomy of the subject
and its relationship to otherand iswhat constitutes ethical work. Furthermore, he argued
that these practices were not designed by the subject (in this case the nursery worker) but
b ysoaiety, culture, and social groagTherefore, in forming the relationship between
nursery workers, chilém and their parents, usifgministprinciples, this emphasises that
the relationship is not static but a process of negotiation that needs to be seen as important
rather than the codes of behaviour themselves. For Foucault, ethics is a:

@rocess in whie the individual delimits that part of himself [sic] that will form

the object of his moral practice, defines his position relative to the precept he will

follow, and decides on a certain mode of being that will serve as his moral goal.

And this requiresim to act upon himself, to monitor, test, improve and transform
himseld (Foucault, 184: 28)

Drawing onthedefinition above in this studyfeminist ethics endorse a ndierarchical
standargdemphasizing care, compassion, connectedness, and coliab@etiveen

researchers anghrticipants Participantdave the right to know they are being researched
and to be informed about the nature of the research. Thus, | provided the participants with
the information shee®\ppendix3) which explained the purge of the researckaiven

the mtential risk of harm for participants and researskdrle conducting feminist

interviews, strategies were designed in sachiay to help empower rather than simply

protect the participants (HesB#&er, 2014. For examplein section 3.11.3gave an

example when during the interview process one of the participant became distressed by
the interview, in particular by her memories of difficult times as a mathath was

central to her life.

Feminist scholars have advancederal strategies for reducing power differentials

between researchers and participants. One such strategy is researcher reflexivity, or the act
of interrogating and examining how one's own social characteristics intercede in and

inform the research procegHesseBiber, 2014). The reflexive process, during which
@awarenes®of how elements gbarticipantébackgroundaredevelogd, canshape the

research experiencandarea critical component of feminist reselaré&or example,

HesseBiber (2014 184) notd that
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s a feminist interviewer, | am aware of the nature of my relationship to those
whom | interview, careful to understand my particular personal and researcher
standpoints and to understand what role(s) | play in the interview process in terms
of my power and authority over the interview situatimn.

In practical termshis meantbeing alert to andecognising any distress or uncomfortable
situation by reading facial expresssmr body languagduring the interview procesBy
beingovertly reflexive and reciprocathe neutralisation of a potentiaierarchical power
relation betweemyself, as theesearcherndthe participants wagpartially achieved.
Furthermore, in adherence with BERA (2011; 2017) guidelines and those of the
university, partigpants were asked to give voluntary informed cong®idr to the start of

the researchby signing a consent forr\ppendix4).

Explanations were given that the data would be held securely and that participants had the
right to withdraw from the researébr any, or no reasqmip to the point before their
anonymised data had been analysed. Participants were informed that the research
complied with the legal requirements in relation to storage and use of personal data, as set
down in the Data Protection A¢1998; 2018). However, it was made clear that the fact

that the research was conducted in the southeast of England would be disclosed, and that
the anonymised findings would be used for publication purposes.

3.10 Sampling

This section explains how tlsample group was recruited, ackneddjing the role of

gatekeepers.
3.10.1Recruitment of the sample group

To undertake the study, suitable sampleugs needed to be identifideirst, as Savin

Baden and HowelMajor (2013) pointed out, participants mbstable to provide

information that in turn will address the research questions set for the research, so it was
essential that participants were working in an early gsactor. Second, due to the use of
gualitative interviews, | was mindful of the numlmé participants | planned to interview,

as organising the interviews and transcribing the data would be time cons&mmegkh

and Lewin, 2011Silverman, 2014).

To tackle these challenges, | approached the Early Years Network Officer at the local
authaity where | am currently living and working to negotiate access to nurseries. Since

the officer is the person who organises the network meeting, | asked if she could present
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my research aims to a collection of nursery and children centre representati/ether
early yearéprofessionals who attend. | was aware that within this local authority there
were over forty nurseriespthis assured a degree of anonymity to both the nurseries and
the individual participants. | also recognised that the partitspaho contacted me would
probably be those occupying senior positions, but | anticipated that there would still be
diversity among them in terms of their qualification level, experience and job role. My
expectation was that most of the participants waeldVhite British, but | hoped that the
considerable socieconomic diversity of the local authority would be reflected in the
sample group as these attributes are key factors informing the meaning making of
narratives. This would enable me to investigate e constructi on of G0goo
from different angles and perspectivel®wever, as explaedlater inthis section, this

was not achieved.

Once the Early Years Network Officer had been contacted, | provided her with my contact
details and amformation letter Appendix3) about the research which clearly stated that

the project had gained ethical clearance. The Network Officer agreed to act on my request.
Consequently, twelve interested owners and nursery managers, and one senior nursery
worker, contacted me and agreed to participate in the research and, from February 2015,
when the study gained ethical approval, to July 2015, | interviewed these twelve

individuals.

After close analysis of the people who initially came forward, | notedliegbdrticipants

were all mothers, and in senior positions within the nurseries in which either they were

employed or they owned. However, as | sought a more diverse range of participants in

terms of qualification level, gender and experiences, | decideeguotiate access to the

nurseries through the group of people who had already come forward, thus adopting a
snowballing technigue. Most of these participants invited me to the setting in which they

worked, indicating who they thought would be useful fertminterview, since | specified

that | particularly sought individuals who were not parents, and did not hold a degree. This

step was important in allowing different and varied discourses to emerge (through the

spoken word/voice) and it provided the ogpaityf or mul t i pl e cotmstruct |

materialise.

Furthermore, | was particularly interested in interviewing male nursery workers as men
working with children is still a rarity, as explained in Chapter 1 and Chapter 2 (Bonetti,

2018). Two malemanagers came forward to take part in this study who were directly
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working with the childrenlt proved difficult to recruit more meithis was due tthe

small proportion of men working in the sector; tliesm only three percent ahetotal

ECEC workface (Bonetti, 2019)When, through snowballing technique, a male trainee
practitioner came forward, the manager thought that this individual did not have the
appropriate experience to answer my questions as he was an apprentice. | had no other

optonbutb accept this manager 6s Vi ew.

Tablel providesdetails of the sample of participants included in this prof@at.of

twenty-two participants only one had &2 qualification, ten had L3, three had L5, four
had L6, and 3 had L7 qualification. Sixteen fpants were in senior roles such as
managers or room leaders, aadt of those sixteerfiour participans were owners or co
owners. Six who took part in this research were nursery workers. The age range varied

between twentpne and fiftythreeyears @ age.

The first three interviews gave the opportunity to strengthen the subsequent intémviews
terms of testing the interview questions. Data from these interviews were merged with the
remaining interviewskollowing the BERA (208) guidelines, | explaied to the

participantsn thestudythat their names and the name of the nursery they were employed

at would not be mentioned; instead | would use pseudonyms.
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Tablel. Participantsébackgroundi gender, age, parenthood,
qualification level and job role

Gender | Age Parent | Qualification | Job Role
Gill F 43 Yes L7 Co-owner / Nursery Manager
Edith F 36 Yes L3 Deputy Manager
Tiana F 44 Yes L3 Nursery Worker
Sharon F 48 Yes L3 Owner / Nursery Manager
Denise F 49 Yes L5 Deputy Nursery Manager
Trudie F 48 Yes L6 Owner / Nursery Manager
Val F 32 Yes L5 Deputy Manager
Sandra F 27 No L5 NurseryWorker
Bea F 53 Yes L7 Assessor/Nursery Manager
Gemma F 34 Yes L6 Room Leader
Alexander M 30 Yes L3 Co-owner / Nursery Manager
Claire F 49 Yes L7 Nursery Worker
Susan F 36 Yes L3 Room Leader
Chris M 40 Yes L6 Nursery Manager
Sue F 37 Yes L6 Deputy Manager
Ruth F 20 No L2 Nursery Worker
Joyce F 26 No L3 Room Leader
Emma F 21 No L3 Room Leader
Linda F 28 No L3 Room Leader
Melissa F 20 No L3 Nursery Worker
Rosa F 52 No L3 Room Leader
Ana F 23 No L3 Nursery Worker

3.10.2Sample size

Since this research was undertaken within the qualitative paradigm, the aim was not to
generalise but to illuminate and understand the complex issues of life experiences.

Soméh and Lewin (2011) suggested thaithin qualitative researglsomeof the
gualitativetttanaoaherdéri amedr dé hat deter mi nin
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difficult as the term is inconsistently applied. They further argued that some resgarcher
tend to demonstrate a low level of transparency regarding sample sizes; instead such
researchers claim saturation has been achieved in order to justify a small sample. Indeed,
it is hard to determine in any qualitative research study when to stop éwtergj so |

followed a commonly stated principle for determining sample size in a qualitative study,
which is that the number of participants should be sufficiently large and varied to
elucidate the aims of the studyilyerman, B14). Thedata were colleted froma
relativelydiverse range of nursery workensterms of their role, those who wearents,
nonparents, males and femal€&ut of twentytwo participantsonly three were migrant
nursery workers Consequentlyi felt that | had gathered riahata which would be

sufficient to address the researcimsand question

Although the simple size was diver#ds important to highlight that there weesome
limitations in recruitingthis sample. As mentioned earlierniorder to collect more
diversequalitative data, | approachachumber of nursery managersgainaccess to their
staff. Whilst accessvasgiven to the nursery, | was deniéed possibility to interview
practitionerson a random basifsstead, | was recommendethich membes of staffto

approach.
3.11 Methods of data collection: interviews and fieldnotes

In order to address the aims of the study, appropriate methods were used to align with
the feminist methodological framework already identified. This was best achieved by
gatheringdata through two methods, namely setnuctured interviews and fieldnotes.

3.11.1 Semstructured interviews

Ramazanojl u and Hol | anchDhcef(20B0sdgpestadithdt Maut hner
interviews are the most common form of data collection in qualitative research, especially

when research is not just on the participants but also for, thairis,when researcts

aimed abeing of benefit for those researché&d.address the study ainasmore open

approach to data collection than surveys and structured interviews was required as it

offered greater flexibility, hence the choice of sestnuctured interviews.en-structured

interviews gave an opportunity to engage with the participants, and to probe the answers

when needed. | have taken the feminist position which argues that the interview is an
interaction between the interviewer and the interviewee, with lasticipants creating

and (co)constructing versions of the social world (H&iber, 2012).

77



| was also mindful of the ethical issues this method may bring, as qualitative interviews
often represent an interrupt iBrggs, 204).hi n a pa
Blackman (2007) clearly illustrated this by reflecting on his experience of researching

domestic violence. When he was in the presence of distress his senses were shaken. He
reported that the research participants allowed him into thes tovehare narratives; he

faced mor al i ssues as he could not be their
through honesty, a sort of &égr oungsachempat h
friendshi p veasalso éxplaree hydCetitl (1302: 599), while Duncombe
andJessop (22109 bui It on t hfakingfrieddstapd woat dnbet hat
immoral and unethical. This made me more aware that the seemingly straightforward

technique needed to be carefully considered in tefmsy/gositioning in the interview

processWhilst interviewing | was constantly aware of the dangers of not developing fake
friendships and, on reflection, this did not seem to have been an issue in any of the

interviews. Regarding the concern about copifith distress within an interview, in

section 3.11.3, | provide an example of how | dealt with an unexpected situation when a
participant burst into tears during the interview.

The aim of the study was not to generalise to a larger population but faiserabmplex

and sometimes contradictory narratives of professional, caring, and gendered practices. In
the current study, my ontological assumptions about the experiences participants have
within the nurseries had to be considered (see secti@and.86). The semistructured

nature of the interview provided opportunities to explore in depth certain topics. For
example, among other important topics, this method gave a platform to question and to
explore in more depth the issue of the $@ffldren rato, and the way in which the new

EYFS (DfE, 2014) was understood.

Here, it was important to acknowledge that, out of the twambyparticipants, three were
migrant nursery workers who had similar educational backgrounds and professional
experiences in Egland to me. Drake (2010) explained that the identity of the researcher is
likely to influence the research. The experience of interviewing these individuals gave the
study another dimension as | felt that the participants were occasionally very conscious
about how, what and to whom their story was being told, paying additional attention to
ensure that they answered my questions in detdiils May have been because they
believed that, due to my background, | would understand their lives better.
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3.11.2 The interview schedules and participants

There were two different interview schedul@gpendix5 and6) designed for different

job roles (manager/owners and staffis was tensure that opinions were elicited
appropriately from all participants on theain topics of interest to this researBefore

the interviewtook placegenerabackground information was collected (Append)x In

total, 22 semstructured interviews were conducted, involving fifteen different nurseries.
Of those twentytwo partigpants, there were twenty females (of whom 13 were mothers)
and two males (both of whom were fathers). The interviews lasted between 40 minutes
and one hour and were guided by the interview schedulegggpemdicest and5) that

covered the same broad tog

A Interviewee's career trajectory/relationship to early childhood education and care;
A Background of the organisation and the nursery worker role;
A Exploration of views on qualifications, experiences, and motherhood/fatherhood in

early childhood edcation and care;

A Nursery worker8predictions for the future of early childhood education and care

under the current Conservative government.
3.113 Fieldnotes

Many researchers suggest using fieldnotéeseare written observatiorendthoughts
recorded immediately followinghe interviewand are considered critical to understanding
issuesncountered in the fielGtanley, 2013; Allen, 20}7Following thissuggestior
wrote fieldnotes over a period of one year, including recording my experianeesovice
researcher, my reflections on the interview procasd initial thoughts about what was
said. For example, after an interview with a nursery owner | wrote:
dt was a very challenging interview.
emotional meltdown purely from my question which was around her decision to
open her own nurseryé She drew on her

memories of having difficulties becoming pregnant and then leaving her own child
in the care of otherstoh e r  mprieltnete, 2046:3]

The personlestatement of the participamt the interview highlighted the complexity of
understanding emotional experiences and ethics fullynediately stopped the
interview, offered hera glass of water arasked ifshe wantedo take a break.turned off
the audio recorder and reminded her thatdsti@ot need to continue with the interview. |
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also explained thatwould behappy to travel to her setting again if gireferrecto

continue at a later datéfter afew minutesshe reassured me that shasfine, thatshe
wantedto continue with the intervie&nd was keen to provide more explanation aheut
emot i on al Esgeoialiytabthispsirt, ®remember providing more signs of
engagement which includegbstures such as nodding or asking the participant to clarify a

point of tem. By doingthe hierarchy between me and researched was reduced.

Oakleyds (1981) deliberation regarding inte
literature where considering etranality and ethics is explained. Whilednsidered this
as an important element of the research, the fieldnote here also acted as additional
information that helped to contextualise the data. | noted:
dt is when | felt guilt for having an easy and@gble pregnancy. With relative
ease, | left both my children in the care of my mum and the nursery staff while |

went to wor k. |l didndot cry, |l didnodot fee
a Obaddé mot her . OWeldnote, 2@6:3J0 baddé mot her ?

This reflexive aspect of the fieldnote was where feminism informed my redmarch
recogni si ng wo mgauédbk fofmiof keowlsedgeoand bg addressing the
interconnection between categories, such as ethnicity and natiohality.awae of the
intensity when researching human experiences, and that one of the fundamental aspects
was that the researcher needs to be responsive to the potential sensitivity of the
interviewee and its possible impact on his/her own emotions and experiartosbeh

the situation occurred, the feelings of empathy towards my participant were evident. Both
these notekelpedmelater, particularlyin the chapter where | analysadd presentethe

data ontheemotional labour of the nursery workers
3.12 Methodsof data analysis

The next section explains the methods of data analysis that are central to feminist

thinking. In research informed by feminism, the relationship between researcher and

researched needs attention in order to address the power relatiwesrbthem. To
understand peoplebs experiences, l02was dr aw
suggestion of the reality that is constructed in the gendered social relations. This is due

to the gendered structure of the ECEC workforce explained int€ksdpand 2. In

order to address the aims of the research and to contextualise the narratives, my aim

was to put the narratives in dialogue with each other and to understand the ways in

which these dialogues operate between the personal and the sumgaowat world
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tharoduce, consume realites(Esimat a.e201d:12@b). Byaoinge st 6
so, the 6meaning makingd process in narrat:.

life experiences of nursery workers.

HesseBiber (2014) furtherclaimed thatby using narratives as a tool to investigate
human experiences such as gender, social inequalities and migrasopensup an
interdisciplinary space for narrative analysis. In the field of sociology, Riessman
(2000), for example, suggesl analysing the contradictions within the narratives, where
the narrative analysis is -@mnstructed in the context of the research aims. Andrews et
al. (2013: 203) recommended extending this model of looking at the narratives as
¢coherent, natural andrui f i e d whech is rieferieckts & the constructionist
approach to narrative analysiBsinet al. (20%) further explained that narrative
constructionism operates at different and connected levels; first, in terms of co
construction between storiasthin one text including the tacit dimension of it, and
second, with regard to the power relations that are part of the data analysis [Esicess.
et al. (20%4: 205) claimed that the constructionist approach, by addressing stories as co
constructed oridlogically constructed,

B@stresses the constantly changing el emen

rather than reading them as finished products of particular circumstances that
may change over tinde

Therefore, data analysis is an ongoing processiirative research through which
researchers analyse t he (Syuieetialdl4) | ayer s of
focusithe @rard i-genemtangneanit Es(eet dl., 204 204).Story

telling in this research has been intended a®datfor narrative analysiStoriesact as

a tool for uncovering counter sitesg i es and m
ECEC contexts

Another important part of this approach is the power relation to narrative analysis. In

the construction of naatives, power is to be understood in a Foucauldian way (2001),

where power is widely spread in different forms, but it is always relational. The

emphasis is on the power relation between the researched and researcher, the data and

its interpretation. The ganings of narratives are not only@anstructed by the
researcher and by the researched, but al so

location and the time of the readirigs(net al., 204; Square et al., 2014). Audiences
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are future readers who Wilirther be involved in meaning making of the reading within

their own social world. Salmon (2008: 31) reminded that:
Orhe audience, whether physically present or not, exerts a crucial influence on
what can and cannot be said, how things should be exqateadat can be taken
for granted, what needs explaining, and so on. We now recognise that the personal

account, in research interviews, which has traditionally been seen as the
expression of a single subjectivity, is in fact acoostruction

All thesedifferent features of thimdividual storyanalysis are part of the construction of
subjectivities. Subjects come into existence during the interview process and it is this
relationship betweethe stories and subjectivities that are of interest.

Since here is no simple rule for how to display the constructed narrative of a speaker/

listener, and as there is not a strict guideline about how to identify and analyse stories, |
followed the suggestiorsf Gubriumand Holstein(2001), Riessman (2008) artelsin et al.

(2014). They suggested combining the constructionist narrative approach with the
thematic analysis approach. By using 6fr ame
traced. This approach hasdigtages, -Ifamiliarisation, 2 identifying themes, -3coding,

4- charting ands- mapping and interpretation.
3.12.1 Thematic analysis

In preparation for the data analysis (stage 1) | revisited the sediene the two key

policies were introduced (Chapter 2). This provided a basis for a criticgsanal the

ways in which 6goodd nursery worChkapterr) was ¢
4) . | applied Deands (2010) four di mensi on
policy impacts the nursery practice and how nursery workers interpreigsolDean

(2010: 43) suggested that ceWhatdarnmsofguesti ons
conduct are expected from thefvhat duties and rights do they have? How are these

duties enforced and rightsensuréd? Thi s | inks to the four di me
govanmentalityn a me | fields df vasibility, the technical aspect of government,

forms of knowl edge, (Bead201004l)nBytstearohmg of i dent i

answers to these questions, emerging themes were identified in the data.

Once Ihadre-visited the policy section, and when the data collection was completed, |
returned to the raw data. At this final stage, | was confronted with an immense number of
pages of transcribed interviews and fieldnotes. Despite immersing myself in the raw data

immediatdy after the first few interviews (transcribing and writing the research diary), |
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was concerned with how to select narratives for analytical purposes, and how to transform
them into a meaningful and coherent text. This was still part of the first sttge of

thematic analysjghat is familiarisationwith the data.

| positioned myself as an active participant in this process where themes did not just
6emerged6 but the analysis was concerned wit
contradictions andncertainty Riessman, 20085eorgakopoulou, 20)5To achieve a

systematic analysis of the data, andyain a more transparent picture, | combined manual

and computeassisted methodsThe computeassisted qualitative data analysis software

(QDAS), NVivo 11 (Yuen and Richards, 19%ted as a tool in assisting in the

organisation of the research data (Bazeley and Jackson), Z@is3process involved

revisiting and reaeading the narratives several times and, when | had uploaded all the
interviewdatd nt o NVi vo software, the . Theslcgudni sed c
startwith theinitial codingof the datgreferred to as the creation of nodes in NViaajl

the searclfior patterns in the datahis was the second stage, the identification of the

thematic frameworKkThen | turned to the questions of how stories are produced in a

specific time, in a specific historical context and who produced the stories.

While | waslooking for common stories across the interviews, | also looked for the
characteistics of each individual such as qualification level, experience, their role in the
nursery, gender and parenthood as well as trying to find an answer to the question

suggested by Dean (2018uch as what forms of conduct are expected from the nursery
workers? This exercise helped me to understand the data and to identify themes, in

particular those which had not occurred to me during the interviews. Identifigng t

60t hemesd proved to be a continuous process

the data, my fieldnotes and the discussions with my supervisors.

The third stage entailed coding all the data, developing both primary and secmuksy

ornodes I n exploring nursery workereg,d@ construc
emergedthativas often medi ated by what other nurs
looked like. They also have their own story about their emotional involvement when
working with children. Despite the diversit
levels, ssme common themes emerged which were grougeghowrin Table2.

Working within this framework, the transcripts provided the basis for analysis and a

profile of each participant across all themes. When data were indexed using codes, they

were grouped intthree main areas:
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1) The relationship between the nursery worker and the ways in which the policy
documenfs) mandaédthem.
a. How nursery workers interpret and respond to policy requirements
b. Qualification requirements
c. Professionalisation of the workforce
2) Thegendeedcompositionof nursery workers
a. Nursery workers as mothers
b. Men in nurseries
3) Emotional labour
a. Affection (love, passion, attitude, attachnmjent
b. Impact of motherhood on care (changing and contradicting views,
professional grsuspersonal)

c. bealing with parents6é emotion (settli

By thematically grouping the stories, | started to analyse the themes according to which
stories were constructed by which participants. At this stage, | had revisited the QDAS
again, and this helped me to idéntvhen,andin which interview, Ifelt that the story

told was very similar to my experienfrem when | was a nursery manadgéppendix7).

This approach allowed me to pay additional attention to the ways in which meaning
making was generated as wellagiiressing contradictions within the same narratives, and
to acknowledge different levels of complex relationships to power (Gulamghiolstein
2001). For transparency, in Tabk references made in relation to certain themes is

shown.
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Table 2. Themes

Themes Codesor nodes

The relationship between the Qualification and professionalisation
nursery worker and the ways in
which the policy document(s)
mandates them

EYFS T meeting the requirements

Common sense v knowledge

Staff: children ratio and increased paperwork

Maternal discourses and the Nursery workers as -mothers (older nursery workers,
formation of & g|experience) non mothers role of the mother
practice

Sexual orientation such as gays (myth about men in
ECEC)

LGBTQ

Glorification of males (different, better than females)

Emotional labour Affection (love, passion, attitude, attachment)

Impact of motherhood on care (changing and
contradicting views, professional v personal)

Dealing with pettlngin)t sd e molt

These three broad areas were used to descri

theme and sutheme and the findings were linked back to Chapietti2 literature

review,
3.13 Issues of quality and rigour

As explainedinsectioB. 5, this study rejects finding
argument that preconception may cause partidisynet al. (2014) argued that this is the
precondition of all enquiries. Feminist followers claim that no one is neutral

( Ra ma z and Hdlldnd 2082), as knowledge and understanding are based upon the
subjective experiences and biases of individuals, and that all experiences are equally valid
(Weedon, 1997)The data in this study reflect this. Furthermoredhemple groupvas

relativdy small however data were rictandincluded interesting personal information.

The interview was tailored to theb role andndividual. Neverthelessthe study had

some practical and personal limitations. Practically, | would have liked to intervies&v mo
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male nursery workers who were not in managerial position. This proved to be difficult,
firstly, due to the number of male workers in the ECEC field and secondllgeimat

granted access to interview a male worker.

In addition the use of NVivo 11 softare improved the transparency of the analysis

process, and assisted the organisation of the data, although it is important to recognise that
the value of using both manual and electronic tools in qualitative data analysis and
management, rather than prising one method over another, allows the advantages of

each method to be exploited.

3.14Summary

A qualitative approach to research was appropriate for the, stadlye research aimed to

gain an insight into the experiences of the twenty two nurserkess, and their
understanding of the ¢ onasdwhatntakes@ go od 6 6good?®d
nursery workerlIn this chapter, the justification of the research design was presented

followed by the ontological and epistemological approach undergjrihanstudy. Detail

was given about the recruitment and sampling of participants, including ethical

considerations and explanation and justification of the method of data collection.

The final section in this chapter described the process for the dayaisnBl employing
thematic analysis, the possibility of interpretation and negotiation was made available.
This was achieved by considering the positioning of the researcher and researched, the
political context in which the data generation took placethaedocal/micro power

relations in which the respondents operated.

In the next three chapters, findings are presealtaty witha discussion regarding the

extent to which the research aims of this study have been addresSkdptar4, the
nurserywok er s stories about how they interpret
discuss the importance of qualification level are elucidated.

86



Chapter 4: The relationship between thenursery worker
and policy

4.1 Introduction

This chapter is the first of thtaree findings and discussion chaptérstarts with the

analysis of the relationship between thesery worker and how poli@ocumers were

mandating thenilThe chaptefurthermoreexplores how nursery workers understand and

follow the policywhendsussing the construchynusary of 6 gooc

workers reflecting on their practice.
4.2 Constructi on cirfinpdligyaocdniensn ur s e r

Government rhetoric on Early Childhood Education and Care (ECEC) is fiayrealv to
raise thestandard®f the service nursery workers provide. They advoitateskilled and
6goodd nursery wagulified avorkfolce (Dfea20Ma;2017l®. do by
address the research aims, therefore, it is crucial to understand how good nursery work
was constructed in the Early Years Foundation Stage (DfE,&204Hich is the statutory

guidance for nursery workers in England.

The pedagogical debate between formal education and play based learning has been a
much debated topic in England (se®1Thean xi ety about O6school i fic
children among nursery workers has been raised by many such as &ey20ttl) and
Moss (20, 2019). The O6school r e dhdty twapagesd agenda
long documentEYFS (DfE, 2014), in whicht he word Omusté appears ¢
6school readiness?®d context. The word &édmust
implies compulsion such as:

&hildrenmustbe given access to a wide range of reading materials (books,

poems, and other writtematerials) to ignite their interedt(p. 8)

ANVhen assessing communication, language and literacy skills, practitionests
assess childrenw% skills in English

Providersmustalso support children in four specific areas, through which the
threeprime areas are strengthened andghed. The specific areas arkteracy,
mathematics, understanding the world, expressive arts and éggig8)

Practitionersmustconsider the individual needs, interests, and stage of
development of each child ineih care, andnustuse this information to plan a
challenging and enjoyable experience for each child in all of the areas of learning
and developmeat. ( p. 8)
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I n such a policy context there is a danger
c hi | deveopriest artti emotional wdlking through measured outcomé&bke

evidence basedursery practice is measuradainst externally prescribed standards and
benchmarks to ensure tH&€ECseavices are worth the investmedtle as ur i ng 6

childrerd sutcomes diegards the uniqueness of the individual child and may neglect the
cultural, language and other heritage valued by their parents. Good nursery workers,

therefore, are constructed in this policy document, in such a way that it fulfils government

goals. It fiows the belief that certain and particular skills and knowledge are necessary to
address and assess the o6needs of the chil do

parents/carers.

F o u ¢ a u 38xthearisafioh Suggests that these kinds of aigts/of nursery workers

| ead to the construction of nursery worker
about themselves as someone who adheres to the EYFS (Dfg) gaidance This

reflection requiresf nursery workershe monitoring, teng, improving and transforming

of their own professional practice.n t hi' s sense, the EYFS fr ame
workers how to conduct themselves to be 06go
the children in their care. This can referthe achievement of (or striving to achieve) a
certain mode of being that contains the cha
ethicalsubject and the ways in whithe nursery worker cannot chose the way they

behave but ar e emataes dfthe policydodurgentt(HoweaddOB.p

Foucault further argued that it is through these active professional practices that the self is

not invented by the individual but by society, culture and social group. Therefore, the

ways in which nurserworkers contest and respond to the EY&Based orthe legal

requirements to be followeds well as on the expectatgwf children, parents and

nursery workers.

Addi tional | y2 Deecanndbestectiinkalpt teéhnedspect of

governmer@formsa certairknowledg. 6fTecmed i n t hi s senswhichr ef er s
leads tansistinga certain type of identity of nursery workers, onethgias si vel y6 f ol
the statutory gidanceThis kind of approach draws attention away from the vahae a

importance of reflection as a critical thinking tool when evaluating and shapisgry

practice.In this sensehie focus is on the production of evidence from workplace

activities nurseriesto demonstrateskillT hi s i s t he Ot eistdunseéot al ¢ o mg

nursery workersthis is what Moss (20082 cal | ed O6nur sery workers
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No matter how high the level of these skii®videnced, this leaves nursery workers in

danger of being perceived as technicians, merely fulfillingsptapprovel practices,

rather than beingreative and critical experts (Moss 2006; 2019). What it means is the

increased government intervention regarding the performance of nursery workers, through

the EYFS The frameworkequiresnursery workerso behaven a particular way in order

to be thought of as 6égoodd. This is how peo
and neoliberalisnm orderto control their own actions for the benefit of the state, the

nurserythe parentsind the children. Governmigtity, therefore, implies the relationship

of the self to the self, and this concept covers the range -seppactices that constitute

and define the strategies conceptualising 0O

4.3 How nursery workers interpret and respond to pdicy
requirements

Participants in this study were asked to describe and explain who they would consider to

be a 6goodd nursery worker. Frequent reflec
gualifications as well as to the Early Years Foundation Stade, @¥14) framework,
suggesting that by following the statutory
This section, therefore, reports on how par
gualification which helps (or hinders) the nursery workershape their practice and how

participants interpret the policytoconstruct he 6 good6 nur sery wor k(
4.3.1 Does relevant qualification help professional practice?

The wider assumption is that relewvadd highe
professional nursery worker (Miller, 280 Chapter 2 discusses the fact that, in the UK

context, a higher education degree is not necessary to work with children (Dfl),2014

and it highlights the requirements and issues around obtaining a Nataowaional

Qualification (NVQ) at level 3. These requirements are specified in the Early Years

Foundation Stage Statutory Framework (DfE, 214 which the criteria set out the

minimum needs for what a level 3 nursery worker should know, understanioke ade to

do in order to be considered as a qualified person who supports young children from birth

to five years old in the nursery. Howevar,sce t he gover nméjoieds pol i
Great Childcareé(DfE, 2013) was released, the proposed changesdiag the

qualification have causezhallenges fothe ECEC workforce. One of the biggest areas of

debate is over adult to child ratios for childcarkee Bignificance of the change is that staff
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with a relevant qualification are included in the highaffsthildren ratio The proposed
changehasseemanincrease in the number of children supervised by one atholtholds
arelevant qualificatiorfsee Chapter 2). The Early Years Foundation Stage (EYFS) (DfE,
20149) statutory framework states that:

6rhemanager must hold at least a full and relevant level 3 qualification and at

least half of all other staff must hold at least a full and relevant level 2

qualificatiom (DfE, 2014 21)
The interpretation of this guidance reflects the numerous commengsabadt the
nursery workerso6 qualification | evel. Il n th
manager and a level 3 qualification assessor, discussed the ways in which she carried out
her | earnersd assessment . Basad batroomthe der ed t h
government guidance and on her own subjective evaluations of the assessment. The

following extract from the interview explains her views:

otls difficult to assess the learner, yes, you need to spend quite a lot of time with
the learner ¢ really see if that professional quality is there, so | think it cannot be
immediately decided who is good and who is not. You need to see the interactions
of that person with the children and to decide if that person qualifies as a good
practitioner or rot. Caring for children is not just babysittingou know. | can do

as much as | can to deliver and explain what good practice is. But, if they are only
ticking the boxes, if they are meeting the criteria of knowledge and if they don't
make major mistakebroughout my observationgou would give them the
gualification even i f they dondét qualify
professionals working with children, but they are not necessary the good
professionals. | called thedfakedprofessiona.

Eva So which kind of qualities would you prioritise when observing or hiring?

Definitely not those which only tick the boxes. In my previous role | have hired
people and yes, perhaps this is not the proper way to do it | know, but | would ask
peopk to work for me whom | had previously worked with. Those are the people
that havea genuine interest in children. People who are patient, focused and a

i ttl e bi @Beavmursdryantamader andassefsor

During the interview, Bea had positionegrfelf as an assessor and as a nursery manager;
however, her narrative was interwoven between her personal and professional principles.

The significance in which Bea had construct
ECEC as mor e t h anmdthétjhe mutserybvarkey should ot jusighé
someone who was O6ticking the boxesd and not

nursery workers should be engaging in the p
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situate the nursery workers as pdrthe process, rather than being compliant to an

externally constructed identity of O0babysit

This view is stressed in Dalind Urbad work (20L0: 183), in which it is discussed that
those nursery workers working in the sector have clear ideaslabsub behave and

work professiondy. Hence Bea stated that, during assessment, spending time with her

|l earner is vital in order to determine who
observe other qual it i elbosedieragnalitesréfeyto 6t i cki ng
emotional qualitessucksé pat i enced. Howieweordbdly &sd abeé n@g

nursery workeis someonavhon e e ds t obitve r & @ hloil i clbe-support s
liberal competence approach (Moss, 204Bgre the nursgrworkerworks beyond the

paid hours. At the same time, discourses fr
idea of 6égoodd practice (patience, focused,
the discourses of O&équeande ybda s eddb epsrta cptriaccea 6 caer
system that implies there is only one right way of working with children, and that the
nursery worker has beenltcoule beratgeed that tbetwayd as a
which Bea assesses her students is avithcus on meeting a set of assessable standards,

which fits the O6techincistd category argued

Bea, however, 1is tryinglcamndoasenschasticantbi s Vvi ew
deliver and explain what good practicdéis a n d t hsljectivesandrceturallyp w n
informed view in which a 6égoodd nursery wor
assessment criteria and to be patient and focused. Her construction of good practice

reflects Urbare t (201106545 suggestiondn theseauthasbview,6 good & pr act i ce
should rest upon a combination of positive and personal attriliotesmp e t andh c e s 6

externally defined commitments.

At this point another aspect of assessment
salary was based onetlsuccession rate of her learnenganing that her salary depends

on the number of learners passing the assessment. 6 pass6 a | earner, th
requirememitgh fopualtihtey 6Ear |l y Y e aacasdingtdthee at i on
guidance issueldy The National College for Teaching and Leadership (NCTL) (2013: 2).

This shows that the application of the national policy produced a more structured and

regulatory approach to the way in which assessment of the trainee nursery waikers
carredoutBeadés account showed that even if in he

0 g o df théy meet the set criteria they will gain their qualification as nursery workers.
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For Bea, the assessment should rest upon a combination of positive and personal attributes

of the trainee, in addition to the externallgfinedcommitments (such as the guidance

from the NCTL). As a r,assconktiuctedlay Bébgsawvedyd nur s e
diverseskill. Bea also spoka b o ufdke pmofegsiondl wh o | ac Khaisiapnrg s si on,

anddevotion towards the nursery work but also holds a qualification.

Sever al participants described a nursery wo
did not have a relevant qualificatidfor example, Alexander spoke highly about ohe
the nursery workers who he had employed. He explained his justification for offering a job

to one of his employees, despite not having relevant qualifications:

BShebdbs the most amazing practitioner. Li k
i t 6s adtha $hé wasteppedto have a qualification she really wanted. |

know i1 tds probably the story a thousand
know, these people who are making a decision in their office are not necessarily

seeingé how absurd it eems, how ludicrous and illogical it is sometimes.

Because when you see somebody so fantastic with childrénacitally being

held back from developing their career because of not being able to process

mentalar t hmet i ¢ g u e s teallpverysad aadssillp [Aexandeg h é

co-owner and managker

Similarly Ruth explained how much she wanted to have a qualification, but due to her

diagnosis of being dyslexic, her dream was never fulfilled. She said
d didndét pass the ekxatm.| di dwedt anhi dve e
my dyslexia. | just don't do very well in exams and this exam was three hours long.

| was so scared of doing it again, | don't want to fail, | don't like failing. | was a bit
sad but 1&{Roth hurseryewonkdn w

In both individual cases, there was a sesfdarther professional development through

gaining a qualification. Miller (208) and Nutbrown (2012) suggested that qualification

increases quality and outcomes for children. What was not highlighted invtir&ir

however, as the above examples illustrate, is that for some nursery woikert it

possible to achieve their potential and their aspirations duneéitodual learning

difficulties. For these two nursery worketse ways in whictthe ECEC qualificéion was

designed meant that career opportunities through this channel were not pbDesiplte

this, they remained workinginthenursesyn d as Al e x ashdisthenbgE s cr i bed

amazing practitiondy .
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Instead of providing alternative methods g@ining the qualificationthe two mentioned

cases can be conceptualised in relation through which individuals seek to transform the

self. Ruthf or exampl e, by dormwm fdndiegenseldwodlste | f t hat
cope with the failure and withossible future failureThis selfcontrol is one feature of
governmental ity where the 6awuwonbatidk@eous i ndi v
Ru t hi$lsked to the forms of political/educational rule suchhasways in which
examination takes placinthissensg¢ he i ndi vi dual s o0t houghto pr
operate within the organised ways of dgiégipape and reshageh e o6t rut hé i n s o
cultural and political practice§(Foucault,2001: 27).This means that in both cases the
individualsgover ned themselves according to what t
6truthdé is that, due to their | earning diff
achievedthuscausingdisappointmenthowever, it did not stop them wanlk in the

nursery.Their examples also inchtedthatqualification was not necessary to do their role

well.

Furthermore, in both cases the nursery workers were showing how fragile and powerless
they were against the forces that required them to sit the exam, igpgultiistagnation in

their progression towards qualification and an unwillingness to retake the examination.
Therefore, the NutbrowReview (2012)which calledfor at least a level 3 qualified

nursery workerneeds further attentiao considehow effecive and appropriate the
qualification for individuals with learning difficulties,ias well as providing alternative

routes to recogni walsdobWwithout@ualificaio. wor k i ndi vi d

4.3.2 Participant®dmotives for having a qualification: selfsatisfaction and
increased quality services

Another example of the interpretation of policy is found in Alexabder account , i n =

he described the 6égoodd nursery worker as f
dt hink ideally professionalitsdims woely ba&r
to define because professionalism is meant to be agreed on by everybody, whereas
6gooddé candt ever be agreed on by everyhb

our own subjective percéptions of what 0
[Alexander co-owner and managler

In this quote Alexander makes some distinctive differences between professionalism as
defined by the government, and being a 6goo
approach to 6égoodd but a lstc apprdaehmto peotessibnale e x i s

nursery wor k. Statutory requirements and gu
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understanding of professionalism whépeofessionalism is meant to be agreed on by

everybodg

Both Osgood (2010) an@halke (2013) highlightedéhi r concern about the
definition of professionalismd where the ro
government 6s construction of professionalis
understanding of nursery practice which would enable the nursekgmdo put forward

their creativity and ideas for 1 mprovement
and Al exanderdés narratives, one of the key

is individually constructed which could allow crevdtly to flourish.

As stated above, the statutory guidance is that the nursery manager should hold at least a
level 3 qualification (DfE, 2014). Sharorexpressed her feelings that having a degsee
an addition to the level 3 qualification which she adtg holds, wouldncrease her
knowledge to run the nursery successfully. Sharon also hoped that awleglgéenake
her feel more respected, giving hatidationof her knowledge.
@nly as NVQ level 3 qualified, and as a manager, | don't feel like | knowgh,
which is whyobviously, | want to do the foundation degree, and ta#er this, to
try to gainthe Early Years Teacher status which will show and validate my

knowledge and experience really, to be valued n{s@daron owner, nursery
manager

Sharonin her accountrefers toher need to increase her knowledBg doing so, she

believes thissouldhave a positive i mpact oMelhagighi | dr end
and Gardiner 6s (,2hatlvidh)an asmratiendorholdha hgheo we d

professional qualificatiorg positive impact on the nursery staff and services can be

producedThis is relevant to Tahn €014)view, that qualification increases human capital

through knowledge and skills. This is part of the EGELofessionalisationmpcess

which reverberates with what Urban (B)&argued, thaanyprofession has always been

l inked t o knowielattpreindicaieh that theréason feretudiying is to

execute her role better and tousuedmore.

Sue completed higher @lucation degree. Her reason was that through reflecting on her
practice she felt the degree would give her confidence in knowing what to say to parents
and what to do in difficult situations. She said
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dt was in acknowledging that | lacked the breadtl depth of professional
knowledge to resolve issues that made me tfiskp p| yi ng f or .t he deg
[Sue deputy managgr

While both Sharod a n d 8asiee dohave a degree wasmore tharpersonal
satisfaction, it is linked to the wider ECEGnamunity wherghey aranterestedn
improving the nursery outcomegtherthanit just beingther individual goal to have a
degree
0 first started working in the nursery about 20 years ago laoy recently had
thedesire of furthering my training felt like that | have something more to preve

not only my own satisfaction to have a degras childcare habeen looked upon
as an easy job that anyone coulddd8ue deputy managér

As stated beTeclknolFogicababdoibd Ersthalises modélsd
however,inSué s account it was a necessary precurs
well as her own, individualistic reasdBuefelt that people working in ECEC need more

recognition. Furthermor&§ueéd s a ¢ ¢ 0 u n t s widt Batli and Urban 2010)arid e

Urban (20D) have said, that specific knowledge leadprafessionalisationwvhichin turn

leads tagood qualitynursery work.

Someparticipantshowever, expressed their frustration after achievihmgher
gualification as theyealisedthat there idittle or noprospect of promotioror example
Sandra said that both of her managesr e onl y NV Q@ |anvde | n o3t eqgdu atl hi &
is more qualified than any other employee at the nuisempich she is workingSandra
was holding a foundation degree and was studying towards her honours 8égrakso
said that her motive to study was based on her individicalesison:
0 felt | wanted a new challenge. | had a broad range of experience in early years

practicebut completing th&oundation gree has provided me with real breadth
and depth of knowledge affths] built confidencé [Sandra nursery workgr

Similarly, another participant,rudig said that her confidence increased after having a
higher educationuglification, stating:
d didn't realise how much my practice improved during and after the degree, just
how | deal with dayto-day things. I think it's my confidence that has grown more
than anything, and | think this is why probably we improved thedé&sed

inspection that we had just over a year ago. Whereas the previous one was
satisfactory, this time it was good in all aréqJrudie, owner, nursery manager

Both Sandra and Trudie experienced a growth in confidence and competence as they

progressed through the higher education course. This reflects a wide range of research that
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suggests higher qualification improves competence (Aukrust and Rydland, 2009; Peeters
and Vanderboeck, 2011) gmith increasing competence, good quality service improves.

This was rewarded witanimproved O$ted inspection result

Following the independent rewv by Nutbrown (2012)here have been lorigrm
commitments to raising the calibre, expertise and prestige of the workforce in ECEC.
Ofsted (2015) reportedthatst andar ds conti nue to inlihese acro
with Nutbrown recommendation. Ofsted (2019) further stated

6rhis meant that the education and training of professionals in earhg§®sectors

must be consistently gooddifocusedoh he r i ght t hingsé©o
Furthermore,lie elementsofsef i scovery in Sandr aplmwand Tr uc
much their practice improved or how the degree provided thenredgttknowledge)
corresponds to the technology of the self in which the technolofysedf operates
through a relationship with their own sedfgulating abilities, and through a logic of
choice (Rose, 1999This transformation of the self, such as building on their confidence
and knowledge, resonat es oftethhologres sfeefand ( 1 99 9 :
that isGniculcating desires for setfevelopmerdt .

This is how these participants constitute themselves and their development, but also
il luminates the feelings of O6frustrationd o
promotion. Ane x ampl e showing 6frustrationdé was Cl a
explained that she wanted to take an opportunity to study towards a higher education
degree to be better at what she was doing. Her experience after achieving an Early Years
Teacher status, however, has not beamarding Shesaid:

0 &lly, | am an Early Years Teacher but | don't feel like | was respected mare tha

before. Perhaps at times wholleagues] ask me for advice, but generally, | feel
st uck i na][@Giaire Gursaryrworklep

Clared striving for apersonal achievemehy having a degree has been very similar to
Sandr ads aspidtiofshowelerf@raChire, it feels likesheisd st ulbek] i n
w o r | duaderstdndvhy Claire feeldike this, it is postble to turn toFoucaulb €1993)

idea that the two types of technologiechnologies of power and technologies of the
selfi hardly ever function separately; there is constant interaction between them. So the
relationship between the two technolog®s iway of describinthe existing relationship
between nursery work and ECEC practices on the one hanthetmehaviour of

individual s, on the other. This is exemplif
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corresponds with Ruéhaccount above) in wbh she went through a change where the

self was transformed.

Il n CI ai,thesedgo techmaogies interact with each other signifying the point made

by Foucault (1993: 203), t hawhersthedecimiguee t o t a
of the selfare integrated into structures of coercion or dominalion Do mi nat i on i n
case is the widely accepted discourse tluasery work has been perceivedchdew-

skilled industry where pay and working conditions are challen@itags, 2010Chake,

2013.Cl ai r e 0shows thelackiaf grofessional promotion and pay award and that

nursery work is still depicted as undervaluedirthg a degrebas not brought the hoped

for6 s ealcft ual i s at i o ndissatisRaiian @and ceftathype)of ubdppiness

despite being the most qualified member of staff in the nursery.

The 6goodd nursery wor kersthrdughdegreglevelconstr uct
gualification angfor some of the participantby increased knowledge and confidence,

while for aherparticipants, it signifieglissatisfaction and unhappiness. While there is

evidence that staff qualification increases qudl@fsted, 2015)it must be acknowledged

that frustration and unhappiness can influence the nursery work praciicthe otcomes

for children.
4.3.3 Common sense or qualification?

There is asimilarity betweemurseryday-to-day practiceand normal household routine
(Steinnes2014); therefore what is considered 6co
Oprof essi onal eakipdstingussiagle &emma expressed her concerns as
tohowonce the topic of qualification was ment
noticeable:

6londt think people see us as profession

who dasbabysitting.

Eva Can you tell me more about this?

Smart business people, dressed smartly, | think thethareal professionals,

yeah. When I go out with children, it tl
because | have two children myselftShen, peopl e dondét view 1
professional. Thegayt hey t hink |1 d6m a mum as soon as
dondédt think, 6éoh, thereds that nursery o

Because of these reasons jonahreally. Butyaionét se
know, as soon as | tell the people that I've done my qualifications, that | have a
degree, people view me more as professional. People who know | have done my
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gualification, like family members, they wglihone me up to seek advideoat
their children and things like thafGemma room leaddgr

Gemmabés example illustrates that the pedago
not easily i1 dentified. Gemmads account al so
seen as t@d&hanbgyd whi c h, it could be argued, an

construction diminishes the nature of the nursery work and the low status that is assigned

to it, as there are no special requirements to be a babysitter. Gemma, however, followed

the EYFS (DfE, 2014 28) guidance which statestitap r ovi der s must provi
an outdoor play area or, if that is not possible, ensure that outdoor activities are planned

and taken on Bhidaidgr balsatsé&s with  rddglybanbds (.
workers have to meet the expectations i mpos
following the guidance, she felt that she is not seen as professional by the public. Urban

argued that this is due to government strategy that contributes to a paviiewaxf

professional practice in which the nursery workerglaanain actors. df example,

working inthe nurseryvith a degree (such as Gemma or Claire) should have broken the

clear distinction between professional and nonprofessional/babysitter mel¢hrEeyear

degree that Gemma obtained should have afforded her a professional status through the
specialised knowledge and expertise that she has gained. The qualification should have

acted in a way in which Gemma was able to assign status that waswore than
Obabysittingé. The knowledge that comes wit
as important (Urban, 2010), together with the professional language with which the

knowl edge is expressed. Yet, Ge mpemdption,accoun
but her own view of herself is connected to

about been seen as a professional

This brings the discussion back to the EYFS (DfE, 2Dpdlicy. At the beginning of this
chapter it was noted that,ading to the EYFS statutory guidance, no qualification is
required to work with children. This can lead to a wider understanding that working with
children is seen a®mething that anyone can dbich oversimplifies a nursery workés

responsibilities.

It alsoemerged thaf\na believed thathe qualification was not necessary to work with

children. She said:
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Qlust to care for them [children] you don't need to do an NVQ, do you? To go and
change a nappy, you dondt nneetbdiam do an
NVQ to give them a snack, do y6{®na, nursery workgr

Denise,a nursery manageexpresse@n opposing view by saying
dt worries me that the people come in to do the role and then they seem to put on it

their own personal beliefs, wbhut | i st ening to the profess:s
[Denise deputy nursery manager

These two contradictory accounts illustrate that the field is still divided between the

common sense and professional knowledge based approach. The idea of the

professiomlisation of the ECEC workforce was to raise the quality of the EGEMR( et

al., 2008;,CampbeHlBarr, 2015Urban, 208). This kind of assessment suggests ideas

about the origins of professionalism that value knowledge over,skitlsa requirement

for engaging in extensive learning before significant practice is undertaken and possibly

the privileging of the mind over physical w
possession of a qualification influences and shapes the individual and theiperoktite

society. A Foucauldian approach to power circulation that controls every point of social

and professional life can be traced here. Foucaut3jldaimed that these control

mechanisms frame, discipline and regulateitidesiduals.

Similarly, Trudie, despite previously saying that the degree had helped her in increasing

her confidence and professional knowledge, exprebsadew that having a degree or a

level 3 qualification was not always necessary.
6rhe deputy managérasonly a certificde in play group practice. It is not even an
L3 qualification, it isa certificate. She got it within two months. But she is
absolutely my right ar m. I just |l ook acr
she just knows what | am thinking, she knowatwwant to do, we just click. So

has no real qualification but she has skills, experience, knowdgdgedie,
owner, managégr

BothAnabs and Trudieds accounts indicate that
educational qualification spend a consat#e amount of time with children. Thesuld

give grounds for understanding that a significant amount of nursery work is based on
6common senseo. Their accounts also indica
gualification needed to work with childrérad been followed; however, the challenge for

the ECEQworkfaceremains and that is thedfficial recognition. One of the reasons is

that the nursery worker role includes practices which have traditionally been performed by

people without qualificatiorsuch as changing nappies or serving food to children.
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Knowledge that is based only on experient#scent and Brauii2011) argued lacks

theoretical underpinning that potentialheir workcanbedegraddi nt o nur sery wor
opinionor prejudice It can be argued thatvithout specific and professional knowledge
nursery workers may | ack the understanding
promoted for examplethe importance of the key working approaehijch is intense,

hard work and involves commient towards the child and the parents (Elfer et al. 2005).

Inrelationto the questodd oes t he nursery worker need a g
s k i Trudie siated

d think experience is important, but by having a qualification, it really helps you

but experience is more important than qualificafigifrudie, owner, managér
Although Trudie does not specify which kind of experience she is referring to (experience
working with children or experience of motherhood), her account indicates thatakhills
be learnt through experiencesnowledge based practicehich isthe theoretical
underpinning of nursery workosesits importanceThe6 f e mi ni ne & suachasr act er i
6carichigdéenafedeen as oédcommon s Huichis@et Tdli &s i s | |
(2019) report which indicateshat when choosing the care for their children, service users
(mainly mothers) would primarily look fagentlécharacteristicen the nursery workers.
Therefore, there can be debate about what kind of knowlediyekdls are needed to
appear good in front of the parentd the same time, knowledge about the EYFS (DfE,
2014a), how to observe, assess, plan and communicate with the ¢hédreresa
different typeor set of skills

It can be argued that it is portant to have relevant formal education as a foundation for
professional development where the expert knowledge enables the nursery workers to

move beyond the O6experience onlyé based app
importance othe keyworkers apprach, or the attachment theaf/how infants learn

will enable the nursery workers to further support the learning process.
4.4 The increased paperwork and staffchild ratio

Another key factor found prominently in the data was a sense that worklozul/beal

period of timeintensified Thiswas primarily attributed to a cultural shift in nursery
provision that demanded greater evidence of effectiveness (for example increased record
keeping and monitoring, planning and preparation for Ofsted inspectidns process

has been extensively debated within the field of educaleay and Ball, 199&all
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2003), with commentators concluding that such reforms lead to reduced autonomy of the
educators, meaning that they become preoccupiedaditarence to ahdards and

regulatory processetheformal part of their workFor the nursery workermeeting the

formal part of their role has caused an issue as to how to meet thelstdffatio. The

EYFS (DfE, 2014; 2017: 21) clearly sets out the stafhild ratio that needs to be

foll owed, staffinqarrangegents mast meét the needs of all children and

ensure their safefy

However, rigid adherence to ratibas proved to behallenging as the nursery has to

ensure that they have the correct bemof qualified staff to care for children, to cover
sickness, annual | eav e oFurthertdfactitiedasise whem f e s si o
nursery workers need to attend to tasks which leave the other member of stastialone

asfood preparatiomappy changing or completing the increased re&esping and

strategic planning preparation for inspections. This can result in a failure to maintain the
appropriate staffchild ratio. As a consequence, providers are caught between providing

the best car for the childrenn the circumstancesind meeting the criteria of the EYFS

and OfstedSandrd o0Melainssads atis.ounts il |l uminate
dt is really important to meet the ratio
or are on holidaysitisreallp ar d . It was a case when thr

and | panicked. | mean it, | really panickefMelissa nursery workdgr

d constantly have to update my policies to ensure that the nursery is running
smoothly and that we are meeting the ratio. We hawe ready for Ofsted to
show that we do everything that is requiig@andranursery workdr

Both Melissads and Sandrab6s story can be |
c o n diuhow tde actors within the nursery are subject to the EYFS, (BFEA)

framework. Conduct in their stories refers to their behaviour and actions by which they

follow the set of standards and by which their behaviour can be judged. When this action

is interrupted, however, by unforeseen events, such as staff shtreagiff.child ratio

cannot be mednd staff can panic

Furthermore,ityi stradalnlgy tihmporiwe favetoready me et
f or Olboth Sandradand Melissa reiterate the government goals that assign importance

to the nurser workers. In thisvorking environmentnursery workers are positioned as

people who wil/ provide the quality service
stafc hi | d r at i o (200R) venidwaonclueldd that highér satios (more staff

per group of children) result in better outcomes for staff and children. This finding
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sits well within the quality discourse of t
(DfE, 2017b).

However, the regulatory function of the policyorgams t he nur sery wor ker
experiences and their acthnbnflsnsiwveeattda ng t o M
emotional implications of the nursery workers become aye8&imilarly, Sandra said

that in order to be ready for Ofsted, seesuheed to be followed (completed paperwork,

meeting the staff: child ratidor example). Urbaset al. (2012) stated that this argument

goes back to policy making in which the individual nursery worker has been hardly

reached for their vig, despite beig the main actor who works towards realising the

statutory EYFS (DfE, 2014ajramework.

As Foucault (198) suggested, the individyah this case the nursery workes

transformed into the subject where the transformations take place outside of tkeir wor

He continued by saying that this is a different form of power relations in which
ondividual practices [of self] are nevertheless not something that the individual
invents by himself. They are patterns that he finds in his culture and which are

proposeal, suggested and imposed on him by his culture, his society and his social
groupd (Foucault 198: 122)

While Foucault sees technologies of self as an effect on the individual where they have
dransformed themselves in order to attain a certain type ppinass, purity wisdom,
per fecti on, (Foucauli 188801B)ttlre ways iy vbhich some nursery workers
act and react in relation to an event (not meeting the fatiexample) transforms the
individual. This transformation igrough increasingaperworkor documentation of
professionapractice inorderto meet the frameworks of standards (Stronach et al. 2003).
The rationale is that inspecting and measuring quality inevitably leads to better outcomes
(improved professional standaraisdquality pr ovi si on and hence Osct
children). Such cultures of accountability
1983), which prompt the use of assessment data within a culture of accountability which
allows the centralised control evlocal practice through largely seffonitoring
responses. It is also evidentlimdab s account .

0 Wwere always fillingn forms, all the time. You know, what the child has eaten,

when they pooed, when we changed the nappy, did we put cream omvi, rud put

cream on and so on. That tells you a cert a

when that child cried today, when that child smiled today, that I picked up the child,
comforted him for two minutes and he was fine. That cannot be meéaklyre
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attachment and care is an immeasurable quality that you cannot measure. | think
government needo recognise and evaluate whodggodbased on how they are with
childrena [Linda, room leaddr

Lindarealised that the centrality of nurseryworkswal ocat ed i n respondin
need but this did na@ilwaysmaterialisedue tothe nature ofrecord keeping.

Furthermore, apprehensions about meeting the ratio were evident when staff were sent to

attend the training provided by the local authofiRgsa, whavasa volunteer, said that

for her it is important to have access to free training as she is very keen to learn. She said
Olhereis so much paperwork to complete and so many other things to do that |
need t o uMRodaergom leaddr d 6

Val also stipulated the importance of knowing how to comply with new regulations and

how to complete the increased paperwork.
6dm trying to understand what needs to be

room to do the paperwork but sometimes it isghtmare. | have to cover sickness
and staff shortage and have to monitor the room to meet thé@ratio

[Val, deputy managgr
From the managérperspective, Sharon has explained that the role of the nursery worker
had significantly changed in terms of wimexpected from them since she had started
working in a nursery 20 years ago. It was her role to ensure her staff were updated with
the new policy requirements but she found it difficult to send everyone on the training due
to meeting the stafthild ratio.
0 \ll, there are rules and legislation we need to know about and we need to
foll ow. It wasndt expected from the prac
before, the role has changed and | must

woul dnd&t amnuWdeéehe paperwork and wouldnodot Kk
level 3 qualifications.

Eva How do you keep updated?

Well the local authority provides a training and I try to send everyone to that
training but it is hard due to the ratio. | can affordecourse per term per staff.
And | cascade it back to others through staff mesfii§haron owner, managgr

Since the qualification requirements for working with children are low, it is
understandabl@at there is a need for nursery workers to attefevant professional
development courses in order to know how to deal with the increased paperwork. The

EYFS guidance suggests that:
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@Providers must support staff to undertake appropriate training and professional
development opportunities to ensure th#fgr quality learning and development
experiences for children that continually improéBfE, 2014 20)

Sharondés account indicates that she has tri
Sharon is also accountable for creating i g h g u a Wwhich are weleominhgi, safg
and stimulating, and where children are able to enjoy learning and grow in confidence
(DfE, 2014 16). Furthermore, the document encompasses official standards for learning,
development, and care for babies and young childr@must be met:

ofrhe EYFS promotes teaching and | earning

and gives children the broad range of knowledge and skills that provide the right
foundation for good future progress through school ané (efE, 2014 2)

While the original idea of the implementation of the EYFS was to support the nursery

workers, there was very limited guidance on how to do this and which skillscitpeiye

to address seemingly O6needyd chdydodument,. The
therefore, is someone who promotes teaching and learning and continuously ensures the
inspiring and happy environment in which children thrive. This notion requires an

understanding of how nursery workers have been governed as well as the need

recognise that there is a considerable amouatwfinuous personal developmentsery

wor kers face. As Deantd6s (2010) framewor k su
and the forms of knowledge theater e qui red t o be aaehepalpdd nur s e
guided by the policy. This process is designed in such a way that governments and their
agencies can lay claim to measures of oOqual

gui de O6the service user s b .oncdptsisunproblematised | at i o

in the literatureas it can appear completely reasonable and hence impossible to challenge
4.5 Participantsor eflection on qualification

The government investment in ECEC, in terms of time, policy development, assessment
and egulation, was broadly interpreted as overdue but welcomed by the ECEC workforce.
Despite the concerns raised throughout this chapter in relation to government regulation,
some participants spoke about the @exnstruct
process.

d Thequalification] gave a skill and it made me the person | am today, in as much

as it taught me how to work with people, and how to communicate, and how to
present myself and how to be a professionélill, coowner, managér
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Similarly, Trudiecommented:

0 Wanted to be seen that | know what | am talking about and | do know what | am
talking about. But perhaps before my training | would have written a report in a
more descriptive way, like mums write to @ likes to do th or Gshe likes to

do thaf but I just wanted to use the EY jargon to show that | do know. It is having
that confidence to know that what | have written is written professionally so it
sound like a real professional. As we are not invited to the meeting wigr ot
professionals, at | east | wanted to show
| wanted the report to read more professionally. Having said that | am not worried
about qualification, although the job is a big responsibility and needs to be seen as
a professional role and they are professional even without the qualification, but it

j ust wo uladTnudi¢, ownea, pnanager

Both Gill andTrudielocated themselves within the discourse of professionalism within

the technical attributes, skillBglton, 2004), expertise (Dakind Urban2010) and status

that constitute a professional (Miller, 2008). HoweVer, u ddisapposntment was

apparent i n heasweaqra motireitedty thesnteetihgiwithgpthey

professionals, atleast Ilwasmtd t o show by writingThe hat | knoc
implicationis that other professionals, even those with qualifications, saw nursery work as

less worthy and therefore the nursery workers were not invited to attend specialised
meetingsTrudie with her specialised knowledgeecided to fight for recognition by

writing a repor Trudiep rboiemrsg i doghaad d Oy 6i.s Froat nec e
qualification but rather someone who Isagnificant esponsibility and that is caring for

someone elge shild.

4.6 Summary

This chapter looked at the EYFS (DfE, 2@\ dtatutory framework and the ways in which
nursery workers interpreted the policy. It
workers act in certain theydsWhistmostofttheer t o be

participants talked about the importance of the qualification as it has the attachment of
professional recognition, there is a sense of confusion about the EYFS(D#A,;

2017) framework, which produced a tension in termagmpbreciation of the specialised

ECEC knowledge. While the framework was welcomed, the sentiments around the
6overduedé framework were mitigated by the p

demands to alter their practji@mmetimes irseeminglyunreasonable ways.

The qualification was problemagid in order to enable different understandings of how

participantsdéd formation of 6égoodd is-curren
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down measures designed to enhance the quality of nursergiprowias viewed as
inherently benign andverwhelmingly positive. It can be argued that there has to be a
place for complexity, values, flexibility, subjectivity, and multiple perspectives regarding
what i s considered a 6goodd practice.

Quialificationgives specialised knowledge those participants who managed to get their
degree; this has made a positive impact both on professional practice and personal
satisfaction.Narratives revealed that there was a notion to move thenabel of

0 b a b y é tatnoreprofessional role which can be achieved by obtaining a relevant

gualification.
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Chapter 5: Maternal discourses and the formation

of6goodd6 nursery pract.
5.1 Introduction

This chapter reports dhediscourses of maternalism and the construatidn t he G6good?©o
nursery workerThe most prevalent themparticipants discussed wemeound the

0f emi ni s e d &arlp @tldbooccEdaation andhGareeCEQ and the strong link

between motherhood and nursery pract#eoutlined in Chapter 2, Canwar et & (1999

8) arguedabout the widely acceptedfoo f nur sery prfcaahdiooe as 6 mo:
(2008) also discussed the link between motherhood and ECEC practices. In this study,

gender was made visible through the langyaamygicipantaused witlin the rarratives as

many references were made to motherhood, be that personal experiences of being a

mother, of not being mother or taking up a rolef a mothe. Participants alstalked

about the differences betwestaleandfemalenursery workers.

In order to recognise the ways in which nurs
practice | draw on feministwork of identitywheret he &6sel f6 i s at centr
whereby individuals are moulded by their multiple identities and experi¢fhcesr and

Nicholson, 1990).

5.2The influence of maternalism on nursery work

During the interviews with the nursery workers, the notion of maternalism was a recurring
theme. Many contemporary debates about the nature BGBE€Ework are embedded in
dominart narratives of maternalism and that nursery work is shaped by maternal
discourses (Ailwood, 2007, 2008; Osgood, 2012). It has been argued that these
assumptions still persist today as part of a wider deficit conceptualisdtioa value of

caring work as itwasstill compared to the cing for peoplé® swn child(ren) When |

asked the participants to describe the care they pravioiinerswere frequently spoken

of as a group of people who were described as the primary carers for children.

Maternalismand the glorification of male nursery workensere recurring themes. It was
repeatedly said that the investment and promotion of maternalism was embibdied
the professional work. Although Bome caseparticipantsesistedhis notion, the

following examples show the close relationship between motherhood and nursery practice.
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d know those mums who had to go to work and who leave their children for the

first time on Tuesday afternoon, | can really relate to their feelings and this is
definitelybe ause | am a mum. And because they
they understand and feel that | understand them, so | can support them better

[Sharan, owner, managér

As Sharondés account shows, her expewmence a
child, shaped her perception of what d6égood©é
Sharonés view, her experience of being a mo

Obetterd than perhaps those nursery workers
domesticated nature of nursery work that is negatively constructed as an extension of
mothering skills (Osgood, 2012; Moss, 2016) caeXg@oitedhere, whereby the maternal
characteristics of the nursery worker are seaamaassetSimilarly, Sandrauggeted that
shebenefittedfrom being a mothesstating that:
68cause | am a mother, | am a better pra
di fferent to someone who hasndét got chil

lots of children because | sedribma differentperspective and | think that | am
more emotional probably because | am a paiid@andranursery workgr

Sandrads narrative reinforced the conflict
that was located in the maternalistic disseu Sandra believed, because she was a

mother, this entitled her to say that she was better than other nursery workers who were

not mothersAccording to Arendel(2000) and Raddon (2002)gaod mother will

naturally care for her child in such way thia¢ tchild can fulfil his/her full potential

Sharon and Sandra both constructed the not.i
experience of being a mother, yet Sharonoés
needs, while Sandra claimed that sheausibod the children better. Ailwood (2008)

asserted thavomen nursery workers, whevorking with childreninvest in a mothelike

identity in their work.

Both Sharondés and Sandradés performances can
F o uc au l4t38 theolisatiBn8a discourses t a t i while sbnieane may be

positioned as powerless by one discourse they may be powerful inrarédthieexample,

in Sharonds case, a mother could be positio
Alternatively, they can be positioned as vulnerable and needy as they rely on the childcare
services. For example, wh¥fal spoke about the importance of nursery work she said

that
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0 Mthers needetb havecare[available] for their children [in order]to go to

work. | know how difficult it could be. When my childneeresmall, | struggled a

lot to find appropriate care for my two bogfer| decided tago back to work. My

mother helped me a lot, slereally great withtheld Nowadays it i s a
because of theSlhours free nursery placeBhisis a great financial help for the

mumsand lalsoknow thafparents] are veryhappy with us because they tell us

€ 6 ollam so happy thany son is happy hedbut| also know thabur full-time

children are with us fror8 to 6 every day, from Monday to Friday, yes, every day.

| think it is a lot for a young child, they should be with their mother as well as with

us.

Eva Do you offer part time places for children?

Yes,welo. We try to accommo dtaindayspravergnt so6 wi s
popular days. For example Tuesday is the busiesi d&fal, deputy managér

The importance of the nursery work here was signifiedugh the promotion of free
childcare places (DfE, 2017b). The financial hitlgt was provided for pants, mainly

for motherswas intended to increase motlégrarticipationin the workforce (DfE,

20179). The link between childcare and workforce participation was evident; however,
Val focused orherunderstanding of thgood practicehey provide, ratlrethan on the

wider vision of the economic drivers. Nursery was a place where the children went, and
the role of the nursery worker was to provide good service for them and for their parents
while they are at workl he dominant discourse was that mothexsded help, and the
purpose of the nursery was to meet this need.

Val al so highlighted in her discussion abou
statingthat hi | dren i n her setting werdn 6happyod (.
addition,Val broudnt up the issue of children spending long hours in the nyrsiting

thatattending fullitime nursery antiaving a child stay foten hours a day was too long.

With mothers returning to work, the role of the nuyseorkersin forming aspecial

relationship betweethem and thehildrenhas gained significand8rebner et al., 2015;

Elfer and Page, 2015).

Val 6 s a c stlmushethasgddavenven her own experience as a mother which
pervades the constructions of the nursery workiestly, this is bystating that children

need to be with their mother, which demonstrates the traditional view of mothers being
seenasthe single and most important carers for their child(ren) (Bowlby, 1998)
Secondly, the nature of the nursery waslsuchthatthereis the strong link between
maternalist and professional thinking (Ailwood, 2008). Therefore, to place a child in the
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nursery, even for long hours, leeceslegitimate due to the state of the economy that

necessitategarents to work.

Val 6 s quot densionwith nediblemlsm ant parents theworkforce. It

raises another issue and that is the debate abodtparhe c hi | dcar e pl aces;
attendingpart i me was sui t ab Itheyshoald be with ¢heirantother abr e n, a
wellaswihu6. This argument holds together the t
motherchild relationship is important (t&&r, 2008; Elfer et al. 2012). This is line with

the key worker approach (DfE, 2014a) in the nursery that acts as a replacement for the
motherc hi | d bond. Therefore, in the context of
someone who can provide and perform the strong bond and positive relationship between

the nursery worker and a child in their care.

5.2.1 Nursery womokéder@ds a Osubstitute

Nursel workers, Moss (2006) argudthve been described as a substitute family member,

as a O6substitute motherd. This understandin
(Bowl by, 1996), -ctahree 6i diesa nteheadte do nbbtielchéste c ur e d
In its absence, nematernal care needs to be modelled on a dyadic moltiler

relationship. The early childhood worker as substitute mother produces a belibéthat
nursery workerso6 profession insedbcatiorhis gender e
necessary to undertake the workis understanding is due quialities that ar distinctive
towomensuchashe & mater nal instinctd. When partic
good nursery worker, they spoke about the importance chatint, stressinthe

establishment cd good relationship between the child, their parents and the nursery

worker.

The importance of attachment has a long history (Bowlby, 1998) and has been discussed
by many €.g. Leach, 200®Rageand Elfer, D13), herce being imbedded in the EYFS
(DfE, 2014). However, such a general call for attachment relationships leaves a question
about what sort of attachments and for what purpose stmythe encouragedoycefor
examplespoke about her feelings abdé place of babiedn a full day care setting. She
said:

0 Ae youngest child in our care washeeemonth®old baby. She was so little and

so fragile. | think, | would never be able to leave my child as young as this in the
nurseny [Joyce room leaddr
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This statement suggests that it was acceptable for older children to attend the nursery as

they would be able to respontbre to the nursery workerEhis also stresses the

importance of attachment theory (Bowlby, 1998jich claims thathe child is best ptzed

with the motherJoycecontinued sayingth#&tt he key wor ker approach
but it is not t he s a.rhlerethesnartateve umdgerlinedittee c hi | d o6 s
statutory requirement of the EYFS (DfE, 2@L4f having the key worker appoh in

place; however, the connection with mother as a primary carer was prioritised. Although
Joycehighlights the importance of the key worker approach which focuses on child

development and emotional waléing, she also states that it cannot replagertbther.
Foucaul8t 62211 @®8dumt 0 ontanctmlead and guide how one should
6conduct oneself6. Rosa, by following the s
with the required set of behavcvioodwstwhi Shicih
behaviour is almost invariably evaluative and normadiyainst theset of standards

(EYFS, 214apy whichJoycd s behavi our can be judged.

What was similar inhe quotes o¥al (who is a motheryandJoyce(who is not a mother)
was the nrmative expectation that the child was best placed at home, especially when
very young. This belighighlightsthe concern about the children in the nursery for long
hours, as evefor Joyceand Valwho were working in the nurserheir view waghat it

was not ideal for children to have to spend such long hours in the nuf$emefore, the
suggestion that very young children should be with their paneittsthis meaning their
mothers as no one spoke about the fathers, was not unexgédatatiscouse became

apparent that nursery workers may feel they could never be quite good enough as nothing

can replace the chil dr en s wersmntretagon t® babiésor e x a
who were depr i ved anthe langtheof timehifdoen $pentisthe c ar e,
nursery. The formation of &égoodd practice i

knowledge of attachment theory which informed their key worker practice.
5.2.2Relationship betweeage and goocdhurserypractice

Various participantsgliscussed how they developed an unexpected role in the nursery due
to their ageThe link betweerlded n ur s e r y how gaurigenursery avorkers
construct good nursery practia@&as evident irsome of the narrativeSomeparticipants
explained hw, by being olderthis created tensions between them and younger staff
members, but also brought comfort in their work place. Whilst each narrative was highly

individual, they share some similarities. For example, Tiana had given up a career in order
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to be at home with her four children. When her children grew up, she found herself in a
position where she needed to find suitable work which was in a nearby nursery. Tiana
found it hard to cope in the nursery where she was not in Glesecially when
surraunded by younger practitionefdevertheless, shaso spoke about how younger
nursery workers asked her for help and advi
them about their children.
6 #home, | am always the person in charge and you go to watksaddenly | am
not in charge, | found myself very much at the bottom of the pile and | think
because | was older and there were lots of younger practitioners | felt a little bit
uncomfortable to start with. | think all this is a bit tricky because sdrtteeqgirls
are much closer to my daughter o age tha
c

S
turning into a mother role whi h was ver
happen. Yeah, it actually happened.

Eva Can you tell me a bit more abouigf

For example, some of the girls came to me to ask for help especially when a tricky

parent came in, they wanted me to talk to them, but they also asked me for a

pl aster or a hairband or tissue. They ha
sheisammo and because they thinkatgsaeudr e a
in your bag [Tiana nursery workdr

Once Tianadopted the mother rohe felt secure and respected because of her age. The
experience of being a mother has helped her to overcomeshe ue of &édnot bei ng
as well as the realisation that her experience can be utilipeddming a parental role

towards younger nursery workefgana positioned herself in such a way that she gained
confidence and was viewed@k n o wl edbygpthaskséeking advice from her.

However, Wodak and Me knewledge & 0oddional3.d.jts st at ed
validity depends on peopleds | ocatiAsn in hi
knowledge and identity are strongly connéctihe knowledge of being a mothéar

Tiang gave comfort at worklue to the caring role of nursery workers (Osgood, 2012).

Rosaalsot al ked about t h adogiecopbrhanmng as gnew mémbdas of s h e
the team in a nursery. She said:

0 dlefinitely became a mother figure in the nursery. Yeah, without a shadow of

doubt. They [nursery workers] come to me with everything. They come to me for
paracetamol, for plasters, for hand gel, for sweets. They ask me if | can read their
coursework. Sohti nk i téds just because | wasas ol de
talkkingabout . Actually, just because | 6m old
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talking about. | must admit the whole nursery dynamic has changed a bit. But |
al so think t towaotce nhy@pmioin[Basa r@oin teaddr d

Both, TianaandRosas poke about their own and other nu
position of d&bei ng noabethenradopteamdthedngwleing a mot h
relation to younger nursery workers. FollowiDgvies(2008 idea of subjectification, it

becomes possible to understand why TianaRwsha r e dr awi ng on t he 06 mo
subject, where they become subjected to the norms of motherhood. As a result they felt

more confident, and somewhat important ingb#ing as their experience has not

j eopardi sed t he 0prThéiragesandaohaireekpérientas asstotheys wo r k

added another dimensitmthe construction of good nursery work.

Gill, however, was much more focused on the ways in whichggsurursery workers
behaved in front of the parents. Simila@yll said:
6They [ nur slwaysyconve tormie askirgy ne to talk to the parents, so |

al most felt | was mothering a |little bit
extent | was happy ttelp to a certain poirdt [Gill, coowner, managér

WhileGillwas Ohappy to help to a certain pointo
continued to say:

6 & my role turned into supporting the staff especially the younger practitioners

which wagreadly like herding cats to show them how to behave in front of the

parents. | thought | can show by my actions and by modelling how to Heinaye
| hoped thewouldlearna [Gill, coowner, managér

Foucault(1997) st at ed t hat i n dgeyavel tine thoodghthewayse ct i v i
in whichindividuals are positioned arbw they position themselvesill positioned

herself as ananager rather than a mother, as she felt she needed to show and model to
younger nurseryorkerswhat in her view was goodactice.By doing so, she has

reinforcal the gendered understandings of nursery work as mbkieeinstead, she

wanted to demonstrate what O6good6é practice
Dean (2010: 18) claintethat such behaviour presunibatit is possible to regulate and

contr ol behavi o uherearadgéents wrse lregponsihilitydt is helneaat 6

ensure that regulation occuis. I n  tthisisGillésse npsreo f essi onal &écode

5.2.3 Non-mothernursery worker®narrative and their construction of
0gooddé ECEC practice

Foucault 00]) argued that discourse exists with resistance. Generally participants
constructed their understanding of a 6édgoodbd
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discourse. However, not esyone subscribed to this belief. For example Linda spoke

ent husiastically about her &édhard wor ko:

6dve been experienced enough to know abol
and i f youdbve worked in the chiilydcare, I
have an impact on your work. Blietparents think it does.

Eva In what way? Can you tell me more about this?

The parents say Ayoubére not a mum; you d

| 6ve | ooked after chil dr enlo Meanmt, kmowne year
a little bit about childcare. | would not be a room leader for no reason. Actually,

| 6ve probably | ooked after more children
child youbve | ooked after. Pimeyeyash3oy me,
there is a big differenceé And | have co
know what 1 06m doing to get to this point
for it. I must have shown something actually to be able to get to thisopasitihe

nursery. Not alloftfhepar ent s] asked me, but they sai
|l eader and wwabyhwavéeomwtdgmodt know what yol
Yes | do know t had][Linddgmdmldadgm t al ki ng abou

Linda expressed herdbngs by giving a specific example of parents questioning her

professional ability. In her narrative, she has mentioned hard work several times; therefore

she established a category of nursery worke
worked hardt@ ar n her position in the setting as a
experience in addition to gaining a qualification (training) while working. Linda

recognised that her hard work was not sufficient to be valued as a nursery worker by some
parentas t hey put her i n an uncoyodaemndttamdme and
-you dondét knmow wWha tasdlpodisenaesognised in the literature

(e.g. Moss, 2006; Osgood, 2012) where hard work has been linked with poor working

conditions, lack of financial award, and lack of respect.

Anot her example of resistingnads enadrdreanttii te. O
strongly disagreed with the idea that having children would qualify someone to work in
the nursery. Shespoker oudl y of not being a mother and
because she was more flexible than her colleagues who had children.

Orou are trapped with little prospect to be promoted. Once [you are] a mother,

and want to come back to work you accept theajadolower level, and you may or

may not be able to slowly build up your

position. At the moment | am flexible to work including evenings, covering parents
evening and so on[@na, nursery workgdr
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In this accountAnatalks about her older colleagues who had children and when they
returned to the nursery to work they faced
maternity and paternity leave can bketa with equal rights, normalkye lower earner

will remain with the child. Naumann et al. (2013) showed that the employment rates for

mothers and fathers with a child under six were 59.4% and 88.0 % respectively which

indicates that a higher proportion of mothers were lower earners, and therefore they

become the @n carer for their child. It is therefore not surprising that the normative

assumption is that women (re)negotiate their job more than men because of the childcare
(Lynchetal.,2 009) . This position was adopted in Les
betwenAnad s and Lindads narratives were that Li
ready to (re)negotiate her job options, wiileawas rejecting this scenaridna 6 s

positioning was informed by the ndiberal framework in which the nursery services were

proi ded t hrough the mar ket model. Her approat
beyondé gave another dimension of the 6good
di scourse of the traditional assumptions of
(Osgoal, 2012), but raises another issue. In theliteeral frameworkt h weorkeér is
unencumbered by care responsibilities, free
(Lynch and Lyons, 2009: 91) in which the concept of the idealised worker is closely

aligned with the conceptions of giving up free time. TWigsan expectationf some of

the managers and owners who participated in this research.

Many of the participants were nursery owners epamers. Their primary task in a
market system is to ensure firedal viability. This is a preconditioto ruming a business,
due to variations of supply and demand for nursery places and due to staff shortages
(Lloyd and Penn, 20% Bonetti, 2018) Besidegrovidinggood quality care for children
the financial issue w&s a continual source of anxiety and stress for the owisdraronfor
example, whose role as a manager andwper involves ensuring that the setting is
financially running smoothly, introduced new rul&healso saw the role of the mother
(and not tle father) as someone who can and will stay at home to be with her child when
they face financial difficulties.
6bok, at the end of the day I have to bal

cared rul e. Il had to. | the eoaclusiop thattheo ught a
child will be with their mother at lea&{Sharon owner, managér
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For Sharon balancing the boakandpaying her staffverevery importantandher

decision was justified Wwilybewiththeirnmadteratl st ance
least The complexity of providing good qualitycaeen sur i ng t hatfsted he nur
ready atthe sametimehat the nursery is financially
narratveNever t hel ess, there wae aadebBf andnctbéebgeg
maternalistic approach to child rearing, and her rolnasvnerwhich also involved

| ooking after the nurseryds financial healt
political and economic situation in England. For examblere is the consideration of the

instability in provi dloydagndBeora20®ithé costofthe of i t p
childcare/ nursery fee and mothersd particip
2014).

5.3 Relationship betweemmotherhood, professional and good
nursery practice
The notion of professionalism in ECEC has become one of the key components in recent
years (Osgood, 2012; Urban et al., 2012). There is considerable dbbatieminist
valueswith regard to subjectity and the recognition of individual experiences (Weedon,
1987125 . We e d o n Faorugcuaeud ttoéhsa tw otrakontexfudlisatios of f e mi ni s
experiencét hr ough whi ch womends andpoavitielatestcoe s c an
nursery practices. It ihis context in whictsues poke about her under st a
nursery work, by stressing the importance of differentiating betiwvegrersonal
experiencesand professionakork.
6ddi dnét want anyone el se to tohi ndkhedbal be
sittingonherlp agai nd, oré tahnds bseocrau soef otthhienrg pe
children in the setting they would say 6
and she is following her ofkeepmgthed 6. So, |

professiomal and personal space more separate you know, especially when | was
promoted. | worked hard for that promotihSue deputy managgr

After Suehad her babyshe changed her career from a financial advigierto the role of
a nursery workenn S u e arstives,dhechangeof hercareemwas to accommodate her
sord eare. By accepting a job that wasmore convenient employmead itsolved the
childcare issugeshe renegotiated her possibilitiesler decision to work in the nursery
after becoming a mothewas not uniquedsgood(2012)alsoreported thathe majority of
the participantdn her studyhadchosen to work in the gatg where their children were

attending For Sig, it was very important to be seen as a professional as it implies a
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specific krowledge, expertise and the holding of an institutional position that places

professionals in a position of power over others

While Ste has managed to blur the binary between maternalistic and profesSiautd;
stated that children in her care weréilb e t t e r forahosé sufseryt workems who
have not got children themselves.
0 feel guilt that I kind of leftdc hi | d i n the nursery], as |

havendot read to him or focused on hi m; I
perhags, better than ther practitioner@ [Trudie owner, managér

The feeling of guilt for not being able to be in the nursery to help a child better than other
nursery worker who are not mothers, confirmed the dominant discourse that women
working in nursers are judgedr valued, based on their maternal qualities (Ailwood,
2008) This undermines the qualification debate where the maternal qualities become
dominant over thactual knowledge of working with children. These debates rehearse the

tension betweethe identities of mother/nursery worker
5.4 Men in the nursery

Male nurseryworkers and their experiencesworking with childrenin comparison with

female workers showslw deeply gendered the nursevgrk is. When | asked the

participantsto desdsie 6 goodd nur s epanicipantdedcripedowgodd of t he
menwerewhenworking inthe nurseryTh ey descrii édaldl yelssgaast @
andthattheir style of working in the nursewasunique because he di d t hi ngs wi
childrentat woul dn' t e v g$harank 8wdoingtsdheymighlighted theé o 6

gender divisionindicating that women themselves contribute to the wider perception that
whenmenwork in the nurseryhisis something extraordinaryhis is in line withBrodyd s
(2014)findingsand Cameron etl. (19998) who stma&the &artehagtherd i f i edo
approach to caringork is undertaken in a different style to that adopted by the women

workers
541Men as O6excellentd nursery workers

Some of the particgnts in this study expressed their wish to recruit men to address the
gender imbalance in terms of the nursery workforce, while others spoke about the
different approach toanng work thatwasadopted bynen compared wittheir female
colleagues. Sharofgr example, when talking abogbod nursery practicevas

articulatingwhy she wanted to recruit a man. She said:

117



d@nce Irecruiteda man, and he did things such as build a sword from Lego and

climbed up a tree with the children. These activities wouél@h occur to me. It

would be a wonderful thing to have in the setting a male practitioner as a

permanent member of staff. | know they are not the best with completing the

paperwork, but | can sortthataut want t o recruit a man but
coming through the door. This is when you need to look at the financial side of the

job, and this is when the government needs to cliaj&jgaron owner, managér

Although the concern about the lack of men in the early years $edtdreenliscussed

by mary (e.g. Brody, 2014; Burnand Pr#ftd ams, 2015) the quote sho
main concern wat® recruit ananas meralo ECEC practice differentlyAcknowledging

thatd§ men] are not t he bes tSharonnegotatapdncniitigateg t h e
this issue by offering her suppo®haron also mentioned that the reason men were absent

from the nursery was lack of pay reward, and she callegldoange from the

government . I n this sense, Omend appear as
nusery, thus showing that the concept of 6ot
operates in individuals and groups as well as within nurseries and nursery prabices.
construction of a 6goodd nursery worker, th

meninanost r adi ti onal working environment in whi

Another example of men been described as uniguBwas 6 s under standing o
nursery work Bea said:

0 Ae two best practitioners | have ever seen were both male practitioners
[because] the methods they were using when working with children worked as

miracles reallyébDavid was very soft, a v
had 3 children himself so he had that parenthood understanding. And the boys

would listentohimsmuch é he was excellent with <ch
influence on the [boys] than some of his female colledgyBea assessor,

managelr

Through Beabs description of nursery worker
the setting when she wasiarsery manageit can be argued that men bring to the care

profession something what women donoteThé g | or i f i ncakes womeadhd o f men

their emotional investmeidti n v i. Be a | setéa t e s averly soft, veéyldaingi d i s
persond whept ohecamominng was well formul at ed
@xcellent ad thte lxthd d el etinrdf | Thigwas ie comtradictivo y s 0

to the traditional view of male nursery workers who are constructed as powerful and
unable to perfan a caring role (Burn and Prattlams, 2015). For Bea, the two best

nurseryworkers adopted a different working style to their women colleagueshese
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wereones that worked better than tligaditionabway of ECEC.As a resul t, d&égoo

even excellennursery work was built on the feminine caring abilities that David has.

The gender difference, and the belief that male nursery workers were different continued
to surface in the research findings. For example when | asked the two male partinipants
thestudy about how they felt as the only men in the nursery, they both mentioned the
difference that they believed they brought to the nursery Thegr inclusion in the study
highlighted the normative assumptions that characterise the ECEC in refatennixed
gendemworkforce.
0Bving a male nursery practitioner, from
they [the females] seem to really like it. It gives you that other dimension and |

think the children like it as well as we bring something &tsthe nursery
[Alexande, co-owner, managg

d think as male practitioner, we bring something different to the industry. There

are not many males in childcare, and of
not a wellpaid job. And of course, mMos men donét have the pat
many children and so foréh [Chris, nursery managgr

By stat i rbg itnhga ts otntimébyhnsefting, Alexarsler &nd Chris

acknowledge the gender division of labour that makes their masculinity viEige

complex interaction between the nature of the work and their gender identity highlights
these diff er enictesgi WBes syaoyu ntqAlekéimden)thbber di me n s
guestion is raised: which other dimensidinmay be the no®motiona) masciline part of

the nursery workhat detacbsnursery workers from a widely held assumptions that being

a mother is good enough to do nursery waltkcould be also argued thaenbring to the

settingthe management ability which is built on a more maseyperception of the care

work. Thisis highlighted by Chris sayingnostme n donét have the patie
ma ny ¢ hThi$ woulepoidt to the assumption that the caring and emotional part of

the job was still the role of womeh.also showedas Thomas (1993) highlighted, the

gendered character of care work and thammajority of care workers are women.

Particularly within feminist research, gender is the key social identifier for this dimension

of care.

It can be argued that working inetimursery does not mean just being present and doing
thedaytoday wor k of caring. The &6dhands ond worKk

management of the office work also contribu
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nursery work. Recogndn of the skills nursery workers bring to the setting is essential,

yet for many participants in this study the
described through gender. This also shows that womeninnwegtar e Oi dugi si bl e
to the feminsed nature of the ECEC#&meron et al., 199@gyood, 2012 This could be

a result of the rarity of men working in nurseries anceception classes (Burn and Pratt

Adams, 2015) thainderlieshe social myths that women are naturally better at working

in nurseries or with young childrefdowever, as it explained abguthas a negative

connotation as this beliefcama k e women nur sery workers O6inv

The principal assumption is that men working in the f@#l8#CEC and education must be

gay. In he previous quote, Beby emphasising that David is a father of thi@nfronts

the social myth that men working in the childcare field must be gay or paedophiles

(Cameron et al., 1999). This poinas raised by Emma
0 think male teachers and malereary practitioners are stigmatised as gays or
paedophiles and | dondét think it is righ

these kind of comments. | think the importance should be on the skills we bring and
not on who we a@[Emma room leadgr

Bea,by stressing the importance that David had three children himself, and that he is a

father therefore he also understand parents, dismisses the myth that males working in the
nurseries are either homosexuals or they hawmstdhtioned motives (Campbdiarr et

al ., 2015) . Beabs positioning drew upon nor
professional ECEC work that is opposdng The
moral panic and the culture of fear that was created around those ovihafction

towards childrenn England(CampbelBarr et al, 2015) in this sense becomes legitimised

for those male workers who are parents.
5.5Summary

This chapter investigatdtie relationship between materisal, maternal rolesmen in

nurseryandé g o o d 6 n u r Birglingg shpw tleatthelie were inconsistencies in the

ways in which nursery workers described the
Some participants built on their own experiences, such as maternalism, that shaped their
understanding and construction of the nursery work. The importance of attachment was
discussed where some of the participants made it clear that it was desirable for the child to

be with their mother. This view confirms the culturally and historically embldoiief of
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attachment theory and maternalism (Ailwood, 2008) as well as the importance of the key

wor king approach which subeipgorts the chil dos

This chapter also discussed the views of those who strongly felt the maternalistic lapproac
devalues the ECEC workforce and their professional ability to make decisions on how to

care for children in their nursery. Nursery managers formed a slightly different
construction of the 6goodd nurseryllypractice
healthy nurserand to provide the good quality child care caused additional stress and

anxiety.

Finally, the chapter discussed the historically embedded myth that working in the nursery
determines the understanding of the gendered work and theeddésr between men and
women. Childcare has long been and remains a predominantly female occupation in
England (and beyondand therefore when males enter the nurdezly practice beconse

0 v i s Thb dispréportionate number of female to male nursemkers appears to

support a commonly held societal view that the work that nursery workers do is a
feminised role. The belief that women are naturally different and better suited for some
aspects of the nursery work, such as being more patient for ex@dmpis), was

articulated through the different approach betweentmard womefh Bursery practices.
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Chapter 6: Emotional labour in nursery work

6.1 Introduction

This chapter discusses and evaluates the third tbemeegingirom the study, thabf

emotioral labour in nursery practice. All the participants in this study were asked to

describe and explain whom they would considdtea 6 good&6 nur sery wor K
Additionally, they were asked what they felt made them good at their work, and what

skills they neded to work with children. The investment of the emotional human capital

to produce high quality 6goodd service was
connections between different kinds of emotions and affections were highlighted, such as
love, passion, and t hueserpwoirke@everydayptactiteuTtieses 6 a s
emotions, including personal cost and benefits of emotional labour, are discussed in the

first part of the chapter. The second part of the chapter debates tlu¢ ahpetherhood

on nursery work, while the third part focuses on how nursery workers have to deal with

par ent sdwheniraving tleein child in the nurseAlthough all three suthemes

were interwoven, all strands had a particular uniqueness.
6.2 Emotional labour in nursery practice

This section explores the construction of 6
connected to the emotional labour in nursery practice. Findings showed that when
participantsvere asked to describe who theywouldcomsid a 6 goodd nursery
participantsspoke aboua kind of affection they developed for the children for whom they
caredasaf undament al aspect of Impthednterviews,mlly 6 goodéo
twenty-two participants talkedboutlove, being pssionate, or being attached to the

children.Some participantsgse ci fi cal ly used the word 061 ovedcd
they themselves developed for the children in their earé some participants used the

word dovebdto describe their own jolMany of the narratives wetienedto how they

had to deal with the emotions of parentsen leaving their child in theursery.

Nursery worker8emotional engagement informadw participante onst ruct ed 0goo

Early Childhood Education and Care prees.
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6.3 Affection, love, passion, attitudes and attachment

6.3.1 Love for the children

Someparticipants specifically used the wdave when talking about their emotions. The
following extract from an interview demonstrated how Linda, for examplegssed her
love when talking about a child in her care. She said:
0 He [ t lwas herdfiorh when he was just three months old until he left. |
developed a real love for him because | remember him from the baby room and
again when he came to the gehool room. | do believe in emotional care that
goes beyond 6justd caring for them and |
love a child and I think it can be very healthy and good for the @hakperience

because they need the security. Thesgdnan attachment and | cannot imagine
myself working in a nursery where | cannot providedtjatnda, room leaddr

Li ndaratsed e monstrated that she had developed
which is more thajustcare as she said. In theccount the personaffection was
described. For Linda, a good nursery worker
to the child. Therefore, her practice projects what she tlgnkgportant when caring for

children. Her story reveals that the jobrsery workers do requires emotional investment.

These kinds of close nursery workatrild relationships have been reflected within Elfer et

al .6s (2012: 62) 6 h bdabigs@ndlyaimgehildrem aegd halding,e r t e d

cuddlingand lap time,Jal of whi ch are the very essence

Il n an attempt to capture the discourses of

0professional love6. I n doing so she distin
care situation.lt an be argued that the | ove Linda fel
on the motherds perceptions of |l ove and on

between the mother and the caregiver. Linda distinguished her role as a mother and as a
nurseryworker and developed a complementary relationship between her roles. Her love

for her child was very strong, which certainly demonstrated that this was something that

shaped her professional role. For this very reason, Hochschild (1983) argued that women

are more often employed commercially for emotion work, such as nursery work, because

of their emotionality. Lauren also found herself in a position where she had to learn how

to manage her emotions. This was achieved threatfneflection,through her

enoti onality which has helped her to recogni

and love which was formed for her own child.
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Another participant, Trudie, explained how she developed strong attactomere
children in her care.
d am not prowl of it but | get very passionate about certain situations. | think |
take on other peopl e dsandthen fwantto lbetp.Htéesr peop
not only an emotional thing, it is more, it is about love, yes love, because you are
really attachedo [the children] as they are not onlydatabase. You as an

individual person, you are attached to thata personal level tad[Trudie,
owner, managér

Similar to Linda, Trudie also demonstrated her commitment to her role which was

expressed througlredp intrinsic emotions such as love. This was articulated in connection

with her percei ved dBysaying tlat shreenadnoteroudbfdr en 6 s
being emotional, Trudie acknowledged the feeling of discomfort by openly using the term

0l ove bprimf essi onal bg20dVireseaich suggestg tha lsve (hatérsl 1

and that there is a need for practitioners to have loving relationships with the children in

their care. The above stories demonstrate that working with children requiresrenot

investment that has long been noted as an important aspect of work in Early Childhood
Education and Care (ECEC) ard Page (200t455 ar gued, it Ohol ds t ¢

sensitive nursery worker.

Thesenarrativesexposed that love is incorporatedoasa r t of a qual ity chil
which was important for people involved in the nursery. They demonstrate that the
emotional el ement of the construction of th
personabut are indicators that emotionalityagequired part of the formation of the

6gooddé. Thi €0l b ey dasglnietti@adetigagingmotionally is part of

thenursery workexperience. However, the existing debate surrounding emotional labour

has focused on the management andeasgion of emotions caring work(Bolton, 2004;

Taggart, 2011Laere et al., 2004

6.3.2. Love for the job

As previously mentionedgsome of thegarticipants used the word love to desciobg o0 o d 6
nursery practiceandsomehad a song view about whavas the most appropriate person

to work with children. The followingxtractdemonstratehow these participants

understood what good nursery practice is, and how they expressed having feelings of love

for the children through their job. Furthermore, ithieinsic rewards of enjoying working
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with children, and having close relationships with them were also expresdegideand
Melissa
AVithout expressing some kind of feelingw can you be good? We have a lot of
love to give in nursery, and | thinkishs something very rewarding if they [the
children] would like a cuddle, they can come and have a hug. They are just so

lovable even when they are cheeky. | don't think there is enough love to share. |
love my job, | would never leavg¢Melissg nurseryworker

Melissaspoke about feelings and emotions as an important element of the construction of

good nursery practice as well as about how rewartlisgvhen working with children.

Mel i ssa drew on particul ar | mangge sRooufs sceha ul édsr
natural, lovable, sweet and innocent child (Rousseau, 1991). This construction portrays the
work as enjoyable, rewarding and well worth the effort. Boyer et al. (2012: 518) also

stated that the connection between nursery workers and childzen ddegly gratifying

and r ewaorrditnhged n u despde bgingWward akdeemationally draining

The above quoteso demonstratethe importance dbve Melissaexpressed having

feelings of love for the job. Expressing emotions, esfigd@ve, is a contested concept in

the UK. It canbe argued that this is due to how emotional involvement with children

bound by a child protection discourse that is still present in England. Pa@ (201

explained that, in the UK, issues around childtection have dominated discounsilst

close adukchild relationships have been under extreme levels of scrutiny. This was
constructed in part by moral panic around touching, holding and kissing in early childhood
settings (Piper and Smith, 2003) dnda culture of fear and suspicion surrounding adults
who demonstrate affection towards children (CampBatt et al., 2015). Elfer et al.

(2012) also stated that the discourse of child protection added to the complexity of nursery

workergclose relatiaships with children.

Sharon and Rosagmarratives weréurtherexamples whereffection towards thejob

were explainedSharon said

d love my job, and my role [as nursery manager] slowly grew to be my péassion
[Sharon owner, managér

Similarly, Rosa who had just started her new role as a room leader in a baby room said:

0 &min the baby room for the first time. | thought | am not going to like it but
actually I am loving it. | love this new role and | love the new séitjRpsa room
leadef

125



For Sharon, love for the job grew and progressed to become a passion. Therefore, passion
appeared to ba stronger feeling than lovBoth participants talked about love, but their

love for children was expressed through the love and passion for thegobld be

argued that this way of expressing affection shows awareness of the current political
ideology of theprofessionalisationf the workforce iller et al., 2008 0sgood, 2012;
CampbelBarr et al., 20150 The idea that being professional meamstaining emotions
(Campbell et al ., 2 0 1 5 Wwhere shaliscusesed ot witht i n Bea
some reservatioBea works in a small nursery where she is a managerever, she also

works as an assessor. During the interview she expresseddhi&esther managerial

role, andthatshe would like to remain in the nursery, but she could not affoigea

explained that she was poorly paid, which became a key reason for her having two job
roles at the same time. There is evidence that nurseryevgddave their jobs due to poor

pay andooor working conditiongOsgood, 2012; Moss, 2019

In the part of the world Bea comes frofar(mer Yugoslavia), working with childreof all
ages requires a degree level of qualification. She expressed her vietthaty she
constructs a 6goodd nursery womlevant i n a way
education, saying that:

0 tving is easy, especially saying that you love the kids; the job is not about that.

It should be natural to work in the nursery witlve. It is much more, it should be
based on real knowledgad passion

This is what I look for [when assessing], th#éye[students] need to be passionate

about it. It is their [nursery workeésmannerisms, their personality, their

enthusiasm and attitle which is vital. | feel that all staff should be minimum of

l evel 3 qualified and above, with releva
that there should be more of a push by the government towards higher

educatiord [Bea, assessor, anaget

She sa love as a natural, intrinsic part of the nursery work where the role extends to

i nclluodvei nbg (Beh)Belai d & i1 st emckal knbwéetlgd hwa s ngmpo bt ar
alongside love, passion, attitude, and the right mannerisms. In her view, detmanstra
affections as well as oOreal knowl edged cons
t hamowimpghow t o meet t he needWithknbwletgebased hi | d i s
practice, Beas under standing of mdrethadgaucd® AUl D& N

carer. As CampbelBarr (2019) arguedn order toprovide high quality andood
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professional practc&k nowl edge i s needed, so that chil du

what, and how to meet those needs that is more than an intrinstooaffec

Beabs account est abl insrbee avorkeras, brstlg somepeet i on o f
who is knowledgeable, and secondly, someone whasgsionate analffectionate.

However, hrough her additional qualification as an Early Years Assessor, Baadyge

further career choicder herself.This issue was evidenced by Elfer (2015) who argued

that despite the important job nursery workers there is littlecareempromotion

prospedcs for nursery workers
6.3.3. Right attitude(s)

Narrativesrevealedhat to work in a nursery, more than just love and passion is needed
andhaving the right attitude was also required. Participants did not always discuss these
gualities as separatem one anotherTheconnections and intersections between love,
passiorand attitude are mapped through in the following discussion where Chris

explained his vision about the nursery worker:

Eva: So, what is your selection criteria to recruit a practitioner?

Il t 6s a n u nHorente itiotHeir dorhaf degrs, theattitude, and their

passion to do what this job requires youtotlo. woul dndét | ook much
as you can get experience. What is important to see is how they interact with the

children. To me your staff memberh at 6 s qui etyquknewhyu i1t 6s noa
need to lose that, and lose your inhibitions about b&llygworking with children.

ltds their interaction, attitude and the
passionBecause again, | 6ve seen many manage:!
neal someone to make up numbers to meettheritiood on 6t t hink 1 tds
children and | dondt t hi Bekausethéchildréenai r t o

are not gaining anything from those practitionefhese years cantber make
them or brak then@ [Chris, managdr

Chrisébs concept of a 6gooddé nurserywndwor ker
having fun with childrersuchab e i silg. 6Thi s | i nks to Hochschil
argument that commercialisation of feelings requivesr k er s t certamduleser e t o O
as requirements of the rdle. Chris specified the appropri af
of emotionality tathe externalworld. In these rules, emotionsprivate life and those in

work life demand the nursery worker display different feelings to match those required.

When talking about attitudéhe emphasis is on the individual behaviour on particular

phenonena and the ways in whictursery workers respond in some preferential madner
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(Rokeah, 1962: 12). Theycasto posi ti vely or negatively witdt
phenomenoh ( Kat z: 1991: 10), b utisdifficultto dssesse, as d
as argued by Campbd®arr (2017: 45. CampbeliBarr suggestedhat quality extends
beyond qualificationgh elesstangible attitudes that are often seen as innate for guiding
nurseryworkbal s o contri bute t o &gmploedBar (P0i7045e ssi onal
saidthat:

GAttitudesare bound by socioultural understandings of ECEE highlighting the

impartance of bringing to the fore the tacit attitudinal knowledge that is assumed
to exist for guiding quality ECEL

InC h r iquotéss attitude was considered as an additional quality that nursery workers

need to possesdisus e of O at t ispeotslad @ogressibnlamd@dtian inahe a
nurseryBy sepamnaeiragtoon, att,Chrisintlieajedthad ssi on anc
attitude has a strong link with knowledge (interaction), emotion (passion), and skil| (play)

which adds to the increasing comytg of work in theECECsector. All these attributes

exist in a 6gooddé nursery worker, yet, in a
priority is given to measurable outcomes and immediate efficiencies achieved through
competition, it appears veryfficult to recognise these concepts and their qualities.

Whilst most of the participantsh en descri bi ng d&akedmdodt nur ser vy
developing love, passion and some kind of emotion for children in their care, there was
another emergent discme attached to this and that was their pay/salary.

0 think, due to the low pay and long hours my staff work, there has to be a certain

level of passion and motivation for working with children, as the salary and hours

certainly aren'ttemptinginanywa. And because of this rea
attractive for male§ [Chris, managdr

This quoteoverrideshe emotional nature of the hard work in the nursery by addressing

poor pay and long working hours (Moss, 2007). The dominant discourse risithaty

work is underrated and underpaid for their hard work, and love and passion working with
children was the reason for remaining in the industry. Emphasis on money and a possible
aversion to hard worgontradicts with the valsandwith the construdon of a good

nursery worker that waslucidatecby many participants in this studp Chrisd s account ,
there was a specific referenagardingreluctance to work with children due to poor pay

especially for males.
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Furthermore, QGHonds shankmetnt iisdicaiasthatthe t i ve f
nursery work is for femalesYet, the work nursery workersdertakedoesrequire

competence, skills and knowledge (CampBsalir et al., 2015a and 2015b), but the

inequalities for women are that men have been seen as natural carers who were

working in poor conditions. The dominant discourse has been reinforced by seeing the

welfare of young children as the primary responsibility of women.

6.4 Impact of motherhood on care: connection between
persanal and professional love
Most of theparticipantswho were parents themselvékened their work to a maternal
role and motherhood which is demonstrated in the followargatives Par t i ci pant s 6
stories offered inside views of how they develop more lowards the child in their care
after giving birth. They linked their personal experiences to how they see good nursery
practice. For example, Gill revealed her strong attachment to a child in her care after
giving birth. Although she carefully chose lwenrds and spoke about her feelings without
mentioning the wial love, the extract clearly shows how she felt:
0 ol are attached to them personally and professionally. Since | gave birth, you do
feel for them even more, when you go home especially wheno$onose children
are on the child protection register and stuff. | do feel for them, when | go home |
do worry about them in my headé | think
What | do, my work with children and so
eerythingé wear my heart on my sl eeveébu
wor k, the chil dr en ordydceesaduch witlotlem,sbutidand y ou

feel that you are forming such a close relationship with them, especially with some
of those childen [in needp [Gill, co-owner, managégr

The role of emotional labowlistinguished the difference between the maternalistic and
professional discourse. This split was apparent where achieving the balance between the
professional and personal saif/olved emotional labour. Gill positioned ts&if from two
perspectivesas a mother and as a nursery worker. Gill explainedfbdetlings for her

own children and those she cared for were diffe@nt.| | 6 s emoti onal respo
with Hochschild €1983)explanationthat a feeling or emotional response was-self

induced that provided the basis of dédactingéd
that emotional cues may be among the most important in human interdd¢tismns what

Gill6 s a clowsuaspgecialy when Gilisela met aphor 61 wear my he

s | e jandieabingthat the emotional investment in her job was a big part of her life.
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Edith also talked about how she felt after giving birth, and how she got more emotional

especialywhen she | earnt that a particular child

0 felt much more emotionallgfter giving birth towards children, especially
towards those who needed additional help, or who were on the child protection
register. | experience things vetigeply. | am very emotional. | have you know,
very strong empathy towards the children. | have feelings of rescuing, wanting to
take them homevanting to be their carer, wanting to look after them. But if that
empathy was becoming too strong, | have adgmanager who provides good

supervision and support to offloadeée 1 th
a place where | could separate work and my persond [ilith, deputy
managelr

Si mi | ar IngrrativeRvadnileedte a child protectiorssue and reveals her view
about who she thinks is a 6goodd nursery wo
maternal feel, despite not being a mother herself.

dvou may not want to have children yourself, lboit me a good practitioner is if

you havehat feel for wanting to care for them especially when you know they are

on the [child protection] register. The passion is that drive, and | think if you have

that passionate fed¢henit is almost the same as maternal really, even if they [the
children] are not your owa [Rosaroom leaddr

Despite not being a mother herself, Rosa clearly demonstrated the connection to the
primary natthie earod h etay meeraxrhring iham obwviaus dneé r 6

invisible part of women (Taggart, 2011:91)sRa6s account al so resona
(2997) work in which nursery work is linked to emotional labour, to the skills mothers and
woman Onat urhexdnhegtion irhtleese estories whre child protection theme,

as theyrightly worried about achild who is on the child protection regist€he additioml

concern abowucha child showshat theemotional competenced nursery workers in

thechild protection sense is paramoumth d t hat the construction o
goes beyond theursery. According to Edith and Rosa, they could not disconnect from

their job roles, especially when a child is at potential risk. This part of emotional labour

goes unrecognised, which also forms 6égoodé

Arendell (2000yeported onnursery workersvho are also motherb|ending their

personal mothering experiences with professional knowledge and understanding, and
sharing commonalities to build relationships with parents. However, Osgood (2012: 11)
r e j e crnothat sulstit & madlel for nursery workers, arguing thlae numerical

dominance of women within the sector does not necessarily reflect the role of the mother.
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Edithdés, Gillds and Rosabdés commitment on an
from intimate loe. In all threecases the children were on the child protection register and

as Krane and Davis (2008)gued due tothe additional attentiothatthese children

require,the issues around child protection cases \itaieen homéby the nursery

workers Dealingwith what Gill, Edith and Rosa felacording to Hochschild (1983),
requiresemotional labou Unlike physicalwork, participant®emotional labour is often
unacknowledged and unvalu@dochschild, 2003).n human life, emotionality is an

importart function that contributes to succesgiuksery staff and chilcelationshiput it

is oftentaken for granted. It also demonstrates that caring wardngsnuouswhich

needs engagement with the fia@ral approach that uses a discourse of emotiabalr

and ECEC as skilled work (Bolton, 2004). This is due to Gill, Edith and Rosa being

engaged more deeply with their roles as nursery workers for no additional financial
rewardsThi s supports Bolton and Boyddosere2003) &
the occupational rules were followed, but with the choice to engage more deeply in order

to support the children in their care.

An example of how a personds feelings can c
Tiana always wanted to become a neothut it did not happen until she was 36 years old.
After becoming a motheshe claimed that she had become more affectionatevaed
asked to talk about her job role as a nursery wosker replied:
Orhe birth gave me a break from my job whichdssd but it wasndét en
me to want to go back to work and have my child in the nursery all the time. After |
had given birth, | definitely became more affectionate towards children in general.
There is a hierarchy oifstitwdull beewitHniedhen i ke m
with my family and then it would be in childcanerobably a nursery. My mother,
for example, has a similar background, professionally and also personally. | know
that she is a very good carer. And | know she loves myaild think the
commitment and the ofte-one that my child gets from that experience will keep
him very contained, very safe, very nurtured. And this is what | want to give to a
child, love and a safe environment; a loving, caring and nurturing envirotdmen
[Tiana, nursery workdgr

In this story, similarly to Gill and Edith, Tiana has spoken about her feelings after
becoming a motheiTiana also spoke about who she would like to care for her child. She
likened her maternal role to her professional selé dbminant discourse of emotion in
care related work typically revolves around maternal emotions such as gentleness, love

and cargasLynchet al. (2@9) argued. Tiana acknowledged these emotions and, since
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she became a mother, she said shathad becoemore emotionalThis is in line with

Winnicottd 1988 32) suggestionthatdurig pr egnancy aasmed her deve
heightened sensitivigwh i ch conti nues to be maintained f
bith. Fur t her mor e, T idanme was snplicitas it waseenooded i Hen |

hi er ar chi c a firstibwodldbe with me andather with @y family and then it

woul d be in c¢hil dc(Eana.HerherawHhical bhbiges dc childecares e r y 6
places the child with the mothérst, a mother who Tiana believessperhaps more

attuned to her chil ddéos emotional state than
carefot he baby. 3resanatawith atthceneeht theogy (Bowlby, 1988) as she

was expressingadepphf f eel i ng. Bowl by proposed that a

security should facilitate responsive caregiving, whereas insecurity would delay it.

P a g e 0 9) rgsearhlcancluded that mothers put a strong focus on love as a desired

trait of a carer whdooks after their children, yet love it is not always a term with which

parents feel comfortable. Despite this suggestion, Tiana stated that she had developed a

Geal love for[children] 6 . T hhencondepmt of bve was to meet the emotional

wellbeingof a child, and that was emotionally engaged watkich Lynchet al.

(2009: 42 o veal lakkthis dasethg donstruction of the nursery worker as a

loving professional demonstrates that love is important, and resists the notion that love
diminishes the value placed on care work. A love for children as the sole requirement to

work in the nursery was similar to 4,he cons
as if love is all thais required then anyone can work in the nursery. Thgdurse does

not require a qualification but the ability to love and with it to develop the love for

children.While loveisane s senti al el ement of the construc
understanding thpolicy, culturaland societatontext in whichECEC operates in England

is essential.

Tiana further expressed that this is what she would like to tleeimursery, to give love to

children and through love to create a safe environment. However, by placing the nursery

at the bottom of her childcare dbe, it could be argued that her underslingd &é go o d 6

care may have bedrased on her experienckworking in a particular nursery wheia

her view the practice was not athigh standardHence this is why she opted fchoice

that shevas more amiliar with, which was her and her mother. Page (2014: 7) suggested
thambté@ders place vital i mportance on the rel
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and that mothecarwahbratdbokeis @halltdhrewmght ot bd

notd ways call the feelings 0l ovebo.

Although theaim of this researclvas not focusing on class, this example illustrates how

deeply the class system is historically embedded into a society. Vincent@2&07)

findings showed that the choice of childeaeflects the understandings about

Oappr opr i agwibkdfferpnt views betiveemthe middle and workirigss

groups. The majority of middlelass families in their study opted for different care than
nurseries. This wa scedfc¢hiédcare aswelds\wer stdryevEalsana ds ¢
the issue of organising and choosing the kind of care for her child she believes is the most

suitable for her child.

While the abovestorydemonstratehow beinga motherfor the first timecanaffect a
person with them becomingnore emotionalwhich in turncan haveaninfluence on the

nursery practice, Alexander explained his feeling as a father.

d6m very different thantamwithinhewn. peopl ebs c
Eva In what way?

With your children yo hold how you were held. With holding | mean in a

Winnicottian sense, so being held with eye contact, with connectivity, with

emotional holding as physical holding in all those sorts of ways. | think when
youbre with your own theminkhdwagyouyrpayeotss t end

were with you. You canét help but interg
nurtured onto how you would nurture your own children, whereas with other
peopl ebs children you work in aédmuch mor

[Alexander co-owner, managégr
Thornton and Bricheno (2006) aBdody (2014) suggested that, in general, males do not
identify themselves with femalamilial roles.Brody (2014), however, also described the
changing culture in which the malage statied to respect morfamilial cultural values
Nevertteless their experiences in the nursery in maternalistic terms is somewhat different

to those of female workers.
Alexanderfurtherexplained lbw he feels about his children. He stated that:

d think, that your children are almost seen as an extension of yourself to the point

that 1 f they do something naughty, vyou f

peoplebs children and other péople in ge
[Alexander co-owner, maaget
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Chris, like Alexander, inhabitsdifferent positionfrom Gubstitute mothé&r mo del s o f
ECEC(Osgood, 2012). They botramedtheiridentities with heterosexual parenting
scripts. Chrisds story sta@rted with the ref

d havetwo girls and we are really close and | am really, really close to them, | am

very proud of them. But | try to treat other children fairly because my own children

are very precious to me and | will do my best for them, and of course these parents

leave tleir precious children in our care so we do our leelEhris, nursery
manager

By stating that they havchildrenof their own,this stressed the importance of

heterosexudety. Thi s ki nd of talk was also evident in
in Chapter 5, which not only rejects the maternalism gemerallydescribesnenas being

labelledas gays and paedophiles when working in the nursery. Alexander further stated

that the emotional connection he has with the children in his care was mor@ugnsci

whereas the emotional connection he has with his own children was unconditional and
unconscious. Heelatedhis feeling to the theory developed by Winnicott 88), where

the relationship between a child and motisean unconscious proce¥¥innicot 6 s | de a
wasof a facilitating environmentreated for a child byé g ceordo u g h  whereby e r 6 ,

the mothers supported by the adults around her.

For Alexander, there were distinguished differences between emotional labour and

emotional parenting. Thettachment to his own children was much more rooted in the

core of the human being, while the professi
also talked about his role when he was at work, separating the parenting, personal, and
professiontherc hi | dren and ot her peopl e 6 nOfgener al
course, this statement does not mean that A
both Chris and Alexander felt that being a father had not changed their professional role in
termsofbei ng 6égoodd or better at what they alre
dominant maternalist discourse, perhaps due to patriarchy dominance and due to feeling

secure in their own identity, whereas female workers were caught up between the binary

of mother/professional in care work. Within these two stories, the similarities were the

binary division between personal and professional identity, in which the mother (private)

carer (public) relationshiwereargued.
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6. 5 Dealing winsh parentsd emotio

Nurseries need to be attractive for working
childcare placessomep ar t i ci pants spoke about how they
during theshow aroundf the nursery as well as during their childettlingin period.

The importance of the attachment between the nursery worker and the child was stipulated

to demonstrate to parents that their childr

Denis@és story demonstrates one a@&flacksdor r ol es wl

parents. She explained the process through which good childcare service was illuminated.

0 #\the owner of a small nursery | do the show arounds. | ask parents to make an
appointment to come and have a look around so that | can ensure theneoaigh
staff to maintain ratios. But sometimes | do unannounced fbsifgarents]

Showing around is a great opportunity to build parantsery relationship. They

all come with lots of questions which I try to answer with confidence and
professionallybut also in a friendly manner to make them feel relaxed,
comfortable and create the sense of feeling, that both they and their child is safe
and important to u$ [Denise deputy managgr

Partof the nursery management radeo show the nursery to potiad parentsSh ar on 6 s
story demonstrated that for her, a good nursery has to have a warm feel, and needs to be
child-centred. Sue also explainte importance of showingarentsaround the nursery
however, she highlighted sometbé difficulties ofthis role, and that idealing with

A

parentso emoti ons:

0 e first impressions of a nursery are very important. | want to make sure parents

see that there is a warm atmosphere and the staff are welcoming. Some parents are
really obsessed that their child widunot be happy or would not settle and some

are really afraid they will not behave like they used to. Some are afraid that the
nursery would change the child. Show around is important for that first

impression. | think our displays on the walls tell etleing; there are plenty of

drawings and paintings that our children have done themselves. This shows that

we encourage chil dr edSugdeputyenanaggrvi ty t hat

The stories of Deniseand Sdee monstrate that denaltybegigs with p
even before a child starts attending the nu
194) attachment theory wher dastinggpsydhelegcal i bed t
connectedness between humanbein)s These twhesODa@areiyepejvsodnif
ap pr onahe BYGS (DfE, 20144dh the nurseries. As Elfer et al. (2012) argued, the

close and bonding relationship between the
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holistic development where the nursery worker requaremeals insight into the
emotional state of the child. Such an example of working with emotions is the key

persor® attunemento and emotional sensing of young children.

The emotional cost of leaving a child in the care of others was degrated by Ruth
whens h e Sanietines wé need to support the parents noha andizémmawho
spoke about the child who settled well. She said:
0 e child is fine, settled well, but her mum is just so anxious. | know, it is natural

for a mum to worry but they need tagt us, we know our j@[Gemmaroom
leadef

Both Ruth andsemmaspoke about the emotional cost of parents tegatheir child in the
nursery.They both explained the support they offered for parents which was considered
important as they needed to leassured that their child was in good c&rem the data it

could bethat emotionally engaged work requires emotional labour as nursery workers
perform complex practice in order to balanc

care for memrentsdéd child

Sharon, a anursery owner and manager, spoke about the emotional service she provides
for working mothers. Shialked atength about her personal experience as a working
mother, describing how she falboutleaving her children in the care of othe

0 felt like a kind of a grief when you hand over your child to someone else to look

after. My daughter was my world and when | had to hand her over to be looked
after while | go to work it was the biggest hurdle | had to overcome. Because | was

pregant with my second, | really didnét wa
she needed to socialise and this step will stay in my head forever. Oh dear [she
startedétandrgeént ual | @[Sharohavder, managrui t my

For Sharon, themotional cost mothers need to pay when leaving their children in the

nursery was overwhelming; therefore, when she opened her own nursery, her focus was on

the support of mothers who were in the same or similar situation as she was, as well as on
thechi dren. She drew her understanding and cor
from the maternalistic belas%é¢deadedtdbgwithd mot h

her own children whilst also working.

Additionally, mothers who return to work weregaiged in emotional labour that involves
organising, planning and finding appropriate care for theirchillRem&éy , 2000; OO6Br

2009. This is what Sharon was referring to when stating
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0 é know those mums who had to go to work and who leave theirenifor the

first time on Tuesday afternoon, | cagatly relate to their feelingg[Sharon

owner, managégr
Anot her example of how partici panptogded uppor:t
by S u s anari@twe Similar to Sharon, Susandrew hencet r uct i on of t he 6c¢

<

worker from her motherhood experience.

0 &ing a mother and being a mature woman helps my job asl®pm leader]

because | look at the child differently. | try to take a step back and say to myself,
AHang on hechidissanteleody's thild, and if | was their mum, | would

want my child to be | oved, well treated,
of tried to take that view on the emotional side of things and, as a result, | can see

how mums struggle erti@nally, and perhaps | see them in a more empathetic way.

| can relate to how they feel, and | know what it's like because I've been in their

positiord [Susanroom leaddr

While the findings of this research showed how important affection and emadtasali

Dahlberget al.(1999) provided an opposing view, stating that portraying nurseries as a

pl ace of emotional <c¢closeness where emotiona
misleadingly combine a nursery environment with home environm#&hilst this

argument of nurseries notihgs e e n  a-fFoméh o anaadthe nursery workeas not

beingr egar ded as Oispresenttinithe litaratureanratives suggist that a

warm and loving nursermgnvironment issential for children, their parspaind nursery

workers.

It isalso in line with the EYFS (DfE, 2014) framework, which highlights the importance

of providing a loving environment for a child that fulfils their attachment needs. The key
workergy st em emphasi ses tiheialgi lacdh@s ne@mottih@n alur s
emotional involvement with children (Whalley, 2008he concept of emotional labour in

ECEChighlights the need for acknowledgment that working with emotions requires skill.
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6.6 Immary

In summary, this chapter disaesl emotional labour in nursery practice. It has considered

the emotional aspect of nursery work such as love, passion and attitude as special qualities
that nursery workers possess. Findings showed how emotional labour and working with
feelings become iegral parts of the everyday nursery practices and how nursery workers
experience deeper emotional connections with the children in their carbeaftening

mothers Similar to the study of Campbddarr et al. (2015, 2016), the findings also
demonstratethat exressing emotions, especially love, is a contested concept in the UK
Narratives showed thaté deep commitment and passadmursery workergpotentially
underminegherecognition of nursery workebprofessionalism and statumportantly

thisraiseshequestion of professionalisation of the workforce (Miller and Cable, 2012).

Findings also demonstrated thia¢ emotional cost of leaving a child in the care of others
requires a considerable degree of emotion labour for nursery workers iricondgnage

parentsd anxiety.
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Chapter 7: Conclusions

7.1 Introduction

This final chapter concludes by summarising the findings in relation to the research
guestions and aims. It considers the effect that the process of the doctoral study, including
theemotional impact, has had on my professional teaching practices. Strengths and
limitations of the studyprofessionalism in ECEC and professionalisation of the system,
rather than the individual educateraddresse as well as the role of institutioms the

initial professional preparation.eRommendations made about directions for further

research in relation to good nursery practices.

7.2 Revisiting the research question, aims, methodological and
theoretical approach

This research setouttoinvestat e t he ways in which 6gooddé n
constructed in the current political, economic and societal context in England. In order to

conclude it is necessary to revisit the research question once more.
O0What makes a 6goodd6é nursery work(er)?6
In answering the research question, tegearch aimed to

T ldentify and analyse discourses of 6good

policy documents and qualification.

9 Explore the ways in which the notion of

relation to caring experiences.

Theoretically, the thesis has aimed to contrittat#heliteraturethroughthe
conceptualisation of good nursery practice including policy and professional practice
discourses. Since the ECEC workforce consists of mainlglfemorkers, a logical

starting point was to investigate gender and the gendered nature of the nursery work.

The narrative and theoretical approaclkthresearch, and a review of the literature
including the scrutiny of the Early Years Foundation S{&)&S) (DfE, 20143)helped
to address the research ainis.terms ofthe first aim, the main focus was on examining
the relationship and connection between the level of qualification and good nursery
practice in relation to the statutory policy documerie findings revealed opposing

views about the level of qualification nursery workers need to provide apgofassional

139



service Before the study | had a strong personal belief that every nursery worker should
have a higher education qualification tonk with children. The research findings have
shaped my views, as | learnt how tenegotiate my position by listening to rich and
complex personal experiences in regards to qualification requirements. My findings

suggest that to be a good nursery workex not necessary to have a qualification.

The second aim was addressed by critically analysing the qualitative data in relation to

good professional practicel he findings clearly support the notion that nursery workers

develop emotional connectionso t he chil dren they care for.
of providing a close bond with the children in order to meet their holistic needs are aligned

with the current thinking that empathy, kindness, patience, affection, love, support,
collaboratonand car e are essent i apraccs(@sgoad; 20040 f 0g
Page, 2011; Taggart, 201Hlfer et al., 201

These findings contribute to the existing literature, and take the knowledge on further
about parti ci pa n tokchildbptle and anild eedringeag ghangirig theirc e s
emotions and shaping their professional practice.

7.2.1 Methodological and theoretical approach

The feminist position resulted in a heightened attention to issues of power and a
commitment to reflectiveral reflexive research practices. The feminist methodological
reflectionsoffered in hapter3 indicate the significance of my subjective position
throughout the entire research process, but notably during the qualitative interviews with
participants. Rathrehan claiming to seek some authentic truth through scientific method,
the next step was addressing the importance of reflexivity in research. This enabled an in
depth and sensitive approach to be adopted in the field.

The research was undertaken withiparticular policy moment and consequently the
examination of the construction of the d&égoo
policy reform that is embedded within a specific context (Moss, 2019). However, the

discourses identified from analygsef the data resonate with studies conducted in broadly

similar contexts; for example, Ailwood (2008) in Australia, &itigr et al. (2005)

Osgood(2012), Elfer (2012), anioss (2019) in the UK. Furthermore, a focus upon the
subjectivities of nursery wkers in the context of debating emotional labour has provided

a starting point for further comparable investigations in England (Page, 2011a; 2011b;

2012; Taggart, 2011).
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7.3 Main findings and the emotional thread between themes

Findings that emerged frothe data support the view that working in the nursery is

compl ex due to historical percepGoodns of th
practice in ECEC is conceptualised not as a single set of skills; it relates to a wide range of
cultural, theoratal and practical ways of working with children. Understanding relevant

policies, and being able to apply these policies effectively is one of the important

attributes that constitutes good nursery practice.

Individual subjective experiences of nursemyrisers also demonstrated that working in

nurseries involves, and indeed requires, emotional investment and emotional reward.

However, it was concurrently recognised that good nursery practice needs to be

understood at national as well as localised levelthat the experience of working with
children is determined by 6éselfd and dédot her
narratives presented complex intersections between professional and maternal, gendered

and feminised work, providing a richerderstanding of what good nursery practice is.

These findings contrast with the way that governrhessuggested in the EYFS (DfE,

2014a) frameworkhatc hi | dr ends outcomes should be mea:-c
preparedor schml. This theme was ahaed in apterd where the construction of good

nursery work was linked to the ways in which nursery workers interpret and respond to

policy requirements. Narratives and stories demonstrated that the language used in the

EYFS (DfE, 2014a) statutory framverk has a significant impact on the ways nursery
workersareexpected to behave. THiesi nf | uenced nursery wor ker s
identity and creative ability. Dataanalysisdent i fi ed strategies by w
practices and conducaseshamd and the technologies of the self that nursery wosdsers

encouraged to apply in order to transform themselves into good nursery workers.

The second and third themes were closely linked and interwoven in terms of emotionality,
attachment and the impartce of bonding between mothers and children. The findings
demonstrated that the ways in which nursery workers are constructed in public discourse

rest upon maternalubjectivities. For example inh@pter5 many participants told stories
abouttheirexpeeinces as parents, which drew on Bowl
The importance of attachment was made clear in discussions where some of the

participants explained that it was desirable for the child to be with their mother. The

findings from this resarch support the literature that promotesithgortance of the key
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wor king approach whi ch e n-bemq(Elferetak, B082; chi | d 6 s
Page, 2015).

Chapter 5 addressed maternal discourses, specifically how women and men construct

good rnursery work, and the way that the similarities and differences in their professional

practice were highlighted through their narrative and stories. Nursery workers felt strongly

that the maternalistic approach devalues the ECEC workforce, and their ipradess

ability to make decisions on how to care for children in their nursery, and the implications

of this were discussed. Findings also highlighted the historically embedded myth that

working in the nursery determines the understanding of the genderke@mebthe

differences between men and women. As a result, when males enter the nursery,

6ot hernessd occurs. These findings also sup
Cameron (2006), and show that, a decade later, this is still a case.

The third themeelates to emotional labour, which was discussed in Chapter 6, and this
explains how emotional thele of nursery workers is. Recognising the relationships
between emotions and attitude demonstrates that there is a desire to move beyond
competencéasednodels, focusing on technocratic assessments of the workforce, to
something much deeper which guides working with young children. Implications of the
findings for the formation of professional identity lays in expressing and differentiating
the private angrofessional. Findings demonstrated that to be good, a nursery worker
needs tdovethe children they care for, which is in line with Page (2018).

Al t hough specific emotionality such as oIl ov
EYFS (DfE, 2014a) tiis implied through the association with the care of children that are

part of the feminine 6soft skillsd (Canell a
surrounding emotional labour has focused on the management and expression of emotions
(Van Laere et al.2014) and caring workdochschild, 1983Bolton, 2004; Taggart,

2011), not insisting on 6woThiscooldbelnkedto e mot i
a series of implications that are associated with the professionaliagéoda in England

(Urban,2008 Miller, 2008; Lloyd and Hallet, 2010T.herefore, emotional labour as a

skill should be more recognised as nursery workers need to support both children and their
parentsas nursery workers had to learn how to balance their emotional investment

caringfor children and their families with the maintenance of professional distance.
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Building on the work of Osgood (2012) and Cameron et al. (1999), the thesis contributes
to a deeper and more complex understanding about the gendered discourses of good
nur sery work. Prevalent across the participa

experiences was the complexity of maternal discourses.

Overall, although the findings are based on a small population of nursery workers within a
particular context ifengland, they contribute to the limited literature about nursery

workers and their understanding of good professional practice in ECEC. The complexity
of the discourses reflesthe dynamic and complicated nature of work. The findings of

this study suppaothose of Elfer et al. (2012; 2018: 892) which indicated that nursery

work is emotional and requiréat t ent i on t o emot. on in work i

7.4 Reflections on professional teaching practices and my
identity

As part of my role as senior lecturerane of the pos1992 higher education institutions,

| was asked by the university if | was interested in enrolling on the Doctorate in Education

(EdD) programmel felt that this was an opportunity to pursue areas of research which

are of direct relevarecto my practice interests.

During the research process | was continuously seeking answers to my quésbicio,

we call a good nursery workehswering this question requires working with a reflexive
approach. A&\ndrews (2014: 8) pointed quthe corstruction of the self and other is

0 n g o and, thérefore, throughout the course of the doctorate | have reflected on how

my understanding of good nursery practice may have chamdech of my reflection has

taken place within discussion and professiauaiversations between me and my

colleagues. Some of these conversations were recorded. | would listen to these recordings
afterwards which allowed me to O6step backéd
thoughts and ideas about professionalism, goadtige, and how to raise the status of the

ECEC workforce. Often, | was surprised by the way | was feeling during and after | had

listened to the recordings, as well as after reattingvritten feedback from the

supervisor. During the discussions, |#@lv ul ner abl edé and saw the co
as a criticism rather thanpmsitive approach of how to improve. How | felt (positive or

negative) made me-taink the ways | teach and give feedback to the students | am

invol ved with. Ili shemaeme& mnrde 6fr odl & m sol ver

and reflective teacher.
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During the course of the doctorate, many people have asked me about what | was

researching and why. Most of those who engaged withboat my research had some

sort of viewaboutwho is a good teacher or who is a good nursery worker. They also

asked me if | had thought aboubho was a bad teacher or bad nursery workKéis made

me reflect more on the research question and the aims, as | frequently asked myself this
guestion tophowever this exercise did not leade to modify the research questi@n

reflection, | have become more aware of my differences to others, particularly relating to

my own education anldackground as a migrant teacher. The ways in which the research
proesshas nf |l uenced my own and othersd under st al

more aware of who | am in relation to my personal and professional self.

The implications of the doctoral journey manifested haane (re)positioned myself as

teacher. Firdy, the research process itself and the research findings informs my teaching.
Secondly, by reflecting on my experiences as a mature student, teaching mature nursery
workers and teachers, | believe that | have evolved to be a better teacher with a greater
understanding of this group of students. While this approach initially was unconscious, it
became more explicit through my reflective diary which made me think about it in more
depth. The personalised teaching approach is not new, but by doing doceaathete

ways I n whi c profdssiopatveork has beerhsignifisabtly enhanced. Through

my understanding of the discursive O0selfd,
positionality explicit in their work, rather than pretending to be neatrd objective, is

essential in the process of subjectification. The recognition that my past experiences, and
new 6knowledgesdé are deeply egaemdmewdays nt o m

of understanding my profession.

Furthermore, ethical coems relating to the data collection have been rightly focused on

care of the participants. However, | had not fully appreciated the inevitability of a
redirecting of emotion to the self, or how
might renew erations linked to my own experiences. During some interviews | found

myself deeply identifying with either the p
their emoti on. My connections were deepened
generosity irsharing their lived experiences. | feel highly privileged to be able to present

such rich data while also feeling a deep sense of responsibility to do justice to their

openness.This experience influences the way | teach and supervise undergraduate
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students (future novice researchers), drawing deeper attention to protect themselves as

well as the participants.
7.5 The studyds strengths and | i

7.5.1 Strengths

The narrative approach to research involved twéntysemistructured interviews. They

were especially valuable in meeting the feminist aims of the research as rich data were
collected in which the voice of the participants came throtight is not to claim that

those narratives or insider di sooghteftesves of f e
research processes, space has been created for nursery workers to articulate their views

that is culturally, historically and socially specific.

Methodologically, the thesis contributes to a body of literature on the value of the

attentionto narrative approaches as a way of understanding the intersection between the
personal and professional experiences. Drawing on the work of Esin et al. (2014: 205)
about a constructioni st ceg@pstructedomhdialogically addr es
c o n st rthusoptoededda way of exploring how nursery workers captured ECEC

practices. This approach enabled the bridging between the discourses that nursery workers
draw on in their understanding of good practice as well as exploring their proéssidn

personal lives.

Additionally, the findings of the study contribute to the existing literature around ECEC
practices, professionalisation of the workforce, feminised work, and emotional labour. The
interpretation of the data illustrated that wheseagching in a different cultural

environment than your own, understanding the narratives and stories of participants does
reveal new knowledge and new ways of thinkifkgr example, one of the strengths of the
study was a novel finding abolibw particimntHprofessional practice alters after giving
birth.

7.5.2 Limitations

This study involved a relatively small number of participarits.expand the study, a

more diverse range of participants could have been recruited from a wider geographical
spreadThis may have provided a different cultural mix of nursery workers with different
personal and professional experiences which could have provided other dimensions to this

study. Additionally the possibility to unea
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perceptions and understanding of good ECEC practices may have been achieved.
However, practical limitations were in evidence, which precluded the study of a much

larger sample across different parts of the country.

This study deliberately focused on thews of the nursery workerklevertheless some of

the stories of the nursery workers and managers drew upon the expectations of parents and
how they may construct 6goodd nursery pract
how, during doheofdsthhoew naurrosuenr y, t hey wanted t
friendly, professional in order to gain par
expressed by the nursery workers regarding
experience, it reained the intention throughout the study to primarily view this through

the eyes of the nursery workers themselves rather than broaden the study to include the
perspectives of others.

7.6 Recommendatiors for further research and development

The findings highlighted several specific ardasresearch and developmehat warrant
further investigationThe need for changes in the ECEC workforce is recognised in many
countries, especially those who have neglected the issue over theagsarsing thaa

female workforce with relatively low levels of training and pay was sufficient and
sustainable. The ways in which recognition of the ECEC workforce is translated into
action,andthe revisioning of the workforce is needeahich isapolitical and ethial

choice thashouldstart with critical questions about how the work is understood and what

values are considered important.

Firstly, emphasis could be placed on research which providiessry workersvith

opportunitesto challenge and change existisigcourses of how they have been seen and
constructed as Osubsshi ¢ Mo es mpZhnseRided@A@®@L 0 6t ec
studieswhich encompass theainingand upskillingof nursery workerén how tobecone

more reflexive and reflectivesnor s ery wor ker s. Giving nurser
they can critically reflect on their professional and personal lives may create opportunities

for them to workwith more confidencandcreativity.It is anticipated thatypdoing so

nursery workergould gain the trust ofhe government to value th@rofessional

judgement aboutabies and younchildren in their cardn turn it could point the way to

the greaterecognition ofnursery workers as professionals
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A number of countries have attemptedyetd beyond the historical childcare/education

split, by moving towards or alreadiyaving achievedn integrated approach to early years
services. This process has gone furthest in the Nordic couMioss(2019) arguedall

of which now have fully integited services for children from birth to when they start
school This integration runs through all facets of the systems in these countries. Sweden,
for example, locates responsibility for these services within one depadnumbvides a
universal entiement to services for children from 12 months of ag@applies a

common system of funding and regulatiém integrated system of the ECEC in England

is the way forward in order to tackle social injustice and poor social status.

Secondlyyesearch othe greatemvolvement of nursery workeiig the policymakingand
implementatiomprocesss desirable. This could be achieved in part thranghrporating
specific elucationalbpportunitieqat degree leveljor nursery workers that are recognised
and reommended by the governmemhe Nordic countriedpr example pffer one

possible direction for the early years workfonecevhich asubstantial group of graduate
workers forming the core of the workforce, who can either be pedagogues or teachers.

While attemps to upskill the ECEC workforce in Englaihévebeen made with the
introduction of the Early Years Teacher status (Miller, 204 implementation of the
strategy to have graduate nursery worker in every setting (CWDC, 2006) was not
successfulMost of the other OECD countries that have sought to integrate earyy year
services within one policy area have similarly moved towards an occupation with a high
level of qualification, working directly with children under and over thregia all entre

based settings

Replacinga splitEnglishsystem with an integrated system and workforce with a new core
graduate occupatiocomes with the increasedsts The question rightly can be askasl

to who would payln a market systertLloyd and Hallett, 2010 Wwhere many early years
services are treated as private commodities for parents to purtirasey placeas
consumersan integrated workforce based on pay parity with school teachers cannot be
funded from parental feeblursery work should be supportedthy-based public funding.

Thirdly, in relation to the nature of research itsatidertaking futurestudieswith a larger
sample including international samplespuld enable a more diverse population to be
included, and allow comparison acressseryworkersof differentcountriesandethnic

groups includingrace, culture, gender and religion.
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In terms of developing the role of nursery workéng designing new programmes for
upskilling nursery workers as well as ECEC providers, universities needidoking at
other ways they can engage with nursery workers to find opportunities for development
and learning in which the emotional aspect of nursery work is addressed. Such practices
could be employed in the development and enhancement of the tealchkisting

courses (such as foundation degrees in early years). Although the current government
claims it is committed to investing in and valuimgrsery workers (DfE, 2017b), attempts
to professionalise the early years sector have been met with Isoitedss. Despite
professional routes, such as foundation degrees (DfE, 2017b), most nursery workers
remain qualified to a low level. Staff turnover within the sector continues to be high,
largely due to issues of low pay, lack of progression and accefferable and

accessible training.

In conclusion, e richness of the narratives in this stedggest that nursery workers are

a dedicated and passionate group of people whose aims are to provide best care for the
children in the nursery. Despitelatively poor pay statusand conditions, alongside

limited prospects of career progression, they remain working in the nursery, as some of

the participants said, due to their passion and love for the job.

This study was born of a desire to bring to the filv@ voices of the nursery workers and
managers of nurseries, in eliciting their v
as O6goodd n Theargumsnt isntatrthe &uture of the workforce needs to

encompass restructuring and rethinkimgterms of addressing the relationship between

the workforce and professionalism. Professionalisation of the workdbagddshape

current understandings and structures of the ECEC workfércehoped that through

this thesis, and current and subsauf publications and dissemination, this aim will be

achieved.
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Search terms and items identified

Keymords Hits with Google H'its with Dawsonera
Scholar (University e-book and e-
journal)
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a. Early years workforce + professionalisation 17200 50
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Appendix3
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LONDON 0
POLICY STUDIES IN metropohtan :0. t.
EDUCATI ON UniverSity . LY
Information letter
Qualitative research: Nursery workey | NN G A @Say 2KIF&G YI1Sa + w3

worker?

| am a doctoral student writing to invite you to take part in a resbastudy abouhow
early workers constructs the notion of a ‘good' early yeaosker. This study is part of a
research Doctorate in Education programme, coordinated by the Institute for Policy
Studies in Education (IPSE), based at London Metropolitaretdity. | am asking for
your participation in order taontribute to the wider current policy debate on the
O2y aid NHzOG A2y 2 Fworker didi@ igfdRr@pol®y aNd péactidednitheBarly
years field.

The interview will be between 45 minutés 1 hour. The interview will take place at the
location of your choice. The interview will be tapeeorded. Your participation is

voluntary and you can withdraw your responses at any stage of the research study. You
will be given a consent form prior the interview.

Your contribution will be confidential, and neither the setting you are currently employed

or mentioned in the interview, nor individuals will be named in subsequent reports or

literature. All responses will be anonymised. All the databeilstored inalocked room

and password protected electronic files.

¢tKS aldzReé KIFra 0SSy 3IAQOSY SIOUKAOFf FLILINRGDEFE o
Committee. For more information, please email Eva Mikuslamikuska@chi.ac.ukr

call me on 0790087874.

| look forward to meeting you.

Best wishes,
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Appendix4

Qualitative research: Nursery worke€y | NNJ 6§ A @Say 2KIF 4G YI1Sa + w3
worker?
CONSENT FORM

| understand that:

1 The aim of this project is to gather information on nursery workers experiences of
FRRNBaaAy3d (KS O2yadaNHz2GA2ya 2F GKS w3z?2
workers

1 My participation in this study will be in a fate-face interviewwhich will be
recorded and last about 1 hour.

1 My participation in this study is entirely voluntary and that | can withdraw from
participation at any time.

1 The information gathered from me will be anonymous and no setting name will
be mentioned (no one W be able to identify which responses | have given).

1 The data collected may be used for publication in subsequent reports, journal
articles and any other literature.

| agree to take part in this study, and | accept that the information gathered frorwithe

be used in academic and other literature to contribute knowledge to the field of early

@8SIFNB Ay NBflGA2Y nuderydvdrgeiandtzOimpdioy ar®dl T | w322
practice in the early years field.

Name:

Signed:

Date:
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